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Abstract 

This study was conceived and designed as part of a collaborative project to analyze the 

current curricula of various Casa Grande University Departments, compare them to excellent 

peers worldwide and make suggestions for improvements in the new curricula. This document 

corresponds to the Journalism Department.  

The methodology involved analyzing papers in professional journals, presentations in 

Congresses and legal documents to identify the principal issues or threats facing journalists, 

and the media. The comparative analysis of the curricula of effective peer undergraduate 

journalism programs offered insight into the elements that could have contributed to the 

success of the program. These findings were compared to the UCG curriculum. With this 

information it was possible to develop suggested guidelines for the redesign of the journalism 

curriculum.  

    . These findings include the need of the professional to manage three languages, possibly 

including an ancestral Ecuadorian tongue. The recognition of the importance of the 

contextualization of the journalist, especially in the community where he works, reinforces the 

pertinence of the UCG pedagogical model that emphasizes the use of simulation exercises, and 

suggests amplifying it. The comparison of the UCG journalism curriculum with those of its 

peers revealed a poverty of enriching, humanistic studies, due to the credit limitations 

mandated by law.    
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Glossary 

ACEJMC Accrediting Council on Education in Journalism and Mass 

Communications (“ACEJMC Accreditation Status”, 2013) 

Constructivism Educational philosophy that is learner-centric (Ryder, 2012), active. 

(Hoover, 1996; Huit, 2009) and designed dependent on the desired 

learning outcome (Hyslop-Margison and Strobel, 2008). 

Curriculum, List of courses offered; combination designed to lead to graduation, the 

total educational experience (Oxford Dictionary). 

Contextualization Term used to describe the education that journalism students should 

receive prior to and concurrent with practical, professional training 

(UNESCO, 2007). 

HEI Institution of Higher Education; in Spanish IES (Evans, n.d.). 

IAPA Inter American Press Association (“IAPA urges Honduras”, 2013). 

ICTs Information/communication technology; TICs in Spanish (Radoll, n.d.). 

JOA Joint Operating Agreements; strategy developed and practiced in the 

U.S. during the eighties by publishers of two or more papers in a city to 

share costs, while maintaining editorial independence (King, 2010). 

Journalism Printed press, TV and Radio news. Alternative distribution channels for 

information/news. “Journalism can be defined as the use of 

investigation, interpretation and analysis, to report and comment on 

current affairs, for the purpose of serving the public´s need to manage 

complexity and change”(George, 2009). 

LOC Organic Law of Communication. Passed by the National Assembly on 

June 14, 2013; OLC in Spanish. 

LOES Organic Law of Higher Education. Published October 12, 2010 in the 

Official Register Number 298.  

RA Academic Regulation, to amplify and limit the Organic Law of Higher 

Education (LOES). 

UCG University Casa Grande 
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In the 2002-2003 academic year, as Dean of the School of Communication of Casa 

Grande University, I developed a major in digital journalism with an initial enrollment of two 

students. At the time, it was a novel concept in Ecuadorian higher education. Few people, even 

professionals in the field of communication, understood the impact of the changes that would 

affect the profession by the end of the decade. Ten years later, those changes have revolutionized  

professional practice across the more developed world. Consequently, the changed professional 

profile has altered the requirements for the educational preparation of future journalists. Ecuador 

is just beginning to be affected by these changes, and it behooves responsible educators to 

examine and revise the curriculum in light of both the present situation and probable future 

developments, and to indicate the additions, eliminations and changes to be made in the 

curricula. In order to undertake this study, permission was solicited and approved by the 

authorities of Casa Grande University, covering both the current University organization and the 

initial Monica Herrera School of Communication. This authorization tacitly eliminates the right 

to institutional anonymity.  

The object of this study is to examine the state of the art in undergraduate education for 

journalists, analyze the global tendencies prevalent in the field and define the professional profile 

for the coming two decades. Considering the local,  national,  political and legal realities I have 

suggested  innovations to the curriculum and course design relevant to the conclusions drawn in 

this study. The innovations and revisions suggested for the curriculum will serve for a second 

stage in the redesign process. This will be completed through a research project led by one of the 

research professors.   

It was important to investigate the pedagogical concepts fundamental to this study 

beginning with curriculum, curricular design, journalism and constructivism. In the course of 
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understanding the application of these concepts the study revealed the value of researching other 

concepts. Constructivism is included because the pedagogical model of Casa Grande prioritizes 

the use of a constructivist approach in teaching, but not to the exclusion of pedagogical 

alternatives such as lectures or objectivism. Curriculum and curricular design are categories used 

in this study. There is the proposal for a journalism curriculum developed and published by 

UNESCO. After studying the UNESCO design for journalism curriculum, elements were 

included in the suggested guidelines for the UCG journalism curriculum.  

This study also highlights how the undergraduate schools of journalism, in Latin 

America, North America, Europe, Asia and Australia, have been ranked and compared selected 

relevant curricula in order to find the common elements among their courses. There are many 

credible, prestigious rankings, but after considering several, the QS World University Ranking 

by Subject (n.d.) was chosen because it seemed to be a more balanced and comprehensive 

ranking. While other ranking systems base their decisions principally on research outputs, or web 

influence. The QS Ranking uses six indicators: academic reputation (40%), employer reputation 

(10%), citation per faculty (20%), faculty student ratio (20%), proportion of international 

students (5%) and proportion of international faculty (5%). This ranking explores and evaluates 

five broad faculty areas: Art & Humanities, Engineering & Technology, Life Science & 

Medicine, Natural Science, and Social Science & Management. Within these broad fields the QS 

evaluators ranked 29 subject disciplines. With this input they constructed the QS World 

University Ranking by Subject, using a narrower methodology that includes “only those 

indicators that bypass the direct involvement of institutions and can reliably be stratified by 

subject discipline” (“QS World University Ranking by Subject”, n.d.). The SCImago rankings 

were used to choose the appropriate academic journals of the various geographical areas.  .  
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The study clarified the underlying suppositions on which to construct the innovations in 

the journalism curriculum. Then the study proceeded to research the current state of the practice 

of professional journalism, in order to identify the challenges faced today, and those most likely 

to appear in the near future. The results of this research could be useful in making decisions 

about the structure of the education to be offered in the journalism field. 

The study of journalism is the central theme of this study. The meaning of the word 

“journalism” would appear to be obvious but laymen commonly misunderstand the ideology, 

breadth and depth of the profession. In the professional and academic worlds the term has a 

variety of accepted usages, and the dizzying advances in communication technology promise an 

abundance of new uses.  

Another element critical to the production of useful curricular guidelines was to identify 

and enumerate serious challenges and concerns faced by the industry and the current trends in 

the society which may affect the delivery format of communication products. These trends will 

affect the professional formation required of pre-service journalists and could consequently have 

a dramatic impact on the curricular design. Broad documentary research in professional journals 

and papers presented in congresses provided the data to define the trends mentioned above. 

The last stage of the study was to analyze the latest version of the Ecuadorian Law for 

Communication and Media, passed by the National Assembly on June 14, 2013, signed by the 

President on the 22
nd

, and published in the Official Registry, thus becoming the law of the land, 

on June 25
th

, 2013. Elements of the Law will force certain new components to be emphasized in 

the curricula, or to be eliminated. At the very least, the Law must be considered as a filter. The 

vision of the role of journalism and journalists defined in this legislation may require employers 

and educators to project a different career philosophy for the profession. Additionally, the 
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publically expressed positions of the national government, leading local journalists, their 

professional associations and the representatives of the private media were considered.  

The results of this study lead to conclusions that will support the development of 

suggestions and guide lines for the reformulation of the Casa Grande University journalism 

curriculum.  

Literature Review  

Justification 

During the research and review of the literature that was conducted and the subsequent 

discoveries that were made, it became apparent that the appropriate area in which to begin the 

study was to describe the current state of the industry and the profession, in Ecuador, and how 

they are situated in the global context. This included the challenges and the opportunities that 

will be present given the changes required to meet the demands of the profession in the changing 

political climate. Once the work place panorama was clear the study will describe the journalism 

education that will be required for the professional to successfully practice in the field. It might 

be considered condescending to presume to advise how to structure a renewed curriculum for 

UCG undergraduate journalism students without first surveying the present-day practices in the 

profession. There should be a connection between journalism graduates the universities offer the 

job market and the work place needs. Kumar (2007) quoted the Council for Industry and Higher 

Education that declared in 1996 “…..it is one of higher education`s purposes to prepare students 

well for working life (p.3)”.  Others (Singer & Pezone, n.d.) studied why education cannot be 

disconnected from the work place. The recently named Dean of the prestigious Columbia 

University School of Journalism, Steve Coll, stated in a New York Times interview that the 

current journalism students will “….be making the journalism that is going to shape our 
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democracy: working on data mining sets, creating video that is not 2012, coming up with much 

more powerful ways of accruing and displaying information” (Carr, 2013, March 31). These 

students require a curriculum that prepares them for this future. 

Journalism, the Practice and the Practitioner 

In 1958 Edward R. Murrow, one of the most respected of the 20
th

 century newsmen, 

received the highest honor given by the Radio and Television News Directors Association  

(RTNDA), the Canadian professional guild, at its convention in Chicago. His acceptance speech 

is considered visionary, expressing his deep concern that U.S. radio and television were 

subjugating their journalistic responsibilities to the corporate commercial and financial needs. In 

the first full decade of the Cold War the American media organizations faced fierce pressure 

from the government to control certain content in the name of national security, but they also 

faced rating and advertising demands that they compete by programming entertaining shows that 

insulated the public from serious public affairs questions. However, newsmen, corporate officers 

and the advertisers were all conscious of the responsibility of the media to produce content in the 

public interest.   

Today, in the field of communication and media, both the political and competitive 

challenges continue, but a third challenge has appeared. Technological innovations have arrived 

and each one gives birth to new ways of delivering information and entertainment, with the 

concomitant reduction of traditional jobs, even while creating new jobs and whole new industries 

(International Labour Organization, 2000). The journalism business model threatens to collapse. 

The multiplication of delivery channels foreshadows bankruptcy for the networks and great 

newspapers. Consumer habits evolve with new technical gadgets and person-to-person 

communications which have taken precedence. 
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In the specific case of Ecuadorian journalists, the recent Organic Law of Communications 

(OLC), although primarily designed to control the ownership, practices and effectiveness of the 

media organizations, also affects their individual working journalists and employees. In the Law, 

there are several items which favor the members of the press. Title II, Section 3, Article 39 

guarantees the communicators freedom to be governed by their consciences. They cannot be 

obliged to carry out tasks contrary to the code of ethics, nor are they obligated to sign articles 

which have been substantially changed. Exercising their right to follow their consciences will not 

endanger their job stability. They may protect their sources (art. 40) and enjoy professional 

secrecy (art. 41). 

Title V, Section VI promotes the use of local personnel and products in the media, both 

print and audiovisual.  This applies to advertising and entertainment products. The prohibition to 

import programming will be applied progressively, but foresees screens which transmit a 

minimum of 60% of local production. The advertising will be almost entirely locally produced.  

This will create many jobs in the sector for Ecuadorians, and guarantee consumers less exposure 

to foreign messages.   

Other articles in the OLC present serious challenges to practitioners. Article 3, Chapter 1 

of Title II lists the professional practices which entail punishments. These include obtaining 

information using illicit means (c.), omitting or intentionally deforming information or opinions 

(b.).  The most widely criticized of these articles is ( j.), which elevates to a human right 

protection from media lynching, understood to be concerted or repetitive treatment of negative 

news about a person. And in Chapter II, section 1, ulterior guilt is established.  While this is 

dedicated to constrain the media, the consensus among critics of the concept is that it will induce 

both the media, and consequently the reporters, to practice auto censorship. 
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Historical context.   

This is a story repeated throughout history. Innovations replace the earlier standard 

method. The Gutenberg press left minstrels unemployed. The Pony Express was replaced by the 

telegraph. Trains succeeded carriage and horse travel. But none of these earlier innovations 

occurred simultaneously and globally, and none have had the instant impact on culture and 

society as have the deluge of communications technology changes that have occurred in the past 

twenty years. 

For all its perceived benefits, the information technology revolution has been equally 

disruptive. Numbers tell the story best. Between 1945 and 1965 four hundred large urban 

newspapers in the U.S. disappeared (King, 2010). In 1962, a prolonged strike by the 

typographers union local in NYC put five of the city`s dailies in bankruptcy. In many cities with 

more than one newspaper, the competing publishers established Joint Operating Agreements 

(JOA), to share certain costs but maintain editorial independence. This proved a stop gap 

salvation (King, 2010). Daily adult readership of newspapers in the United States declined from 

78% in 1970 to 55.4% in 2002. That same year six hundred news people lost their jobs in 

Montevideo, Uruguay (International Labour Organization, 2004).  During the first decade of this 

millennium over 10,000 jobs disappeared from American newsrooms. Between 2005 and 2010 

U.S. newsprint consumption decreased 40%. Eight thousand three hundred jobs lost in 2007-

2008 resulted in 800,000 stories that were not written, and therefore not read (Doctor, 2010). 

There are many other examples to demonstrate the crisis facing the media organizations, 

especially the print genre. This developed into a chain of constant change characterized by: 

 The increase of the number of methods of delivery  

 The decrease of readership and eyeballs per media/product decrease  
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 The market becomes atomized 

 The decline of profits in the media industry. (Meyer, 2009)  

How did this occur? The development of early computers was not controlled by ATT and 

IBM because both were restrained by anti-trust laws. Thus, almost by accident, young 

entrepreneurs were able to innovate and gain market share. The nascent industry, especially the 

software sector, became an uncontrolled development environment, but each new program or 

machine was a standalone, incapable of communicating with others. The first large user to 

perceive the difficulties and demand the possibility for interconnecting systems was the U.S. 

military. This necessity led to the early development of the Internet. Later, in the 1980s, when 

many companies began to place desk top computers at work stations, the same impasse of the 

lack of connectivity among the diverse models, hardware and software, drove the development 

of the technology to permit easier communication (King, 2010). Playing games online, first 

individually, later in pairs but at the same screen, and finally connecting with different 

computers, led to a vigorous new industry designing games. Today, the desktop, and the lap-top 

that had replaced it in importance are losing primacy to mobile models, including smart phones 

and tablets. In communications, personal and mass, technology has changed the world, and will 

continue to do so as these changes become more pervasive and rapid. “The workplace and 

workforce impacts of these technological changes have been so pervasive, so dramatic in size 

and speed, as to be hard to describe” (United States Department of Labor, n.d.).  

The printed press is a mature industry that peaked in the 1920s. Allied military 

organizations during World War II made advances in communication technology, such as the 

enigma project. This was the British decoding machine which permitted the Allies to read 
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German coded correspondence during World War II. Post war years saw the spread of television 

service across the United States.   

To understand the dynamics of the transformation underway, it is important to grasp both 

the scope and the speed of this revolution. Its roots are indeed very recent, beginning with 

the widespread introduction of large mainframe computers in the 1950s and ´60s, 

followed by steady advances in computing power that permitted a decrease in their 

physical size. The introduction and dramatic growth of personal computers in 1980s took 

even the computer industry by surprise, threatening the mainframe operations of the 

larger companies. Computers moved into millions of American homes (“Futurework 

Technology and Globalization”, n.d., p. 74). 

During the 1970s newspapers consistently lost readers (Meyer, 2009). The Wall Street 

Journal went online in 1971 (King, 2010). A news retrieval service was incorporated in 1974. 

Readership of the daily newspaper plateaued in the 1980s (King, 2010). In 1981, The New York 

Times and the Washington Post published online. The bulletin boards and user groups were the 

start of community online. They proliferated rapidly and assembled around an amazing variety 

of themes and issues. The computer society, and the technological tools themselves, had become 

primarily vehicles for communication rather than giant calculators.  

Current challenge. 

Many articles, hundreds of books and thousands of speeches have offered diagnoses of 

the present state of the communication and media industry. Others have offered solutions. Meyer 

(2009) proposed that the great dailies use their credibility to cement their relationship with 

readers, rather than succumbing to dumbing down. According to Meyer (2009), the newspapers 

will be the producers of content for other vehicles. Online magazines directed to a niche 
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audience will probably survive. Much information delivery will no longer originate in 

organizations, but rather will be individuals, operating independently, publishing blogs, or some 

other media soon to be developed. Who will staff these new media, and how should they be 

trained?  

Journalism, Education and Training  

Deuze (2006) stated that journalism education is much discussed, but little researched. 

Possibly this occurs because the nature of journalism has been poorly defined, producing 

confusion about its place in higher education. This confusion is apparent given the variety of 

formats extant in the world. Deuze (2006) considers the ideal education for journalists to be a 

combination of contextualization and practitioner training.  UNESCO (2007) posits the proper 

preparation to be three pronged: norms, values, tools and quality; social, cultural and political 

issues of home nation and abroad; and world knowledge and intellectual challenges. In the 

Model Plan of Studies of Journalism they also add the importance of writing skills and a good 

foundation in the humanities.   

The confrontations described by Deuze (2006): humanities or social science; empirical or 

conceptual; by genre or by medium, represent just three elements in the decision tree leading to 

the definition of how to train and/or educate journalists. Another discrepancy among educators is 

whether journalism should be an undergraduate degree or studied only in post- graduate 

programs. The argument for the latter option focuses on the imperative that journalism 

candidates arrive with adequate foundations in the humanities. Additionally, in some nations 

journalism is considered a trade, and the training, if any, is in specialized institutes. On-the-job 

training or apprenticeships are another option. This model offers the possibility of inclusion in 

the profession of people from lower socio-economic strata, or late bloomers who discovered 
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their passion for the field by accident or after attempting alternatives. Unfortunately, the 

apprenticeship model ignores the fundamental role universities play in offering upward social 

mobility to that population (Moorhead, 2012), as well as underestimating the benefits for a 

working journalist of having a broad education in the liberal arts, and especially in the social 

sciences. 

A sampling of the types of education offered to student journalists in various countries 

may illustrate the current diversity of formats. Many nations, including Finland, Spain, the 

United States, Canada, South Korea, Egypt, Kenya and Argentina, generally prefer professional 

training institutes, often located administratively within a university.  This system is rejected, by 

certain Latin American and African journalists and educators, who believe it foments a 

homogenization/westernization of the discipline, dependent on global concepts (Deuze, 2006).  

Some systems of education recognize a mixed mode of stand-alone institutions and 

universities. In this group are France, Germany, India, Brazil, Turkey, South Africa and China.  

This bifurcation may represent the two, almost contradictory, philosophies of education, 

professional training or academic contextualization (Deuze, 2006). 

The Netherlands, Italy and Denmark educate future journalists in standalone professional 

institutions, not associated with universities. As Europe continues its process of harmonizing the 

credits systems and curriculum, it could be enlightening to know whether they adopt a common 

format for the education of journalists. The latest bi-annual meeting of the 46 participating states 

in its final report continued to insist on achieving easy mobility of students among the member 

states´ HEIs, as well as the progressive concordance of curriculum permitting smooth 

recognition of credits and similar degree paths (“The Bologna Process”, 2013). Assuming that 

the process continues, the likely outcome could be a standardization of curricula and career 
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requirements. Spain was recently obliged to divide the Masters’ programs between official, 

recognized academically as equal to those of the rest of Europe, and the professional degree, 

certified by the University but under Bologna standards not recognized as a Masters´ degree 

leading to a Ph.D. (Deuze, 2006). Vocational training is harmonized throughout the Bologna area 

under The Copenhagen Agreement (“Focus on Higher Education”, 2010). The importance of 

examining superficially the Bologna process lies in the similarity of its goals with those 

expressed by the Ecuadorian authorities.  

A fourth system examined by Deuze (2006) is that of apprenticeships, or on the job 

training.  This system is prevalent in Japan, Austria, Great Britain and Australia. Training is 

sometimes in-house, and sometimes outsourced. It is intermittent and flexible as the journalist 

progresses. It is an Anglo-Saxon model. Cuba, Eastern Europe and the Middle Eastern countries 

use all of the above constructions, in varying combinations. They include commercial programs 

at universities and in-house training. These too will face the challenge to modernize their 

programs of study goaded by the technological advances. 

The literature demonstrates the assortment of opinions about the benefits of the diverse 

options. Moorhead (2012), in a paper referring specifically to the legal profession in the United 

Kingdom, recognizes that permitting the qualification of practitioners through the apprentice 

system results in lower costs for the clients. This could apply also to the case of journalists; those 

trained on the job would be willing to work for lower compensation, making the industry viable 

in a period of acute competition. But, Deuze (2006) disagrees. He believes that the goal of the 

press is to provide a more informed citizenry and for this purpose a university trained journalist 

will be a more reflective guide for a super citizen. 
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Mellado, Simon, Barria and Enriquez (2007) examined the Chilean model, finding that 

the dichotomy extends to the very name of the profession: journalism or social communication. 

Their concern is not whether journalism should be studied in the university, but under which 

discipline it should be located. They assert that it has always been an eclectic field, often 

associated with history, sociology, and other social sciences. They cite Weaver in The American 

Journalist in the 1900s: U.S. News People and the end of an era (as cited in Mellado et al., 2007) 

who stated that fewer than 50% of the working journalists in the United States were university 

trained in journalism, although the percentage was much higher among the younger 

professionals. Punin (n.d.), in his study of the formation of communicators in Ecuador, found 

that in an effort to create space in the job market for graduates, the Higher Education Institutions 

(HEIs) expanded the curriculum to produce generalists capable of functioning in diverse fields. 

The Law of Communication establishes the obligation of practicing journalists to present a 

university degree in the field of journalism or social communication. At the time of writing this 

version, the Law gives the people currently employed in the media as journalists six years to 

obtain a degree. Information and communication are not clearly delineated. Journalists work as 

lobbyists, spokespersons and speech writers, among other specialties.  

UNESCO (2007) suggests that the ideal education model for journalists would be a 

double degree, one in the humanities and the second in the trade craft of journalism. The 

document also proposes that credit be given for practical experience and they emphasize the 

necessity of competence in at least two languages. They, as befits an international agency, 

visualize a global approach to educating news personnel. But, as Deuze (2006) comments, while 

the global approach might be preferable, the truth is that the world varies.  
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To conclude this section of the literature about journalism, the practice and education, it 

is necessary to look ahead, and note the thoughts of some of the authors about the raison d’être 

of the profession, as well as the future of the craft and thus the education for its practice.  

Raison d’Etre and Future of the Profession 

Paulo Freire in Pedagogy of the Oppressed and Pedagogy of Hope (as cited in Singer & 

Pezone, n.d.) believed that the hope for society lay in education but only if students became 

activists, criticizing the errors of society and organizing to improve. Singer and Pezone (n.d) 

referred to Greene (1993) who declared that society develops and changes constantly. She 

posited that learning is the process of acquiring “situated understanding” and reaching this goal 

depends on the learner being able to contextualize himself. Achieving the common good is the 

goal of the profession (Mellado et al., 2007). Souza (2006), in Elementos de teoría e pesquisa da 

comunicacao e dos media (as cited in Punin, n.d.), opined that mass media is exceedingly 

important in the social and cultural processes of society. 

An understanding of the trends in journalism facilitated making appropriate curricular 

decisions. More concrete answers were available upon completing the research for this study, 

but there were indications in the literature that should be considered. Wagner (2012) writes: 

Today knowledge is ubiquitous, constantly changing, growing exponentially.  Today 

knowledge is free. It’s like air, it’s like water. It’s becoming a commodity. There’s no 

competitive advantage today in knowing more than the person next to you. The world 

doesn’t care what you know. What the world cares about is what you can do with what 

you know (as cited by Swallow, 2012, para. 1). 

The UNESCO model (2007) enumerated the competencies necessary or preferred for 

working journalists. They should be intelligent, but also knowledgeable and practical. Among 
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the skills deemed requisites are editing and research. Given the uncertain future configuration of 

the industry they included adaptability. The ability to comprehend and apply concepts is 

indispensable. A professional should be cognizant of the responsibilities of the media in general 

and the practitioners in society. And then the exercise of the profession should be ethical within 

parameters constructed through knowledge of the best practices in the field.  

Glasser and Ettema (2008), in their paper Ethics and Eloquence in Journalism , examine 

the Kantian position, monological and procedural, and modify it for the field of journalism by 

recognizing the validity of incorporating common sense as an important element in making 

ethical decisions in the course of professional practice. To develop their position they turn 

principally to Jurgen Habermas, who accepts the use of common sense, but dialogic, discursive, 

socially particular and always local. They understand Habermas as promoting practical 

accountability. The method of examining the journalist´s action to determine if it meets 

professional ethical standards involves asking an eloquent why. This exercise of self-

examination accompanied by a rigorous obligation to maintain a high standard of argumentation 

will facilitate the journalist in his efforts to comply with the ethical requirements of his 

profession and media (Glasser & Ettema, 2008). They also emphasize the culturally local nature 

of journalism, citing Bensman and Lillienfeld (1991)  as defining the profession as 

“institutionally egocentric” and following “culturally defined rules” (Glasser & Ettema, 2008). 

They speak of Gadamer´s finding that journalism always derives from and represents the 

community where the journalist lives and works. Therefore, the ethical standards are necessarily 

variable, responding to the values of the community.  

Regarding the adaptability that will be required of professionals in the field during the 

coming years, “…the new organization of the journalistic profession according to the areas of 
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competence, revealing the high percentage of employment generated by areas other than the 

mass media” (Mellado et al., 2007, p. 140) will signify the need for an education that prepares 

the student to learn how to learn. This same uncertainty in the competencies that will be required 

in the near term, let alone in the future, obliges the prudent educator to consider both education 

and employability when designing the course of study. Employability in this context is akin to 

acquiring knowledge, the knowledge of how to do and the knowledge of how to be, all of which 

are proper components of mature competencies (Mellado et al., 2007).  

Some courses of study prepare students for a past that will not return. Others attempt to 

prepare them for the present, the world in which they are living. But, in the field of social 

communications, or mass media, or multimedia or journalism, none of these directions will equip 

a student for the workplace.  A constantly innovating profession requires an innovative 

professional. Thus, the innovator mode is the appropriate course of study for the contemporary 

student. Deuze (2006) states that  

…a more differentiated mission might prepare students for a more complex future, if one 

takes the combined technological (digitalization and convergence), economical 

(commercialization and corporatization), and social (multi-culturalism and globalization) 

changes to the existing world-wide media ecology into consideration. ….make[s] the 

work of journalists more complex. (p. 25) 

Deuze (2006) affirms that the discussion is misconceived. It should not be about what or 

how to teach, but rather about how to insert student journalists into their communities. They 

must be prepared for a cross-national world. Their challenges will be to deal with the global-

local vision, inclusivity, digitalization and corporate interference in the news room. And the 

challenge for educators is how to prepare them.  
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Constructivism 

The concept, constructivism, has nuances of meaning; it has evolved over time, and there 

are also different pedagogical schools which emphasize certain variables. It can be understood as 

a philosophy of education.  John Dewey and the progressive wave of educators in the United 

States and the Reformists-educators in Europe were the catalysts or the precursors of the 

constructivists. Dewey´s North American fellows included Charles S. Peirce and William James. 

Among the European practitioners of this progressivism were Maria Montessori, Ovide Decroly, 

Celestin Freinet and Peter Petersen (Terwell, 1999). Then, what is it? Some would consider these 

characteristics at a minimum: 

 Centering on the learners, not the teachers 

 Solving problems 

 Discovering, not repeating 

 Applying the discovered to new problems 

The main ideas about education and society at the heart of the philosophies of Dewey, 

Freire, Greene, Horton, and Banks are that society is always changing and knowledge is not 

neutral – it either supports the status quo or a potential new direction for society; people learn 

primarily from what they experience; active citizens in a democratic society need to be critical 

and imaginative thinkers; and students learn to be active citizens by being active citizens (Singer 

& Pezone, n.d., p.2). 

After the progressives came the constructivists. Definitions abound. Ryder (2012) posited 

that knowledge is the result of one´s experience seen through one´s prior knowledge and one´s 

view of others´ experiences. Reality is represented by thought. Each input received is mediated 

through realities we hold unquestionably to be true. 
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Learners construct new knowledge on the foundation of prior learning (Hoover, 1996). 

Learning is always active, although other thinkers divide it into intentional and incidental, but it 

is not passive. There are social constructivists, cognitive constructivists and radical 

constructivists, but all agree that the successful process is active, and built by the learner through 

experience in light of accepted truths acquired previously. 

The constructivist process often includes collaborative activities that lead to learning. 

Tyler favored teaching cooperation, particularly in urban settings, in order to counteract the 

isolation often felt by urban youth. He believed this was the means to build a sense of 

community (May, 2008). John Dewey, in Experience and Education (1938), advised thinkers 

about education to avoid adherence to a specific school of thought. A sectarian attitude will 

interfere with the practitioner´s ability to see clearly, since his vision will be clouded by 

opposition to the other ism. “The history of educational theory is by opposition between the idea 

that education is development from within and that it is formation from without…” (p.17); as 

experiences affect the learner, they also affect the surroundings, thereby promoting more change.   

In an active, successful learning experience the participants often appear rude and 

disorganized, when truly they are enthusiastic about the process, and oblivious to their 

manners. This more nearly replicates real life experiences than does the traditional classroom. 

Thus progressive education should better prepare students for life outside the educational 

environment. The challenge is to maintain process – observation, research and judgment –

amidst the constant activity (Dewey, 1938).   

Dewey also wrote (1910) that curiosity is the best path to learning. Wonder will lead to 

inference and thus to examination, and finally to drawing conclusions. This is a conscious 

process, going from isolated, disorganized data to a construction. Then, there is a 
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reexamination of the data to attempt to find greater meaning. This process is similar to that 

followed by journalists while investigating a story. It appears obvious that the same 

methodology the professional will use in practice would be appropriate to studying that field.  

There has been an increase in the use of constructivist methodology in HEIs as global 

interconnection has facilitated access to facts and data online. Hours committing facts to 

memory are unnecessary and useless (Kundi & Nawaz, 2010). Phillips (1995, as cited in 

Hyslop-Margison & Strobel, 2008), in the article, “The Good, the Bad and the Ugly” points to 

the many faces of constructivism declaring that the good of constructivism is the active 

participation by the learner, while the bad is the epistemological relativism. Immature students 

often believe they can opine freely, without foundation, without sources. An ugly aspect is the 

sectarianism where the true believers in constructivism dismiss possible alternatives. The 

solution to this, according to Duffy and Jonassen (1992) in Constructivism and the technology 

of instruction: A conversation (as cited in Hyslop-Margison & Strobel 2008), lies in defending 

the position that the correct pedagogical approach depends on the desired learning outcome.  

If the object of education is the formation of autonomous democratic agents (Hyslop-

Marginson & Strobel.2008), then it is sensible to use an educational philosophy which favors 

the development of an autonomous, thoughtful process. And, if thoughtful, active journalism is 

considered inherently necessary for a successful democratic system, then the proper 

educational system for journalists should be compatible with those attitudes. It is not a 

mathematical formula but a connection can be made suggesting that constructivism would be 

the better strategy for education in journalism schools.  

The Monica Herrera School of Communication, forerunner of Casa Grande University, 

was founded with ten professors, eight drawn from the academic world and all practitioners of 
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constructivism, and two from professional fields. From the beginning the favored philosophy 

was constructivism. The current self governing documents, the Statutes and the Pedagogical 

Model, support the practice of constructivism, even tacitly. And to end this section with Deuze 

(2006), who stated that the challenge is to promote process oriented learning rather than 

product oriented teaching. 

Curriculum 

The term curriculum comes from the Latin verb curro, which means to race, or transit to 

reach a goal. It was first used in pedagogical literature by Franklin Bobbit in 1924. Shane (1981) 

in Significant Writings that have influenced the curriculum  published (as cited in Lafrancesco, 

2003) a list of the ten most influential papers about the concept in which he named Dewey’s 

Democracy and Education as the most important (Lafrancesco, 2003). The term does not have 

one established usage but rather sometimes signifies a catalog of the courses offered in a given 

institution, and in other instances represents the totality of the student’s educational experience, 

as well as all the elements of the institutional context, and all the stakeholders. 

Most journalism curricula follow the format of sequencing through the several genres of 

media and addressing the skills through functions. Though this is a logical organization, it does 

not consider, nor even recognize, the hybridization and convergence among the various genres. 

Current studies suggest that the ideal journalism curriculum should focus on the core studies, 

leaving the professional skills to be acquired later (Deuze, 2006; UNESCO Model Plan for 

Journalism Studies, 2007; Association of College and Research Libraries, 2011). The standards 

established by the Association of College and Research Libraries are demanding, and implicitly 

would require a broad education to prepare a student to meet them. Deuze also asks whether 

journalism programs should train specialists or generalists, and each HEI’s answer will 
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determine the design of its curriculum. The decisions about curricula are never value neutral 

(Deuze, 2006).  

Literature on journalism education often begins by discussing the curriculum. 

Weischenberg in Das Ende einer Ara? Aktuelle Beobachtungen zum Studium des Kunftigen 

Journalismus (2001) divides the content between contextual knowledge and skills (Deuze, 

2006). The competencies are: instrumental skills including writing, reporting and editing, and 

studies of the industry such as journalism history, law and economy; articulation skills – design, 

genre and formulas; and finally context/liberal arts education in political science, sociology, 

finance and social science research methods (Deuze, 2006). 

Reviewing the Anglo-Saxon educational tradition, including those of Great Britain, 

Australia and the United States, little importance has been accorded developing systematic 

theory about curriculum (Hicks, 2007). Hicks cites Gaff and Ratcliff in their Handbook of the 

Undergraduate Curriculum – a Comprehensive Guide to Purposes, Structures, Practices, and 

Change (1997) as finding the American attitude toward curriculum strictly functionalist. He 

notes that Barnett and Coate (2005) in Engaging the Curriculum in Higher Education discovered 

that the term was rarely even used in Great Britain, and when it was pronounced there was no 

commonly accepted, shared meaning for the concept. For Australia, the focus of his paper, the 

term is ill defined, but possesses the potential for motivating educators to clarify and specify the 

shape of the course offerings, within the various visions of disciplines, methodology and roles.  

In Ecuador the term curriculum is used equally loosely. At times the term signifies the 

complete offering of courses of a given HEI. It can also be used to describe a particular course of 

study. However, the third draft of the document “Academic Regime”, published in early August, 

2013, in Article 18 attempts to define the usage precisely. It states that the criteria used in 
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organizing the curriculum are flexibility, progressivity and sequentiality. The units of curricular 

organization begin with the acquisition of the knowledge, skills and values of a given discipline. 

This first stage is followed by deepening, displaying and applying the knowledge acquired in the 

process of formation as a citizen and a professional, constructing your life project as an 

individual and a member of the collective. The analysis continues by describing the levels of 

learning, their duration and content (“Consejo de Educación Superior”, n.d.). In the course of the 

next decade, with the systemization of the Higher Education institutions fully implemented, the 

concept will probably become more precise.  

Especially relevant to the dichotomy of curricular design for journalism education is 

Christopher Winch’s paper “Curriculum Design and Epistemic Ascent” (2013). The pertinence 

lies in his division of knowledge: “propositional knowledge, know-how and knowledge by 

acquaintance” (Winch, 2013).  Since the unresolved question in educating journalists is whether 

the emphasis should be contextual or practical, his analysis of the cited three categories is useful. 

He proposes, and his conclusions merit serious consideration, that learning is ascendant, building 

higher order knowledge on lower, and thus the design of the curriculum should mimic or follow 

this same process. This offers a possible resolution to the dichotomy mentioned above.   

What is to be gained by contemplating curricula, adjusting them as the environment 

shifts, and attempting to design sequences of learning that include the probability of extreme 

change? Hicks suggests (2007) that the process of developing curricula obliges the institution to 

integrate disciplines, cross- inter- and trans-disciplinary programs, and ICT teaching and 

learning. Also, considering the profile of entering students and possible employment for certain 

fields, they will necessarily distinguish and decide whether the appropriate strategy should be to 

favor practical skills, or more analytical contextual content.  
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Ecuador is not, nor should it be, isolated from the curricular discussion, Punin (n.d.) 

mentions the lack of clarity in defining communication and information. The fields of study in 

the various HEIs denominate the specializations as Publicity, Public Relations, Organizational 

Communication, and so on. This causes confusion among possible employers, and among the 

students themselves. Thus, he states, there is no differentiation between a paparazzi and the 

general editor of the Financial Times. Betancur and Vera (2010) found in their investigation to 

solidify the Ecuadorian curriculum for secondary teachers of Spanish language and literature that 

the practicing teachers believed their training to have been deficient. It did not include content 

relevant to their geographic locations, nor to the national reality. Although not included in their 

study, it is possible, even likely, that the finding would be true of young journalists also.  

Mellado et al. (2007) analyzed the Chilean job market for Communication and/or 

Journalism graduates. The reality was there were many professionals working in allied fields. 

They assert that the curriculum should favor employability, but also enrich the student and the 

field itself.  

In this context the system of higher education has an enormous debt with, at least, the 

social sciences: to train the students to work in real time (coherence between the theory 

and the practice) and in uncertain conditions; imbue the students with the innovation, 

versatility, enterprise, and above all resourcefulness, with the goal of forming a journalist 

conscious of what he is, what he knows how to do, and how he can do it. (Translated by 

thesis author, Spanish language original in Appendix 1)  

The recently ratified LOC has created an opportunity for the Ecuadorian HEIs. All new 

employees in the media must hold degrees in journalism or Social Communication. This should 

result in increased demand for acceptance in these majors or schools. Currently employed 
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personnel have a window of opportunity of six years to complete a degree in the field (Title II, 

Section II, Article 42; Transitory Article 16). This obligation opens an opportunity for the HEIs 

to organize courses of study with schedules compatible with journalists’ working hours. The 

curricula will require extensive adjustment to serve the needs of professionals, often with more 

than twenty years of experience.  

States, Accreditors, the Market and the Press 

The relationship between the press and the State has ever been conflicted. The media 

are also pressured by advertisers who wish to constrain their presentations of certain 

controversial news items. Often, journeymen news people feel obliged to suppress, or slant 

certain stories because of corporate relationships with the actors. The media also exercise 

considerable coercion against their governments, impelled by ideological differences, or 

commercial concerns or power struggles. 

Currently there are conflicts between governments and the media in many places.  In 

Great Britain the three principal political parties united to present a plan to control the press in 

response to activities of investigative journalism deemed unethical for invading the privacy of 

the objects. But, the tradition of respect for the freedom of expression has generated a public 

rejection of the proposed law. The Fernandez de Kirchener government in Argentina has 

fought a long war against the Clarin group of media, winning some battles and losing others. 

The government of Ecuador has positioned the media as one of its three enemies to be 

defeated. The President sued the Universo, Ecuador´s most widely read newspaper at the time 

of the suit, asking for forty million dollars compensation. The government sponsored a 

referendum asking the public to approve obligatory divestiture by the major stock holders of 

media businesses of their other holdings. Vanguardia, bi-weekly political investigative 
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magazine, was harassed by labor and tax authorities, until it folded in early July, 2013. In his 

weekly three hour television appearance the President presents a clever section criticizing the 

press, labeling them collectively as corrupt.  

A few historical examples will serve to illustrate the ceaseless quality of this 

confrontation. Thomas Paine, with the pamphlet “Common Sense”, was one of the most 

important catalysts for the American Revolution. Introduced to Benjamin Franklin in London 

he realized that his future lay in the New World. In Philadelphia he became editor of the 

Pennsylvania magazine. He had a passion for liberty, equality, and the right of every man to 

decide his own destiny. He led the magazine to enjoy the greatest circulation of any periodical 

in North America during the Colonial period. The pamphlet was so powerful that it converted 

men by the thousands to the cause of independence. Lord Mornington lamented not having 

executed Paine, fearing the contagion of liberty to Europe (Whitaker, 2008). 

Harry S. Truman wrote the music critic who had panned his daughter Margaret`s piano 

concert, by threatening him with extreme bodily harm in retribution. The letter, written on 

White House stationery, is a classic example of colorful insults without descending to the use 

of inappropriate vocabulary (Murray, n.d.). There erupted considerable criticism of the 

President; the critic`s employers resisted punishing him for upsetting Mr. Truman, but the basic 

discourse was freedom of expression for the press and the obligation of public figures to accept 

criticism without exercising revenge. 

During the 20
th

 century the Ecuadorian press had several excellent journalists, but one 

of the most effective was Alejandro Carrion. His best known pseudonym was Juan Sin Cielo 

(Vivanco, 1999). He carried the banner of the left confronting some of the best politicians to 

practice politics in Ecuador: Jose Maria Velasco Ibarra, Camilo Ponce and Carlos Guevara. All 



CURRICULUM EVALUATION AND DESIGN GUIDELINES – UCG JOURNALISM  31 

 

 

represented the political right. Carrion´s articles defended the rights of the workers, union 

members and peasants and fiercely criticized every attempt by these leaders to expand their 

powers.  

A violent attack ordered by an Under Secretary of Government left him severely 

wounded. The centrist President Galo Plaza named him Ambassador to the Organization of 

American States in Washington, where he lived safely for many years. When he returned to 

Quito he took up his pen again but maturity had endowed him with greater tolerance and 

reflection. His leftist allies from his more aggressive era accused him of selling out to the right 

(Vivanco, 1999). 

But not all of the successful Ecuadorian journalists have had unquestionably admirable 

careers. Pancho Jaime was a popular yellow journalist, pamphleteer, often accused of extortion. 

His bi-weekly editions appeared amid great expectations. More than once the printer he used 

was destroyed by arsonists. He was assassinated in 1989 (Boltxebike, 2010). 

However, some serious analysts currently minimize the ethical doubts about his work. 

They, including Javier Andrade, prefer to remember and applaud the many instances in which 

Pancho Jaime`s denunciations denuded public misbehavior (Boltxebike, 2010). They believe 

that Pancho Jaime`s scandalous yellow journalism compensated for the silence of a press 

bonded to the rest of the power structure, publishing only that which would not threaten the 

status quo. 

The virulent criticism of the LOC, local and internationally, for its threat to control or 

limit freedom of expression, is not a subject to be treated in this study. Other portions of the 

LOC, degree requirements, media lynching, ulterior responsibility and others are pertinent to 
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the education of journalists. In these areas there are both threats and opportunities for the HEIs, 

and students and practitioners of journalism. 

Wikileaks was founded in 2006 by a diverse international group that advocated the right 

to publish government documents regardless of the security restrictions claimed by said 

government. They were organized to receive the documents from third parties and originally 

simply posted them on the web: however they soon migrated to more traditional channels of 

delivery, the great newspapers, and thus became intermediaries (Karhula, 2011). Their primary 

target has been the United States Government. Julian Assange, the principal leader, has stated 

that transparency should promote more responsible governance. 

After concentrating on war related documents for the first 5 years, in late 2010 

Wikileaks began publishing U.S. diplomatic correspondence wholesale, with no obvious 

criteria for choosing which documents to publish. This act, more questionable than publishing 

war registers, brought the organization under tougher scrutiny, including by its traditional 

allies. The critics are concerned about the attack on personal privacy and on intellectual 

property, and the broad stroke nature of the collection of data.  For journalists the right to 

protect their sources is extremely valuable; the question thus devolves into whether the right to 

know is more useful for society than the capability of investigative journalists to monitor 

government and business activity (Karhula, 2011).  

An iconic U.S. case of the state attempting to limit the freedom of expression by the 

press is the Pentagon Papers. Daniel Ellsberg, a former RAND Corporation analyst, was 

contracted by the Pentagon to work on a comprehensive report about the Viet Nam War. Upon 

completion, Mr. Ellsberg believed that the publication of the report would result in pressure to 

end the war. Since it was classified as secret and top secret, he decided to take the volumes out 
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of the Pentagon and photocopy them. The photocopying technology was not wide spread and 

fear of discovery obligated him to take them to a secure site. Every night he would copy, and 

return the originals the next morning (Cooper & Roberts, 2011).  

 

Figure 1: Pentagon Papers Timeline 

 

 

 

 

 

Figure 1. Pentagon Papers Timeline. This figure explain chronologically the events from the 

case of the Pentagon Papers. The arrows follow chronological events by years. Produced by the 

author. 

 

The New York Times studied the documents and made an editorial decision that it was in 

the best interest of the nation to publish the documents. The Justice Department issued an order 

prohibiting the publication. The Times appealed the order, and the case went to the Supreme 

Court because it involved the First Amendment. When the Supreme Court found for the paper, 

there was general celebration for the reaffirmation of the First Amendment, but the decision was 

made to publish using clear criteria about national security. In June, 2011, forty years after 

Ellsberg delivered the documents to The New York Times, the complete 7,000 pages were finally 
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released. Cooper and Roberts (2011) assert that it is clear that the decision to prohibit the 

publication of the documents was not truly based on national security, but on domestic politics.   

A curious footnote to the Pentagon Papers saga is the importance of a then new 

technology in facilitating the leaking process. The use of a photocopier made it feasible to copy 

the voluminous documents (Schuiessler, 2012). Imagine the results if Ellsberg had attempted to 

copy by hand! The subsequent appearance of innovative devices makes it possible to intervene in 

most aspects of another`s paper trail. And there is no indication that this eruption of new 

technologies will lessen.  

In Ecuador, during recent years, there have been numerous cases of confrontations 

between journalists and/or their media and political figures.  These have led to judicial 

proceedings, which have been severely criticized internationally.  However, this background of 

conflicts empowered the government to develop legislation to regulate the media and individual 

journalists. The Project of the Organic Law of Communication was called for the final vote on 

Friday, June 14. It passed handily, and was signed into law by the President. The final step was 

its publication in the Official Registry, dated June 25, 2013.  It is very polemical. The principal 

criticisms, by local journalists and international observers, deal with prior censorship, ultimate 

responsibility, financial burdens for the media, and criminal charges for certain professional 

actions. Possibly, by the time of the Second Advance of this document the Law may be 

complemented with the regulations and enforced, and there can be a more complete analysis of 

the repercussions.  

There have been many recent examples of serious confrontation between governments 

and press. The Inter American Press Association, concerned about the high rate of physical 

attacks and murders of journalists in Honduras, asked the government to take measures to protect 
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working news people (“IAPA urges Honduras”, 2013). The spokesperson of the U.S. 

Department of State on May 1, 2013 publicly asked the Ecuadorian government to provide 

adequate protection for the journalists Hinostroza, Pallares and Rivadeneira, who were being 

threatened by followers of the official political party (“EE.UU. pide a Ecuador proteger a 

periodistas”, 2013). Amnesty International announced its concern that freedom of speech in 

Russia has been seriously wounded (“Free speech ‘shrinking’ in Russia”, 2008).These are a 

handful of the plethora of examples available.  

States and other organisms regulate and control communication media and product. But 

the focus of this study is the education of journalists. The institutions that deliver this formation 

are also subject to regulation and control. The principal regulation of universities is through the 

accreditation process. The systems vary considerably. In the United States,  accreditation is 

voluntary. It has no relationship to government organs. The universities in a given region are 

organized in an association. That association manages the accreditation before associating 

members.  

Specifically, for U.S. journalism education there is a body, the Accrediting Council on 

Education in Journalism and Mass Communications, founded in 1945. (“ACEJMC Accreditation 

Status”, 2013) It is dedicated to assuring the quality of the education received by aspiring news  

people. They consider that a free press is fundamental to the survival of democracy, and 

suggest strongly that students should receive a good basic grounding in the humanities. 

In Ecuador the universities historically were established by Congressional decree. The 

subsequent monitoring to maintain their status was carried out by a government agency, lately 

eliminated and replaced by several more specialized entities. At present this system is classifying 

the HEIs, and disposing of those that are not considered viable.  

http://www2.ku.edu/-acejmc/STUDENT/PROGLIST.SHTML
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In the literature there is an interesting article, “Testing the Political Instability 

Hypothesis” (McLendon, Deaton, & Hearn, 2007). They studied the fifty state governments in 

the U.S. to determine that those states suffering from some degree of political instability tended 

to legislate and exercise stricter control over their public universities. They related cases where a 

state would swing from centralized control to decentralized, and back again, reacting to 

financial, demographic and political pressures.  

This is pertinent to the Ecuadorian situation.  The massification of the universities 

between the decades of the sixties and the eighties brought heavy pressure to bear on the 

economic viability of the HEIs. This same financial instability provoked political turmoil among 

sectors of the student bodies. The state attempted to recover control, and the cycle continued. 

At present the process of purging the universities is creating unrest and insecurity among 

the administrators and faculties.  As this process reaches its culmination, the institutions will 

develop a new modus vivendi with the state agencies of regulation and control.  

The reading covered in the Literature Review provided a broad view of the state of the 

profession in the world today, both for the practicing journalists and for the organizations that 

employ them. This information, which emphasized the wrenching changes the field faces, and 

the concomitant loss of jobs, led to the construction of a list of suppositions about the threats and 

opportunities which these changes present. The next step is to confirm or discard these 

suppositions as being of serious concern to the practitioners in the field.  
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Research Method 

Objective of the Study 

The objective of this study was to construct guidelines for the renovation of the curricular 

design for the Journalism School of Casa Grande University, Guayaquil, Ecuador. These 

guidelines should consider the pertinence of the graduating professional for the probable realities 

of the media and communication workplace, locally, nationally and internationally. Curricular 

decisions will be based on an analysis of contexts, which include problems in the professional 

field; limitations on the exercise of the profession imposed by government regulations and 

market pressures; pedagogical designs for professional preparation prevalent in local, national 

and international reputable schools of journalism.  

Research Questions 

 General Question 

What is the current state of education of journalists in Ecuador, considering local and 

international contexts, and how can a reformulation of the UCG curriculum contribute 

to better praxis in the future?  

Specific Questions 

1. What general and specific competencies are requisites for the education of 

journalists within the Ecuadorian context?  

2. What macro and meso-curricular guidelines contribute to successful professional 

praxis?  

3. What issues and threats face the practice of journalism, worldwide, and in Ecuador 

specifically? 
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4. Should the macro-curricular design of journalism emphasize professional skills, or 

give more weight to contextual/liberal arts education? 

5. What common ground can be identified among the principal and most reputable 

undergraduate journalism programs, and what specific subjects are usually offered? 

6. What differences has the study identified between the current curriculum for 

educating journalists in Casa Grande University and other reputable undergraduate 

programs? 

7. What elements contained in the new Ecuadorian Organic Law of Communication 

should be considered when analyzing the changes to be suggested for redesigning 

the Journalism curriculum for Casa Grande University? 

8. Among the undergraduate journalism curricula what courses or plans could be 

successfully and profitably included in the Casa Grande program? 

Research Methodology and Design 

The investigation used a qualitative research design to answer the questions posed in the 

study. Creswell (2008) stated that “Qualitative research tends to address research problems 

requiring: A description of trends or an explanation of the relationship among variables” (o. 51).  

He also describes it a process in which through data analysis a description and themes are 

developed. The interpretation of the data results in discovering larger meaning from the findings 

(Creswell, 2008).  

This study established certain categories derived from the reading. These included the 

competencies necessary for successful professional praxis, the threats to the traditional channels 

of distribution for journalistic products, the effect of global technological change, including 

convergence, on the industry and the concentration of ownership of traditional media, among 
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others. Once confirmed by further reading, these elements were compared to the data produced 

by completing the matrices; the matrices measured the presence, high, normal or low, of these 

themes in papers appearing in journals, or presented at congresses. High Presence signifies that 

the issue or theme was treated in two or more journals, and two or more congresses. Presence 

indicates that the subject was found more than once in either journals or congresses. Low 

Presence indicates that the theme was found, but rarely. High Presence confirmed the importance 

given that issue by the practitioners and analysts in the field. Presence indicates that the issue is 

existent among the professionals, but not extremely important.   

According to the definitions established by Hernandez, Fernandez, and Baptist (2003) 

this study is exploratory/descriptive. Exploratory studies are undertaken when the topic has been 

little studied. In this case, in Ecuador the analyses of context are seldom applied, and less so in 

this particular field. The descriptive studies (Hernandez et al., 2003) analyze the nature or the 

manifestation of a phenomenon, or the components and characteristics of this. In this study, the 

central objective is the description of the socio-academic and professional scenario of 

journalism, based on the diagnosis of the external context, problems and needs. Descriptive 

studies also permit comparison and contrast of phenomena, in this case curricular designs of 

various HEIs.  

This study is also evaluative. These are studies proposed by other authors that are 

considered integrative, since they combine theory and practice. They aim to modify or design 

proposals. Specifically in curricular design evaluative studies are used to evaluate macro, meso 

and micro curricular proposals, as well as affect analysis of pertinence.  
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This study is also non-experimental (Hernandez et al., 2003). This is a study in which the 

researcher does not manipulate variables.  It describes a phenomenon in a definite time, the 

current scenario.  

Analysis of Context and Analysis of Pertinence 

1. Analysis of context for this study included research of the state of the professional field, 

comparison of the models of curricula used to prepare future journalists, and regulations, 

governmental and academic, which limit discretion in designing curricula (Castells, 2010; 

UNESCO, 2009).  

For the next decade these demands will derive as much from the social, political, economic 

and cultural transformations that our society is experiencing, as from the reactivation and 

creation of public media, the new legal framework that will govern this activity and the 

accelerated growth of the use of new technologies of communication (Basantes, Cruz & 

Herrera; 2010: 20).  Translated by author. Original in Appendix #2. 

2. Analysis of pertinence generally implies evaluation of curricula within the framework of the 

tendencies, demands and scenarios of the contexts. These include the social, economic, 

professional, political, technological and pedagogical factors that might affect current and 

proposed curricula and programs (Castells, 2010).  

3. Description and identification of profiles and professional competencies in order to identify 

the problems in the academic preparation and the professional practice, and the competencies, 

current, dominant, emergent and decadent required facing those problems. These 

competencies are an integral part of the professional context of the journalism career 

(Mellado, C.; Simon, J.; Barria, S.; y Enriquez, J., 2007).  

Methodological Design  
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The methodological design of the study was divided into three phases. In phase one the 

focus was to investigate the context of the practice of journalism today. This had to be 

understood first since these new realities may affect the appropriate profile of graduates 

demanded by the industry, thus influencing decisions in curricular design. During phase two the 

research concentrated on investigating the current state of education for journalism, on several 

continents, including the models favored and the curricula offered.  Finally, during phase three, a 

comparison between Casa Grande’s journalism curriculum and those offered by reputable 

undergraduate programs answered the remaining questions.   

Phase one.  

The investigation during this phase centered on the contexts, political, technological, 

economic and competitive, that are forcing major changes in the practice of journalism. This part 

of the study was necessarily prior to the investigation into the curricula and models for 

undergraduate journalism education since the altered professional profile would determine many 

academic decisions. Castells, in The Rise of the Network Society (2010), described the anguished 

state of society. He posits that at the turn of the century a fundamental change took place, 

signifying a transformation, an entirely new societal organization which he calls the network 

society. Deuze (2008) analyzed the effects of media convergence, but recognized that there is 

currently no answer to the displacement of working journalists, or to the mutation of their 

professional profile.  

In order to assess the threats to the industry perceived by the practitioners several data 

collection techniques were applied. These included papers in journals and papers presented at 

congresses.  During the course of the literary review various books, written by recognized 

practitioners or analysts of the media industry, were read. The most useful for this study were the 
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ones by Doctor, Meyer and King. These provided certain basic assumptions to be investigated 

further.  

 Newspapers, worldwide, in their traditional, daily, printed paper format are losing 

readership constantly. The public prefers alternative distribution channels as the source of 

daily news.     

 Intensive competition for the reduced pool of “eyeballs” has led to the downgrading of 

formal news formats, resorting to celebrity or light news.   

 Globalization, and improved media distribution channels, offer  the discriminating 

consumer universal access to news, printed and broadcast, across borders and languages. 

 In the post 9/11 world, governments tend to harass serious investigative reporting in the 

name of national security or sovereignty. (Doctor, 2010; King, 2010; Meyer, 2009). 

For the last item, there are historical iconic cases, which served to establish certain 

parameters of acceptable or questionable control of the press by governments. They include 

Thomas Paine, the Pentagon Papers, and Benjamin Carrion. A search of major newspapers in 

various capital cities led to the identification of serious conflicts between governments and the 

press, Venezuela, Argentina, Great Britain and Ecuador.  In all these cases the antagonism was 

studied anecdotally. For Ecuador, in addition to a historical survey, there was an analysis of the 

recent Organic Law of Communication (LOC) to identify the limitations or benefits, which this 

legislation accords the working journalists. The media organizations that employ the 

practitioners could be affected also. This partially answered questions numbers three and seven. 

To demonstrate that the press, as an industry and as a collegial group, perceives their field 

to be threatened, the methodology applied follows: 
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 Identify important, representative professional journals from various continents, especially 

the Americas. The SCImago ranking (SCImago Journal and Country Rank) was used as a 

filter. A matrix was designed which identified those topics which are perceived as threats 

to the profession by the practitioners. A scale was used to distinguish high presence, 

presence and low presence.  

 After an internet search professional congresses or conferences of journalists or 

communicators were selected, among those that demonstrated constancy of occurrence and 

recognition, academically or professionally, by the professional organizations. Again, a 

matrix was used to categorize the papers presented on the threats faced by the field (see 

Appendix 5). 

This information completed the data necessary to analyze and answer question three, and 

contributed to answering question one.  

Phase two.  

This phase centered on the analysis of journalism education. The first question resolved 

was number four. The several models of journalism education respond to different visions of the 

career path. Some conceive of journalism as a trade, not a profession; therefore, the education is 

usually not university level, but technical school. In other countries journalism is usually or 

always a post-graduate degree. Both Deuze (2006) and the UNESCO Model for journalism  

(2007) opine that the better option is a strong liberal arts undergraduate program followed by a 

journalism post graduate degree. And if the program is to be undergraduate, it should concentrate 

on the contextual knowledge studies, leaving the specific, more technical subjects to be learned 

later, or through on the job training. In most of Latin America, and certainly in Ecuador, 

journalism is an undergraduate degree which favors the career specific subjects rather than the 
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contextual or humanistic ones (UNESCO Model Plan, 2007). Contextual subjects are those that 

provide the student with a broader knowledge of his society, history, economics, sociology and 

geopolitics. Professional subjects are those which train the student in skills for the workplace: 

editing, writing and photography. Undergraduate education in Latin America is usually trade or 

employment oriented, rather than humanistic. 

A characteristic of the formative model that is still prevalent in the majority of the 

Latin American institutions of higher education (HEIs), is the lecture, based on the   

ability of the professors to transmit. In synthesis, it could be said that it is a model in      

which, “that which is learned, is what the professors teach” and they do it through a  

definition of objectives in the program” (Rojas, 2005, p. 87). Translated by thesis author. 

Spanish language original in Appendix #6. 

Another influence on defining any educational model is the society, its mores and 

structure. Latin American society is hierarchical, vertical.  Vertical societies admire obedience, 

not independent thought and questioning. Therefore, the favored educational model would be 

traditional: professor transmits, students receive and repeat. There is less inclination for 

including non-career specific subjects (Yániz, 2008).                

 Currently in Ecuador this model is under review. The Academic Regulation  (RA), a 

regulation for the Organic Law of Higher Education (LOES), which at this writing is still being 

socialized among the various actors of HEIs, states as a premise that Higher Education should be 

humanistic, but the itinerary proposed in the RA does not allow space for many electives, as 

shown in the table below. 
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Table 1.  Credits by Areas in Higher Education – University Degree(% 

Minimum Credits) 

Theoretical 
Foundations 

Advanced 
Training 

Epistemology 
and Research 
Methodology 

Context 
and Culture 

Communication 
and Language 

25 30 5-10 5-10 10 

Source: Consejo de Educación Superior, n.d. 

There also exists confusion with the name of the discipline. It is often called Social 

Communication, rather than journalism. An unresolved question is why Latin America generally 

places journalism at the undergraduate level. Analysis of the LOC completed the answer to 

question four, permitting a proposal for the guidelines. 

To complete the answer to question number one, it was useful and interesting to examine 

the matrix mentioned above. The concerns and conclusions about the future of the field, 

indicated by their relatively constant appearance in publications and conferences, provided an 

indication of the competencies required for an entry level young professional in the medium 

term. This information has been very useful in developing suggestions for the redefinition of the 

Casa Grande curriculum.  

Another matrix was developed to compare the curricula of several of the more reputable 

undergraduate journalism programs (see Appendix # 3). To establish the institutions to be 

analyzed the QS World University Ranking by Subject was consulted. An explanation of this 

ranking`s methodology is on page five of this document. By identifying subjects and areas 

common to several institutions, this study is prepared to formulate suggestions for the renewed 

curriculum. Research Question 5 will then be answered.  

In order to answer question number two it was necessary to recur to qualified observers 

and their opinions.  It was also necessary to draw conclusions based on those opinions.  Success 

in the workplace requires a collection of attributes and skills. Wagner (2012) declared that jobs 
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today require knowing what to do with what you know (as cited by Swallow, 2012). The process 

of defining the challenges currently faced by journalism professionals, and confirming their 

importance in the eyes of the practitioners, was achieved through reviewing the presence of those 

issues in the journals and congresses of the field.  

To complete the answer to question two, it was helpful to analyze carefully the 

methodology used in the pedagogical model of the universities selected.  Since one of the criteria 

used in the QS Ranking is employer reputation, it follows that the graduates from higher ranked 

programs have more access to entry level jobs in the field. Therefore, the program they are using 

answers question two.  

Phase three. 

The last phase of the methodological process involved inserting Casa Grande University 

into the analysis. In order to answer question six it was necessary to compare Casa Grande’s 

curriculum for journalism with those of the selected peers. The goal was to identify the areas of 

Casa Grande’s curriculum which lack the subjects, competencies or skills present in most of the 

curricula objects of the study. This was accomplished by developing comparative academic 

itineraries. If these apparent deficiencies are in areas, which should reinforce successful praxis, 

then Casa Grande should contemplate incorporating them into the renewed curriculum. 

Questions six and eight were answered.   

Focus 

The description of the scenario is analytical and projective. It is describing a situation in 

the present and imagining the future. It involves conjecture and approximations. It is not exact, 

but rather approximate. It is a qualitative study of documents. This study used data collected 

from various documentary sources that show tendencies quantitatively but do not respond to 
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statistical analysis. However, this data allows the identification of certain absences and presences 

in the various curricula.  

Population   

The population for this study is the undergraduate School of Journalism of the Casa 

Grande University, Guayaquil, Ecuador. It includes the student body, the teaching staff and the 

administrators. The administrators who participated are administrators of the Journalism School, 

as well as the University’s centralized office of Curricular Design.  

Sample  

Two samples were necessary to analyze current journalism education, in order to identify 

elements that should be included in the curriculum of Casa Grande University. The first sample 

was a representative group of prestigious professional journals in the fields of journalism and 

social communication, and professional congresses or conferences in the same fields (see 

Appendix #5). The second sample was composed of HEIs chosen across several continents, 

whose undergraduate journalism programs are recognized as excellent (see Appendix# 3 and #4). 

The QS World University Rankings by Subject was selected. It considers a broader collection of 

criteria, including academic reputation and employer reputation. For each region the top five 

institutions that teach undergraduate journalism were chosen. The study analyzed the curricula of 

these institutions in order to identify shared components which may be fundamental to their 

success. And last, these elements were compared with the Casa Grande curriculum; this analysis 

permitted decisions about possible inclusion in the UCG curriculum of the pertinent elements.  

The first samplings, journals and congresses, were easier to access. In those areas where 

many journals are published, the SCImago rankings were used to choose the appropriate 

publications. “The SCImago Journal and Country Rank is a portal that includes the journals and 
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country scientific indicators developed from the information contained in the Scopus database” 

(“SCImago Journal & Country Rank,” n.d.).  The SCImago ranking is produced using the 

Google page-rank algorithm. This source provided the top five journals per region, where 

available. For venues where few journals exist, the choice was made within the possibilities. 

Once the journals were selected, a matrix was developed (see Appendix # 5) with the categories 

to be analyzed. Congresses or conferences to form part of the sample were selected from the top 

results produced by a Google search asking for “Best Congresses/Conferences in Latin 

America”, followed by the other regions. A group of the five best congresses was selected by 

region.  Three were analyzed from North America, three from Latin America, and one each from 

Asia, Oceania and Europe. Parameters were established which included: periodicity, lasted over 

time, papers published and ability to convene prestigious participants. For the 2011 publishing 

period the articles in the various journals and papers presented at the congresses were counted by 

thematic category. The goal of this exercise was to know which issues the professional 

community perceived as serious threats to the practice of their profession, or to the continued 

existence of the successful business model.  

The decision about which university curricula to compare with Casa Grande’s was 

complicated. First, all those countries where most journalism education is given not on the 

undergraduate level, but as post-graduate work were discarded.  Nor did we consider those 

places where in-house, or on the job training, are the norm. This filtering left us with apparently 

comparable HEIs, teaching journalism on the undergraduate level. (See Table # 4 in Appendix 4) 

To choose among them I analyzed the available rankings. “The U.S. News and World 

Report Annual Ranking” is considered the standard in the United States, and it does do rankings 

by career or discipline, but it barely covers Latin America, and the criteria used are generally 
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closed. I decided to use the “QS World University Rankings by Subject”.  It uses more balanced 

indicators, including academic reputation, employer reputation, citation per faculty, faculty 

student ratio, proportion of international students and international faculty. The methodology 

uses indicators which do not depend directly on the institutions, but can be correctly stratified by 

subject discipline (“QS World University Rankings by Subject,” n.d.). A top five of the best 

universities were selected by region and analyzed. Again the sample was composed of three 

universities from North America and three from Latin America, and one each from Asia, 

Oceania, Africa and Europe.  

Once I selected the HEIs among the higher ranking institutions for the sample, their 

journalism programs were downloaded. The first filter applied was to analyze the curricula 

among the selected institutions, searching for common elements. The presence of a specific 

subject or skill set across a large number of the sample HEIs could indicate the importance of 

that component in being ranked well. This data was registered on the matrix to be analyzed in the 

next phase.  

Categories  

The categories for the analysis were divided into two groups: contextual and academic. 

The context is especially important in the field of journalism, considering the change in the 

channels of distribution and consequently in the business model.  There is also great competitive 

pressure on the media worldwide, resulting in the disappearance or mutation of the traditional 

news providers and the consequent loss of jobs (Meyer, 2009).  The intense revolution in 

information and communication technology also forebodes changing professional profiles 

(Mellado et al., 2007). The last contextual element forcing change in the professional practice of 

journalism is the growing government pressure to regulate and control content alleging national 
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security and sovereignty as justifications.  This information was accumulated during the literary 

review, and was fine-tuned through analysis of the presence of thematic journal articles and 

conference speeches in the field of journalism.  

The components grouped under academics include the dilemma between offering 

journalism as an undergraduate program, or the model in which journalism is considered only as 

graduate degree studies (See Appendix 7).There is the analysis of the rankings of similar 

institutions, and the scrutiny of their curricula.  

Table #2 is divided in two sections; the first one contains the necessary elements to 

analyze the threats and competencies of journalism field. The other section shows how model 

and curricula are consider in this study. The units of analysis are also specified in Table # 3. 
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Table 2. Categories and Elements to Analyze the Field 

Context 
 

The Media and the Business 
 

  

Correspond 

to Research 

Question 

Author 

Threats 

Multiplication of 

Distribution Channels 
3 King 

Loss of Customers 3 
King, 

Meyer 

Technological 

Actualization 
3,1 ILO 

Censorship 3, 7 

Murrow, 

Ellsberg, 

Vivanco 

Business model exhausted 3 

Doctor, 

King, 

Meyer 

Competencies 

Contextual knowledge 1, 4 

UNESCO, 

Gadamer, 

Deuze, 

Winch 

Adaptability 1 

Mellado, 

Deuze, 

Wagner, 

Winch 
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Theme: 

Academic 
Issues 

Correspond to 

Research 

Question 

Author 

Model 

 
Formal/apprentice/vocational 

   2, 4 
UNESCO, 
Deuze, 

Moorhead 

Post graduate/ 
undergraduate 

 1, 2 Deuze 

 Practixca /liberal arts  1, 2 
UNESCO, 

Deuze 

Curriculum     

Rankings 2, 4, 5   

UCG 6,8   

Source: Author 
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Table 3. Units of Analysis 
Units of Analysis Criteria for sample selection 

 

Macro-documents 

Importance of the document 

Importance of the international organism 

Local policy document and/or national 

Regulation or national - local law updated 

Government or organization document and/or 

relevant organism for the topic 

Current document (depends on the criteria and the 

importance) 

Academic Documents Congresses or Conferences declared in websites 

Description of 

congresses or 

conference’s topics and 

themes 

Importance of congresses or conferences in the Internet 

Search Results. 

Congreso y/o Encuentro regional y/o continental 

Regularity of meeting (minimun 3 conferences every 2 

years). 

5 congresses per continent 

Current congresses ( from 3 to 5 years ago) 

Indexes Journals in 

area. 

Description from abstracts 

SJR Scimago Journal Ranking 

General Area: Social Science 

Specific Area: Communicationn 

Rank year: 2011 

Top 5 per región 

Last number available and published. 

Include all types of research studies avoiding book 

reviews or comments, visual documents, photo 

essays. 

Language: English or Spanish 

Curriculum Offering 

Documents: 

 
Description of career and/ or 

curriculum (training 

objectives career and/or 

graduate profiles, meso 

curricular aspects; fields 

and/or work performance 

QS World University Rank by subject 

Curriculum published on the website 

Top 5 per region with the specific undergraduate                 

degree. 

Description of the skills and knowledge obtained. 

Source: Author 
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Data Collection Techniques  

Documentary Evidence and the questions each contributed to answering: 

 Plans of Study from Journalism programs – Questions #1, 2, 4, 5, 6, and 8 

The selected journalism plans of study were compared to identify subjects common 

among them, and absent from the UCG program.  It was also useful to identify outlier subjects 

that appear only in isolated cases.  

 Rankings – Research Questions #4, 5,and  8  

The different rankings were used to identify the better undergraduate journalism 

programs in several regions. The analysis of these rankings was an important element of the 

research because it assured that the current UCG program was being compared with excellent 

ones (Q#4, 5). The specific courses selected as fundamental were thought to be potentially useful 

additions to the UCG journalism curriculum (Q#8).  

 Journal Articles related to threats, concerns, etc. in the profession (matrixes for 

search criteria)- Questions #3, 4 

The presence of these articles in the selected journals determined the importance 

accorded the several concerns examined by the active members of the profession (Q#3, 4).  This 

part of the study was compared with the opinions discovered during the literature review 

concerning the threats facing the practitioners and stock owners of the media businesses, in order 

to construct a balanced vision of the current and future context of the field.  

 Papers, Congresses and Conferences – Questions #1, 3, 4, 8 

Again, confirming the presence of speakers, papers and forums dealing with the items 

noted as categories for this study permitted a finding positing the principal concerns of the 
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practicing professionals and academics (Q#1, 3, 4). That data analysis potentially could provide 

insight contributing to appropriate curricular decisions (Q#8).  

 Regulations for Higher Education  (Régimen Académico) – 1, 4, 8 

In spite of not yet having been officially implemented, this Regulation was approved in 

the first instance in early August, 2013, The Director of Science and Technology announced that 

it should be formally approved within a month. The document details the new credit system, 

organization of the academic career of students (Q#1, 4, 8), calendars and other aspects of the 

educational process.  

 Organic Law of Communication (LOC) – Questions #1, 3, 7 

The Schools of Journalism must respond to Academic Regulation, but also to the LOC. . 

The obligation of the working journalists to answer for the pertinence, veracity and 

contextualization of their product or face, personally and their institutions, heavy fines, is a threat 

to the existence of outspoken media (Q#3, 1).The demands identified on the journalists, and on 

their employers, provided the answer to Q#7.  

 The Organic Law of Higher Education (LOES) 

Although it is important to study the LOES, the specific answers are to be found in the 

Academic Regulation (RA).  

Data Analysis  

The answers to the specific research questions were found through the process of 

comparing information on the matrix cards (see Appendices # 3, 4, 5). First, the research 

assistant coded the matrices. The researcher then replicated the process to guarantee validity.  

To determine the themes and challenges that concern the working journalists, the 

academics that study and teach in the field and other analysts of the profession and business of 
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communication and media, the matrix cards completed by examining the journals and congresses 

were compared.  Discovering a  number of papers, speeches or articles about a given issue, and 

then categorizing them by region, showed what threats to their livelihood, business model and  

personal safety most concern them. Thus, comparing and analyzing it was possible to construct 

the context in which journalists work in the different regions. Knowing the context perceived by 

the practitioners and academics in the field then permitted the study to project the competencies 

required for the near and not so near future. That step was followed by analysis of the academic 

subjects that contribute to the acquisition of the desired competencies.  

The analysis of the programs involved several steps. First was to establish which of the 

schools favor career specific curricula, and which have designed contextual, liberal arts enriched 

curricula. Since all these schools are among those with higher rankings in the field, if the design 

is heavily weighted to one option, rather than equitably divided, this will provide information for 

a conclusion about the preferred model of curriculum to produce excellent entry level journalists. 

Should there be a distinct difference by region, this would also contribute to interesting results. 

The next item was a count of the most prevalent subject matter. The subjects were divided into 

contextual and career specific. Another analysis determined the itinerary, or sequence of the 

curriculum. This permits decisions about the appropriate moment in the curriculum for including 

technical and practical skills. 

The last step was to compare these findings with the UCG journalism curriculum. This 

comparison produced a group of subjects which, currently absent, ought to be considered in the 

renewed UCG curriculum. Having, at that point, identified a group of suggested subjects, and the 

optimum itinerary, by analyzing the journalism curriculum of several prestigious journalism 

schools, proposed changes and additions to the UCG journalism curriculum were formulated.  It 
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was necessary to confirm the possibility of including the changes in the UCG journalism 

curriculum. This option depends on verifying the compatibility of the proposal with the 

Academic Regime and the LOES, to guarantee the legal and regulatory propriety.  

It is also necessary to confront the suggested changes or additions with the LOC. There 

are requisites in the LOC that control the right to exercise the profession. The curriculum must 

meet those requirements. There are also legal threats to the praxis that tacitly require certain 

professional skills of the practitioner, and the proposal must be compatible with those findings of 

the study. And last, the extreme uncertainty in the field of mass communication, and specifically 

news delivery, demands a highly adaptable professional. The analysis reviewed the suggested 

curricular changes to confirm that the subject matter and methodology foment this quality.  

Results 

Recapping the methodology used, there were two discrete periods: research during the 

literary review to discover and posit the principal concerns among the practitioners and analysts 

of the communication and journalism field, completed and confirmed by analyzing the presence 

or absence of these issues in academic and professional papers in journals and presentations at 

conferences; and analysis of curricula of recognized undergraduate journalism programs to 

identify common subjects and itineraries. These findings should permit this study to recommend 

guidelines for a reformulation of the UCG journalism curriculum, to be completed in a second 

instance by a research professor, working with a group of student researchers. The following 

chart illustrates the process.  
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Figure 2: Process for Applying Methodology 
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Figure 2. Process for applying methodology. This figure synthesized the steps of the 

methodology process. Produced by the author. 

The  design for the studies of the various UCG school included three North American 

universities, three Latin American institutions, and one each from Europe, Asia, Oceania and 

Africa.  The first step was to choose the HEIs to include in the study; as explained above the 

ranking used was the QS World Ranking by Subjects for 2012. The value of this ranking for this 

study is it provides the general rank of the HEI, as well as specifically within the area of 

journalism, communication and media studies, and includes data from the various world regions. 

First, those institutions which did not have undergraduate studies in the chosen field were 

discarded.  
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For North America the highest ranked institution that fit the characteristics was Stanford 

University, ranked 15
th

 overall, worldwide in 2012; the school of Communication and Media 

Studies was ranked first. The second university identified was the University of Texas at Austin, 

ranked 68
th

 overall in 2012, but in the category Communication and Media Studies was placed 

number two. And the third institution was New York University, NYU, which held the 43
rd

 place 

overall, but 13
th

 in the communication and media studies group.  

In Latin America the three highest ranked institutions that had undergraduate journalism 

programs were chosen. These included the Brazilian Universidad de Sao Paulo, the highest 

ranked Latin American university. Number two among the Latin American universities in 2012 

was the Pontifical Catholic University of Chile. The third highest ranked Latin American 

university was the University of Chile.  

The European attitude toward journalism training caused a difficulty in identifying 

appropriate institutions to compare with UCG. European journalism education is usually 

postgraduate, after a broad liberal arts education. Often it is in the workplace. But a well ranked 

European university that complied with the requirements of the study was Aarhus University. Its 

overall ranking is number 86; the specific subject ranking is number 37.  

The National University of Singapore was the second among the Asian institutions 

overall, and fourth in Communication and Media Studies. In Oceania the University of Sydney’s 

School of Communication was ranked sixteenth. The Nelson Mandela Metropolitan University 

was included to represent Africa in the study because it has a B.A. degree in Media, 

Communication and Culture. Although the institution is not ranked, it appears on the ranking´s 

Web Page as recommended. Table 6 (see Appendix #7) shows the listing and indications for the 

discarded institutions. 
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The next step was to identify the journals and congresses to use for corroborating the 

issues and threats deduced from the literary review. To choose the journals the SCImago ranking 

was primarily used. However, for Latin America and Africa rankings were not available. Two 

well known journals were used for Latin America outside the rankings, and one for Africa. The 

names, regions of production and influence, and rankings can be seen on Table 8 (Appendix #8).         

For the filtering of the Congresses of journalists and communicators the criteria included 

periodicity, historic value, and ability to convene important figures, and have the papers 

available on line. The figure describing the complete criteria is in Appendix # 9.  For Latin 

America only two Congresses were found to fulfill the criteria. The total examined was three 

from North America, two from Latin America, and one each from Europe, Asia and Oceania. 

Below is a chart showing the numbers of papers analyzed in journals and online from 

Congresses.  
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Table 9. Number of Analyzed Documents by Regions 

  

Scimago Ranking 

Journal 

Congresses 

North 

America 

Documents 3 3 

Inside 

content 

15 243 

Latin 

America 

Documents 3 2 

Inside 

content 

43 247 

Europe 

Documents 1 1 

Inside 

content 

9 20 

Asia  

Documents 1 1 

Inside 

content 

6 41 

Oceania  

Documents 1 1 

Inside 

content 

16 48 

Africa 

Documents 1 1 

Inside 

content 

5 X 

Source: Author 
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To determine the validity of the issues and threats supposed to be of importance for the 

practitioners and analysts of journalism and communication a ranking was developed. The scale 

was High Presence, Presence and Low Presence. To be included as High Presence the subject, 

issue or theme had to be found in at least two or more journal papers and congressional 

presentations both. To qualify for Presence the subject had to be in either journals or congresses 

more than once. For Low Presence the topic was mentioned once in journals or congresses. 

Question #1:  What general and specific competencies are requisites for a pertinent formation 

within context? 

The construction of curricula based on the competencies desired for the graduates is the 

norm in much of the world currently (Yániz, 2008); these competencies are defined by the 

demands of the future employers, who want to receive entry level employees ready to work and 

produce. This curricular design is used together with a professional approach. The justification 

for this educational decision is the greater, more immediate employability of the graduates. 

Yániz (2008) describes a process beginning with Bologna and passing through UNESCO to be 

assumed by most of the Latin American university systems.  

The Roundtable, in Barranquilla in July, 2005, was convened to examine the competency 

based curricular design in Latin America (Universidad del Norte, 2006). Almost unanimously 

the academics who presented papers favored the professional approach.  

The UNESCO Model Plan for Journalism Studies lists the competencies necessary to 

practice journalism. It is published in Annex 2 of the Plan.   

 general knowledge and intellectual ability; 

 professional research techniques, writing, editing, design and production; 
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 ability to use the tools of the trade, and adapt to the new technologies and to innovative 

working methods; 

 professional concepts, including ethics; 

 knowledge of journalism´s place in society, including the history of journalism, the 

functioning of the various media organizations, and the legislation that regulates the 

industry and 

 Knowledge of best practices.  

The Plan quotes the European Association of Journalism Training (2006), which groups 

the competencies in three categories: professional and deontological, journalism and society, and 

knowledge. Among the many specific competencies mentioned are critical thinking, criteria 

about the value of given news events, and the ability to work in the language of the place of 

assignment, as well as the native tongue. 

Another competency mentioned by several observers is adaptability. They state that the 

rapid changes in the field will require reengineering of human resources. The adaptable 

professional will have a more stable career (Deuze, 2008; Glasser, 2008; UNESCO, 2007; 

Mellado, 2007). The ILO (2004) mentions that adaptability will help guarantee employability. 

Both Glasser (2008) and Betancur (2010) emphasize the importance of contextualization of the 

newsperson. Contextualization is understood as having broad knowledge of the social, economic 

and political realities of the world, and as being well grounded in the community where the 

journalist works.    

Question #2: What macro and meso-curricular guidelines contribute to successful professional 

praxis? 
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The UCG Journalism School Macro and Meso Curricular documents thoroughly describe 

and justify the current design of the curriculum. It is especially clear how the pedagogical model 

of UCG, with its emphasis on simulation exercises known as cases and ports, contributes to the 

appropriate formation of future journalists.  The competencies included are correct, and 

synchronized with the educational plans being developed and socialized by the government.  

The meso curriculum presented, dating from 2009, is compatible with the educational 

itinerary and degree requirements approved by the governmental authorities that control HEIs. 

The 225 credits for the four year course program and the additional 21 to complete the degree 

project or paper, are in effect at present; the new demands for graduation should be approved 

before the end of October, 2013, and will probably apply to the entering cohort of either 2014 or 

2015. 

Question #3: What issues and threats face the practice of journalism, worldwide, and in 

Ecuador specifically? 

Technological issues showed strong Presence in three of the five regions: Latin America, 

North America and Europe. They recognize the need to incorporate the new delivery channels; 

failure to do so will lead to a loss of consumers among the young, digitalized generation. This 

modernization of the praxis precipitates the necessity of including that skill in communication 

and media studies. European journals and congresses had more articles concerning this problem, 

followed by Latin America. Latin American practitioners were also concerned about the 

multiplication of media originating in the implementation of new technologies.  North America 

showed Presence of the topic to a slightly lesser degree. In 2011, the year covered by the study, 

Africa and Oceania showed scant interest in the issue. 
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Several documents provided insight into the perception of the Ecuadorian practitioners 

and analysts of journalism and communication of the current threats, issues and opportunities 

that concern them. There is the Latin American magazine of Communication, Chasqui, 

published in Quito. The topics that appear frequently are: freedom of expression, social 

responsibility of the media organizations, the situation of digital media in Ecuador and the 

concepts and function of the public media, government controlled media and media enterprises 

of the private sector. Rivera (2013) wrote an article about the digital media in Ecuador. He used 

an investigation by CIESPAL that identified 254 media companies, of which 70% update their 

news content daily. He found that the majority publish texts and photographs. The most 

commonly used multimedia product is the inserted video. Both radio stations and television 

channels transmit online.  

In Guayaquil the Summit Meeting of Responsible Journalism (CUPRE) took place in 

2013. The topics they debated were: social responsibility and journalism and media organization; 

journalists and the construction of democracy: journalism and social change and journalism and 

the emergence of new technologies of information and communication. This agenda 

demonstrates the issues that concern the professionals. 

The Forum of Journalists of Ecuador (FOPE) organized in 2011 a round table, “The 

Future of Journalism under the Law of Communication” (LOC).  The question posited for 

discussion was: How the LOC should, or should not, face the issue of the new technologies of 

information and the development of the social net works?  One topic was the decentralization of 

the social networks, which are built from the bottom up. Another was Marlon Puerto’s 

presentation: “The accelerated technological advances will benefit journalists but they must not 

lose sight of the basic principles of good journalistic practices.” Andres Paez motivated the 
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public to recognize this technology as an opportunity for the civil society to participate, as had 

occurred in Egypt, Tunisia, London and Spain. (“Panel Organizado por el  FOPE”,  n.d.)   

Self-censorship is the decision of owners or directors of media to refrain from reporting 

on certain topics. Rivera (2013) stated that when the CIESPAL observation began, the most 

active element of digital journalism was the section for comments by consumers. The privately 

owned newspapers all used this tool for their digital editions, and often commented on the 

contributions in their printed editions. But there were statements by authorities that the media, 

newspaper or television channel, were responsible before the law for the opinions expressed by 

the consumers. The result is that today only the Hoy maintains this section in its digital edition, 

and charges for its use, thus attempting to avoid responsibility.  

These examples illustrate the concerns of the professionals and analysts of the field in 

Ecuador. This is a useful list to aid in the formulation of curricular design guidelines.  

The disappearance of media outlets, closing of newspapers or merging of several media 

products into one did not appear to concern the practitioners. Nevertheless, the reading for the 

Literature Review demonstrated that the analysts of  journalism and communication were 

seriously concerned with the future of the industry.  

Globalization of the media does concern the practitioners. They understand it as an 

obligation to inform their audiences about the changes in the world that can influence their local 

reality. Oceania showed the highest Presence on this topic. That region, together with North and 

Latin America, considered it an important issue. The Americas saw the multiplication of sources 

as an opportunity rather than a threat.  

The threat of censorship was most recognized by practitioners in Asia, followed by Latin 

America and North America. They had papers expressing concern about control of the press, 
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freedom of expression and independence of the media. Since this method identifies both 

Presence and Absence, it is interesting that European practitioners are absent in several of these 

topics.  

There was High Presence in Latin America, Asia and Oceania on the subject of the role 

of civil society. There were articles about public opinion and achieving consensus.   

Question #4: Should the macro-curricular design of journalism emphasize professional skills, 

or give more weight to contextual/liberal arts education?  

This is one of the two fundamental questions about how to educate journalists. The first, 

whether education for Ecuadorian journalists should be post-graduate programs, or 

undergraduate, lies outside the decision circle of any other than the government authorities. This 

means that the debate would be sterile, theoretical and frustrating. The second question, whether 

the journalists´ education should be primarily liberal arts, contextual and humanistic, or rather 

career specific with professional training rather than education, while still controlled by 

government organisms, does leave some room for local, autonomous decisions. 

And this decision derives from a more fundamental one: do society and the media 

directors prefer a trained, entry level technician, or a reflective, resourceful professional with 

initiative?  The UNESCO Model Plan of Journalism Studies (2007) is flexible, offering a variety 

of options in itinerary and degrees. The assortment of subjects to study resembles a double 

major, in journalism and humanities/sciences. Writing skills are strengthened every semester. 

Emphasis is placed on knowledge of the surroundings. The document clarifies that the objective 

of the Plan is not to produce academics, but practicing journalists. There is no overt statement 

choosing one of the options, but the curriculum is weighted toward a double major. 
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Deuze (2006) takes a balanced, moderate position, opting for a combination of contextual 

and practical training. He also notes the difference between the practitioner and the analyst, 

stating that most scholarly articles deal with curricular discussions but trade journals discuss 

legitimacy issues. He emphasizes the need for contextualization of the journalist in his 

community. Worldwide,  the choice has been for more liberal arts, although authors, including 

Yániz (2008) and  Riera (2004), defend the efficiency and pertinence of the professional 

approach. Locally the proposal is not coherent. The Ecuadorian Academic Regulation (RA, 

2013) announces in its premises the need and goal of educating journalists with a solid humanist 

foundation, but the credit structure ordained by the same Regulation leaves very little time in the 

schedule for enrichment. 

Question #5: What common ground can be identified among the principal and most reputable 

undergraduate journalism programs, and what specific subjects are usually covered?  

This question was posited to identify the educational model and specific subjects that are 

common among the five regions: North America, Latin America, Europe, Asia, Africa and 

Oceania. This finding has provided the study with input for suggestions to improve the UCG 

journalism curriculum.  

From all five regions, all the studied curricula included subjects from these five 

categories: interdisciplinary, signifying general subjects of some area other than communication 

or journalism; Philosophy or Critical Thinking; Education and Citizenship/Culture; Writing and 

Rhetoric; and Research. The professional or career specific subjects that were common are: the 

professional principles of journalists and communicators, the communication process, and 

specialized skills and issues.  
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Latin American journalism curricula are less congruent with the rest of the world, than 

the others are among themselves. North America and Latin America differ greatly. North 

American journalism schools, as well as Europe, Oceania and Africa, have more general, 

interdisciplinary subjects than Latin America. The United States and Asia share a common, 

nationalistic construction of the education for citizenship subjects. Latin America and Asia offer 

more career specific subjects, including skills applicable in the different genre. Asian schools 

offer a more integrated model, including advertising and public relations.  

Question #6: What differences has the study identified between the current curriculum for 

educating journalists in Casa Grande University and other reputable undergraduate 

programs?  

The UCG journalism curriculum includes only five courses that could be defined as 

humanistic or liberal arts. These represent fifteen credits, out of the more than 225 the student 

will take during his college years.  This is well below the number offered by other undergraduate 

journalism schools. These schools generally offer their students some eight to ten enrichment 

subjects. 

      Casa Grande University is currently committed to becoming a truly internationalized 

university, which obviously includes achieving bilingual levels of English. But the 

upperclassmen entered college under the 2009 Plan which required them to accumulate only 12 

credits in English. The new RA will require students to pass a high level English competency 

exam before becoming upperclassmen. 

There is no exposure to science. Most of the curricula I compared to the UCG model had 

at least a basic course in either the history of science, or a deeper immersion into one of the 
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sciences. Neither mathematics nor accounting is included. These are the obvious differences 

between the UCG journalism curricula and that of other reputable journalism schools.   

Question #7: What elements contained in the new Ecuadorian Organic Law of Communication 

should be considered when analyzing the changes to be suggested for redesigning the 

Journalism curriculum for Casa Grande University? 

Among the “considerandos” at the beginning of the Law the fifth guarantees the rights of 

the consumer to receive intercultural communication in ancestral tongues and using ancestral 

symbols. In Title II, Section three, numeral 42 those communicators who work using ancestral 

tongues are exempt from the obligation to hold degrees in journalism or communication.  

Title Two, Chapter One, numeral three gives 11 regulations and limitations on journalists 

and their media, an extremely polemical construct. It has been criticized by the freedom of 

expression community.  

Title Two, Section Three, numeral 42 states that all people employed in media 

companies, working as journalists or closely associated with the delivery of news, must have a 

university undergraduate degree in journalism or communication.  The exception is those 

newsmen transmitting or writing in ancestral languages. The transitional article number 16 

provides a six year opportunity for currently working journalists, who do not have an academic 

degree, to complete their credits and graduate.   

Question #8: Among the undergraduate journalism curricula what courses or plans could be 

successfully and profitably included in the Casa Grande program?  

Comparing the UCG journalism curriculum with those of other universities, there does 

not appear to be gaps among the career specific courses. Casa Grande offers a wide range of 

professional approach courses, and among the electives, which the students can take, many fall 
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into this category. The internships are also comparable. There are more research courses at UCG 

than included in the other universities.  

Among the enrichment, or liberal arts offering, it would be useful to incorporate several 

subjects. Some universities offer a study of innovation and convergence of the delivery tools that 

would be helpful. Economics should be obligatory. At least one course in the hard sciences 

should be included. Considering the prognosis that many professionals will work free lance, they 

should study accounting and business plans. This is found in other curricula. High competence in 

three languages should  be required for graduation. Their native Spanish,  English, as the global 

communication tool, and a third language of choice should be  the options. For the third 

language the student could choose among: one of the ancestral tongues, French, German, 

Mandarin or Portuguese. 

Discussion 

Conclusions 

A student is not educated in a bubble, but in a context. The academic offices that 

construct plans, programs and curricula also function within society. Inciarte and Canquiz (2001) 

asserted that curricular design is a historical construction that makes sense at a given moment 

and place. It is an intentional action to define a social utopia. It is normative, prescriptive, 

predictable, contextual and dynamic. They opine that should we wish to identify a curricular 

model it would be necessary to validate it within its reality, with collective participation (as cited 

by Riera, 2004). Thus, it was necessary to examine the state of the art of journalism, as the media 

companies face vertiginous change, loss of captive consumers, and closure of traditional news 

providers, technological convergence and increasing government regulation, among other threats 

to the industry (King, 2010; Meyer, 2009). Any threat to the industry affects the job stability of 
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communicators and journalists. As well, all these changes in the industry suggest variations or 

additions that should be included in the education of future journalists (ILO, 2000). There is no 

sense in educating a young person for a business model that is dying (ILO, 2004).  

Government controls and regulations are factors that seriously affect the industry, and the 

education. The industry is most concerned about censorship, or content control (Karhula, 2011; 

Cooper & Roberts, 2011). It is the governments’ obligation to promote freedom of expression 

and protect privacy of the individual; they should control distribution of content that is harmful. 

Often, these attributions become excuses for limiting the freedoms of the public. Government 

should protect journalists, their safety, rights and jobs, but the media has a corresponding 

obligation to proceed responsibly (ILO, 2004; Glasser & Ettema, 2008). .  

In Ecuador the Organic Law of Communication (LOC) has many stipulations which 

threaten the existence of privately owned communication media. But more pertinent to this 

study, it has several articles which put working journalists at risk for criminal charges and/or 

pecuniary punishments, for themselves and for their companies. As a defensive measure the 

UCG journalism curriculum should include a subject, for upperclassmen, dedicated to studying 

the LOC, and developing skills to avoid falling into disobedience. It could be included in the 

study of professional ethics. But in spite of all their effort many will be unemployed. The 

traditional media are publishing fewer pages, and the television news is becoming blander. The 

growing number of media controlled or owned by the government will not be able to absorb all 

the journalists left unemployed as the traditional media collapse or downsize. The option for 

these journalists will be to generate their own employment. To prepare journalists for this 

scenario, the School should include courses in the curriculum which prepare them for self- 

employment. These include accounting and business plans.  
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Those who maintain their jobs will need to be very adaptable. They will face changing 

activities several times during their work life. As delivery systems evolve the novice journalists 

will have to evolve with them (Doctor, 2010; “Futurework Technology and Globalization”, n.d.). 

The UCG pedagogical model, with its emphasis on simulation exercises, supports the 

development of this and other qualities that will aid the journalists in being successful as 

entrepreneurs or self-employed. But there is an addition to the curriculum which would increase 

the students´ success rate: training in innovation.  

The new Academic Regulation (RA) recognizes the importance of all professions 

achieving a high level of competency in English. For journalists it is even more important than 

for other professions, as they must access sources of information which are most often in 

English. The UNESCO Model Plan for Journalism (2007) recommends a third language for 

journalists. The answer to Question 8 suggested that the student be allowed to choose among: 

French, German, Mandarin, Portuguese or one of the ancestral tongues. There are advantages to 

the journalist who can work in an ancestral language. He or she is free of the obligation to have a 

third level degree in Social Communication (LOC). Since every media must transmit a 

percentage of its product in one of the ancestral tongues (LOC), the journalist who can work in 

those tongues will be favorably considered for employment.  

To ensure the development of the attributes and skills recognized as very important for 

successful praxis as a professional journalist the use of simulation exercises, named in the UCG 

curriculum as cases and ports, could be valuable (Swallow, 2012). The UNESCO Model Plan for 

Journalism Studies (2007) insists on the need for competency in at least two languages. Glasser 

and Ettema (2008) emphasize the necessity for comfortable contextualization of the journalist. 

He should truly belong to the community where he works. To reinforce this quality an 
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educational program that contains applied professional simulation games is an excellent option. 

Often these professional exercises involve designing and sometimes implementing actions or 

systems in local communities, organizations or businesses. Adaptability and flexibility are 

characteristics considered necessary for success as a journalist (Mellado et al., 2007). The 

constructivist model of learning cultivates and reinforces these qualities.  

During the reading for this study two fundamental questions appeared about how to 

educate journalists. The first deals with the model (Deuze, 2006). The alternatives are multiple: 

undergraduate or postgraduate, academic or vocational, in house or out-sourced. In different 

nations the decision to use one or a combination of the possibilities to educate future journalists 

is the result of societal, economic or philosophical realities. For the purpose of this study, it is an 

interesting question intellectually, but not pertinent. In Ecuador journalism or social 

communication is always on the undergraduate level.  

The second question is whether the educational approach should be strongly liberal arts 

and contextual, or heavily weighted to practical, professional subjects. The study started 

predisposed to find that a postgraduate program following undergraduate liberal arts, humanistic 

formation was the best itinerary. This prejudice was strengthened by the curriculum proposed by 

UNESCO in its Model Plan. It was surprising that the documentary research of journal articles 

and presentations demonstrated that the practitioners, analysts and academics favored 

undergraduate formation. This model is increasingly preferred in most fields, possibly for 

financial reasons. But journalists should receive a broad, rich humanistic preparation, exceptions 

to the current approach because of their necessity to be well-informed in diverse fields. The LOC 

offers an opportunity for the UCG. It requires that within six years all practicing journalists and 

communicators complete their undergraduate degrees. It behooves the University to develop a 
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curriculum with a schedule compatible with full time employees´ time limitations in order to 

meet their needs.  

The need for contextualization in the community suggests an activity that should be very 

valuable to these students. Their curriculum should include travel around Ecuador. UCG should 

take advantage of the small size of the country so they can visit most of the provinces and all of 

the regions. They should also travel to at least two foreign countries, as part of the 

internationalization of the UCG.  

Recommendations for Future Research 

The second part of this study, a follow up carried out by a research professor supported 

by undergraduate degree candidates, is in process. The next step should be to design a proposal 

for a new curriculum, and socialize it. One of the options to be considered during this two step 

process is whether the UCG should close or fuse the two majors of journalism (major in sports 

and major in political science) into one.  

A very useful research project would be a study of media enterprises, public, private and 

communitarian, to ascertain their plans for operations during the next two decades.  The 

Journalism Department could use these findings to aid in fine tuning the curricular programs 

offered undergraduate students. To be more accurate, and therefore more useful, this study 

should include the newer forms of information delivery, as well as the traditional models. 

Another study which could contribute to better curricular design for Journalism programs 

would be a filtering of the cases and port activities to identify those which emphasized 

community involvement, or other contextualization activities. The interesting question would be 

to confirm or discard the supposition that these simulation exercises prepare the students for the 
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uncertain work place. Should the study confirm this supposition it would behoove the University 

to include further instances in the program.  

Implications  

Given the professional approach inherent in the itinerary mandated by the Academic 

Regulation (RA), it behooves the professors who teach the student journalists to take 

responsibility to enrich their knowledge as they can. This necessity implies the obligation of the 

University training office to prepare the teaching staff to accept this obligation. The Academic 

Direction Office should develop and socialize a collection of resources, especially to aid the 

more traditional teachers in this process. The evaluation office should include an indicator that 

measures the class plans of the individual professors and instructors for evidence of enrichment 

activities and knowledge. The proposed travel, national and international, should be seen as an 

opportunity.  

While the above comments apply to the University program as a whole, there are specific 

implications for the Journalism Department and its students and staff, administrative and 

instructional. The travel activities suggested above, for future journalists, should not be limited 

to tourism or cultural activities, but should specifically include partaking of the diverse 

communication delivery models in distinct sites. These opportunities will simultaneously expose 

the students to the other, in his reality, and to the variety of models for working that flourish 

currently.   

The same necessity of actualization holds true for the Journalism Department staff. Given 

the complexity and uncertainty of the future of the profession, it is important for the staff to 

update their knowledge regularly. It is more likely to be possible if certain members specialize.  

Limitations  
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One of the difficulties in the process of the study was the scarcity of comparable 

undergraduate programs in journalism to use for comparison. As can be seen in Appendix #7 

many of the well ranked universities do not have an undergraduate journalism program, but  a 

graduate school.  

The climate of uncertainty resulting from the torrent of Laws and Regulations mandated 

by the Government of the Citizens Revolution among the actors of the HEIs has had, and still 

causes, two paradoxical attitudes and courses of action by the diverse universities. Some reacted 

by initiating a flurry of actions attempting to meet the continuously changing demands. Others 

were paralyzed, uncertain of how to proceed and waiting for the final decision before beginning 

their modernization process. One example will illustrate the difficulty of navigating this process 

successfully. The LOES marked the directions toward which the HEIs had to go. But the details 

were to be published in the Academic Regulation. After a tortuous and lengthy process the 

document was apparently ready in May, 2013. However, serious complaints by the level A 

universities forced the CES (Council of Higher Education) to reconsider just two weeks before 

the constitutional limit for publication. The day following the oral defense of this study they 

presented a completely reformatted document for socialization. This new version will determine 

the innovations permitted in the UCG curriculum.   This context of uncertainty limits the 

freedom to the UCG to design more innovative curricula. 
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Appendices 

Appendix # 1 

En este contexto aparece una enorme deuda que el sistema de educación superior 

mantiene, al menos en las áreas sociales: entrenar a los alumnos para trabajar en tiempo 

real (coherencia entre teoría y `práctica) y en condiciones inciertas; inculcar la 

innovación, versatilidad, emprendimiento, y sobre todo la autogestión, con el objeto de 

formar a un periodista capaz de saber qué es lo que es, qué es lo que sabe hacer y cómo lo 

puede hacer. (Mellado et al., 2007, p. 158-9) 

Appendix #2 

Para el próximo decenio,  esas demandas derivarán tanto por las transformaciones 

sociales, políticas, económicas y culturales que está viviendo nuestra sociedad, cuanto 

por la reactivación y creación de medios públicos, por el nuevo marco legal que regirá 

este quehacer, y por el crecimiento acelerado del uso de las nuevas tecnologías de la 

comunicación ( Basantes, Cruz y Herrera, 2010, p.20) 

Appendix # 3 

Table 4. Analysis of Curriculum – Area of Journalism / Communication 

Name of the University    

  In the case of foreign universities   

Region or continent 

 Africa 

 Latinamerica ( México, Central America and South 

America) 

 Asia 

 Australia 

 Europe 

 North America (Canada, USA)   

  
  Name of program or career (build categories based 

on further areas or types): 
  

Built from reviews of national and international   



 

 

 

curricula 

Communication & Media   

Communication 

 Media   

    

Journalism   

Journalism   

    

Art   

Art 

     

  
  Undergraduate degree conferred   

Degree or equivalent 

 Engineer 

 Degree with a major or specialization (minor) 

 Other   

Number of Credits 
total number of 

declared credits 

Other: 
 

100-125 

 126-150 

 151-175 

 176- 195 
 

196-215 

 216- 240 

 More than 240 credits: 

 Not Specified 

 
  The total of credits … 

 Includes graduate work and /or 

seminar 

 Does not include graduate work 

and /or seminar 

 Not Specified 

 
  Percentage of types of subjects 

(declared on curriculum) 

 Declared 

 Not Declared 

 
  Porcentages of… 

 Basic or General (Humanistic, 

General, etc.) 

 0 a 10 

 11 a 20 

 21 a 30 

 31 a 40 

 41 a 50 

 51 a 60 

 61 a 70 

 



 

 

 

71 a 80 

 81 a 90 

 91 a 100 

 Not declared in porcentage but it 

can be calculated from the number 

of credits 
 

Not declared 

 
  
Specific Basics(Disciplinary field, 

theoretical) 

Theoretical 

subjects of the 

career 

0 a 10 

 11 a 20 

 21 a 30 

 31 a 40 

 41 a 50 

 51 a 60 

 61 a 70 

 71 a 80 

 81 a 90 

 91 a 100 

 Not declared in porcentage but it 

can be calculated from the number 

of credits 
 

Not declared 

 
  Professionals ( sometimes 

includes theoretical subjects of 

specific basic) 

Praxis subjects of 

the profession 

0 a 10 

 11 a 20 

 21 a 30 

 31 a 40 

 41 a 50 

 51 a 60 

 61 a 70 

 71 a 80 

 81 a 90 

 91 a 100 

 Not declared in porcentage but it 

can be calculated from the number 

of credits 
 

Not declared 

 
  Research 

 0 a 10 

 11 a 20 

 21 a 30 

 31 a 40 

 41 a 50 

 51 a 60 

 



 

 

 

61 a 70 

 71 a 80 

 81 a 90 

 91 a 100 

 Not declared in porcentage but it 

can be calculated from the number 

of credits 

 Not declared 

 Optional 

 0 a 10 

 11 a 20 

 21 a 30 

 31 a 40 

 41 a 50 

 51 a 60 

 61 a 70 

 71 a 80 

 81 a 90 

 91 a 100 

 Not declared in porcentage but it 

can be calculated from the number 

of credits 
 

Not declared 

 
  Others 

 0 a 10 

 11 a 20 

 21 a 30 

 31 a 40 

 41 a 50 

 51 a 60 

 61 a 70 

 71 a 80 

 81 a 90 

 91 a 100 

 Not declared in porcentage but it 

can be calculated from the number 

of credits 

 Not declared 

 
  Temporary Organizational Form 

 Courses organized by (more than 

one may be labeled) 

 Bimester 

 Trimester 

 Semester 

 Annual 

 otro: 

 Not declared 

 
  Number of years of study Convert to year if 



 

 

 

declared it is neccesary 

4 years 

 5 years 

 6 years 

 Not declared 

 Otro: 

 
  The number of years 

 Includes graduate work and /or 

seminar 

 Does not include graduate work 

and /or seminar 

 Not declared 

 
  

Trend of credits in the curricula 

Identify the 

general trend in 

the curricula 

2 credits 

 3 credits 

 4 credits 

 Other: 
 

Not Speciified 

  

Appendix #4 

Table 4. Competences 

4.1. General Competences 

PROFESSIONAL SKILLS STATED IN THE GRADUATE PROFILE AND/ 

OR CAREER   

GENERAL COMPETENCES   

KNOWLEDGE AND THINKING DIMENSIONS   

Apply knowledge in practice 

 Abstraction and analysis 

 Summary of ideas 

 Criticism and self-criticism, being able to see strengths and weaknesses of an idea 

 General knowledge of other countries (history, politics, economics, etc.) 

 General knowledge of your region (Latin America) 

 General knowledge of his country (history, politics, economics, etc.) 

 Contemporary world situation (debates in the world) 

 General knowledge of culture (art, literature, etc..) 

 General Knowledge of cultural industries (film, music, television) 

 Argumentation and decision support their research data 

 Critical analysis of situations: understanding different causes, consequences and 

actors 

 



 

 

 

Other: 

 

  SKILLS DIMENSION   

Identify, formulate and solve problems 

 Oral communication in native language 

 Written communication in native language 

 Develop and manage projects 

 Use of programs, equipment and computers 

 Internet use 

 Using social networks 

 Organize and plan 

 Proper time management 

 Reasoning proposals in economic terms (make budget projections, expenditure, 

project costs) 

 Practicality, common sense and ability to give useful solutions quickly without 

complicated 

 Focus on results 

 Making decisions 

 Research: ability to search, process and analyze information 

 Design investigations and research tools (surveys, interviews, etc.) 

 Creativity and generating new ideas 

 Working in interdisciplinary or multidisciplinary teams or experts from other areas 

 Working in international contexts 

 Oral communication in a second language 

 Written communication in a second language 

 Other: 

 

  INTERPERSONALS   

Team Work 

 Persuasion and influence others (sell, convince, to change your mind to another) 

 Time pressure and stress tolerance 

 Humility to accept and handle criticism of his work 

 Respect hierarchies, charges and rules 

 Interpersonal skills (ability to get along with others) 

 Dialogic attitude and ability to listen 

 Appreciate different points of view 

 Empathy (ability to put yourself in the place of another 

 Negotiate, compromise and agreements 

 Other: 

 

  SOCIAL DIMENSIONS   

Humanistic Orientation 

 



 

 

 

Social responsibility and civic engagement 

 Respect and consideration of diversity (gender, disability, creed, race, social class, 

etc..) 

 Commitment to environmental preservation 

 Commitment to their sociocultural (being informed and involved with the 

environment, news, debates, committees, volunteers)  

Value and respect for diversity and multiculturalism 

 Other: 

 

  ATTITUDINAL DIMENSIONS   

Personal Integrity 

 Ethical and value-based commitment, honesty 

 Reflection on their actions 

 Accuracy and attentional to details 

 Proper handling of crisis and conflict situations 

 Punctuality and timely delivery of work 

 Dependability and reliability in contexts where necessary 

 Emotional intelligence and personal balance 

 Discipline 

 Motivate and work towards common goals 

 Performance and adaptation to new situations or contexts of uncertainty 

 Leadership, initiative and entrepreneurship 

 Learning to learn 

 Work independently without supervisión 

 Commitment to Quality 

 Other: 

 

 
Specific Classification of Subject by Areas 

General Subject 
   

Name of the University XXX 

Interdisciplinary Subjects 

# of credits or 

minimun 

required 

  Research 
# of credits or minimun 

required 

     

Philosophy or Critical 

Thinking 

# of credits or 

minimun 

required 

  Media 
# of credits or minimun 

required 

     



 

 

 

Education for Citizenship 

# of credits or 

minimun 

required 

  
Language 

Requirement 
units required 

     

Writing and Rhetoric 

# of credits or 

minimun 

required 

  Sociology Major Must 

          

   
Professional Subjects 

   

Communication Processes  

Must taken 

/minimun of 

courses in the 

areas 

  
Specialized Issues 

and Skills 

Must taken /minimun of 

courses in the areas 

 

  

  

Communication 

Systems/Institutions 

Must taken 

/minimun of 

courses in the 

areas 

  
Professional 

Principles 

Must taken /minimun of 

courses in the areas 

   
  

Seminar   Professional Practices 

     

     

Final Work   Seminar and Professional Practices 

          

 

4.2. Professional Competences 

PROFESSIONAL SKILLS STATED IN THE GRADUATE PROFILE 

AND/ OR CAREER   

GENERAL  AREAS OF COMMUNICATION (GENERAL LINES)   

 Knowledge in advertising 

  Knowledge in Public Relations 

 



 

 

 

Knowledge in Marketing or Social Communication 

 Knowledge in Communication and Social Science (Theory and Concepts) 

 Knowledge in Finance, Economy, Business and Administration 

 Knowledge in Medias 

 Technical Skills: Creative Writting and Advertising 

 Technical Skills: Graphic Design 

 Theoretically support proposed in the field of communication 

 Identify a communication problem and systemic analysis of this one: 

understand from different causes, consequences and actors  

Know and use information from general culture: art, history 

 Order, interpret and manage a consumer research or study 

 Order, interpret and manage media study 

 Create creative concepts and communication 

 Other: 

 SPECIFIC BASICS OF THE CAREER (CONSIDER SPECIFIC 

SUBJECTS AND AREAS IDENTIFIED) 
  

GENERAL SKILLS DIMENSION OF SOCIAL COMMUNICATOR   

Manage graphic design programs, web and multimedia (photoshop, illustrator, 

flash, in design, etc.)  

Expression and ability to present-sell communication and creativity porpuestas 

 Propose, design, manage and evaluate campaigns of different types of social 

(social good political marketing)  

Establish communication goals with achievement indicators and targets 

 Tools handle public relations (media, crisis management, protocols) 

 Manage social networks: community management (facebook, twitter, google 

plus, etc.)  

Use and management techniques and new and innovative methodologies 

 Other: 

 

  GENERAL / SOCIAL DIMENSIONS   

Management communication area laws (regulations, ethical, image use, etc.)  

Knowledge of copyright laws 

 Knowledge of governmental plans (SENPLADES, Good Living, etc.) 

 Design products and campaigns friendly environment 

 Design of communications products, strategies and tactics that do not generate 

stereotypes (race, class, gender, etc.) 

 Design of communication products, strategies and tactics and inclusive 

driscriminadoras 

 Other:   

 



 

 

 

Appendix #5 

Table. 5. Matrix to Analyze Journals and Congresses 

ACADEMIC /PROFESSIONAL TRENDS 

 Analyze document   

Journal or Academic magazine 
 

Other: 

 

  Item   

Number of analyzed ítems 

 

  Year   

2009 

 2010 

 2011 

 2012 

 2013 

 Other 

 Not determined 

 Geographical Region   

North America (USA, Canada)  

 Latin America ( México, Central america and South 

America)  

Australia  

 Asia 

 Africa 

 Europe 

 Not determined 

 Topics, field or general areas declared   

Constructed by the research criteria after reviewing 

academic papers and / or professional 

 Communication   

  Social Science   

Social Communication  

 Education 

 Politics (citizen and democracies) 

 Formación de comunicadores 

 Turism 

 Literary Genres 

 Culture 

 



 

 

 

Research 

 City (urban studies) 

 History 

 Economy 

 Anthropology 

 Sociology 

 Semiotic 

 Gestión social / Desarrollo 

 Social Responsability 

 Health 

 Philosophy ( Poder, subjetividad, ética, etc) 

 Human Behavior 

 Environment 

 Religion 

 Sports 

 Law and regulation 

 Apply Comunication 

 Journalism 

 Audiovisual and multimedia 

 Marketing 

 Advertising 

 Create content (writing, etc.) - Analysis 

 Public Relations 

 organizational Communication 

 Graphic design and visual communication 

 Digital Culture / New technologies 

 Strategic Communication 

 Market, Commerce and Business 

 Application of technology to the field of design 

 Application of technology to the field of multimedia / 

visual communications  

Application of technology to the field of journalism 

 Application of technology to the field of content design / 

Editorial / advertising  

Application of technology to the field of public relations 
 

Application of technology to the field of marketing 

 Photography 

 Another application to the field: 

 Professional and Career Development 

 Challenges and Trends   

Global Context 

 



 

 

 

Development in a Foreing Language 

 Public opinion / concensus 

 Copy Rights 

 Censorship / Freedom of speech 

 Selfcensorship 

 Corporatecensorship 

 Blog Regulation  

 Technological Issues 

 Multiplication of Media 

 Automatication  

 Others 

 Type of study and / or research *   

Built from the researcher's criteria after reviewing 

academic papers 

 Qualitative method 

 Quantitative method 

 Empirical Method 

 Experimental Method  

 Survey Method 

 Comparative Method 

 Interview Method  

 Case Study Method 

 Sampling Method 

 Descriptive  

 Inferential 

 Other: 

 Units of analysis   

Gender / Minority Groups   

Sex or Gender   

Ethnicity   

Nationality   

Sexual minorities   

Others:   

Governments   

Physical Disabilities   

Migratory groups   

Age Range   

Children 

 Teens 

 Young 

 Adult 

 Seniors 

 



 

 

 

User or Consumer   
User or consumer of mass media  

 
User or consumer of new technology, social 

networking, Blogs 

User or consumer of cultural industry 

Others 

 Private Mass Media   

Television 

 Radio 

 Press 

 Public Mass Media   

Television 

 Radio 

 Press 

 Media New Technology ( web y web 2.0)   
technological devices Internet 

Blogs Official Websites 

Web-radio Social networks 

Applications Programs 

Platforms Mobile Platforms 

Content Management System OS 

software  

Cultural Industry   

TV Program 

 Music 

 Art 

 Film 

 Others: 

 Persuasive communication   
Advertising or promotional pieces from different media 

Social communication (public, political, etc.) 
 
 

Others: 

 Social Movements 

 Companies 

 Environment and technology trends   



 

 

 

TICS 

 TWITTER 

 YOUTUBE 

 Facebook 

 WEB 3.0 

 Newsgames or Games (social, real, etc.) 

 Software 

 Web 2.0 

 Internet 

 Twitter 

 TUMBLR 

 Blogs 

 Cellphone 

 Instagram, pinterest, google+ 

 NEWS ENTREPENEURING 4.0 

 TV 

 CABLEGATES -WIKILEAKS   

 



 

 

 

Appendix # 6  

Un rasgo característico del modelo formativo que aún rige en la mayoría de las 

instituciones de educación superior de América Latina, es su enfoque “magistral”, 

centrado en la capacidad de transmisión de los profesores. Sintéticamente se puede 

señalar que se trata de un modelo en el que “lo que se aprende, es lo que enseñan los 

profesores” y éstos lo hacen a través de una definición programática de objetivos (Rojas, 

2006). 

Appendix #7 

Table 6. Selection of Rank Universities and Curricula of Journalism  

Ranked by Subject: Communication and Media Studies 

QS 

Rank 

School Name Region Undergraduate Others 

1 

Standford 

University 

North 

America 

Available 

Bachelor of Arts 

Major in 

Communication 

2 

Columbia 

University 

North 

America 

Not Available 

Graduated 

School 

3 

National 

University of 

Singapore 

Asia Available 

Bachelor of Art 

Major in 

Communication 

& New Media 



 

 

 

4 

University of 

California, 

Berkeley 

(UCB) 

North 

America 

Not clearly 

Major in Media 

Studies / 

Journalism in 

Graduated 

School 

5 

Massachusetts 

Institute of 

Technology 

(MIT) 

North 

America 

Not Available X 

6 

London 

School of 

Economics 

and Political 

Science 

(LSE) 

Europe Not Available 

Masters and 

PhD 

programmes 

7 

Yale 

University 

North 

America 

Not Available X 

8 

University of 

California, 

Los Angeles 

(UCLA) 

North 

America 

Available 

Communication 

Studies B.A.* 

9 

The 

University of 

Asia Not Available X 



 

 

 

Tokyo 

10 

The 

University of 

Melbourne 

Oceania Not Available X 

11 

(1) 

Universidade 

de São Paulo 

- USP 

Latin 

America 

Available 

BA in 

Communications 

- Journalism 

Education 

12 

University of 

Texas at 

Austin 

North 

America 

Available 

Bachelor of 

Journalism** 

13 

University of 

Amsterdam  

Europe Not Available 

Master in 

Communication 

Science 

14 

University of 

Pennsylvania 

North 

America 

Available 

Bachelor of Arts 

Degree in 

Communication 

15 

Peking 

University 

Asia Not Available X 

16 

New York 

University 

(NYU) 

North 

America 

Available 

Bachelor of Arts 

doble major 

Journalism and 



 

 

 

Sociology*** 

17 

University of 

Michigan 

North 

America 

Available 

Bachelor of Art 

Major in 

Communication 

Studies 

18 

McGill 

University 

North 

America 

TOP 5 COMPLETED 

19 

NorthWestern 

University 

North 

America 

20 

Seoul 

National 

University 

Asia Not Available X 

21 

University of 

Hong Kong 

Asia Not Available X 

22 

University of 

Sidney 

Oceania Available 

Bachelor of Art 

(Media and 

Communications 

- Sociology) 

32 

University of 

Birmingham 

Europe Not Available X 

39 University of Europe Not Available X 



 

 

 

Copenhagen 

46 

Aarhus 

University 

Europe Available 

Bachelor of Arts 

in International 

Communication 

and Multimedia  

 
Downgrade * from 8 to 10 

Upgrade **from 16 

to 13 rank 

 

 
 

Upgrade *from 12 to 2 rank 

   



 

 

 

Table 7. Selection of Ranked Universities in Latin America 

 

QS Rank 

School Name Region Undergraduate Others 

1 

Universidade 

de São Paulo - 

USP 

Latin 

America 

Available 

BA in Communications - 

Journalism Education 

2 

Pontificia 

Universidad 

Católica de 

Chile 

Latin 

America 

Available 

Bachelors degree in 

Communications and 

professional journalist 

3 

Universidade 

Estadual de 

Campinas 

Latin 

America 

Not Available X 

4 

Universidad 

de Chile 

Latin 

America 

Available 

Bachelors degree in 

Communications and 

professional journalist 

5 

Universidad 

Nacional 

Autónoma de 

México 

Latin 

America 

Available 

Bachelor in 

Communication Science 



 

 

 

Appendix #8 

Table 8. Journals and Congresses Analyzed  

Region Journal Ranked Congress 

North 

America 

Written 

Communication 

SCImago 

(1) 

ICA's 62th Annual 

Conference - 

Communication and 

Community 

North 

America 

Communication 

Research 

SCImago 

(2) 

13th International 

Symposium on Online 

Journalism 

North 

America 

The International 

Journal of Press / 

Politics  

SCImago 

(3) 

Online News Association 

Conference & Award 

Banquet 

Latin 

America 

Brazilian Journalism 

Research 
Index FELAFACS 

Latin 

America 

Communication & 

Society ** 

Outside 

the 

ranking 

ALAIC 

Latin 

America 
Chasqui Index 

 

Europe 
New Media & 

Society 

SCImago 

(4) 

ECREA Journalism 

Studies Section and 26th 

International Conference 

of Communication 

(CICOM) 

Oceania 
Media International 

Australia 

SCImago 

(63) 
ANZCA Conference 

Asia 
Asian Journal of 

Communication 
Index 

21st AMIC Annual 

Conference 

Africa 

Global Media 

Journal, African 

Edition ** 

Outside 

the 

ranking 

X 

Source: Author 



 

 

 

Appendix #9 

Figure 3. Research Criteria for Congresses 

 
Source: Author 


