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Self-assessment Influence on Improving Speaking Skills 

         There are days in which students are just to give up when speaking in a different 

language it is about. “It seems impossible to speak in English”, they say. Most of them may 

even think about giving up against that fear. However, with appropriate guidance and the 

use of techniques that motivate their learning that idea can be changed. Instead, students 

will pursue the goal of speaking a different language and show how resilient they  

are.     

There were common problems and issues noticed on the participants speaking 

performances. They were a volunteer group of students whose ages ranged from 6 to 11 

years old.   Their English proficiency was A1 level, according to the CEFR. Their 

performances were not good since they did not correctly apply many of the words they 

knew. They also had difficulties when pronouncing some words and using the correct tone 

of voice in oral presentations. Additionally, interaction with classmates and the teacher 

during their speaking performances were poor. They had noticed these difficulties before, 

but they did not have the chance to receive feedback to overcome them.      

The main purpose of the research was to determine if the speaking skill of a group 

of children who faced problems while performing oral activities in English could be 

improved by using self-assessment.  

Literature Review     

This section introduces what is the skill to be improved in this research, what the 

technique used is about, and what it involves. For that, some ideas from experts will be 

mentioned in this section.    

Speaking     

Speaking is not only a matter of following grammatical forms and rules, to really 

say something a person must have a purpose. According to Brown (2004), there are five 



SELF-ASSESSMENT INFLUENCE ON IMPROVING SPEAKING                     2 

basic types of speaking, they are imitative, intensive, responsive, interactive, and extensive. 

The imitative speaking is the one that can be seen in the parrots, they just reproduce the 

same sound they have heard. Intensive speaking is related to the grammar and phonology 

comprehension of the language. Responsive speaking refers to the interaction occurring 

during the performance, and the extensive is the oral production itself. All these types of 

speaking are developed in order that a performance is done properly. Decker (2012) 

pointed out that teachers must “create classroom speaking activities that will develop 

communicative competence, instructors need to incorporate a purpose and an information 

gap and allow for multiple forms of expression.” (p. 25).   

Self-assessment    

 Self-assessment is a tool or technique which is performed by students who want to 

be aware of the quality of their performances and improve them by recognizing the 

strengths or the things they can do, and weaknesses or the things they cannot do (Marzuki 

et al., 2020). The use of this technique can motivate students to reflect and push them to 

look for a better enactment (Masuwai et al., 2021).    

Furthermore, Jamrus and Razali (2019) mentioned that students will follow the 

process of the assessment technique and will apply it correctly when an assessable task has 

been settled with clear criteria, and a model of this has been provided. According to Ariafar 

and Reza (2013), once the students understand the process of self-assessment, they will 

gain independence from the teacher and recognize their characteristics better. As a result, 

students can accept this technic be able to use it in future tasks. Additionally, Masruria and 

Anam, 2021) argued that self-assessment makes students appreciate the feedback and effort 

that is needed to achieve a goal, considering it as beneficial for them as a result.  Lastly, 

Vasileiadou and Karadimitriou (2021) concluded, after the use of self-assessment, students 
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increase their performances since it is linked to all the work they do once they recognize 

their problem.     

Limitations of Self-assessment  

The use of this technique may students be biased by their context and cultural issues. 

They will not feel confident enough to be neutral when grading themselves. They can asily 

get influenced and consider that they are being too generous or too hard on themselves. 

This will make them uncomfortable and discourage them to see the real benefits of it 

(Wride, 2017).   

In other words, Raaijmakers, et al. (2019) said that when learning to use self-

assessment students may experiment confusion since they do not have internal standards to 

know which the proper way is to do it. This could be observed in two experiments carried 

out by these authors. In the first one they noticed that, even when receiving feedback, 

students were not sure about the proper use of this technique. In the second experiment 

they students received feedback on self-assessment accuracy and correct answers to 

respond to it, but still, they did not have strong base to apply it in the approved manner and 

it had no beneficial effects upon them.  

Innovation    

The activities designed in this innovation were based on the backward design and 

followed some principles of CLT.  

Communicative Language Teaching (CLT) Principles    

According to Anani et al. (2016), Communicative Language Teaching (CLT) 

focuses on our natural capacities to acquire language through communication without 

explicit instruction. CLT has been applied in second language teaching for a while. Its 

purpose is not only to focus on grammar but to help students learn the language in a 

meaningful way and be able to communicate their ideas in different situations  
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(Pitikornpuangpetch & Suwanarak, 2021). Additionally, the use of the CLT principles and 

the teachers’ encouragement will enhance students to practice and reinforce their speaking 

skills in L2 in authentic and meaningful activities (Mangaleswaran & Aziz, 2019).   

Backwards Design    

This is a model in which classroom processes and specifications are settled before 

considering the methodology or syllabus that are usually designed for the learning 

outcomes (Romero, 2018). Backwards design requires teachers to use creativity to come 

out with a meaningful transfer goal.   

The model has summative and formative assessment, and these should be developed 

according to the students’ needs (Ontaneda & Sánchez, 2018). Backwards design has three 

main stages: 1. Identifying desired outcomes, which focuses on formulating the program 

outcome and identifying the skills the students must have at the end. 2. Determining 

acceptable assessment evidence; how can the teacher know the outcomes. 3. Learning plan 

experience; determination of instructional activities (Korotchenko et al., 2015).   

The innovation project was socialized with the participants through the Zoom 

platform. A 40 minutes’ session was carried out to explain what it was about and how it 

was going to be developed. They all agreed and a schedule for the next session was settled. 

The project was developed following some steps to have an organized process.   

First, students were welcomed and introduced to a task which consisted of watching 

a video of a monologue performed by the teacher. In the video, she described a picture of 

her family using simple present tense and some adjectives. To make this performance more 

interactive, some greetings and questions were used along. This video aimed to illustrate to 

students about the final task to be done in this innovation, being that a descriptive 

monologue about the family. After the performance, doubts and questions about the task 

were answered.    
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Second, the teacher introduced self-assessment technique to be used during the 

project. She modeled it and self-assessed her video to explain the students the appropriate 

way to do it. She used a checklist in which some parameters such as: Grammar and 

Vocabulary, Pronunciation, and Interaction were settled. As the participants were kids the 

scale options were represented by emoji faces; these being a face with a big smile, a face 

with a small smile and a sad face.  She marked the column that she thought better 

represented her performance while she was making some comments aloud about how she 

thought her presentation was.   

Third, a pre-test was applied to know what the students understood from the 

previous modeling. For that, they had to make a drawing of their family on a piece of 

paper, describe it to a partner, and use a checklist to assess their performances.     

Fourth, students received feedback about their application of the technique after 

their pretest. After that, in the following sessions, participants had the opportunity to 

practice this technique by assessing the teacher’s video, listening to audios, writing a 

monologue to practice with a partner, and apply the same checklist used before to get a 

better understanding of the technique.    

Fifth, in the last session, students presented a video with their monologues 

describing a picture of their families. In the video, the participants had to use simple present 

tense, vocabulary about family, adjectives to describe people, greetings, and some 

questions. Finally, they assessed their performances by using the same checklist used for 

practice and it was considered as a post-test.      

Research Methodology     

This is an Action Research with analysis of quantitative and qualitative data. 

According to Dulock (1993), this design describes something or someone to be the basis of 

a research.  Moreover, this is a formative study conducted by a teacher who has identified a 
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problem, has taken an action over it, and has seen results of that action (Kalinde, et al., 

2021). For instance, this research compared variables of the performances from the 

beginning and the end of the project. The comparative design was chosen for that purpose.    

Self-assessment was the technique applied in this research to promote students to 

recognize strengths and deficiencies in speaking performances. To gather the data, the 

researcher utilized a monologue as pretest and posttest. The performance of it was assessed 

by the participants using a checklist. Additionally, to answer the research question the 

researcher designed a rubric which allowed the tabulation and analyzes of the results 

obtained in the checklist. Finally, the quantitative results were obtained by using Excel 

tools.    

Research questions:   

1. To what extent would the use of self-assessment improve the speaking performance 

skills of a volunteer group of children from 6 to 10 years old in Cuenca?  

2. What are students’ perspectives regarding self-assessment?   

Participants    

The group mentioned was formed by four children who volunteered to participate 

because they wanted to improve their speaking performances, since they recognized they 

had difficulties to develop speaking activities. Their ages’ average was from 6 to 10 years 

old. In this group 75% of them were male while 25 % were female. These students had a  

CEFR A1 level of English. All the participants belonged to the urban area of the city of  

Cuenca and were primary school students.     

Instruments    

A rubric was used as a tool to know the improvement of the speaking performances 

of the participants, in other words, to grade the results of the pre and posttests. It scored the 
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participants on a scale from 1 to 4. The elements scored were grammar and vocabulary, 

pronunciation, and interaction.      

Grammar and vocabulary were measured by using a rubric in which 4 was the 

highest score, and it meant that “The student uses greetings, simple present and adjectives 

to introduce himself and adjectives to describe the family and has no mistakes”. The lower 

score was 1 and it meant that “The student uses greetings, simple present tense, and 

adjectives to introduce himself and adjectives to describe the family but has 4 or more 

mistakes.     

Pronunciation: this element was graded through a rubric as well. Here 4 was the 

highest score meaning that “The pronunciation is clear and loud all the time”. Meanwhile 

the lowest score meant that “The student only mentions some words (not a description)” 

and was represented as 1 point     

Interaction: Four was the highest score and represented that “The student looks at the 

camera all the time and uses gestures and expressions to enhance the meaning”, finally the 

lowest score for this element was 1 and mean that “The student does not look at the camera 

and does not use gestures or expressions to enhance the meaning.”     

To know the participants’ opinions about the technique, a survey was applied, and it 

consisted of two questions. The first one was focused on the aspects the participants 

considered were improved by using self-assessment, and the second one was oriented to 

their opinion about how this technique helped them.    

On the other hand, since the instruments were applied to a small group of participants 

the results may not be generalized. The results may vary when applying it to larger groups.    
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Data Analysis    

Data used for this study was obtained from the group participants’ monologue in the 

pre and posttest. This information was analyzed and tabulated using an Excel spreadsheet. 

From these, different descriptive statistics were applied, such as: minimum, maximum, 

mean, and standard deviation to evidence the change in each criterion after the application 

of self-assessment. However, it is important to mention that p value is not part of the 

statistics since the sample was short.    

On the other hand, the results of the survey were also analyzed. The aspects the 

participants considered improved were identified and their opinions about this technique 

were classified into positive and negative.   

Ethical Considerations    

    As Rogers (1987) mentioned, we live in a world that, thanks to technology, has the 

information at and researchers should protect the participant’s rights, to have their consent 

and to keep their information confidential. Moreover, according to Ketefian (2015), when 

the participants are minor parents should be aware and approve the participation. This was 

the case of the present innovation and the parents agreed after a meeting with the 

researcher. They supported the children and provided them with the material and resources 

needed.    

Results 

Research question 1: To what extent would the use of self-assessment improve the 

speaking performance skills of a volunteer group of children from 6 to 10 years old in 

Cuenca? 

  The quantitative outcomes of the pretest showed that students’ speaking 

performances were nor brilliant. The mean was 2.58 the mean out of 4.5. In Figure 1, the 
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three aspects used in the rubric are presented: Orange for grammar and vocabulary, blue for 

pronunciation, and green for interaction. The lowest band in the rubric is 0 while the 

highest is 4.5. The highest reach in the scale by the data is 4 but only in one criterion.  

These results showed the need of improvement on the performances.    

Figure 1   

Pretest Data   

 

Note: The results shown are the ones scored by the rubric.   

Likewise, it could be seen that with the practice of the self-assessment process 

students were aware of details that demanded more attention and improved their 

performances every class. The impact that this technique had upon them was constructive. 

The progress could be noticed on each element that was covered on the innovation and 

scored with the rubric as it can be observed in Figure 2. At the posttest, it could be seen that 

the participants’ vocabulary was used correctly, as well as their pronunciation and 

interaction had improved. The highest band reached was 4 and the mean was 3.83 out of  

4.5.    

Figure 2     

Posttest Data    
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To summarize and have a view of the improvement between the pre and post test 

results, table 1 presents statistical comparison of these.    

Table 1    

Students’ performances’ grades   

    

   
N   M   MIN   MAX   SD     

Pretest   4   7.75   7   9   0.96   

Posttest   4   11.5   11   12   0.58    

    

Note: N=Sample, M=Mean, Min=Minimum, Max=Maximum, SD= Standard deviation.    

   

 Research question 2: What are students’ perspectives regarding self-assessment?   

  
Note  The results shown are the ones scored by the rubric.   :   
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Data collected from the survey evidenced that these participants considered 

pronunciation, and grammar and vocabulary were the aspects that were improved the most 

with the self-assessment technique, as presented in the table below.  

Table 2    

Aspects improved according to the students 

Aspects  N Answers Percentage 

Pronunciation 4 4 100% 

Grammar and 

vocabulary  

4 3 75% 

Interaction 4 1 25% 

Note: N=Sample 

  Likewise, the majority of the participants pointed out the usefulness of this 

technique through an open-ended question. Answers like “I realized that I needed to 

practice more my pronunciation (S1)” “I know how my performance was and I had to 

improve some things and use words correctly (S2)”, I noticed I was pronouncing words 

bad (S3)”, and “I didn’t change my performance very much (S4)”, helped the author to 

classify into negative and positive. 

Table 3 

Students’ opinion about self-assessment 

Opinion N Answers Percentage 

Positive  4 3 75% 

Negative  4 1 25% 

Total 4 4 100% 

Note: N=Sample  
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Discussion    

Regarding the first research question, the results evidenced that self-assessment helped 

the participants of the volunteer group to improve their speaking skills. There was 

significant change in the results obtained from the pretest and the posttest. Once they 

received a model of how the technique works, practiced it, and received appropriate 

feedback, they had a clearer idea of its use. These results coincide with Ariafar and Reza’s 

(2013) who pointed that self-assessment helped the students to improve their speaking 

abilities. They accepted it and showed willingness to keep using it. Furthermore, these 

results are, somehow, opposed to Raaijmakers, et al. (2019) who concluded after their two 

experiments that self-assessment showed no beneficial effects on students.  

Regarding the second question, students accepted self-assessment usefulness, and 

recognized that this technique helped them to improve some aspects of their speaking 

performances. They also shared positive opinions about it. These findings match with 

Masruria and Anam (2021) study which mentioned that after the use of self-assessment 

participants reflected on their performances and valued the feedback. They used it to 

recognize their capacities, and at the end, they consider it beneficial. Moreover, the 

outcomes agree with Marsuki (2020) who suggested that self-assessment helped to identify 

strengths and reinforce weaknesses.    

Conclusions    

    As it could be noticed, the participants adopted self-assessment technique and used 

it appropriately. They got better and better through practice which led them to improve 

their performances.  Self-assessment allowed them to overcome the difficulties they were 

facing before. It gave them confidence and guidance to find a solution to increase their 

strength, making it noticeable on the results. Furthermore, their oral skills improved after 

the application of the innovation, it could be evidenced in the final monologue.  Finally, 
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self-assessment worked in this context and helped this group of volunteer children to 

improve their speaking skills and overcome difficulties they were facing.  

 

Limitations    

    First, since the original project was not approved to be applied in the school I work 

for, the number of participants had to be reduced to a small group of volunteers.  and due to 

the pandemic, meeting with the group face to face was not possible. To establish a schedule 

that fit all the participants took some time, but it was possible. Since the participants were 

different ages, it took longer for some of them to understand or perform tasks. Also, the 

instruments had to be adapted to their age using emoji faces instead of words to explain 

each of the elements of it.      

Recommendations    

    It is suggested to people who would like to replicate this study to provide options of 

schedules to students to speed up the process. Also, find students that are around the same 

age range to maintain their attention on the same topic. Moreover, continue using emojis in 

the checklist or practice activities in order to help the kids understand rating scales.    
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Appendix 1    

Lesson plan. 

Available upon request.  

 

Appendix 2    

Rubric 

Available upon request.   

 

Appendix 3    

    

Survey 

Available upon request. 

    

Appendix 5    

Eportfolio 

Available upon request.  

 

 

 


