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Glossary 

EFL: English as a Foreign Language 

ETS: Educational Testing Services  

SLEP: Secondary Level English Proficiency 

SILL: Strategy Inventory of Language Learning 

CEFR: Common European Framework Reference 

ZDP: Zone of Proximal Development 

PSP: Personal Study Plan 

L1: First Language 

L2: Second Language 

SLA: Second Language Acquisition 

CLT: Communicative Language Teaching 

A1 level: Beginner language proficiency level, basic user, according to the 

Common European Framework (CEFR). 

A2 level: Elementary language proficiency level, basic user, according to the 

Common European Framework (CEFR). 

B1 level: Intermediate language proficiency level, independent user, according 

to the Common European Framework (CEFR). 

B2 level: Upper intermediate language proficiency level, independent user, 

according to the Common European Framework (CEFR). 

OWTE: Our World through English, Ecuadorian English Public School book.  
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 The purpose of this mixed-method study is to describe the effect of an 

intervention to explicitly develop meta-cognitive learning strategies in a cohort 

of eleven public school English teachers during an intensive (90 hour), ten 

week English course aimed at reaching high elementary proficiency level [A2  

on Common European Framework of Reference (CEFR)].   This study was 

motivated by the government’s current urgency to improve public school 

English instruction in Ecuador and by the Universidad Casa Grande’s previous 

experience with English courses for public school English teachers during 

which we observed that the teachers persist in using traditional strategies for 

studying English, practices which do not necessarily lead to long term learning.   

The results of this study will be used to design English courses that can 

efficiently prepare the teachers to respond to the urgent need of better preparing 

high school graduates in Ecuador to work and live in a globalized world.  

 Using a mixed method design, both quantitative and qualitative data 

were collected in order to provide a more in depth description and triangulate, 
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(Creswell & Clark, 2007).   Quantitative pre-post data were collected using 

Oxford’s Strategy Inventory for Language Learning (SILL) to describe from 

the perspective of the participants the change in meta-cognitive strategy use and 

using the Secondary Level English Proficiency (SLEP) test, a norm referenced 

proficiency test, to describe change in language proficiency.   Also the results 

of the final achievement test based on course content are reported and analyzed 

in order to enrich the description of language learning.   Qualitative data were 

also collected through observations of strategies used in class, document review 

of participant work related to language learning and strategy development, 

videos of oral interaction and videos of semi-structured interviews of the eleven 

participants at the end of the program in order to triangulate and provide 

additional evidence of strategy learning and of learning English from the 

perspective of the research team.   The qualitative data can provide additional 

evidence of learning not revealed by the quantitative instruments.   

 Learning strategies can be defined as “…conscious thoughts and actions 

that learners take in order to achieve a learning goal” (Chamot, 2004, p. 1) and 

meta-cognitive strategies include those such as planning for language tasks, 

self-evaluating one’s progress, and monitoring errors (Oxford, 1990).  English 

language proficiency refers mainly to the level of proficiency determined by the 

Common European Framework of Reference which assesses communication 

via the four communicative skills of reading, writing, listening and speaking. 

 This study is limited to describing the effect of the strategy intervention 

on the development of learning strategies and language proficiency during the 
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ten week course on the cohort of ten public school teachers who already had a 

proficiency level of CEFR A1, but had not yet reached CEFR A2.  Since the 

teachers came from different public schools in or around Guayaquil, it was 

convenient for the participants and researchers that the course takes place at the 

Universidad Casa Grande.   
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Abstract 

 

This paper describes the English learned based on the results of a 

quantitative study of English learning during an intensive (90 hours) ten week 

English course aimed at helping public school English teachers reach  high 

elementary proficiency level according to the Common European Framework 

of Reference (CEFR Level A2). The course was offered by the Universidad 

Casa Grande (UCG) in Guayaquil, Ecuador from July-September 2012. The 

quantitative  data collected  included pre and post test results for English 

proficiency measured by the Secondary Level English Proficiency (SLEP) test 

a norm referenced test, and post results of the Cambridge “English Unlimited” 

program achievement test, a criterion referenced test, based on course content.   

The post results of the two instruments were compared. Also the language items 

of the achievement test and the public school English book Our World through 

English (OWTE) were analyzed and compared since there was not a pre 

achievement test and the book was identified as primary source of prior English 

knowledge for the learners-teachers. The SLEP results did not help to describe 

learning because they did not show a significant variation between pre and post 

results. Even though the general goal of the course, to achieve CEF A2 level 

was not achieved, the English learned on the other hand was identified by the 

analysis of achievement test language items in contrast with the analysis of 

OWTE.    

 

 



    A Description of English Learning During the Course                          13 
 

The development of meta-cognitive learning strategies during 

an intensive  

English course for English as a Foreign Language (EFL) 

teachers. 

The Study of English Learning during the Course 

Introduction  

 Justification.  Casa Grande University has offered English courses to 

around 500 public school English teachers since 2006 for professional 

development aimed at improving teachers’ English proficiency as well as 

introducing communicative language teaching methodology.    During the 

program the teachers did not progress as anticipated.  The average percentile 

increase in English proficiency measured after 128 hours of study was 12 

percentile in the measured by the Secondary Level English Proficiency (SLEP). 

After an intensive two month course in March 2010, a Basic level (A2) group 

improved only four percentile points, a 20-25 percentile improvement was 

necessary to reach the next proficiency level.  It was decided to do an informal 

study to understand the reasons for the lack of progress (Nieto, 2010). 

There was a sample taken of five students representing different 

achievement levels. First, samples of writing taken from the final exam 

revealed that the students did not maximize their study time to understand their 

own mistakes; then an oral interview indicated that the students showed basic 

language understanding and were not capable of initiating conversation. After 

that analysis of workbooks and notebooks provided evidence of traditional 
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study habits, copying from the board in the notebook and exercises of grammar 

and vocabulary complete but incomplete writing and listening activities. All 

this evidence pointed out that study time was based on what they already knew 

instead of self assessment and error analysis.   

 Many questions were raised when the study concluded related to the 

course length, the pedagogy applied, the suitability of the SLEP test to measure 

progress in a language course, and if they would have learnt faster through 

explicit learning strategy training.    

International context of the study. Currently, many English Language 

books include learner centered strategies such as self-assessment tasks, 

intentional planning of practice: CD s, supporting web sites, error analysis 

exercises. Even though the focus on learning strategies is popular, research has 

produced a variety of results. According to Chamot (2004), teaching learning 

strategies could be effective when taught in tasks related to listening and 

speaking.  She adds that school districts in United States report significant 

improvement in standardized test scores using an “ideal situation”, this is where 

meta-cognitive learning strategies are integrated into the language curriculum. 

On the other hand, there are other reports that despite the training the results 

were not successful. Some of the factors involved were: willingness to commit 

additional time to instruction and the ability to maintain a high level of student 

motivation. These two are named as critical factors for the success of learning 

strategy instructions (Chamot, 2004). Few studies were found assessing the 

effectiveness of explicit learning strategy training.  
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At the time of this study in 2012, the Universidad Casa Grande (UCG) 

was working on a new proposal for the Ecuadorian Ministry of Education for 

professional development of public school English teachers, including explicit 

learning strategy training. At the beginning of the course the Strategy Inventory 

of Language Learning (SILL) was used to provide a baseline data to determine 

strategies the teachers commonly used, their perceptions about them and 

whether the strategy intervention led to the use of more learning strategies 

particularly meta-cognitive. The Secondary Level English Proficiency (SLEP) 

test was also administered for selecting participants and language level to 

measure progress at the end of the course. 

National Context . The Ecuadorian Ministry of Education is in the 

process of requiring level B2 (high intermediate) to the English teachers in 

Ecuador. Due to English it is a worldwide language it needs to be evaluated 

under international standards. The B2 level is part of the international 

categorization of the Common European Framework of References. The B2 

level classifies learners like independent learners. The meta-cognitive strategies 

are approaches used to develop autonomous learners (Council of Europe, 

2001).  First English teachers applicants need to approve psychometrical 

evaluations, and enabling English examination to validate their continuation in 

the eligibility process. Then teachers take an international standardized English 

sufficiency test and reach a minimum B2 level. (See Appendix I)  
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 Immediate context of the study.  UCG piloted the meta-cognitive 

learning strategy intervention program within the context of an intensive Basic 

A2 level English course for public school English teachers.  

The innovation consisted of the introducing meta-cognitive learning 

strategies of self assessment, error analysis and planning in a 90 hour, ten week 

English course for English as Foreign Language (EFL) teachers. The aim of the 

course was to develop English proficiency to reach A2 level according to the 

Common European Framework of Reference (CEFR).  

 The investigation was divided into two separate studies which were 

held during the course and done by two different research helpers. The first 

study focused on the application of learning strategies and reported its results, 

by Quintana, and the second study was centered on reporting the learning of 

English and its results, by Menjívar, which is this document. The results of this 

study could help to develop techniques for professional development in the 

effective use of meta-cognitive learning strategies.  

The course book was English Unlimited A2 Elementary of Cambridge 

University Press, a goal based book; using a Communicative Language 

Teaching (CLT) approach. It moves through a variety of real life topics for the 

purpose of covering the core of the CEF goals contributing to the achievement 

of real communication objectives. Although the book is directed to young 

adults it was considered a proper book for the learners because almost all of 

them were secondary teachers and the topics were related to life experiences of 

their students. The course covered Introduction and Units 1 – 7.  
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The students attended to class at UCG during the months of July to 

September of 2012. The classes were three times a week, three hours each, 

completing nine hours a week for ten weeks. The facilitators were two 

researcher team members. They were undergraduate students but experienced 

teachers. Although planning was done by both teacher-researchers, one focused 

on English proficiency and the other on learning meta-cognitive strategies: 

error analysis and intentional planning.  

At the beginning of the course the students took the Strategy Inventory 

for Language Learning (SILL) to identify their learning strategies before 

instruction. The SILL, is a widely used reliable inventory, with versions for 

students of different languages, and as such can be use to collect and analyze 

information of large numbers of language learners (Chamot, 2004).  

Meta-cognitive learning strategies are tools used by effective language 

learners to improve language proficiency. There are various types of learning 

strategies, among them are six basic types: Metacognitive, Cognitive, Memory, 

Compensation, Social and Affective. Chamot (2004) suggests the students need 

to explore different learning strategies to eventually choose their own effective 

strategies. The innovation focus was on Metacognitive strategies to develop 

independent learning to improve English language proficiency.  

 The CEFR supports the use of learning strategies.  In its language 

proficiency description, the B2 level, under the category of independent user 

level description includes the learning strategies like self study planning, setting 

goals, error analysis, self assessment, which are under the category of 

metacognitive. They develop learners’ independence, autonomy, awareness of 



    A Description of English Learning During the Course                          18 
 

their strengths and weaknesses which lead to more effective learning (Council 

of Europe, 2001). 

The innovation focused on meta-cognitive learning strategies, especially 

self assessments, error analysis, and personal planning to help the students 

improve language and become autonomous. The first strategy was self 

assessment. Students self-assessed short videos of dialogues written in pairs 

using new unit content. The Progress test (vocabulary, grammar, pronunciation, 

and writing aspects) analysis was done first by the teachers (only pointing out 

mistakes), then by pair correction. Dictations of student book listening activities 

were self assessed by the students and mistakes were categorized. The second, 

error analysis of progress test, dictation, workbook, and then based on the 

results do a personal self study plan (Personal Study Planning, PSP) of nine 

home study hours, same time they spend in class. The PSP is a written schedule 

where the students arrange activities to practice and reinforce language needed 

to improve English.   

 The UCG through the English language courses for public English 

teachers tried to help them enhance their language proficiency until reaching 

the A2 level where the learner is an independent user. The application of 

Metacognitive Learning strategies in the Language courses is based on positive 

results obtained by researchers in an international context and the addition of 

learning strategies by different publishers, but specially the need to develop 

autonomy in the participants. This study through the use of quantitative method 

describes the English learned in the English course where learning strategies, 

were applied. This study of describing English learned is complementary to the 



    A Description of English Learning During the Course                          19 
 

study done by Quintana about the application of learning strategies in the 

English course for Public English teachers to reach B2 level. However we have 

to know, how do we learn a language and specially a second language and how 

do we measure learning?   

 

Literature Review 

Nowadays learning views have changed to value the person as a whole: 

learning styles, constructivism, learning strategies, the steps in the processes of 

grasping knowledge and many other concepts and theories, all are applied to 

improve learning and teaching.  But there is also the issue of assessing and 

testing learning gained or acquired during a course, class, lesson, at the end of 

the school period or in a certain period of time. These two topics learning and 

evaluation have been the concern of all stakeholders in educational fields, 

researchers, teachers, authorities, students, parents and especially of this study. 

In order to describe English learning during the course, it is necessary to answer 

the following questions: How do people learn? How do people learn English? 

And how do we measure learning?    

 How do we learn?  

Current research has stated that learning is constructed by the learner. 

This thinking is known as constructivism. Many thinkers contributed to the 

ideas of constructivism during the 20
th

 century. Piaget’s and Vygotsky’s works 

have been important.    

Piaget with the idea that learning is the accommodation of new 

knowledge which is mediated through interchange with the environment and 
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connected to prior knowledge helps us to answer the question. The interaction 

is the manipulation, exchange of the information on their own or with others 

through activities that call to mind old information with the need of new 

information to create new understandings. The learner is actively involved in a 

joint enterprise with classmates and also the teacher creating and constructing 

new meanings  (Delval, 2002). The learner is placed as the main target of the 

activities planned by the teacher. In each class the objective of the activities 

should be clear for the students as well as the purpose for carrying the activities 

out and what they are going to gain with each of them separately and as a whole 

(Ashworth et al, 2004).  

Vygotsky contributes the ideas of scaffolding and the importance of 

understanding the “Zone of Proximal Development.”  The background 

information or previous knowledge of the student is the base to construct new 

knowledge.  The student is seen as a glass half full and not empty that needs to 

be filled. The new knowledge should be presented in form of a new 

performance. The teacher provides assistance to the help the student to succeed 

in achieving the new performance.  This assistance is named “Scaffolding” 

offered to the student to reach the new performance which is the “Zone or 

Proximal Development (ZPD). Also further performances, which are not 

expected, could be achieved. To move forward in the ZPD of the learner it is 

necessary for the teacher to identify what achievement comes next (Atherton, 

2011).  

Learning strategies can be part of the ZPD. The strategy is presented to 

the students in a direct way, as an activity to carry out; where the student has to 
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practice the new knowledge to attain it. The inclusion of learning strategies in 

the learning process promotes learning achievement. Learning strategies share 

the constructivist principle where the learner is the center of the process.  These 

are specific actions and behaviors, steps or techniques that students (often 

intentionally) use to improve their progress in developing skills, also learning 

strategies can facilitate the internalization, storage and retrieval or use of the 

new knowledge. Strategies are tools for the self-directed involvement necessary 

for developing communicative ability in language (Richards, 2003).   

For Chamot (2004), learning strategies are divided in different 

categories: cognitive, meta-cognitive, affective, and social.  Each of these 

strategies includes a series of activities. Cognitive strategies, which are the 

issue of this research, include identification, retention and retrieval of language 

elements. The word meta-cognitive means: beyond, besides or with the 

cognitive which reflect actions that go beyond the purely cognitive devices and 

which provide a way for learners to coordinate their own learning process. 

Within this strategy we can find: centering your learning, arranging and 

planning your learning, and evaluating your learning. Meta-cognitive strategies 

make language learners more capable. The teaching of strategies must be direct.  

The teacher should let the learner know the purpose of putting the strategy in to 

practice, and its benefits (Chamot, 2004).  

Also Chamot (2004), describes learning strategies as actions that go 

beyond cognitive devices that help the students to organize their learning 

process always looking for opportunities to practice on their own especially 

outside the classroom setting. In general strategies help the students to become 
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more independent, autonomous and lifelong learners.  The instruction in Meta-

cognitive Learning strategies is always explicit, using teacher modeling and 

integrating them in the class activities to provide students input and develop the 

understanding of the strategies and their value. Then the students could use the 

strategies autonomously to improve their learning and proficiency.   

For Oxford (2003), learning strategies are also “specific actions” 

behaviors, steps or techniques to tackle a difficult language task to enhance own 

learning. The intentional, conscious and controlled use of meta-cognitive 

strategies help the students to reach their learning goals, especially when the 

strategies fit the students learning style and the L2 task at hand, when they are 

interlocked, related or supportive i.e., planning time to read about an specific 

topic in L2 as well in L1 to grasp information quickly, skimming for main point 

or reading carefully for supportive details. Oxford classifies the learning 

strategies into six major groups: cognitive, meta-cognitive, memory related, 

compensatory, affective and social strategies two more strategies than Chamot.  

The learning strategies become a useful toolkit for active conscious, purposeful 

self regulation of learning. The range of use of learning strategies goes from 

physics through reading. Oxford (2003), states that the application of learning 

strategies is a strong predictor of L2 proficiency in students also they 

demonstrate high level of efficacy, being effective learners. The meta-cognitive 

strategies manage the learning process overall. They are strong predictors of L2 

proficiency because they have a direct effect, an executive function, over 

cognitive strategy in task completion. Among these strategies are: identifying 

own learning style preferences and needs, planning for an L2 task, gathering 
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and organizing material, arranging a study space and schedule, monitoring 

mistakes, and evaluating task success, and evaluating success of any type of 

learning strategy (Oxford, 2003).   

The CEF proposes the development of study skills by the learner 

recognizing his own cognitive style and suitable strategies. Meta-cognitive 

learning strategies fit in the CEF uses under planning of self directed learning to 

develop learning autonomy, expected and required for a language student. The 

planning of language tasks helps the students to achieve self setting goals and 

worthwhile objectives. Through self assessment, students observe their 

performance and evaluate their work, they react changing their activities and 

setting new goals as they need to achieve progress in becoming effective in 

communicative tasks. It is an effective complement to tests and teacher 

assessment and increases when it is related to clear standards and related to 

specific experience. This also involves the error analysis strategy, quizzes, class 

exercises, dictations, tools to provide the language aspect that learners must 

improve. All this planning raises the awareness of the students about their 

present state of knowledge and motivation with some training the students can 

become more accurate, appreciate their strengths, recognize their weaknesses 

and orient their learning more effectively (Council of Europe, 2001).  

Learning strategies can be part of the ZPD. In this zone the activities 

must focus on interaction with the new knowledge. Perkins (1998) describes 

these activities as means of interactions which should be more than a routine or 

memorization. They should always lead the learner to comprehension and to 

going further. Its product always must focus on the application of the new 



    A Description of English Learning During the Course                          24 
 

knowledge. Also meta-cognitive learning strategies could be part of the 

repertoire of tasks proposed by the teacher to achieve new performances. The 

student interacts with specific activities proposed by the teacher to get the new 

knowledge. Teachers become facilitators and trainers, planning sequenced 

performance experiences to support and develop comprehension which should 

set clear comprehension goals.  

In summary Learning is constructed by the interaction, manipulation of 

the new information based what the student already know. The scaffolding 

made by the teacher is the lead for the student to reach the new performance. 

But how do we learn a language, a second language?      

How do we learn a Second Language (L2)?        

 Second Language Acquisition (SLA) involves a number of principles 

based on the study of the nature of language and language learning 

development and pedagogy. This goes hand in hand with learning theories. 

Krashen (1990) pointed out five hypotheses about L2 acquisition.  

The first hypothesis is the difference between acquisition and learning. 

Acquisition is subconscious, there is no awareness of the acquiring the 

language at the moment of doing it. It takes place daily, while we do activities, 

a conversation, reading, watching a movie. Learning is conscious, is explicit 

instruction about the language functions and involves error correction (meta-

cognitive strategy) as a tool to get the correct mental representations of the 

language.   

The second hypothesis states the acquisition of grammatical structures 

in a predictable order, the natural order hypothesis.  Grammar structures are 



    A Description of English Learning During the Course                          25 
 

acquired in a certain and predictable order, some before others. First language 

(L1) influences the learner.  The student associates what he knows in L1 to 

understand and to produce language L2 and cannot be altered by effects of 

instruction. Then we can predict stages of achievement to evaluate the student 

but also to propose performances for the ZPD. It can be inferred when the 

students have reached certain order it could be a visible sample of flexible 

performance or understanding (Perkins, 1998). Furthermore if there is no 

evidence of getting the expected performance the teacher can reorganize and 

plan new performance tasks to move the student to the ZPD.   

The Monitor hypothesis, the third hypothesis, is the interrelation 

between acquisition related to accuracy and learning as an editor for being the 

conscious part of the system in second language performance. The correction 

can be done before speaking or writing or after as self corrections. This self 

correction is one of the meta-cognitive strategies that also can be used to 

monitor task completion (Oxford, 2003). For the student to use the monitor 

there are three necessary conditions: one, time to use conscious rules; two, 

focus on form or correctness; and three know the rule. These conditions are also 

a guide to use meta-cognitive strategies, especially self correction. When these 

three conditions are met natural order does not appear. Instead of monitor 

hypothesis conscious grammar takes place, and as a result items that are 

acquired are easy to learn and are grasped. There are four types of monitor 

performances. The firsts, the over-users that monitors all the time but harm 

their fluency, the under-users, are the seconds, that fail to consult their 

conscious grammar at all, the thirds, the optional-users who use grammar when 
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they can but without harming communication, and the fourths, the  optimal-

users who usually are able to use grammar rules in writing.  

  Krashen (1990), and his fourth hypothesis of second language 

acquisition, the Input hypothesis, mentions 3 interrelated parts for acquisition. 

First acquisition is by understanding input containing a structure a bit beyond of 

current competence, the current level i , the next level 1, then new 

understanding input containing the new structure is i + 1, this “formula” will be 

the approach of the ZPD. There is the need of an extra linguistic context, 

pictures, readings, videos, realia, and knowledge of the world to get a more 

understandable meaning of the message. The learners understand what is said 

rather than how it is said thereby the structure is acquired. The second 

interrelated part states that speaking “emerges” as the acquirer gets more 

comprehensible input and also accuracy develops as the input grows. The more 

learning experiences the student gets the closer the student will be to speaking. 

These experiences should always provide comprehensible input. The last 

principle of the Input hypothesis affirms the best input is not grammatically 

sequenced. It just needs to contain sufficient new input, should be 

comprehensible and presented in a situation of genuine communication. The 

structure will automatically be provided when the acquirer needs it for further 

development. Again the structure needed for the new performance is in the ZPD 

of the student to lead him to develop understanding. And as Perkins states the 

new performance should be presented in a way to challenge the learner not to 

defeat him. Krashen states in this hypothesis the presence of a silent period 

before the student starts speaking. During this time the acquirer is building up 
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competence via input, listening and understanding, when they are ready they 

start talking. It is important to give the students a period to think, and do not 

insist in production right away otherwise they will fall back on L1. More 

acquisition and more comprehensible input avoid the fallback to L1.    

 The last hypothesis of Krashen, the affective filter, is related to the 

success on L2 acquisition. There are 3 variables related: anxiety, motivation 

and self-confidence each of them have its own role in motivation. First the 

student should have a low level of anxiety that will be reflected in a less 

defensive attitude toward learning. Then motivation, the higher the motivation 

the better will be the acquisition. The motivated students will be willing to get 

the input and actively participate in their performance. The last variable, self 

confidence, the students with more self-esteem and self-confidence tend to do 

better in second language learning. The teacher should be aware if the students 

in a less optimal affective state will have a filter, a mental block. Students who 

are more anxious or are not motivated may understand the input but will not 

acquire it. In conclusion the lower the filter the student will go faster and 

farther.  

 Krashen summarizes these principles. There is acquisition when there is 

comprehensible input and affective filters are low enough. The input plays an 

important part in L2 acquisition and can define other variables success. One of 

the variables is instruction. Instruction is helpful in acquisition only when it 

provides comprehensible input. If there is natural input (input from outside 

class) available the goal of instruction should be to help students to take 

advantage of it. There is an attainment of the language when the performance 
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indicators are genuine, reflect real use of the language. Finally age is another 

variable where, older acquirers are faster in early stages due to their ability to 

obtain comprehensible input. On the other hand young acquirers are superior in 

terms of ultimate attainment due to their strengthening of the affective filter.  

Communicative Language Teaching (CLT), theory put into practice by 

Richards (2009), is based on a set of principles that promote communicative 

competence. Communicative competence is to use the language for different 

purposes knowing how to vary it according to the setting and participants in 

speaking or writing. The student is able to maintain communication despite of 

own language limitations due to a set of strategies. CLT shares Vygotsky’s 

principle to develop the communicative competence. It proposes interaction 

with peers or L2 users to collaborate in creation, negotiation of meaning. The 

emphasis on pair and group work benefits the learners by hearing others using 

the language e, they can produce more language than in a teacher-fronted 

activity, they will develop fluency and motivation will increase. Right after this 

we can add Krashen’s hypotheses of affective filter and input hypothesis are 

applied in the CLT teaching principles. The learner should pay attention to the 

input and try to incorporate it into developing communicative competence.  

Krashen would add that the input should be comprehensible enough and should 

contain the new structure to be learned. CLT also encourages learners to 

experiment different ways to say things, to show what they know and the 

teacher should be tolerant with their errors in favor of fluency first and later in 

accuracy. If the student is anxious, not motivated and lacks of confidence the 

affective filter maybe will not facilitate oral interaction.   Also this theory 
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suggests the use of real material as possible in class, or from authentic sources, 

the linking of speaking, listening and reading it is important because they 

naturally occur together.  

Vygotsky’s theory sets the basis for general learning; these are easily 

noticed in   Krashen’s language learning hypothesis. CLT is constructed over 

these authors principles and theories, scaffolding activities, learning centered 

activities, to reduce students anxiety to promote production. We can sum up 

that what the students learn is different from what they acquire and the pursued 

action should be acquisition “picking up the language” (Krashen, 1990).  L2 

learning is based on social interaction to make meaningful exchanges not 

worrying about mistakes to promote fluency. The more comprehensible input 

the student gets the more language may acquire. To enhance the acquisition of 

L2 the student can use learning strategies (Oxford, 2003), which are specific 

behavior or thought processes. Learning strategies make L2 learning easier, 

faster, enjoyable, and more self directed, and more transferable to new 

situations. The main categories of L2 learning strategies are: cognitive 

strategies, memory-related strategies, compensatory strategy, affective 

strategies, social strategies and meta-cognitive strategies which are the concern 

in this document (planning his own learning, looking for opportunities outside 

classroom to practice language and self-correcting to gain accuracy). 

 The teacher should be aware of the student ZPD in the L2 to provide 

the correct scaffolding or staging to develop comprehension. Also the teacher 

should create a class atmosphere to increase self-confidence, lower anxiety and 

motivate the students. Through pair work or small group work,  instead of  
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whole class, can help the students to feel more comfortable to use L2. Also in 

lower levels to avoid  continuous correction, in benefit of fluency in L2.  But, 

how do we know if our students have acquired the L2 taught? How do we know 

that their performance in L2 is the adequate?  How do we know how much have 

they acquired? 

¿How do we measure learning?      

 Assessment is the way to give an answer to the previous question.  

Measuring the performance of the students in many and different ways, 

diagnosing problems and progress of the student, assessment lets us know what 

is happening in a learning environment. It should always pursue an objective. 

When the facilitator knows clearly the purpose of the evaluation, it is be easy to 

define the how to evaluate the students and how to select the type of evaluation, 

oral written, formal, informal, tasks, exercises (Harris and McCann, 1994).    

In this section we are going to refer to the concepts related to assessment 

which are applied to this research. There are two important kinds of assessment:  

informal and formal. Informal assessment is related to the students and their 

progress and performance, it is formative and it is part of the learning process.  

On the other hand formal assessment, measures progress of the students related 

to the results of teaching, the learning of the students. Formal assessment helps 

place in specific courses, identifies possible problems to improve before the 

course ends. Also it is used to evaluate how much the students have learned in 

comparison to the beginning of the course if they have reached their ZPD 

(Harris and McCann, 1994). 
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The type of tests used will depend on need, situation and purpose for 

testing. In this study the main focus will be on formal assessment. We used the 

proficiency test SLEP as placement test (at the course beginning), and the 

achievement test (included in the book by the publisher) and again the SLEP 

test, to measure progress at the end of the course.   

A placement test is used to find the suitable homogeneous group in 

knowledge, and then this group of student will learn most effectively. It is 

administrated at the beginning to identify candidates with the necessary English 

proficiency level for the course.  And also was used as a proficiency test to 

examine what students can do in the language at the end of the course.  

 An achievement test, as a summative assessment, measures what the 

learner knows from what he has been taught and it is taken by the students at a 

specific time during a course and covers a certain amount of material. This test 

is similar to progress test in their purpose, they measure what the student has 

learned but is formative. A formative assessment feeds back into learning and 

gives the learners information of the progress throughout a course thus helping 

them to be more efficient. The content of the test is based on the course content 

or its objectives and it is often cumulative. They are administered at the middle 

and at the end of a school year, semester, etc. (Harris and McCann, 1994; 

Coombe & Hubley, 2011).  

Testing can be marked subjectively and objectively or a combination of 

both. It is usually a wrong perception considering an objective test better than a 

subjective test but they are just different in the way of marking. It is good to 

have an answer key in both cases, and especially in the case of subjective or 
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open ended questions the answer key should try to cover most of the possible 

answers. The rating criteria could include aspects of performance in language 

and non linguistic factors on which teachers wish to assess their students. The 

criteria could be holistic or analytic. For this research analytic criteria was used 

because a holistic criteria can omit some descriptions due to it is a scale to 

evaluate different activities. The analytic rating scale of performance or 

progress is for a specific activity. This analytic criterion is easy to assign using 

simplified, easy to follow, detailed, and different scales for the different 

activities. To different rater-teachers evaluating the same type of document, 

test, from one or various students, having an answer key or criteria evaluation 

will guide them to grade fairly and impartially. The use of the answer key or the 

criteria will help the raters to know what answer expect from the students 

during examination. (Harris and McCann, 1994)  

One of the issues in testing and also for research is reliability. To gain 

reliability or consistency in rating, the teacher could check student work some 

time after the first correction to see if there is a difference in his appreciation 

about the strength and weaknesses of the work.  In the case of more than one 

teacher marking the tests, they get inter-rater-reliability when they agree in the 

meaning and interpretation of the descriptions in the rating scale. The raters 

meet to discuss rating scales and performances of the students, then they rate 

them and they see if they are applying the same criteria (Harris and McCann, 

1994).    
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Methodology 

Research Objective 

Describe English learning during the ten week innovation focusing on 

developing meta-cognitive learning strategies.  

Research Questions 

What evidence is there of learning English during the ten week course?  

Paradigm 

 The methodology used in this study falls in the positivist philosophy. 

The positivism claim bases the study on observable phenomena. Through 

observation positivists describe, and understand the world around, what they 

see helps to predict actions. In this theoretical perspective there is nothing else 

to study than observable phenomena. The thoughts, emotions of people are 

irrelevant because they cannot be measured. Skinner is an example of positivist 

research. He observed and described the effects of different reinforcements to 

understand behavior (Creswell, 2003) (Trochim, 2006).   

Methods and research design  

 This study describes the language learned by the Public English 

teachers during the A2 English course, through the analysis of the SLEP test 

pre and post and Achievement test # 2.  A quantitative investigation was 

designed for the purpose of describing learning rather than testing a hypothesis. 

This method was chosen based on the need to analyze the quantitative results, 

as test grades in both a proficiency test, SLEP test, and the achievement test, 

which evaluates course content,  to measures English during the course. The 

quantitative method also allowed the evaluation, exploration,  and  description 
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of the English language learned during the course to understand the results of 

the investigation (Baptista, Fernandez y Hernandez, 2006). It is a pre and post 

test design in relation to the SLEP test and only post test in the case of the 

Achievement test. Also there are analyzed language items of Achievement test 

based on the course book goals English Unlimited  and the language items of  

Our World through English English Public school book, then both analysis are 

compared to identify English learning in the course participants.  

Participants 

The volunteer participants were ten  public school English teachers, who 

were interested in taking an English course to reach Common European 

Framework of reference (CEFR) A2 (upper elementary) proficiency level. The 

cohort average age was 46 years old. They were selected from a group of 40 

Public school English teachers who were recruited and tested using the SLEP 

test as a placement test. Most of the ten teachers fell within the range of 20-35 

percentiles in the test that made them eligible for the course.  This range 

indicates they had achieved level A1 but had not yet reached an A2 level 

according to Common European Framework of Reference (CEF).  Within the 

ten volunteers, one was above the level 40 percentile. Volunteers with lower or 

higher scores were not chosen since the course was not suitable for their 

English level and needs. Nine of the participants were high-school teachers, and 

one was an elementary school teacher. Also only one out of the ten teachers 

lived out of Guayaquil. The unit of analysis is the cohort of ten volunteer Public 

English teachers. For the reason the sample is small, only ten learners, the 

results can only provide insights into the population studied. We cannot apply it 
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to the universe of Ecuadorian Public English teachers but it can help to improve 

future English courses. 

Ethical considerations 

The research was carried out jointly by the university teacher and thesis 

students. The ethical considerations: responsibility, with the use of the 

information obtained from the research, confidentiality was followed to conduct 

the research. The research team, thesis students (course facilitators) and the 

university teacher (research director) following the ethical considerations of 

professional integrity and confidentiality agreed to keep in reserve the identity 

of the project participants (Burns, 1999). The names and personal information 

of the participants were kept anonymous. The results are presented for the 

whole, cohort of the investigation. The volunteers in the first meeting were 

informed about the schedule, dates, procedures, and the objectives of the 

research and also the treatment of the information as part of the university pilot 

project and the thesis of the facilitators. The first language of the participants, 

Spanish, was used during this meeting to make sure they understood the 

information delivered.  

Instruments  

SLEP Test 

The Secondary Level English Proficiency (SLEP) test, a norm 

referenced test, measures English language ability in two primary areas, 

understanding spoken and written English. It measures language ability against 

a standard or “norm” performance of a group. It is norm based through prior 

administrations to a large number of students (Coombe and Hubley, 2011).  
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According to Educational Testing Services (ETS) which publishes the SLEP 

test, students from grade seven and university level have taken the test.  It has 

been used by different educational institutions like universities, high schools, to 

place students for EFL or ESL instruction, for post testing and advancement, 

readiness for English medium academic instruction, admission to an institution 

or program, monitoring progress of individuals. It is applied to learners entering 

to high school and whose native language is not English. It is available 

worldwide for on-campus testing. Each institution can test their students when 

they think it is convenient and interpret their scores. Equivalent forms are 

available to test the same students more than once. The basic underlying 

assumption of the test is that language ability is a critical factor in determining 

the degree to which secondary students can benefit from instruction, but it can 

also be used with university students as it has been stated in the literature 

review (Educational, Testing Services, ETS, 2008). The reliability of the SLEP 

results lies in its format of multiple-choice and through the standardization of 

the administration to eliminate subjective judgment of the raters.  The test is 

developed by a staff at Educational Testing Services (ETS). The SLEP is 

perceived as a good general assessment of student reaching of English levels. 

The objective for administering the SLEP in this study was to determine 

English language proficiency levels at the beginning and end of the course as 

well as to recruit students having between an A1 and A2 level.    

The testing session lasts about 90 minutes including instructions. The 

test is divided in two main sections. Section 1 is listening and Section 2 is 

reading, with a total of 150 questions or approximately 75 questions per 
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section. In both sections of the test the information presented is easily inferred 

from the questions or from the associated passages or pictures. Knowledge of 

any specific subject, literary analysis or knowledge, linguistic terminology is 

not tested (ETS, 1993).  

In Section 1 measures the ability to understand spoken English, listening 

comprehension, in about 40 minutes. It is divided in four parts: A, B, C, and D, 

with four different types of questions.  In part “A” the students match one 

sentence with a picture in the test. These questions rely on recorded samples of 

spoken English.  The sentences are not printed. This section deals with correct 

recognition of minimal-pair contrasts, juncture, stress, sound clusters, tense, 

prepositions, and vocabulary.   Section 1 Part “B” contains dictation type 

questions frequently used in English language classes and the focus is on the 

relationship between structure and meaning. Part “C” makes questions based on 

conversations between students or announcements made by the teacher or 

administrators in a school. The students listen to the questions before the talks 

begin, allowing the students to direct their attention to listening for the correct 

answer. Finally Part “D” questions are based on real conversations between 

school students and represent a typical secondary school day situation, and 

events. They take place in different school settings. All questions are printed in 

the test book and for each the student must choose one out of four answers 

(ETS, 2008).   

Section 2 measures the ability to understand written English and it is 40 

minutes long too. The four types of questions cover grammar, vocabulary and   

reading comprehension. They are based on line drawings, written questions 
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based on cartoon, three multiple choice cloze passages and literary passages 

followed by questions on its content. This Section 2 is divided in four parts, 

entitled with letters: A, B, C, D. Each part with one question type. All 

matching, questions and sentences are printed. In part “A” questions are based 

on a cartoon. The student must match the reaction of one of four characters in a 

cartoon with a printed sentence. Part “B” is based on line drawings; the student 

must match the printed sentence with one of four drawings.  The focus is on use 

of prepositions, pronouns, adverbs, and numbers. Part “C” contains two types 

of questions. The first type, the students complete passages by selecting the 

appropriate words or phrases from a set of four choices printed at intervals in 

the passage.  The second type of questions in part C, students answer questions 

about the passage above for which they supply the missing words or phrases. 

Last part, “D”, the students read and answer questions about a short passage 

(ETS, 2008). (See Appendix B)            

Achievement test # 2  

Achievement test # 2 was used to determine learning at the end of the 

course. The test is designed and included in the English Unlimited A2 

Elementary course materials, by the editor, Cambridge University Press.  This 

study reports the final grade for the test which included the four skills of 

listening, speaking, reading and writing, as well as analyzes the specific content 

of the speaking and writing sections.    The achievement test is a criterion 

referenced test, it is a cumulative test; it was administered periodically every 

five units. It was based on the course objectives described in each unit section 
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(Coombe & Hubley, 2011). The test has 4 sections:  listening, reading 

(receptive skills) and writing and speaking (productive skills). In this study 

Achievement test#2 (final Achievement test) was analyzed; it includes language 

content of units five through nine (units 5-9). The test covers previous learning 

recycling content from previous units and new learning the five units 

corresponding to it. 

The writing and the speaking test sections had open-ended tasks.  In the 

writing test the learners could choose one of two task topics to write about. This 

section asked the student to answer to an e-mail, making questions, answering 

questions, giving personal information, telling news. The speaking section had 

two parts and it was implemented mostly in pairs and there was only one trio of 

students due to the odd number of students. The first task was an interview by 

the teacher to one of the students with individual questions. Some of the 

questions were replaced because they also contained language from Unit 8. The 

teacher asked each student three questions from a list of 12 questions. The 

questions asked to the first student were not asked to the second student. More 

questions were asked only if the teacher considered necessary. The second task 

was a role-play in pairs.  

Changes were made to the speaking and writing sections of the test because 

it covered Units 8 and 9 which had not been taught in class. Some of the tasks 

were changed to eliminate the language that had not been taught. In this way 

test reliability was improved (Coombe, Hubley, 2011). 
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The listening and reading test sections were kept the same. The content was 

according to the units covered. The listening test and reading sections contained 

objective questions. The listening tests had five sentences that the students had 

to mark as true or false according to the information they heard from a taped 

conversation. In the reading section they had to read a letter or email consisting 

of three paragraphs and then choose from three options (a, b, or c) the correct 

answer to five questions about the reading.  (See Appendix C)   

Data Analysis 

The objective of the study was to describe the language learned during 

the ten week innovation, the A2 English course. The unit of analysis was the 

cohort of ten participants form the course. Quantitative data was collected 

during Week 0 and Week 10 using the SLEP test, a norm referenced test, as a 

pre and post evaluation.  Achievement Test # 2, a criterion referenced test, was 

used only as a post evaluation.  

SLEP pre-post results are presented as the average increase for the 

cohort using the scaled scores for the whole test and then the sub-scales of 

Listening and Reading.  Then English learning found on Achievement test is 

first be presented as the average score over five points on the whole test and 

then sub-scales for Reading, Listening, Writing and Speaking.  Since the 

Achievement test did not have a pre test, learning on the Achievement test is 

compared to prior knowledge found in the public school text Our World 

through English to differentiate between new knowledge and prior knowledge. 
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SLEP Test 

  SLEP test was administered twice using two different forms to measure 

learning. Form 4 was used Week 0 for the pre-test, Form 5, on Week 10 as a 

post test. All 6 forms of the SLEP test have been statistically correlated so the 

results mean the same thing.  Students shouldn't be tested with same form 

unless 6 months have passed the results aren't valid since by doing the test, they 

learn the test content which is usually forgotten after 6 months (personal 

communication from K. Nieto).   The test measured receptive skills reading and 

listening, and the results are presented in scaled score means. The SLEP test 

results are presented for the whole test and by the sections: of reading and 

listening. The SLEP test scaled scores, pre and post, were compared to provide 

evidence of change of the English proficiency level that took place during the 

course. Previous experience with the SLEP test led to the expectation that at the 

end of 90 hours the results would be it was expected an increase of five points 

on the scaled score to evidence learning.  SLEP pre-post results are presented as 

the average increase for the cohort of ten teachers using the scaled scores for 

the whole test and then the sub-scales of Listening and Reading. Table 1 

provides an idea of the different tests equivalence. This helped to identify 

which level the student reached at the end of the course.  
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Table 1 

SLEP and Achievement test grades adapted to CEFR descriptors 

 

Achievement Test # 2  

We measured learning of course content through the Achievement Test 

#2 which was administered on Week 9, the last day of intervention. It measured 

Unit 5 through Unit 7, the three last units taught of the course book (English 

Unlimited A2 Elementary).  The test measured receptive skills reading and 

listening, and productive skills writing and speaking.  The reading, writing and 

listening tests were administered to the whole class and the speaking test in 

pairs. The speaking test was video recorded and then a transcript was done to 

identify the language learned from the units assessed (Units 5, 6, and 7).  The 

test sections, speaking and writing, were analyzed to find evidence of learning 

during the course. The analysis was done first identifying the section goals set 

 

CEFR levels description 

Range 

SLEP 

Scaled Score 

Range 

Achievement 

 test # 2 

Score range 

B1: Intermediate level, independent user. Reflect the 

Threshold Level specification and is perhaps most 

categorized by two features. The first is the ability to 

maintain interaction and get across what you want to. The 

second feature is the ability to cope flexibly in problems 

in everyday life, 

  

37 – 41 

 

4,5 - 5 

A2: Elementary level, basic user. This level has the 

majority of descriptors stating social functions like use of 

simple everyday  

polite forms of getting and address. 

31 – 36 2,5 – 4,4 

A1: Beginner level, basic user. It is the lowest 

 levels of generative language use. The point at which the 

learner can interact in a simple way. 

20 – 30 1 – 2,4 
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in the course book, English Unlimited A2 for the Achievement test # 2, 

speaking and writing tasks, then recognizing language items for each goal.  

The language identified were specific items the students were able to 

use according to the language goals. Language items for the purpose of this 

research are: vocabulary, usage, and grammar structures recognized as 

necessary for each language goal in the English Unlimited, course book, 

language taught in the course. 

The general goals tested of each unit were: 

 Unit #5 - Your Space - Goals: Talk about cities and neighborhoods, and 

homes. 

 Unit #6 - What would you like? - Goals: Buying things in a shop, talk 

about shopping and food, talk about preferences and reasons. 

 Unit #7 - Work-life Balance - Goals: Talk about work and studies, 

describe present activities, say why you cannot do things, and explain 

what you do.    

The analysis of the language items was done in table form, and 

categorized under each language goal to obtain frequencies of its use. There 

was a table for each section of the Achievement test #2, writing and speaking 

which describes the language learned in the tests sections.  (Appendix A)   

Using course publisher recommendations, the achievement test was 

graded over 5. The four sections reading, listening, writing and speaking were 

scored individually over five. The listening and reading test sections contain 
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multiple choice questions, objective questions. In contrast the writing and the 

speaking tests were graded using an assessment scale designed for each section 

included in the teacher’s book manual.   

The writing assessment scale included five categories: task achievement, 

range, organization, register and accuracy. These categories are scaled from 1 to 

5 marks, 1 is the lowest and 5 is the highest.  A three over five points (3/5),   

was considered a minimum grade to consider there was progress based on the 

goals of the course, the grading rubric.  

The speaking assessment scale also included five categories most of 

them shared with the writing assessment scale categories and these are: task 

achievement, range, accuracy, and pronunciation the last one makes the 

difference in both scales and also there are differences in scales description 

according to each category.   The categories briefly described by the editor to 

evaluate each task in the test. There is a complete format of assessment scales, 

writing and speaking in the Appendices F and G.  

  Table 2 is a short description of the assessment scale for writing and 

speaking Achievement test of the course book English Unlimited A2 

elementary. 
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Table 2  

Speaking and Writing Assessment Scales General Description, 

Achievement test (English Unlimited A2 Elementary course book) 

Achievement 

Test Section 

Categories Question to analyze the category Marks 

 1 - 5   

Writing / 

Speaking 

Task 

Achievement 

Did you / the learner complete the task in each section 

 of the test? 

 

Writing / 

Speaking 

Range Did you / the learner use a wide variety of vocabulary and 

grammar structures? 

 

Writing / 

Speaking 

Organization Did you / the learner express your ideas clearly and 

connect them together effectively? 

 

Writing / 

Speaking 

Accuracy Did you / did the learner produced grammatically correct 

Language? 

 

Writing Register Did you / the learner use language with the appropriate 

style and level of formality? 

 

Speaking Pronunciation Did you / did the learner produce individual sounds 

clearly and use appropriate stress and intonation? 

 

  

Table 2 shows the grading scores and guidelines of the achievement test. 

They went from a mark of one, the minimum, and a mark of five, the maximum 

for both test sections (writing and speaking) as defined by the editor.  

The quantitative methods help us to analyze the Achievement tests # 2. 

Quantitative information in the form of grades and language items was taken 

from the second Achievement test sections of listening, reading, speaking and 

writing. The reliability of the results of the speaking and writing sections of the 

Achievement test improved by using three raters assuring  inter and intra rater 

reliability (Harris and McCann,1994). The speaking and writing sections of the 

Achievement test were graded by three raters which was the research team 

consisting of the two course facilitators and the research director. The rating 

was done first individually in two different moments to get intra-rater 
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reliability. Then the course teachers and thesis director held meetings 

interchanging and explaining their test grades to get inter-rater reliability. 

Through this process the achievement test speaking and writing were graded 

two times individually before meetings and then in group. Grade differences 

were discussed or graded together until a consensus could be reached. English 

learning found on the Achievement test will first be presented as the average 

score over five points on the whole test and then sub-scales for Reading, 

Listening, Writing and Speaking.  

Since the Achievement Test # 2 was only a post test, there was no 

record of prior English knowledge in the teacher-learners.  A pre-Achievement 

test would have been important to report confidently new learning since the 

participants were English teachers. For that purpose the Ecuadorian Public 

School English book, Our World through English, OWTE, goals and language 

items, were considered a main source of English learning of the study cohort, 

prior knowledge. Teachers learn from what they teach too. After identifying the 

language goals and language items in Achievement test # 2, as learning this is 

compared to prior knowledge found in the public school text Our World 

through English to differentiate between new knowledge and prior knowledge. 

 Our World through English is the Ecuadorian English public high 

school book. It is designed by the CRADLE project, cooperation between the 

Ecuadorian Education Public Ministry, the Education Bureau, The National 

Curriculum Bureau, The National Education Planning Bureau (DINAMEP) and 

the British Council from 1993 to 2000. It is a series of six books. The first three 
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books, 1, 2 and 3, are for Basic Superior Education, 8
th

, 9
th

 and 10
th 

grades. The 

books 4, 5, and 6 are for Baccalaureate, 1
st
, 2

nd
 and 3

rd
.   Table 3 shows similar 

objectives of the books involved in the research to find similar language. The 

books analyzed for this research were books 1, 2, 3, and 4 because the course 

participants teach 8
th

 to 10
th    

grades.  

Table 3   

Speaking and Writing objectives found in OWE books 1-4 similar to 

English Unlimited course book.  

      Speaking and Writing Objectives  “OWTE” 

Describing neighborhood and homes 

Talk about preferences and give reasons  

Shoppinng and preferences 

  

Results 

  In order to describe English learning during the ten week innovation 

focusing on developing meta-cognitive learning strategies, quantitative analysis 

of the data collected was done for the following documents: Achievement test # 

2 (sections: listening, reading  and speaking, writing, these last two sections in 

detail),  pre and post SLEP tests (listening and reading sections). The data was 

collected before the intervention, week 0, and on week 10, the last week of the 

intensive English course for Public school English teachers to answer the 

research question:  What evidence is there of learning English during the ten 

week course? The quantitative data collection showed the following results. 
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SLEP test 

The SLEP test was administered on Week 0 as an entrance test to know 

the English level of the students, and at the same time as base to compare with 

post test results.  At the end of the course, on Week 10, the students took the 

SLEP to contrast pre and post results to find evidence in language learning. The 

results are presented in means for the cohort using scaled scores.  

Figure 1 shows an average result of the cohort (10 Public school English 

teachers). The results are shown in scaled scores.   

 Figure 1   

SLEP pre and post test results total (scaled scores)  

N = 10 

 

Figure 1 pointed out a difference when comparing cohort average results 

of the pre and post SLEP test total results. The pre test result was higher than 

the post test result.  There was a difference of 0, 50 half point more than the pre 

test, which was probably not statistically significant.  The SLEP post test results 

were not at all as high as expected, 35 to 36 or more. High score of 36 in SLEP 
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post test could indicate learning, as we use to measure learning by grading 

through numbers.    

The SLEP test covered two sections listening and reading. The test 

sections results are presented in the following two figures, 2 and 3. We wanted 

to identify a difference in SLEP pre and post test listening and reading cohort 

results. The purpose was to point out through score increase in post SLEP 

evidence of language learning.  

The following Figures, 2 and 3, present the cohort results of SLEP pre 

and post test listening and reading sections mean. 

Figure 2  

SLEP listening section pre - post tests results 

N = 10 

 

 

Figure 2 compared SLEP pre and post test mean results of listening 

section. The listening pre test mean result is higher than post test. There was 

difference of 1, 4 point between them. Even though there is score decrease it is 

not very significant to consider it a negative consequence of the study.  Now the 
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SLEP test reading results in Figure 3 showed a different result in relation to 

SLEP listening section mean. 

Figure 3  

SLEP reading section pre – post test results  

N = 10 

 

Figure 3, pre and post SLEP tests reading mean results showed a 

variation in comparison to the listening section. The SLEP post test mean was 

higher than the post test, but only one point more. SLEP post test reading was 

higher than the pre test, and the SLEP post test total and listening were lower 

than the post test. The different scores in SLEP pre or post tests results did not 

surpass a difference of 1, 4 points in any of the test section. 

Achievement test # 2  

The test had four sections to measure main skills: listening, reading, 

speaking and writing. Each test section was graded over 5 points, maximum 

grade. The cohort results of the Achievement test # 2 sections, reading, writing, 

listening and speaking, are shown in Figure 4.  
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Figure 4 

Achievement # 2 results by sections (reading, listening, writing, and 

speaking) 

N = 10 

 

 Figure 4 was the result of the Achievement test # 2 individual mean 

sections, reading, listening, writing and speaking.  The speaking, writing, and 

listening sections reached almost the same score, from 3, 20 to 3, 36 points over 

five, with a minimum difference among them.  The highest was the speaking 

section, followed by writing section both productive skills, and the lowest 

section was reading with a difference of almost a point (0.7 – 0.86 tenths) with 

other sections.  The mean among test section is 3, 12.  

The Figures 5 and 6 are the result of the language item analysis. The 

English Unlimited A2 Elementary course book Units’ language goals were used 

as categories for the analysis, detailed in appendix A. The language tasks in 

Achievement test#2 were analyzed using the book’s language goals and the 
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language needed to achieve each goal as a subcategory to find proof of clearly 

identifiable language learned.  The writing and speaking sections of 

Achievement test#2 sections were analyzed because they are productive skills 

and show productive structures where new language items learned are easily 

identified.  

Figure 5 

SPEAKING - Language items per goal used by the cohort in Achievement test #2  

N = 10 

 

The analysis showed in Figure 5 is based on the Unit goals of the 

English Unlimited A2 Elementary, course book, detailed in appendix A. The 

classification done showed the frequency of language items, which were a total 

of 79 items used by the cohort in the speaking test according to each goal in 

each book Unit. This showed evidence of learning. We chose the speaking 

objectives with the highest scores to analyze because they showed more use by 

the students. Unit 5 the language objective to talk about neighbors had a 
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frequency of 24 language items, Unit 6 objectives to buy things in a shop got a 

frequency of 17 items, and if we add language items to talk about preferences 

and to talk about preferences giving reasons due to the similarity of the topic 

made a frequency of 18 language items. The Unit 6 had highest frequency, the 

most language used by the students. (See appendix E) 

Figure 6 

WRITING - Language items per goal used by the cohort in Achievement test #2 

N = 10  

 

This last Figure 6, showed the result of the writing test quantitative 

analysis. The frequency of language used by the students according to each goal 

in the Units 5, 6 and 7. Unit 5 total of language items learned was a total of 30; 

this was the unit with the highest frequency of items used by the students. In 

second place the Unit 6 with 13 items and finally Unit 7 with 10 items. From a 

total of 53 items applied by the learners in the Achievement test #2 writing 

section the mean per student was about 5 items. In appendix A the language 

analysis of Achievement test # 2 can be seen in detail. 
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Table 4 

Speaking and Writing sections total of language items per goal of the 

English Unlimited Course book used by the students in the Achievement 

test #2 

Unit # Title Speaking & Writing Goal Number of Items  

5 Your Space  Talk about cities, neighbors and 

homes  

59 

6 What would you 

like? 

Talk about shopping 30 

  

Talk about preferences  and give 

reasons 

18 

  Total of Items   107 

 

Table 4 shows results of the speaking and writing sections of the 

Achievement ttest#2. These sections showed high scores in the language 

objectives of speaking when talking about neighbors and describing places, 

buying things in a shop, and talking about preferences, and giving reasons.  In 

the writing section neighbors and home, shopping and preferences identified in 

Units 5 and 6 in the course book. We understood that high scores reflected how 

much language was grasped by the learners.  These language objectives made a 

total of 107 items, 43 items in the writing section and 64 items in the speaking 

section. (See Appendix D) 

After the analysis of the Achievement test it was necessary to determine 

if those language topics and items were not learned before. It was decided to 

examine the sources where the teachers, course participants, could have learned 

the same language taught in the course. It was identified the English Public 

High School Book, Our World through English, (OTWE) as a primary source, 
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to analyze and find language topics or language items related. From a series of 

six volumes were analyzed the books 1 through 4. The books 5 and 6 were not 

included in the analysis, because the participants taught only 8
th

 to 10
th   

grades 

in Public Schools. These grades use books 1 through 3 according to the grade. 

Each book is divided in 15 or 18 Units.  

We made sure these language objectives were new learning to the 

course participants analyzing the language objectives of the English Ecuadorian 

Public high school book, Our World through English. This analysis (OWTE) 

was done because it was the language the teachers had more contact with. 

Similar language items based on similar objectives were found in both books 

English Unlimited  and OTWE to talk about neighborhoods and describing 

places, and talk about preferences and shopping and preferences (highest score 

Achievement #2 objectives). From the 23 language items found in the language 

items analysis of OWTE, the first objective talking about neighbors and 

describing places, ten items (prepositions of place): in, at, next to, near, 

between, on; the second objective to talk about preferences, eight items ( short 

expressions mostly): I like/don’t like, they like/ don’t like, what would you 

like…? I’d like.., some, please; and the last objective, shopping and 

preferences, there were five language items found: numbers 1 to 100, how 

much is …? It is…dollars, Would you like to…? I’d like… (see Appendix H).  

Table 4 present the results of the analysis done.  
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Table 5  

Comparison of language items between Achievement test #2 and OWTE 

   

     
Similar Items  New items  

 Speaking and Writing Objectives  

English 

Unlimited 

found in 

OTWE 

learned by 

the cohort 

Describing neighborhood and homes   59 10 49 

Talk about preferences and give reasons 18 8 10 

Talk about Shoppinng and preferences 30 5 25 

   

Total 107 23 84 

 

In Table 5 we subtracted the 23 items found in the Our World through 

English book from the 107 language items of the Achievement test # 2, we had 

a total of 84 new items learned by the cohort. The language items in the Our 

World through English were compared to the ones in Achievement Test # 2, 

and similar items were subtracted. The language items left were identified as 

new learning were more complex, and required a higher level of understanding 

than those in the book Our World through English. This was the evidence we 

expected to find about the students learning, to answer our research question: to 

find evidence of learning English during the course. The students reached the 

learning goal of writing and speaking about neighborhoods and homes, 

preferences giving reasons, and shopping and preferences. But why did those 

language objectives score higher than others, why were they learned better than 

other objectives?  
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Discussion 

This study is part of a larger study that had the objective of improving 

language learning by the explicit teaching of learning strategy, during an 

intensive ten week English course. The study was divided in two separate 

investigations. First, the learning strategy intervention study, the second the 

description of the English language learning during the learning strategy 

intervention. 

Quintana (2013), carried out the learning strategy intervention, where 

quantitative and qualitative data was collected. Pre and post data in the learning 

strategy study was collected using observations, interviews and document 

review and a questionnaire, the Strategy Inventory for Learning Language 

(SILL), to determine strategy frequency use. According to Quintana (2013), 

results showed cohort increase for the following strategies:  metacognitive 

strategies, centering your learning, arranging and planning your learning, and 

evaluating your learning.  Also Quintana found the participants needed more 

time to use the strategies autonomously, because they always used them under 

instructor guidance.  

   The English language learning description which is the aim of this 

document was done during the learning strategy intervention. The objective of 

this study is to describe  learning as the result innovation focusing on 

developing meta-cognitive learning strategies. The research question was:  

What evidence is there of Learning English during the course? To help find the 

answer to the research pre and post tests were applied, SLEP pre and post, and 

Achievement test#2 post. Quantitative method was used to examine the tests. It 
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was not possible to find evidence of English learning in the SLEP results, but 

Achievement Test #2 language item analysis per goals showed the language 

learned by the cohort. Finally to assure the language items found were new 

learning to the study sample, the items were compared to language items of 

OWTE identified as a primary source of the students to attain English. The 

OWTE book was used instead a pre Achievement test.       

The SLEP post test general results were different from what was 

expected. The comparison of the pre and post tests results was done to find out 

evidence of learning through an increase in score of post test. The SLEP post 

test total result was lower than pre test. Even though the post test result was 0, 

50, half point, less than pre test, this difference was not enough to consider a 

negative result. The result did not provide evidence of learning and also we 

could think that the course was not effective for the learners to improve their 

language. To clarify this idea the SLEP was analyzed by its sections, listening 

and reading. The SLEP post test sections, listening and reading showed a 

difference. The individual post test lowest result was the listening section 1, 40 

points less than the pre test. On the other hand the reading section post test 

result increased 1point.    

The SLEP test reflects better learning over longer periods of time. The 

post SLEP test results did not provide evidence of English learning through test 

score increase after the ten weeks course.  ETS (2008) provides examples of 

longer periods test application, at the end of a school year, the end of a set of 

courses to complete a level. The test application time in this study was shorter, 

only 10 weeks, than the time lapse proposed by ETS. For the SLEP to 
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effectively provide evidence of learning, the course should be a semester or 

after a year of study. 

 Because of the difficulty of finding evidence of learning in a SLEP test 

score increase, the analysis of the Achievement Test # 2 was necessary. The 

Achievement test shows learning for short periods and it is more sensitive 

because it gives more information about specific learning during the course. 

The test analysis based on the language goals of the course book   English 

Unlimited. The test sections analyzed were speaking and writing which are 

productive skills where learning of course related language is easily identified. 

The language goals selected had nine items and more. A total of 107 language 

items were identified in those sections. The language goals with items 

identified were:  59 about describing neighborhood, 18 talking about 

preferences and giving reasons and 30 about shopping and preferences. To 

make sure the language items were new and represented new learning for the 

learners, a language analysis of the English high school public book Our World 

through English (OWTE) was done. The book was identified as a primary 

source where the students could have learned English previously, because they 

can learn from what they teach. Similar language items found in OWTE and 

Achievement test#2 were subtracted. The language items found in OWTE were 

less complex than those in the course book, English Unlimited. There was a 

total of seventy-nine language items used on the test that were completely new 

for the learners. The learners were able to talk about neighborhoods and 

describing places, to buy things in a shop, and talk about preferences and give 
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reasons, and to write about neighborhoods and home, and about shopping and 

preferences using new vocabulary.  

 The Achievement Test # 2 showed learning because it measured what 

was taught in the course. The test tasks were directed to the book language 

goals the students had to reach. This helped to identify learning of the students.   

The analysis in detail of the Achievement test # 2 helped to identify the 

language learned by the cohort. The use of this test helped to answer the 

research question which was not possible only with the SLEP test. It helped to 

evaluate the students in different ways to see evidence of learning.  The 

Achievement test # 2 was based on criteria to grade, and measured the course 

content. On the other hand the SLEP test is a norm referenced test where scores 

of the learners are ranked in comparison of other test takers and did not have 

the purpose of measuring specific course content.  

The course expectation for the students was to reach A2 CEF level. We 

wanted to prove the students had reached the level through increase in SLEP 

score. But with only half of the course book units covered during the 10 week 

intervention, seven units of fourteen it was not possible to reach the level 

expected.    

Learner centered activities lead the students to pair and group work to 

enhance language practice, especially in speaking. CLT practices, working with 

peers and the basic knowledge the learners had about the topic form what they 

teach in the OWTE book, lowered their anxiety. Even though they were basic 

language phrases and vocabulary, the course participants were more prepared 

because they had practiced them with their own students in classes. Piaget 
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proposed that the contact and manipulation of the information helps the learner 

to acquire information, in this case language used properly and as well 

recycling language from previous units.  

Also learning strategies reinforced the learning process. Planning study time 

and activities, self correction, used in class and at home improved the use of 

time in activities that reinforced their knowledge. Learning strategies provided 

awareness of weaknesses in spelling, grammar, or listening, writing, or 

speaking to improve. The awareness of the learners of the language objectives 

they had in each class helped them to reach the objective because they knew 

what was expected from them.  Despite the training in the learning strategies in 

the program took more class time than learning English during class periods,  

and consequently the regular program was not followed, there was evidence of 

English language learned found in Achievement test # 2.  

    Additionally the Second Language Acquisition proposed by 

Krashen the Natural hypothesis help explain how the cohort learned the new 

language items taught during the course. The language description results 

evidenced   previous knowledge about topics, since as English teachers, it was 

not the first time the students had contact with the language of some of the book 

language objectives.  The Second Language Acquisition hypothesis states that 

learning has a natural order. The student first acquires simple structures, like 

the ones the course participants had in their OWTE books about the course book 

objectives tested in the Achievement test #2. After simple structures are learned 

new construction with complex language items comes. In the course book, 

English Unlimited, language is more complex and there is more variety of 



    A Description of English Learning During the Course                          62 
 

language items according to each objective which students were able to apply 

correctly in the test tasks. Besides this is why the language the objectives of 

describing neighborhood and homes, talk about preferences and give reasons, 

shopping and preferences, scored higher than others in the course book.   

Learning is a process that takes time and follows steps. Learning goes 

from simple to complex. The more contact the learner has with the new 

information, recycling language helps the student remember. The assessment to 

find evidence of this learning should be according to time, and objectives of 

what needs to be tested.  In the case of this investigation, the Achievement test 

was the most appropriate instrument to help find evidence of learning related to 

the course content because it applies to specific content covered in short 

periods.  

Evidence of learning is a visible or observable performance of the 

learners applying what they have grasped, acquired (Perkins, 1998). This 

performance was visible in Achievement test # 2. The students writing and 

speaking test sections evidenced the English language learned. The language 

items identified as new learning after the comparison with OWTE language 

items are prove of what the students learned from what they were taught.  

Teachers must be aware of the language objectives they want their learners to 

reach, what they need to perform, what should be identifiable when they assess 

the students. After this is clear, the selection of the assessment tool, test type, 

must be easier to select. The observable performance, the writing of sentences, 

paragraphs, the use of the vocabulary, the dialogue, questions and answers and 

answers exchanged in dialogues in pairs using the language taught was the 
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performance expected of the learners. But to get this evidence was necessary 

the use of a proper assessment tool to make visible the language learned.     

 

Recommendations and Limitations 

The recommendations for future research, first it is important to identify 

prior knowledge of the students. In this case they were teachers. It is important 

to identify all sources where they can acquire English, especially from the 

material they teach. What they know is important and based on that that 

information course content can be planned and to identify at the end of the 

course what they have learned. Second our first option to evaluate the prior 

knowledge of the learners will be an Achievement test to apply before the 

course. Also to consider that Achievement test measures and reports better 

learning in short periods of time. Another recommendation, the course design 

should take in to account the amount of time necessary to fulfill the goals and 

activities prepared. The general goal of the course was to reach CEF A2 level. 

Time was a limitation to reach it. The program proposed by the book editor, 15 

units, to achieve CEF A2 level was not possible to complete. But the amount of 

units,   8 units (introduction unit and units 1- 7), covered was acceptable for a 

language course. 

It is significant to be aware that teachers, the learners of this course, 

look their instructors as models. In this course the learners due to their work 

expected to acquire new techniques, learn new activities, to improve their 

teaching skills in each course, training, or seminar they attend. This course even 

though they were aware it was a pilot they tried to benefit the maximum.   
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 One of the limitations was the sample size. It was very important 

because the bigger the sample the validity increased. If more elements of the 

universe were tested and the study results would have been applied to the 

universe of teachers. It was not possible to have a bigger sample due to the 

difficulty of recruiting volunteers with the target English level for the course. 

Another limitation was the lack of evidence of prior knowledge of the learners 

relevant to the course. To know before what the learners knew would have 

helped identify new learning. One way to help identify if the learners knew the 

language it would have been the application of the Achievement test at the 

beginning of the research.   
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Appendix D 

Achievement test# 2 writing section language items analysis  
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Appendix D 

Achievement test# 2 writing section language items analysis  
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Writing Achievement test 2  Learners 

 
Unit Goal task   Descriptors 

SA YB MT RG AH CM MM RO RS OT MU TT 

 Unit 5. talk 
about  1 

  There is, there are, is there, 
are there    1       1   1   1 1 1 6 

 neighborhood 2 Where 's it near here?     1                 1 
 and home 3 describing places: noisy/quiet         1   1     1   3 
   4 prepositions of place                  1 1   2 
 

  5 
things at home: a bath, a 
cooker, a computer,                        0 

   6 House siting for a friend 1   1         1       3 
 

  7 
Rooms in the your home: a 
bathroom, a bedroom...      1             1 1 3 

   8 Places in the neighborhood 1       1   1   1     4 
   9 house furniture, appiances,etc   1 1   1     1 1   1 6 
   10 Questions about home 1   1                 2 30 

Unit 6. talk   11 Food names 1 1 1 1     1   1     6 
 about 12 Where can I buy/ go/…                         
 shopping 13 Can you/ Could you buy….                         
 food and   Would you like…                         
 preferences 15 I prefer/'d like 1 1 1 1       1 1     6 
   this-that-these-those                         
   Don't forgt                         
   High in carbohydrates     1                 1 13 

Unit 7. Talk 19 
Jobs and study subjects: 
doctor, engenner, chef                         

 

about 20 
I have a.., I work for/at/in.., I 
look after my home                         

 

work  21 

I'm a /doing apart time/ 
studying 
languges/unemployed                         

 

and study 22 
I spend time in the/ talking/ 
with my                         

 

  23 

I work on.,I design.,I go to.,I 
read/write.,I have meetings 
with                         

 Say: you 
aren't 

24 I'm not sure, I don't know-
exactely, I think…..                        0 0 

sure about 
facts 

25 I’m afraid, Sorry, but / Well, 
actually, I’m looking for 1 1 1 1 1   1 1   1   8 

 

Say why you   26 
Well actually, I'm planning/ 
working       1 1             2 

 can't do 
things 27 

What do you do? What do you 
have at the moment?                         

   I  always, I’m looking for                         10 

  
TT ss 7 4 9 4 6 0 5 4 6 5 3 
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Appendix E 

Achievement test# 2 Speaking section language items analysis  
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Unit 
Speaking 
Goals 

 
Speaking Achievent test Learners  

  Task 1   Descriptors S
A 

Y
B 

MT
B 

R
G 

A
H 

C
M 

M
M 

R
O 

R
S 

O
T 

M
U T 

 Unit 5. Talk 
about   1 

Names of places around 
your neighborhood: 1     1 1   1 1 1     6 

 

neighborhoo
ds 2 

Description of places: 
boring/ eciting, ugly/ 
clean,etc  1     1     1   1 1 1 6 

 Describing 
places 3 Preposition of place 1     1 1   1 1 1   1 7 

 

  4 
there is a, acouple of/are a 
lot of, a couple of….       1     1 1 1   1 5 

 

  5 
Is there an/a../ Are  there 
any……                       0 

 

  6 
Yes, there is/are  No, there 
isn't/aren't                        0 

 

  7 ther is no / there are no                       0 
2
4 

Unit 6. Talk 
about food 1 

Food: bananas, carrots, 
onion, watermelon, 
chicken.. 1 1 1 1 1   1 1   1   8 8 

Unit 6. Talk 
about  1 

I would like them/this 
because….   1   1               2 

 

preferences 2 

I would prefr a ../ 
some…….I'd rather 
a/some….     1 1     1   1 1 1 6 

 

  4 
I don't like these../this... I 
think theyare../ it is….     1                 1 9 

Unit 7. Talk 
about work 1 Jobs and study subjects   1             1     2 

 

and studies 2 
I have a.., I work for/at/in.., 
I look after my home                       0 

 

  3 

I'm a/doing apart 
time/studying 
languges/unemployed                   1   1 

 

  4 
I spend time in the/ talking/ 
with my     1               1 2 5 

Unit 7. 
Describe 
present  1 

I work on,I design,I go to,I 
read/write,I have meetings 
with             1         0 1 

activities 
 

Total ss 4 3 4 7 3 0 7 4 6 4 5 
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Appendix F 

Assessment scale for Achievement test speaking section 
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Appendix G 

Assessment scale for Achievement test writing section 
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Appendix H 

Our World Through English (OWTE) language items analysis 
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Book Units with 
topics ralated to 

English Unlumited 
units 

 
    

Our World Through 
English # 1  

  Descriptors 
 

    

Unit 1 grettings and 
introduction 

      

Goal :Say and recognize 
aurally numbers 1-15 

  1 numbers 1 - 1 5  

Unit 2         

Goal : Say and recognize 
aurally numbers form 16 
to 100  

  1 numbers 16 - 100  

Unit 4          

Goal: Ask for 
information and shool 
time tables, materials 
and  classrooms 

  1 
Wh 
questions 

How many classes are there? 

      2 article there is / are 

Unit 5 Occupations         

Goal: give and ask 
information about 
accupations and places 
of work  

  1 
Question / 
answers 

What does he/she do? She / He's a …….. 

          where does she work? In a ….. 

          What does your …... do? He/ She's a ……….. 

      2 Occupatins 

farmer, architect, driver, artist, policeman, carpenter, secretary, 
doctor, teacher, hairdresser, newsreader, doctor, weaver, 
student, electrician, nurse economist, waitress, housewife, 
cashier,  

      3 Work Places 
school, hospital, beauty salon, at home,garage, bank, electricity 
company, store  

Unit 7 My School         

Goal: Give and ask 
information about 
school: timetables, 
buildings, staff 

  1 
Wh 
questions 

How many ….are there? 

 and celebrarions   2 quantifiers a few, a lot of, some 

Unit 8 People         

Goal: give and ask for 
opinions 

  1 Question What is /are her favorite subjects?  

Unit 10 My Town         

Goal: give and ask 
information about 
places and location 

  1 places 
school, square, church, bank, health centre, market, police 
station, river, zoo, swimming pool, sports centre, football pitch, 
bus station,  

      2 
prepositions 
of place 

next to, opposite the, in the centre of, near the , in the, behind 
the,  

Unit 11 People of 
Ecuador 

        

Goal: Give and ask 
information about the 

    1 food 
banana, coconut, corn, fish, orange, plantain, pork, potatoe, rice, 
sea food, yucca   
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food that pp eat and 
music they play  

Unit 12 Food         

Goal: give and ask 
information about 
likes and dislikes 

    1 
verb forms 
(like )  

I like/ don't like, She-He likes/ doesn't like 

      2 
Question / 
answers 

Do you like……? Yes, I do/ No, I don't/ It's OK 

      3 
Sentence 
patterns 

I love.., hate.., She-He loves.., hates...  

Goal: give and ask 
information about meals 
and times 

  1 food  

apple, avocado, butter, carrot cereal, cheese, chicken, coffe, 
dessert, diner, egg, fruit, herbal tea, meat, papaya,  soup, tuna 
fish, vegetable,  wheat, water, melon, yoghurt, tomato, pineapple, 
onion, meal, lemon, juice 

Goal: Give instructions 
for a rcipe  

        

Unit 13 Health         

Goal: give infromation 
about favourite food 

  1 
short 
sentences 

I like , he/she likes, he /she also likes 

Unit 15 More People 
of ecuador 

          

Give and ask for an 
opinion 

  1 Questuion What does…….like to do? 

      2 Answers He / she likes to: sell,… 

Our World Through 
English #2  

    
 

Unit 1 Revision           

Goal: Information about 
places and location 

  1 
preposition 
of place 

next to, on, behind, near, opposite, at, in, to  

      2 
places of 
work  

does not specify in the teachers manual but looking at the 
pictures they could be: garage, street market, indian market, bar,  
restaurant, 

 

      3 Formulas Where' s/ are…?   

Goal: Give and ask 
information about 
jobs and places of 
work 

    1 Occupations cook, teacher, weaver, doctor, mechanic, farmer, waiter   

Unit 2 Revision           

Goal: Give and ask for 
information about 
places and location 

    1 

Information 
about 
places and 
location  

bank, post office, hotel, library, cinema, supermarket, payphone,   

      2 
prepositions 
of place 

between, opposite, next to  

      3 
Wh 
question 

Where' s…?   

      4 places hotel, restaurant, library, payphone  

Goal: give and ask 
information about 
quantifiers and food  

    1 
NO items  
found in 
the unit  

   

Goal : Say and recogniza 
aurally numbers  

  1 numbers 1 - 100  
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Unit 4 Water          

Goal: Give and ask 
information about 
water in  people's live 

    1 wh question How much….?  

Unit 8 Food and Health          

Goal: give advice on 
healthy diets 

  1 
food 
pyramid 

fat and sugar, proteins, vegetables and fruits, carbohyrates  

      2 food items 
cereals, rice, corn, bread, lettuce, carrots, pineapple, papaya, 
oranges, fish, cheese, eggs, beans, sugar, potatoes 

 

      3 
Questions/ 
answers 

What does/do…..eat/drink? I eat/ drink…..  

          
What does/do…..eat/drink evaryday/ twice a week/ on special 
occations? I eat/ drink….. A little/ some 

 

Goal: ordering a meal in 
a restaurant 

  1 
Questions / 
answers 

What would you like to start? Some…..please.  

          What about the main course? I'd like…, please.   

          What would you like to drink? Some juice, please.   

      2 dishes 
soup, salad, icecream, mineral water, fruit juice, coffe, tea, fruit 
salad, rice, chips, fish, fry chicken, steak 

 

Unit 13 Tourism          

Goal: give and ask for 
directions 

  1 
places for 
food 

cafes, restaurants, shops, markets, hostels, hotels,   

      2 adverbs  right, left, straight (on)  

      3 prepositions along  

Unit 15 Fashion          

Goal: give and ask 
information about 
likes and dislikes 

    1 Questions What…... do you/ they like?  

          What …… you/ they don't like?  

      2 Answers I / they like ,  I / they don't like   

Unit 11 Music          

Goal: Give and ask for 
oppinions 

  1 Quetions Would you like to…?  

          What would you like to…?  

      2 
Expressing 
preferences 

Yes, I think  that is fantastic, that would be grat, I prefr to…, I 'm 
affraid …. 

 

Unit 15  Fashion          

Goal: Compare 
information about 
fashion 

  1 
Short 
sentences/ 
expressions 

I like/ don' t like, I agree, Oh, that's  expensive! Of course, ….If 
possible, Yes, it's nice, Yes please, I'm looking for a …. 

 

Goal: Give and ask 
information about 
likes and dislikes, 
prefrences  

    2 
Wh 
questions 

How much is the dress?  May I help you? Do you like it? What 
color? It is…dollars 

 

Unit 16 Sport          

Goal: give and ask 
information about 
likes and dislikes 
(review)  

    1 Questions What sport do you like best?  

          What sport don't  you like?  

Our World Through 
English #3  
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Revision Unit  All about 
you 

  1 
expressions 
about likes  

I'd like to be a/ an ……  

Revision Unit People   1 

Wh 
questions 
about likes 
and dislikes 

Who is your favourite male/ female singer? What kind of music do 
you like? What's your favourite song?  

 

Unit 3 All about 
learning  

         

Goal: giving and asking 
informations about 
location 

  1 
Prepositions 
of place 

on, next to, opposite, between  

      2 

describing 
location 
with verb to 
be 

is, are  

      3 

describing 
location 
with verb to 
be 

it's on the gorund/ first/second floor, on the left/ right, at the end 
of the corridor 

 

      4 

asking 
information 
about 
location 

Where is….?   

Unit 4 Personality and 
appearance  

         

Goal : Exchanging 
personal information 

  1 Jobs 
architec, policeman, taxi driver, footballer, newsreader, cook, 
teacher, housewife, carpenter, doctor, hairdresser, engineer, 
weaver, waitress, manager  

 

Our World Through 
English #4  

    
 

 

Unit 1 Revision Unit 
Freetime 

         

Goal:  Describe places   1 
preposition 
of place 

obove, along, near, in  

Goal: giving and asking 
personal information  

  1 
Wh 
question 

Who's your favorite singer?   

Unit 4 The Caribean          

Goal: make a Caribean 
drink  

  1 ingridients coconut, condensed milk, honey, water, vanilla, nutmeg,    

Goal: comparing 
countiries 

  2 products 
bananas, corn, vegetables, grapes, rice, potatoes, sugar, 
pineapples, coconut, coffee 

 

Unit 11 Entertainment          

Goal: Describing likes 
and dislikes 

  1 
Expression 
about likes 
and dislikes 

I am fond of,  I am quite fond of, I am keen on,  I love,  I hate,  I 
can't stand, I don't like 

 

Unit 12 People of other 
cultures 

         

Goal: desscribing what 
people are doing 

  1 
verb to be + 
v-ing form 

they are/ I'm/ she, he is traveling, resting, weaving, playing 
football, drinking hot chocolate, studying, having a shower, 
picking corn, studying  
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Appendix I 

Admission requirements for Ecuadorian English teachers   Ministerial 

Agreement, Ecuadorian Education Ministry 
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Augusto X. Espinosa A. MINISTRO DE EDUCACIÓN 

Considerando: 

Que la Constitución de la República, en su artículo 154, numeral 1, establece que a las Ministras y Ministros de 

Estado, además de las atribuciones establecidas en la ley, les corresponde ejercer la rectoría de las políticas públicas 

del área a su cargo y expedir los acuerdos y resoluciones administrativas que requiera su gestión; 

Que de conformidad con lo establecido en et artículo 344 de este mismo ordenamiento, el Estado ejercerá la rectoría 

del Sistema Nacional de Educación a través de la Autoridad Educativa Nacional, que formulará la política de 

educación; y, regulará y controlará las actividades relacionadas con la educación, así como el funcionamiento de la 

entidades del sistema; 

Que el artículo 349 de la Constitución de la República determina que el Estado "garantizará al personal docente, en 

todos los niveles y modalidades estabilidad, actualización, formación continua y mejoramiento pedagógico y 

académico; una remuneración justa, de acuerdo a la profesionalización, desempeño y méritos académicos [...] Se 

establecerán políticas de promoción, movilidad y alternancia docente "; 

Que la Ley Orgánica de Educación Intercultural (LOEI) en su artículo 25, establece que la Autoridad Educativa Nacional 

ejerce la rectoría del Sistema Nacional de Educación a nivel nacional y le corresponde garantizar y asegurar el 

cumplimiento cabal de las garantías y derechos constitucionales en materia educativa, ejecutando acciones directas y 

conducentes a la vigencia plena, permanente de la Constitución de la República; 

Que el artículo 97, inciso segundo de la LOEI señala que las vacantes de docentes se llenan mediante concursos de 

méritos y oposición en los que participan aspirantes para ingresar a la carrera educativa pública y los docentes a los 

que les corresponda hacerlo por solicitud de cambio; 

 

Que el procedimiento que regula los concursos de méritos y oposición se encuentra previsto en los artículos 101 y 

siguientes de la Ley Orgánica de Educación Intercultural; y el 262 y siguientes de su Reglamento General, en los cuales 

se faculta a la Autoridad Educativa Nacional expedir la normativa pertinente. 

Que mediante el Acuerdo Ministerial No. 0153-13 de 21 de mayo de 2013, el Ministro de Educación expidió la 

Normativa de Elegibilidad y Concursos de Méritos y Oposición para llenar vacantes de Docentes en el Magisterio 

Nacional; y, 

Que en el área de inglés, por su condición de lengua extranjera, las condiciones de evaluación debe ser objeto de 

valoración bajo estándares internacionales de aplicación autorizada. 

En uso de las atribuciones que le confieren los artículos 154, numeral 1, de la Constitución de la República, y 17 del 

Estatuto del Régimen Jurídico y Administrativo de la Función Ejecutiva. 

Acuerda: 

EXPEDIR LAS SIGUIENTES REPORMAS AL ACUERDO MINISTERIAL No. 153-13 

Artículo 1. Sustitúyase  el artículo 13 con el siguiente texto: 

Art. 8,- Elegibilidad en el área de inglés.- 

Los aspirantes a un nombramiento de docente en el área de idioma inglés deberán rendir las pruebas psicométricas 

determinadas en el artículo 5 del presente Acuerdo, y así superar la primera etapa del proceso de elegibilidad. 

El nivel central de la Autoridad Educativa Nacional convocará a dichos aspirantes a rendir dos pruebas de suficiencia 

en el conocimiento del idioma inglés, que constituyen la segunda etapa del proceso de elegibilidad para ésta área. 

La primera prueba, será habilitante para continuar con el proceso de selección. El resultado de esta prueba, será 

valorado como "aprobado" o "reprobado". 
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Aquellos candidatos que superen la prueba habilitante,-rendirán la prueba estandarizada internacional de 

conocimientos específicos en el idioma inglés, que permita acreditar al menos el nivel B2 de acuerdo al Marco Común 

Europeo de Referencia para las Lenguas (MCER). El puntaje obtenido en esta prueba será contabilizado como parte de 

la fase de oposición descrita en el TITULO II de este Acuerdo Ministerial. 

Aquellos candidatos que dentro de los dos (2) últimos años previos a la convocatoria del concurso respectivo, hayan 

obtenido el puntaje mínimo que acredite el nivel B2 en uno de los cuatro (4) exámenes estandarizados 

internacionales detallados en este Acuerdo Ministerial, estarán exentos de rendir tanto la prueba habilitante como 

la prueba estandarizada internacional de conocimientos específicos en el idioma inglés. Para el efecto, los 

candidatos exentos deberán presentar a las Unidades de Talento Humano a nivel zonal o distrital una copia impresa 

de su certificación, publicada en el sitio web de las entidades internacionales responsables de estos exámenes, las 

cuales verificarán su validez 

Para certificar el nivel B2, los candidatos deberán haber obtenido como minino los puntajes que se detallan a 

continuación: 
 

Examen Estandarizado 

Internacional 
Puntaje equivalente 

al Nivel B2 del 

MCER 
Test of English as a Foreign Languaje  

Internet  Based  Test (TOPEFL iBT) 
87 

International Languaje English 

Testing System (IELTS) 
Banda 6 

First    Certifícate    in    English (FCE) 70 

Certifícate in Advanced English (CAE) 45 

Artículo 2.- Sustitúyase  el literal a) del artículo 14 con el siguiente texto: 

El puntaje de la prueba estandarizada internacional de conocimientos específicos en el idioma inglés, representará el 

sesenta por ciento (60%) del puntaje total del concurso, y se contabilizará de acuerdo a la siguiente tabla: 

 

 

 

Puntajes totales obtenidos en los exámenes estandarizados 

internacionales aprobados para certificar el nivel B2 
Ponderación otorgada para la prueba 

estandarizada internacional 

TOEFL iBT IELTS (Academic) FCE CAE Porcentaje (%) Puntaje sobre 60 puntos 

87-91 6 70-74 45-52 70% 42 

92-96 6.5 75-79 53-60 75% 45 

97-101 7 80-85, 61-68 80% 48 

102-106 7.5 86-89 69-76 85% 51 

107-111 8 90-93 77-84 90% 54 

112-116 8.5 94-97 85-92 95% 57 

117-120 9 98-100 93-100 100% 60 
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Disposición final.- El presente Acuerdo entrará en vigencia a partir de la fecha de su suscripción, sin perjuicio de su 

publicación en el Registro Oficial. 

COMUNÍQUESE Y PUBLÍQUESE.- Dado, en la ciudad de Quito, Distrito Metropolitano, a 08 de julio de 2013. 

f.) Augusto X. Espinosa A.. Ministro de Educación. 

MINISTERIO DE EDUCACIÓN.- Certifico, es fiel copia del documento que reposa en el archivo del Despacho 

Ministerial.- Quito, 08 de agosto de 2013.- Firma de responsabilidad, ilegible. 

 


