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Improving Students’ English Writing Skills through Self-Assessment  

Nowadays, learning English has become the common language to communicate 

worldwide. According to Getie (2020), English has an international significance 

because it is spoken, understood, and read in most parts of the world. Furthermore, in 

terms of education, English is considered the most common language of international 

education and intercultural communication. It allows people access to an incredible 

amount of information (Sharifian, 2009).   

 In learning English as a Foreign Language (EFL), writing is a skill that must be 

focused on to foster students’ English proficiency. Although the importance of the 

writing skill when learning a language, secondary-level students face many 

difficulties. The main challenges are the application of traditional methods that only 

focus on the usage of language rather than its authentic use, the scarce opportunities 

to practice writing outside the classrooms, and the rote learning and reproduction of 

tests in a memorized way (Dastgeer & Afzal, 2015).    

 Regarding assessment, in EFL contexts, marks and grades have always been 

applied as signposts to pedagogical practices and learning (Bemmoussat & 

Bouyakoub, 2019). However, over the last decade, language testing has 

experimented with a shift from traditional evaluation to assessment based on 

different types such as peer-assessment, self-assessment, and portfolio (Fathi & 

Khodabakhsh, 2019).  

 In Ecuador, secondary-level students face difficulties in their written expression 

while communicating in academic and real-life situations. According to Fabre et al. 

(2015), one of the reasons the Ecuadorian students’ English writing skills are 

deficient is the lack of collaborative learning strategies, the vague use of formative 

assessment, and effective feedback in the classroom. In my classroom, the context is 
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the same; students have various difficulties expressing their ideas when writing. The 

main reasons are the lack of vocabulary, knowledge, and understanding of writing. 

Furthermore, they do not have enough opportunities to practice their writing skills in 

a real-life situations, making it hard for them to enhance their writing skills.  

This action research, with the application of quantitative and qualitative 

approaches, focuses on exploring the effect of self-assessment on students’ English 

writing skills. Thus, students were involved in different strategies, activities, and 

opportunities to assess and improve their own work by correcting their mistakes and 

using rubrics and technology.    

Literature Review  

This section includes relevant studies about teaching English as a Foreign 

Language writing, self-assessment, and writing skill, and self-assessment as the basis of 

this innovation. It displays the theoretical foundation from books and scientific articles 

used to support the variables of this study.    

Writing Skills 

 Writing skills are academic and work-related performance aspects. Kim et al. 

(2021) claimed that writing is a challenging and integral part of instruction since 

students are expected to write informational, narrative, and opinion genres for various 

audiences, purposes, and specific tasks. Thus, it development combines different skills 

and knowledge that students must be trained to master in their writing quality (Sari et 

al., 2021).  

 According to Kim et al. (2021), writing focuses on a comprehensive set of skills 

(working memory), language skills (vocabulary), transcription skills (spelling and 
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handwriting), and higher-order cognition (monitoring, goal setting, perspective taking, 

inferencing), socio-emotion, topic, and discourse knowledge.  

 Similarly, Teng (2020) claimed that writing asks students to be critical thinkers. 

The researcher stated that teachers should focus on instruction based on self-regulated 

writing strategies to help students deal with the difficulty of the writing process and 

increase their attitudes and motivation about writing. These strategies relate to 

expressing opinion and ideas to persuade, inform, report or narrate through texts 

(Rosario et al., 2019).  

Training in EFL Writing 

 Teaching students how to write in the target language is an aspect of education 

in the context of EFL. However, Ariyanti (2016) manifested that the teaching-learning 

writing process in places where English is learned as a foreign language has different 

challenges related to grammatical issues, difference in cultural backgrounds, and lack of 

opportunities to use the language in real contexts.    

 Different studies have pointed out strategies teachers can apply in their EFL 

classrooms to increase students’ motivation and willingness to improve their writing 

skills (Fathi & Rahimi, 2020). Zhang and Qin (2018) stated that to develop student’s 

writing skills; teachers can apply strategies such as the activation of learners’ prior 

knowledge, explanation and modeling of activities, and reflections on what the students 

want to know and like to cover in the lessons. 

Similarly, currently, teachers have become an ally of technology by using 

Facebook (Fithriani et al., 2019); Instagram (Prasetyawati & Ardi, 2020); and other tech 

tools to help students improve their writing skills. 
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Finally, integrating self-assessment, peer-assessment and teacher feedback is a 

fundamental aspect of teaching EFL writing skills. Huisman et al. (2019) asserted that 

this kind of assessment and feedback positively impacts students’ writing performance. 

Thus, the correct and systematic application of these types of evaluations can benefit 

students to correct their own mistakes and help their peers enhance their writing skills 

(Ratminingsih et al., 2018).   

Self-Assessment  

 Self-assessment is an essential component of formative assessment. Jamrus et al. 

(2019) claimed that it is a source of feedback that provides accurate, useful, and 

practical information that motivates students to reflect on their own English learning. 

The researcher also mentioned that self-assessment promotes critical thinking and 

develops students’ sense of autonomy when learning English.  

 Andrade and Valtcheva (2009) provided important principles that underlie self-

assessment. These are (1) articulation of expectations, (2) self-assessment, and (3) 

revision. They pointed out the importance of the teachers’ explanation of the task’s 

main objective and how the self-assessment process must be conducted. In this stage, 

“the teacher can either outline the criteria or discuss it with the students in the class 

before carrying out each activity” (Andrade & Valtcheva, 2009, p.65). 

 In the next stage, students create the initial draft by continually monitoring their 

progress and comparing their performance against the criteria given in the first stage. 

Finally, in the third stage, students use feedback to improve their performance. To apply 

this process efficiently, Andrade and Valtcheva (2009) highlighted the importance of 

using rubrics for assessment.   

 Even though the importance of self-assessment in teaching English writing, 

there are some challenges that teachers need to consider when applying this strategy. 
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When using self-assessment, teachers must prepare carefully, explain the tasks, and give 

students enough time to understand the self-assessment process (Bhatti & 

Nimehchisalem, 2020). Besides, according to the researchers, the teachers need to 

invest more time creating rubrics or checklists for each task, which could be tedious. 

Finally, applying rubrics and criteria could limit students from expressing their ideas 

and creativity.  

Innovation 

The lesson plan of this innovation lasted four weeks (Appendix 1) and 

covered different topics related to tourism and travel. Due to the COVID-19 

pandemic, the innovation was implemented in the online teaching modality. The 

classes were conducted through Zoom, Microsoft Teams, and WhatsApp. The unit 

plan and performance task were based on the Backward Design Model, which was 

created by Wiggins and McTighe (2005).  

According to Wiggins and McTighe (2005), the Backward Design model is 

the process of designing a course or unit. Here, the students’ outcomes, assessment, 

and teaching instructions are aligned to authentic performance tasks where students 

can show their knowledge and understanding of a topic. The performance tasks are 

authentic activities that allow students to perform to a specific audience in real or 

simulated scenarios (Alvarez, 2020).    

The performance task used for this innovation was the following: 

I want my students to learn language uses, including vocabulary and 

expressions related to travel and grammar regarding simple present tense. Besides, 

they will write five sentences by using the third person verb ending correctly and using 

word orders when writing the sentences. So that, in the long run, and on their own, 
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they will create interesting and creative sentences related to the place they want to 

visit. 

 In the first stage of this innovation, students were introduced to the main topics 

and content to be covered during the unit and the final performance task. In this 

innovation, the main topic was related to places in town and tourist places to visit. Thus, 

all the activities and teaching materials were aligned to the performance task by 

establishing the transfer goal, essential questions, enduring understanding, skills and 

knowledge, and the main objectives of the unit.  

The second stage was developed by addressing the evidence that shows 

students’ improvements. The main element of this stage where the final performance 

tasks that students have to develop at the end of the unit. Summative and formative 

assessments such as vocabulary tests, collaborative work, and self-assessment were 

applied in this stage.  

The third stage was developed by associating the activities and teaching materials 

to be applied in the instruction with stages 1 and 2. Consequently, different activities 

such as matching texts with pictures, completing word puzzles, and self-assessment 

activities were used to develop the final performance tasks. All the activities and 

teaching materials were taken from the Ecuadorian Ministry of Education and online 

resources.  

 This innovation focuses mainly on the integration of self-assessment in the EFL 

classroom to enhance students’ writing skills. Consequently, from the first week, 

students, apart from learning the required content, had the opportunity to come 

across some concepts such as essential questions, checklists, and self-assessments. 

After the first week, students had the chance to practice how to self-assess their own 

work by using a checklist and rubrics. Here, the teacher’s role focused on modeling 
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and guiding the self-assessment practice by providing examples of how this process 

is conducted.  

The self-assessment checklist was applied as an evaluation tool for students. The 

checklist was used by students four times; each time, a new criterion was introduced 

according to the taught content. The final checklist assessment contains six criteria: 

use of simple present, use of travel vocabulary words, correctly use of third-person 

endings, use of capital letters, word orders, and interesting images (Appendix 2).  

For instance, in week 2, students had to use the checklist to assess their 

vocabulary, use of capital letters, and word order. However, in week four, they had to 

self-assess the use of simple present, travel vocabulary, third-person ending, capital 

letters, and word order. In this step, students were more autonomous in assessing 

based on their own decisions and by following the self-assessment guidelines 

provided by the teacher. Finally, in the last week, students worked on the final 

performance tasks. The students assess the same task to compare the results from the 

pre-test and post-test, these results were used to report the results of this study.  

Research Methodology 

The present study is action research. According to Niemi (2019), action research 

“combines theory, practice and improvement of classroom practices” (p.651). 

Consequently, this research focused on applying the self-assessment strategy to explore 

its effectiveness in fostering students’ writing English skills.  

The implementation of this innovation took place in a secondary public school 

located in Quito, Ecuador. The data was analyzed by using quantitative and qualitative 

approaches. Ugur (2020) stated that the qualitative approach involves understanding and 

exploring human behavior from the informant’s perspective. On the other hand, the 
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quantitative approach focuses on data collection through measuring things and analysis 

using statistical and numerical processes (Hassan & Dzakiria, 2020). To achieve the 

main objective of this study, this research is led by the following research questions: 

1. To what extent does self-assessment improve EFL students’ writing skills? 

2. What are students’ perspectives regarding applying self-assessment to foster 

their writing skills? 

Participants 

The participants of this innovation were ten students from a public school in 

Quito, Ecuador, and the students were attending primary education according to the 

Ecuadorian Ministry of Education policies. Regarding this innovation, participants were 

selected by following a purposive sampling. This sample type is “the one whose 

characteristics are defined for a purpose that is relevant for the study” (Andrade, 2021, 

p.86).  

 The participants’ ages range from 12-14 years old. Their native language was 

Spanish, and their English proficiency level according to the Common European 

Framework of Reference (CEFR) was A1. They were in the 8th year of primary 

education, and all were taking English as a Foreign Language classes. All students had 

access to the internet connection in their homes and the school.  

Instruments 

To measure the pre and post-performance tasks, an instructor-grades rubric was 

applied (Appendix 3). This rubric contained the English standards based on the Pre A1 

Started writing from the CEFR, and it is divided into four criteria: vocabulary, grammar 
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use, organization, and punctuation. Each measure is graded from 1 to 5 points, where 

five is the highest.  

The results from the interviews were analyzed using narrative analysis. According 

to Bamberg (2012), narrative analysis is a qualitative research tool where the researcher 

focuses on a topic, and the data is collected through the participants’ experiences of 

particular events. Each interview will last 10 minutes, and it was conducted through 

Zoom. The interview was semi-structured, and it has the following questions:  

1. To what extent do you find self-assessment effective in improving your writing 

skills?  

2. What was your experience of self-assessing your writing work? 

3. Which advantages does self-assessment offer for improving writing skills? 

4. Which disadvantages did you notice when self-assessing your work?  

Data Analysis 

Microsoft Excel was used to analyze quantitative data and find the mean, 

percentages, and frequencies. Furthermore, after conducting the interviews with 

students, the recordings were transcribed using Microsoft Word. After transcribing the 

recording, the interviews contained 1665 words (Appendix 4). The transcripts were 

coded and grouped according to the issues of writing and self-assessment.  

Ethical Considerations 

 This study was carried out by following some ethical considerations. First, to 

obtain permission to be part of the innovation, the school principal, parents, and 

students were notified by a letter where they had to indicate if they agreed or disagreed 

with being part of this study. This letter included essential information about the 

innovation and emphasized voluntary and anonymous participation. Besides, research 

bias was voided by following the research procedures, data collection, and data analysis 
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provided by Head (2020). Finally, it also indicated that all the information and data 

received from participants would be kept confidential, and pseudonyms would be used 

as a part of ethical considerations.     

Results  

After applying the pre and post-test to the 10 participants, the results showed a 

significant improvement in all rubric criteria. The total mean of the pre-test was 3.95 

points, while the post-test was 4.55 over 5 points. Figure 2 shows the results of each 

standard applied in the rubric. The measure that students improved on the most was 

punctuation; students used efficiently the third person ending, capital letters, and final 

periods at the end of each written sentence.    

Figure 2. 

Pre and post-test results  

 

Pre-test and Port-test results 

Criteria Pre-test Post-test 

Vocabulary 4.2 4.5 

Grammar Use 4 4.2 

Organization 4 4.5 

Punctuation 3.5 5 

Mean  3.95 4.55 

   

The results are pointed out according to the research questions explained below: 

RQ#1: Does self-assessment influence students’ writing skills? 

The first research question sought to find to what extent self-assessment helped 

students improve their writing skills. As mentioned before, a rubric was the instrument to 

grade the pre and post-test. The evaluation showed that students increased their writing 

skills in all criteria. Notably, all students (n=10) improved their writing skills, but 

punctuation and organization were the main enhanced aspects.  

RQ#2: What are the students’ perspectives on self-assessing their own work? 
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This research question was carried out after the implantation of the innovation.  

 According to the students, applying self-assessment in their English classes was 

significant to increasing their writing skills. They all believe that using self-assessment 

in their classes allows them to reach the lessons’ objectives and decide the best 

technique to perform the writing activities better.  

 S1, for instance, stated that she thinks that self-assessment helps students realize 

their own mistakes and be able to correct them. She claimed that by applying the self-

assessment technique, you don’t feel judged by others; therefore, you learn from your 

mistakes to avoid repeating them. Likewise, S1 and S2 agreed that the self-assessment 

process very efficient because is the best way to learn by correcting your mistakes.  

 S5 added that self-assessment is important because you can understand the 

aspects you are mistaken. S5 indicated that in my experience as a student, being able to 

improve my writing is something significant. So, using this method helped me to get the 

results I expected. S8 believes that self-assessment is very effective since it allows 

students to expand their knowledge and see what things they can improve while writing. 

 Regarding students’ experience of self-assessing their own work, it was found 

that for the majority of students, it was the first time that they self-assess their own 

writing. Furthermore, they explained they felt a little nervous; however, they got more 

confidence to self-assess their sentences after practicing. This is illustrated in the 

following examples: 

 For S7, it was the first time he self-assessed his sentences, and he stated that it 

was a new and exciting experience. Similarly, S10 manifested that he felt slightly 

nervous because he did not know how well he wrote the sentences. On the other hand, 

S3 and S5 claimed that they loved self-assessing their own sentences.  
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Regarding the advantages of self-assessment, students found different benefits 

when self-assessing their writing. The main advantages are correcting errors, structuring 

sentences better, and learning and comprehending the language more through mistakes.  

S3 stated that the advantages of self-assessment were to correct errors and 

improve the structure of the sentences. Likewise, S10 indicated that you, as your own 

critic, can realize your mistakes and understand them and not commit those errors 

anymore. S3 also explained that self-assessment allows students to become more aware 

of their learning progress and achieve a higher degree of responsibility.  

 According to the interview, students found some disadvantages in applying self-

assessment. They are mostly related to the lack of knowledge of how to self-assess 

correctly, time for using self-assessment, and demotivation to continue writing due to 

probably bad marks.   

 S2 asserted that one disadvantage is that most students do not know how to self-

assess correctly because they do not practice it frequently. S7 explained that people are 

often very hard on themselves and get discouraged when making mistakes. Finally, S1 

claimed that it is necessary to have external support because there are aspects that peers 

or teachers can help them to improve their writing.  

According to Jamrus et al. (2019), self-assessment is a source of feedback that 

provides accurate, practical, and useful information to motivate students to reflect on 

their knowledge. All the participants from this study agree with this statement, and they 

indicated that applying self-assessment helped them correct their errors and mistakes. 
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Discussion 

 The analysis of the data collected from students’ writing and their perceptions 

reveals a similarity in comparison to the similar study conducted by Jamrus et al. 

(2019). The results from the post-test showed that applying self-assessment on writing 

helps students foster their writing skills and have more explicit expectations to achieve 

their learning goals efficiently.  

 The results from the post-tests are supported by Andrade and Valtcheva (2009). 

Students could increase their writing skills by sharing, guiding, monitoring, and 

practicing how to self-assess. The researchers highlighted the importance of following a 

systematic process to help students apply the self-assessment efficiently. In this 

innovation, those steps were followed, and, as a result, students increased their writing 

skills.  

 The second research question posed in this study relates to the students’ 

perception of applying self-assessment in their English classes. Jamrus et al. (2019) 

claimed that self-assessment helps students feel more motivated to learn English. In this 

regard, all the participants indicated that even though they thought nervous initially, 

they became confident and motivated to use self-assessment to improve their writing 

skills after practicing.  

 Some issues were found when applying the self-assessment approach in the 

English class. For instance, results from interviews indicated that students pointed out 

the lack of knowledge of how to self-assess correctly, time for applying self-assessment, 

and demotivation to continue writing due to probably bad marks obtained were the main 

obstacles student founds on this application. These results are supported by Bhatti and 
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Nimehchisalem (2020), who claimed that applying self-assessment could be tedious if 

students do not have enough knowledge of how to conduct self-assessment.   

Conclusions 

This study intended to explore how the students’ writing skills can be improved 

by applying the self-assessment strategy. The findings demonstrate that all the 

participants enhance their writing skills after learning and practicing the self-assessment 

principles. The students, who self-assessed their own work through the application 

rubrics, improved their vocabulary, grammar use, organization, and punctuation. In the 

end, they wrote well-structured, clear, and understandable sentences. 

Monitoring students and providing well-structured lessons is essential to help 

them increase their writing skills. To help students perform better in their tasks, it is 

necessary to provide them with enough information and model how the self-assessment 

process must be carried out. Likewise, another essential element of this innovation was 

the application of rubrics because it showed students what the teacher expected from 

them at the end of the innovation.  

Limitations 

The present study has some limitations. This study cannot be generalized due to 

the small number of participants. Furthermore, the bad internet connection sometimes 

made some students not attend the lessons, so they were not efficiently trained in some 

topics. Finally, this study was conducted with ten students who wanted to participate 

voluntarily, so the result probably cannot be valid for all the population.  

Recommendations  
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For future studies, it is suggested to apply this innovation with more participants 

so that this study can be more reliable and valid. It would be interesting to focus on 

students with other English proficiency levels to see the effect of using this innovation. 

Finally, future research could be conducted on face-to-face learning after the pandemic 

period.     
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