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GLOSSARY 

o CEFR: Common European Framework of Reference, which 

provides a common basis for the elaboration of language syllabuses, 

curriculum guidelines, examinations, textbooks, etc. across Europe. 

The CEFR describes in a comprehensive way what language learners 

have to learn to do in order to use a language for communication and 

what knowledge and skills they have to develop so as to be able to 

act effectively. 

o CLT: Communicative Language Teaching, which can be understood 

as a set of principles about the goals of language teaching, how 

learners learn a language, the kinds of classroom activities that best 

facilitate learning, and the roles of teachers and learners in the 

classroom 

o EFL: English as a Foreign Language. Language that does not have 

immediate social and communicative functions within the 

community where it is learned. 

o ETS: Educational Testing Service. It is an organization focused on 

research, assessment development, test administration and test 

scoring committed in increasing opportunities for students 

internationally. 

o LLS: Language Learning Strategies, mental steps or operations that 

learners use to learn a new language and regulate their efforts to do 

so. 

o L1: First Language. 

o L2: Second Language. 
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o PSP: Personal Study Plan, a plan used by learners to set goals and 

organize their study time in order to improve their learning. 

o SBI: Strategy Based Instruction. Approach where learning strategies 

are used to help learners become more responsible for their efforts to 

learn and use the target language. Learners become more effective 

learners and individualize the language learning experience. 

o SILL: Strategy Inventory for Language Learning. Instrument used to 

collect information about learners´ learning strategies, based on 

memory, cognitive, compensation, metacognitive, social and 

affective learning strategies. 

o SLA: Second Language Acquisition. It is the process by which 

people learn a second language. 

o SLEP: Secondary Level English Proficiency. It is a test designed to 

assess the English proficiency of non-native speakers around the 

world. 

o UCG: Casa Grande University. 
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The development of learning strategies during an intensive 

English course for public school English as a Foreign Language (EFL) 

teachers 

Karen Wigby, M.Ed., Research Project Director 

Samantha Quintana, Research Assistant 

April 2012 to January 2013 

 The purpose of this mixed method study is to describe the effect of 

an intervention to explicitly develop metacognitive learning strategies in a 

cohort of eleven public school English teachers during an intensive (90 

hour), ten week English course aimed at reaching high elementary 

proficiency level [A2  on Common European Framework of Reference 

(CEFR)].   This study was motivated by the government’s current urgency 

to improve public school English instruction in Ecuador and by the 

Universidad Casa Grande’s previous experience with English courses for 

public school English teachers during which we observed that the teachers 

persist in using traditional strategies for studying English, practices which 

do not necessarily lead to long term learning.   The results of this study will 

be used to design English courses that can efficiently prepare the teachers to 

respond to the urgent need of better preparing high school graduates in 

Ecuador to work and live in a globalized world.  

 Using a mixed method design, both quantitative and qualitative data 

were collected in order to provide a more in depth description and 

triangulate, (Creswell & Clark, 2007).   Quantitative pre-post data were 
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collected using Oxford’s Strategy Inventory for Language Learning (SILL) 

to describe from the perspective of the participants the change in 

metacognitive strategy use and using the Secondary Level English 

Proficiency (SLEP) test, a norm referenced proficiency test, to describe 

change in language proficiency.   Also the results of the final achievement 

test based on course content are reported and analyzed in order to enrich the 

description of language learning.   Qualitative data were also collected 

through observations of strategies used in class, document review of 

participant work related to language learning and strategy development, 

videos of oral interaction and videos of semi-structured interviews of the 

eleven participants at the end of the program in order to triangulate and 

provide additional evidence of strategy learning and of learning English 

from the perspective of the research team.   The qualitative data can provide 

additional evidence of learning not revealed by the quantitative instruments.   

 Learning strategies can be defined as “…conscious thoughts and 

actions that learners take in order to achieve a learning goal” (Chamot, 

2004, p. 1) and metacognitive strategies include those such as planning for 

language tasks, self-evaluating one’s progress, and monitoring errors 

(Oxford, 1990).  English language proficiency refers mainly to the level of 

proficiency in using the four communicative skills of reading, writing, 

listening and speaking. 

 This study is limited to describing the effect of the strategy 

intervention on the development of learning strategies and language 

proficiency during the ten week course on the cohort of eleven public school 

teachers who already had a proficiency level of CEFR A1, but had not yet 
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reached CEFR A2.  Since the teachers came from different public schools in 

or around Guayaquil, it was convenient for the participants and researchers 

that the course takes place at the Universidad Casa Grande.   
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Abstract 

 

The purpose of this study was to determine the effect on eleven 

English teachers of an intervention focused on introducing metacognitive 

strategies of planning, self assessment and error analysis during an intensive 

ten week English course.  

To determine the effect of the intervention a mixed method study 

was used.  Quantitative pre-post data was collected to determine change in 

the frequency of use of learning strategies using the Strategy Inventory for 

Learning Language (SILL) developed by Rebecca Oxford in 1990.   In order 

to triangulate, qualitative data was collected through observations, 

document reviews and interviews.  Data was analyzed using the six 

categories of the SILL (memory, compensation, cognitive, metacognitive, 

affective and social). 

Results showed that the teachers had an increase of 17 % in the 

metacognitive strategies and also had the highest frequency of use of the six 

categories. Memory had the highest increase of the six SILL categories 

which according to Oxford (1990) usually increases when metacognitive 

strategies are used.  Evidence indicates that participants usually think of 

themselves as teachers rather than learners.  Though they needed more time 

to use the strategies autonomously, at the end they were able to use them 

with guidance.  
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Topic 

A study of the development of metacognitive learning strategies in 

eleven public school English teachers during an intensive (90 hour), ten 

week English course aimed at reaching high elementary (A2) proficiency 

level on the Common European Framework of Reference (CEFR). 

Introduction 

Since 2006, Universidad Casa Grande (UCG) has offered English 

courses to public school English teachers through agreements signed with 

the Ecuadorian Ministry of Education. These courses have been aimed at 

improving teachers´ English proficiency using communicative language 

teaching methodology. 

During the development of the English courses, the participants did 

not progress as much as expected. According to the results of the final 

Secondary Level English Proficiency (SLEP) Tests taken at the end of the 

English courses, participants did not reach the percentile expected for the 

total hours of study. Then, an intensive two month English course was 

offered in March 2010 and had similar results prompting an informal study 

of student work to understand the reasons for the lack of progress and to 

analyze more closely participants´ learning process.  

At the end of the English course offered on March, samples of 

writing taken from the final exam, an oral interview, workbooks and 

notebooks were analyzed. The results indicated that participants did not 
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maximize their study time by understanding errors. Participants did 

understand simple discourse and could answer questions but couldn´t 

initiate interaction. Workbooks were complete for grammar and vocabulary, 

but incomplete in writing and listening. Notebooks were based on notes 

taken from the board.   

There was evidence that the teachers were focusing on learning 

grammar and vocabulary rather than learning to communicate. It could be 

assumed that they were probably using learning strategies such as 

memorizing and repetition which according to the results obtained in the 

informal study done in March; these strategies are not helping participants. 

According to Oxford (1990), metacognitive strategies are essential for 

successful language learning; sometimes learners feel overwhelmed with 

new vocabulary, rules and approaches and loose their focus, which can be 

only regained by the conscious use of metacognitive strategies. Would 

English public school teachers benefit from a learning strategy training 

program? Perhaps with learning strategy training focused on metacognitive 

learning strategies they could learn more effectively. 

Research Proposal 

Universidad Casa Grande is currently working on a new proposal for 

the Ministry of Education for professional development of public school 

English teachers which will include explicit learning strategy training. UCG 

piloted the program within the context of a Basic CEFR A2 level ten week 

English course with eleven public school English teachers.  

During this research, two simultaneous studies took place. One study 

focused on the development of metacognitive learning strategies and the 
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second focused on language learning development. The present document 

focuses on the development of metacognitive learning strategies which 

result in improved proficiency and greater self-confidence (Oxford, 1990) 

which will hopefully transfer into the classroom due to the fact that teachers 

change their role as educators when they are exposed to instruction different 

from how they learned in the past (Tatto, 1998). The study used the Strategy 

Inventory for Language Learning (SILL) to determine which learning 

strategies teachers commonly use, and whether the strategy intervention led 

to the use of more metacognitive learning strategies.  The study also 

determined changes in the frequency of use of different learning strategies 

as well as in the variety of learning strategies used by participants. (See 

Appendix A) 

Justification of Innovation 

For years, public school English teachers have been trying to 

improve their English proficiency by taking short English courses with the 

intention of improving their English language skills and doing a better job 

teaching. Some of these attempts have been effective and others have not, as 

evidenced by the results obtained at the end of the English courses offered 

by Universidad Casa Grande. As part of the needs analysis done by UCG in 

2007, it was determined that of 628 teachers tested, 78% had a basic level of 

A1 and A2 according to the Common European Framework (CEF).  This 

indicates that a lot of professional development is required in order to 

improve public school English programs.   

Oxford (1990) considers that when the students implement learning 

strategies in foreign language acquisition, their proficiency levels improve 
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significantly. She also classifies learning strategies as direct and indirect. 

Learners use direct strategies with mental processing such as memory, 

cognitive and compensation strategies for learning and using the subject 

matter, whereas with indirect strategies, learners acquire new language 

through the implementation of metacognitive, affective and social 

processes. Both types of learning strategies are necessary when learning a 

language. 

Results from an exploratory study which involved students and 

teachers from the Foreign Languages degree program in the University of 

Antioquia, showed that all English and French teachers interviewed agreed 

about the use of learning strategies. They considered that the use of learning 

strategies in foreign language acquisition stimulated autonomous actions 

that lead to appropriate use of students´ own cognitive resources creating 

their own learning styles, and learning took place in and out of the 

classroom (Orrego & Díaz, 2010). Therefore, learning strategies can help 

teachers to become autonomous and to keep learning out of the class 

without been told to do so. 

Chamot (2004) affirms that learner´s goals, the context of the 

learning situation, and the cultural values of the learner´s society have a 

strong influence on choice and acceptability of language learning strategies. 

These factors focus on the culture that has been established by the teacher in 

the classroom. For example, if individual work is considered better than 

group work, in the future, learners won´t feel comfortable working in 

groups. Therefore the way teachers learned in the past affects how they 

learn in the present and how they continue learning in the future. If learning 
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was focused on memorizing and repetition, teachers are going to continue 

applying these strategies when learning English, which have not helped 

them to improve their English proficiency. 

Metacognitive learning strategies can help teachers to identify and 

focus on the goals that they have for learning English and to successfully 

improve their language proficiency. Metacognitive strategies help to take 

the necessary steps to problem solve, reflect on and evaluate results.  They 

also play a critical role in successful learning. Metacognitive learning 

strategies ensure that a general learning goal is being or has been reached 

(TEAL, 2012). Therefore, how do metacognitive learning strategies can 

help public school English teachers into their learning? 

Literature Review 

Ordoñez (2006) affirms that constructivism helps teachers to change 

their traditional perceptions related to the transmission of knowledge and 

therefore to change their vision about learning and how it happens, creating 

new practices to improve students´ critical learning. In order to foster 

successful language learning, it is also important to consider what 

constructivism looks like and supports learning to students and teachers, 

how learning a foreign language occurs, and how learning strategies help in 

language learning. 

Constructivism 

Ordoñez (2006) points out that research has shown that 

constructivism offers a set of principles that allow learners to conceive 

learning as less artificial than has typically been presented by traditional 

education. It is also seen as the natural way that people learn, with real life 
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experiences and reflection about them regardless of whether they are 

successful or not. Constructivism lets people connect the knowledge that 

they already have as a result of their learning processes and notice that it 

transforms into the ability to do things, reach things by themselves and 

influence in the action of others.  

 In addition, Ordoñez (2006) affirms that constructivist principles 

help teachers to change their traditional perceptions related to the 

transmission of knowledge, and helps provide a new vision of learning and 

how it occurs. Tatto (1998) affirms that teachers´ teaching methods are 

related to their previous experiences as learners. Teachers´ education had no 

unified perception of constructivism. Constructivist teacher education 

requires learning opportunities that include reflection, critical thinking, 

ownership of knowledge and understanding in context. Educating teachers 

may shape teachers´ beliefs and therefore teachers´ perceptions about their 

professional role. Perceptions of their role may, in turn, shape their teaching 

practice. Therefore if teachers are exposed to explicit instruction of how to 

use metacognitive strategies they can employ new practices in their 

classrooms. 

But, what does constructivism look like in classrooms? Learning in 

constructivist classrooms is guided by five principles that are the result of 

theory and constructivist research: 

1. Learning is an individual process of construction of meaning. 

2. Learning happens from direct experience that continues with 

performances (role plays, pair work, etc.) that activate 

understanding. 
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3. Learning occurs in different ways in each individual, because it 

is meaningful when it is linked with understanding, connecting 

previous knowledge and experiences. 

4. Learning is stimulated and happens naturally when individual 

understandings make an intelligent interaction with others.   

5. Learning is more meaningful because it occurs with authentic 

performances (roles plays, emails, etc.) connected with what 

people do to use that knowledge around the world. (Ordoñez, 

2006) 

Therefore, if we use these constructivist principles inside classrooms 

students have the opportunity to negotiate meaning and understanding with 

teachers. Learners actively seek learning opportunities to reach new 

understandings, change old constructs and replace them by new ones. 

Learners solve real problems and are invited to maximize the possibility that 

new conceptual learning will occur. (Brooks, 1990) 

Second Language Acquisition (SLA) 

Constructivist learning environments help learners identify how 

learning occurs through real life experiences and that this learning can 

transfer into the ability to do things, even if these experiences are successful 

or not. If teachers are learning a foreign language they can be aware of how 

they can use it effectively in their teaching practices, therefore it is 

important to analyze how second language acquisition occurs. 

 Krashen (2009) mentions that Second Language Acquisition (SLA) 

can be understood through five hypotheses: 
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The Acquisition/ Learning Hypothesis states that we have two 

different and independent ways of developing learning, we do it by first, 

language acquisition, which is a subconscious process. Language acquirers 

are not usually aware of the fact that they are acquiring a language, but are 

only aware of the fact that they are using the language for communication. 

The result of language acquisition, acquired competence, is also 

subconscious. We are generally not consciously aware of the rules of the 

languages we have acquired. Instead we have a “feel” for correctness. 

Grammatical sentences “sound” right, or “feel” right, and errors feel wrong, 

even if we do not consciously know the rule. We are also not always aware 

that we have acquired something. 

The second way is by language learning, which is the conscious 

knowledge of a second language. That means knowing the rules, being 

aware of them, and being able to talk about them. Learning is developed, it 

is thought, by explicit or formal instruction, and is thought for the practice 

of error correction. Krashen also mentions that adults can access the same 

natural “language acquisition device” that children use. 

The Natural Order Hypothesis states that the grammatical rules are 

acquired in a predictable order, certain structures tend to be acquired early 

and others tend to be acquired late.  

The Monitor Hypothesis describes the interrelationship between 

learning and acquisition and how each is utilized by the second language 

performer. This hypothesis claims that acquisition is responsible for our 

fluency in the second language performance, for our ability to use second 

language easily and comfortably while learning has the function to be used 
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as an editor to make corrections and to change the form of the output of the 

acquired system before we write or speak. 

The Input Hypothesis consists in that learners acquire by 

understanding input containing structures that are a bit beyond of learners´ 

current competence, moving from their current level i  to the next level i + 

1. 

Finally the Affective Filter Hypothesis deals with the role of affective 

variables, like: anxiety, motivation and self- confidence, when the acquirer 

feels one of these the input will not enter the “language acquisition device.” 

(Krashen, 2009) 

Second language acquisition leads to the use of learning strategies in 

the classroom for language learning because as stated in its five hypotheses, 

it includes conscious learning by using error correction. Learners need to 

have a comprehensible input which helps them to communicate better and 

learn beyond the classroom. Learning is reviewed and can be affected by 

affective variables.  

Metacognitive learning strategies help learners to be aware of their 

learning and be able to talk about it, also to develop error correction in order 

to help learners to identify their weaknesses and improve them. Therefore 

metacognitive learning strategies can be considered useful to learners at the 

moment of learning English. (Oxford, 1990) 
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Communicative Language Teaching (CLT) 

Ordoñez (2006) affirms that constructivism helps teachers to open 

their minds to new understandings about teaching, Krashen’s hypotheses 

about second language acquisition helps to understand how a foreign 

language is acquired, but what about learning English as Foreign Language 

in classrooms? What characteristics do EFL classrooms need to have in 

order to develop and introduce new learning strategies? Communicative 

Language Teaching (CLT) is considered as a unified set of principles about 

the nature of language and language learning and teaching. One of the 

characteristics of CLT is that classroom goals focus on all of the 

components of communicative competence which base on knowing how to 

use, vary and maintain the language according to settings and purposes; 

language techniques are designed to engage learners in the pragmatic, 

authentic, functional use of language for meaningful purposes. (Richards, 

2006) 

 Communicative language teaching is based on both constructivist 

principles of learning and the hypotheses of second language acquisition as 

it considers the nature of language and language learning and teaching. 

Consequently CLT classrooms offer an appropriate, research based 

environment to learn a foreign language. 

Language Learning Strategies (LLS) 

Language learning strategies are defined as the conscious thoughts 

and actions that learners take in order to achieve a learning goal (Chamot, 

2004). Oxford (2003) states, “When the learner consciously chooses 

strategies that fit his or her learning style and the L2 task at hand, these 
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strategies become a useful toolkit for active, conscious and purposeful self-

regulation of learning.” 

Language learning strategies help teachers to focus on their goal of 

learning English, to be conscious of how they learn and how learning occurs 

as well as to analyze learning in order to improve it. Also learning strategies 

are essential to develop communicative competence (Oxford, 1990). If 

teachers take part in an English course that includes learning strategies, they 

can be focused on their learning goals through the whole process and 

accomplish what is expected at the end of it. 

Oxford (1990) states that language learning strategies can be 

classified as direct and indirect. Direct strategies involve directly the target 

language and require mental processing: memory strategies help students to 

store and retrieve new information, cognitive strategies enable learners to 

understand and produce new language by many different means and 

compensation strategies, allow learners to use the language even if they 

have large gaps in knowledge. Indirect strategies include metacognitive 

strategies that allow learners to control their own cognition. Affective 

strategies help to regulate learners’ emotions, motivations and attitudes and 

social strategies that help students learn through the interaction with others. 

Metacognitive Learning Strategies 

The focus of this research is based on metacognitive learning 

strategies, which can be defined as actions that go beyond cognitive devices 

where learners have the opportunity to coordinate their own learning 

process and seek practice opportunities, especially outside the classroom. To 



DEVELOPMET OF METACOGNITIVE LEARNING STRATEGIES                    25 
 

be successful using metacognitive strategies, learners have to center, 

arrange, plan and evaluate their learning. (Oxford, 1990) 

Connected with Second Language Acquisition, metacognitive 

learning strategies help learners to go beyond their knowledge, be aware of 

the language they are learning, talk about it and analyze what they need to 

improve. Communicative competence is the focus of CLT classrooms and 

the main goal of language learning strategies due to the fact that both 

require realistic interaction among learners using meaningful language to 

participate actively in authentic communication. Metacognitive strategies 

help learners to regulate their own cognition and to focus, plan, and evaluate 

their progress as they move toward communicative competence. (Oxford, 

1990) 

The intervention based on introducing metacognitive strategies 

focused on self-assessment, error analysis and planning, which are related 

with the following statements taken from the SILL (Oxford, 1990, pp. 295-

296): 

1. I think about my progress in learning English. 

(Self- assessment) 

2. I notice my English mistakes and use that information to help 

me do better. (Error analysis) 

3. I plan my schedule so I will have enough time to study English. 

(Planning) 

Within metacognitive strategies, intentional planning has an 

important role. Intentional planning helps learners to develop their own 

strategies for successful task completion, also to be aware of what is going 
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to happen next and know how to respond to it until they get experienced and 

can use highly developed and subconscious strategies in interaction tasks. 

(Council of Europe, 2001) 

As they plan, participants need to self-assess their progress, if the 

goals fit with the strategies that they are using and if they work or not. Self-

assessment, defined by the Council of Europe (2001) as judgments about 

our own proficiency, is considered an effective complement to tests and 

teacher assessments. Its main potential is in its use as a tool for motivation 

and awareness rising: helping learners to appreciate their strengths, 

recognize their weaknesses and orient their learning more effectively. 

Another key to this study is error analysis defined as the study of 

errors made by the second and foreign language learners. Error analysis may 

be carried out in order to (a) find out how well someone knows a language, 

(b) find out how a person learns a language, and (c) obtain information on 

common difficulties in language learning, as an aid in teaching or in the 

preparation of teaching materials.” (Hasyim, 2002, p. 43) 

Strategy Based Instruction (SBI) 

In order to introduce participants to learning strategies, how can 

Strategy Based Instruction (SBI) be managed in the classroom? Rubin, 

Chamot, Harris and Anderson (1999, p. 2) state that, “Common to all the 

models of SBI, it is a sequence of four steps where initial instruction is 

heavily scaffolded and then it is gradually lessened to the point that students 

can assume responsibility for using the strategies independently”. The four 

steps for Strategy Based Instruction are the following: 

1. Raising awareness of the strategies learners are already using. 
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2. Teacher presentation and modeling of strategies so that students 

become increasingly aware of their own thinking and learning 

processes. 

3. Multiple practice opportunities to help students move towards 

autonomous use of the strategies through gradual withdrawal of the 

scaffolding. 

4. Self evaluation of the effectiveness of the strategies used and 

transfer of strategies to fresh tasks. (Rubin, Chamot, Harris, & 

Anderson, 1999) 

To develop this kind of instruction, teachers have to be aware of the 

connections between the previous and new knowledge that learners make, 

and also that students have to be active participants in their process of 

learning. They have to assume each step in order to plan their learning as 

they need. 

To help students in the process of learning, teachers have to give 

learners the opportunity to choose over their own learning, in the content of 

learning as well as processes that they might use. Teachers have to create a 

classroom environment that conducts to language learning and provide 

opportunities for students to use and practice the language and to reflect on 

language use and language learning. Teachers have to view learning as a 

life-long process rather than something done to prepare students for an exam 

(Richards, 2006). 

Language learning has to offer an environment in which learners 

have to be active participants, they analyze their strengths and weaknesses 

and clarify their objectives, also time management plays a significant role, 
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they decide when and where to study. Finally they evaluate their learning 

and change their plan of action after receiving feedback. (Klassen, 

Detaramani, Lui, Patri, & Wu, 1998) 

Constructivism and learning strategies are connected in different 

ways, especially in the matters of offering the learner an environment in 

which they can develop their own knowledge by using previous experiences 

and sharing with others as well as analyzing each step of their learning 

process and see what works for them or not. Teachers exposed to an English 

course focused on metacognitive learning strategies can help them to work 

together with their students to develop new understandings, as well as learn 

English more efficiently. 

Innovation 

 Objective 

 At the end of the course learners will be able to use learning 

strategies that will help improve their English language proficiency from A1 

to A2. 

Description 

The course used the goal-based course book for adults English 

Unlimited for A2 Elementary level published by Cambridge University 

Press in 2010. The course was facilitated by the two research assistants who 

are experienced English teachers, alternating teaching the units and 

implementing the learning strategy intervention.  

The course lasted ten weeks during which different goals and 

contents were established and taught; in addition, metacognitive strategies 

were included, focusing on self-assessment, error analysis and intentional 
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planning for learning that were introduced the first day of class. (See 

Appendices B - C) 

The intervention based on introducing metacognitive strategies 

focused on self-assessment, error analysis and planning, which are related 

with the following statements taken from the SILL (Oxford, 1990): 

1. I think about my progress in learning English. 

(Self- assessment) 

2. I notice my English mistakes and use that information to help 

me do better. (Error analysis) 

3. I plan my schedule so I will have enough time to study English. 

(Planning) 

Self Assessment 

 During the intervention participants had to self assess class activities 

done during the course in order to identify what they had to improve.  

Video. At the end of each unit participants videoed a dialog using 

the language, content and vocabulary they learned from each unit. 

Participants got in pairs and took time to make their dialog according to the 

topic. After recording their dialog they self-assessed and gave themselves a 

grade using a rubric designed by instructors according the unit based on the 

Speaking Test Scale. (See Appendices D - E) 

Progress test. At the end of each unit participants took a progress 

test based on the content learned. At the end, they had to find errors and 

write the correct answers with another color, in order to facilitate error 

analysis and study errors by understanding them. 
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Workbook. Participants worked on their workbooks at home in 

order to practice what they were learning each unit. After completing each 

activity participants had to check their answers using the answer key which 

is in the middle of the workbook. Mistakes had to be marked with another 

color and they did not have to erase errors so they could analyze them. 

Dictation. At the end of each unit participants had a dictation taken 

from the current unit. When they finished, participants checked their 

dictation using the script of the track at the back of the course book and 

using another color. 

 Participants corrected their dictations by counting and classifying 

their mistakes based on a check list given by the instructor: 

Omitted Words  

Misspelled words  

Omitted Ending  

Punctuation  

 Capitalization  

Total  

 

Error Analysis 

 After self assessment, participants had to analyze and compare their 

errors with previous self assessed activities to check what they have to do to 

improve and what they need to change. 

 Progress test. After identifying mistakes participants had to use 

them to plan in order to improve them. 

 Workbook. Based on mistakes found on their workbook, 

participants had to analyze and find ways to improve them, also to notice 

which are the common mistakes that they were making, for example: on 

spelling or on grammar structures. 
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 Dictation. When they had their results, participants had to compare 

them with their previous dictations and see their development and what they 

needed to improve to connect with the planning. 

Planning 

 In order to help participants’ to organize their study time and to 

monitor their own learning, the Personal Study Plan (PSP) was developed 

integrating self assessment and error analysis. 

Personal Study Plan (PSP). During the course participants had to 

plan their study time during each unit related to the doubts and topics they 

considered they needed to practice more at home. Participants had to match 

the nine hours of class per week with nine hours of home study in which 

they had to include activities from their workbook and CD- Rom from the 

student´s book and content based on the results strategies of self assessment 

and error analysis. (See Appendix F) 

Self assessment, error analysis and planning were revised at the end 

of each unit and analyzed orally in class by participants to now how they 

were working for them.  Also other metacognitive strategies that were taken 

from the SILL were taught to participants through different activities that 

they did at home and were linked with the content they checked in class. 

At the end of the course participants took the SILL questionnaire 

again in order to determine changes in frequency of use after the 

intervention of the language learning strategy program. 
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Research Questions 

This study proposes to answer the following research questions:  

General 

What is the effect of teaching metacognitive strategies during an intensive 

ten week English course for English (EFL) teachers? 

Specific 

1) How does the use of metacognitive learning strategies change during 

the course intervention?   

2) What are the participants´ perceptions of learning strategies upon 

completion of the course? 

Methodology 

The methodology used in this study represents the branch of post-

positivism that rejects the principals of positivism which establishes that 

through science we can predict and control the world. Post-positivism states 

that one´s ideas are similar with other people´s ideas. One of the most 

important forms of post- positivism is critical realism, which means that all 

observations can be recognized as fallible and have error, also all theory is 

revisable. Multiple measures and observations are important because they 

permit triangulation of results. Observations can also be biased by cultural 

experiences, world views, etc. due to that people construct their view of the 

world based on their perceptions of it, and as they are fallible, their 

constructions must be imperfect. (Trochim, 2006) 
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Post-positivism helps this study to analyze the different data 

collected and to support quantitative and qualitative results based on 

observations and interviews done to participants. 

Methods and Research Design 

This study used mixed methods, quantitative by using the Strategy 

Inventory for Language Learning (SILL) with pre-post intervention design 

and qualitative by documents review, classroom observations and interviews 

done during the research. 

According to Creswell (2009) by using mixed methods we can have 

advantage of the characteristics of both qualitative and quantitative research 

methods. Creswell (2007) affirms that mixed methods are based in 

pragmatic knowledge claims that combine qualitative and quantitative 

methods. It is considered a multiple way of seeing, hearing and making 

sense of the social world providing a natural environment for research and 

best understanding of a research problem. Data collection involves 

gathering numeric information as well as text information, analyzing and 

mixing results obtained. 

Sample   

The participants were eleven public school English teachers 

interested in taking an English course to A2 CEFR (upper elementary) 

proficiency level. Thirty nine volunteers were recruited and tested using the 

Secondary Level English Proficiency (SLEP) test in order to select the 

participants within the range between 20 – 40 percentiles, which equals 31 – 

38 in a scaled score of SLEP test.  This range indicates that they have not 

yet reached an A2 level. At the end of this process 19 teachers were 
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selected, but only eleven registered for the course. One of the participants 

has a SLEP score of 10 percentile, but she was admitted to be part of the 

research after having an interview with the Research Director, because it 

was considered that the results obtained in the SLEP test were not going to 

affect the learning strategies innovation. 

Most of the participants live in Guayaquil and are between the ages 

of 35 to 67 having an average age of 46. Ten of them teach secondary 

school and one teaches primary. 

Categories 

The categories considered for this study were: 

SILL categories. The six categories of learning strategies reported 

using the SILL questionnaire were: memory (A) that help students store and 

retrieve new information, cognitive (B) that enable learners to understand 

and produce new language, compensation (C) that allow learners to use the 

language despite gaps , metacognitive (D) allow learners to control their 

own cognition, affective (E)  help students  to regulate emotions and social 

(F) that help students learn through interaction with others (Oxford, 1990). 

These categories and their strategies were used to describe change in the 

frequency of use of each strategy as well as percentage of increase. 

Metacognitive strategies. They refer to strategies from the 

metacognitive category introduced during the intervention: self assessment, 

error analysis and planning, which were used to analyze participants´ 

development and determine patterns of change. 
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Data Collecting Instruments and Procedures 

Strategy Inventory for Language Learning (SILL) (Oxford, 

1990). In order to determine the frequency of use and percentages of 

increase of learning strategies, quantitative data was collected using the 

Strategy Inventory for Language Learning (SILL). The SILL is a widely 

used instrument with versions for students of a variety of languages, and as 

such can be used to collect and analyze information about large numbers of 

language learners. It has a list of 50 learning strategies that are graded 

according to learners´ perception about their frequency of use of learning 

strategies using the following Likert scale (Oxford, 1990) : 

1. Never or almost never true of me. 

2. Usually not true of me. 

3. Somewhat true of me. 

4. Usually true of me. 

5. Always or almost always true of me. 

 

 The SILL has also been used in studies that correlate strategy use 

with variables such as learning styles, gender, proficiency level, and culture. 

These findings provide evidence of the instrument’s validity as well, gives 

teachers a more global picture of their students´ learning strategies. (Green 

& Oxford, 1995) (See Appendix G) 

For this study the SILL questionnaire was translated by the research 

team from English into Spanish due to the Basic English level of 

participants and checked by the Research Director. Then it was piloted with 

EFL adult learners from an English academy in Guayaquil to check if the 
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questionnaire was clear and to have an idea of how much time it takes for 

learners to fill it out. (See Appendix H) 

The pre data was collected in a first meeting (Week 0) with all 

participants before the beginning of the course, the post data was taken on 

Week 10. 

Classroom observations. During intervention Week 2, a student 

from the International Education career Ericka Mendoza at Casa Grande 

University made three 30 minute pre observations in order to identify the 

strategies used by participants in class. In Weeks 5-7 and 9, six classes were 

observed by the facilitator-researcher for the same reason; the observations 

(post observations) were made in different time terms, for example some 

observations lasted thirty minutes while others one hour. For these 

observations a simple observation format for field notes was used. (See 

Appendix I) 

Documents. Documents consist of the participants´ folders which 

included their personal study plan, dictations, progress tests and video self 

assessments. Also workbooks were collected in order to analyze self 

assessment and error analysis. These documents were first collected on 

Week 5 (pre) and then collected again at the end of the course Week 10 

(post). 

Interviews. At the end of the course (Week 10) the Research 

Director used a semi-structured interview in Spanish with the eleven 

participants; the interview was carried out in Spanish in order to facilitate 

responses. The focus was to determine up to what point the participants 

were able to understand about metacognitive strategies introduced during 
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the course: self assessment, error analysis and planning and how they felt 

about them. Participants were asked whether any of the strategies were 

difficult or easy to use. The questions were the following: 

Based on your PSP, workbook and self assessment: 

 What have you learned about learning strategies? 

 What do you feel confident about and what was difficult? 

 What helped you learn? 

 Has your way of studying English changed? How? 

 What will you do with what you learned? 

The eleven interviews were recorded in order to ease further 

analysis. 

Data Analysis 

The unit of analysis was the cohort of eleven participants from the 

A2 English course. Quantitative data was collected on Week 0 and Week 

10. Qualitative data was collected during the course. Data was analyzed in 

the function of the research questions. 

RQ#1: How does the use of metacognitive learning strategies change 

during the course intervention? 

SILL.  Data collected using the SILL was used to determine change 

in the frequency of use of metacognitive strategies during pre-post 

intervention, to do so; means of the cohort were taken in consideration. 

Means for each strategy were classified as high, medium and low frequency 

of use according to Oxford’s ranges for the SILL. High frequency of use 

belongs to a range between 5 and 4, Medium frequency of use is in a range 

between 3.9 and 2 and Low frequency of use is between 1.9 – 1.  
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The percent increase for metacognitive strategies was also analyzed, 

as well as the percent increase in the other categories of the SILL 

questionnaire. The answer to RQ#1 is reported as percent increase between 

pre-post means for frequency of use.  

Classroom observations. To analyze the results of the field notes 

from the pre-post observations, the six categories of the SILL questionnaire 

developed by Rebecca Oxford were considered, including the observable 

descriptions of each category that are mentioned in her book Language 

Learning Strategies: What every teacher should know (1990).  Notes from 

observations were classified according to each category using the language 

learning strategies matrix developed by Erika Mendoza, a Casa Grande 

student who did the pre observations during the intervention, to find out 

which learning strategies were used by participants in class. (See Appendix 

J) 

Documents. A rubric was designed to analyze participants´ 

understandings about the metacognitive learning strategies introduced in the 

course: self assessment, error analysis and planning. Documents analyzed 

were: the personal study plan (PSP), workbook, video and progress test self 

assessment as well as dictations. Through analyzing these documents 

improvement and changes between Week 5 and Week 10 were found. 

The rubric designed to analyze documents was divided in five scores 

based on what was expected from participants when using the metacognitive 

strategies introduced in the course. While introducing metacognitive 

strategies, it was expected from participants to self assess, identify errors 

and use all that information to plan their study time at home. The highest 
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score in the rubric is beyond expectations (E+) that means that participants 

have a clear understanding of self assessment, error analysis and planning 

which is evident in documents. Expected (E) means that participants were 

developing understanding of self assessment, error analysis and planning 

which is evident from documents. Less than expected (E-) means that 

participants were beginning to understand strategies, which is evident from 

documents. Some documents were considered as incomplete (Inc.) because 

there was little evidence to analyze, while some other documents were 

missing evidence (N/E) related to the metacognitive learning strategies. (See 

Appendix K) Each document was analyzed using the rubric and comparing 

pre-post results. 

RQ#2: What are the participants´ perceptions about learning strategies 

upon completion of the course? 

Interviews.  Videos of interviews were transcribed by the facilitator 

of this research. Transcriptions were grouped according on participants´ 

insights about learning strategies as well as their perceptions. (See Appendix 

L) 

Triangulation  

Triangulation is used as a way of proving validity and to test out 

trustworthiness in this action research (Burns, 1999).  This technique uses 

the information of one method (qualitative) with the information of the other 

method (quantitative) and vice versa to compensate, integrating the results 

of the two methods in the interpretation phase. (Creswell, 2009)  The 
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document analysis and class observations triangulate the quantitative SILL 

results in order to answer RQ#1. 

Ethical considerations 

The study followed the key ethical principles that conduct action 

research: responsibility, confidentiality, in which identities of participants 

are not going to be made public. Access to data was negotiated orally with 

the participants, also they were told that an innovation was being piloted and 

that facilitators were working on their thesis.  

The research team was open about the research, the objectives and 

procedures of the research which were explained clearly to the participants 

in Spanish. The research director as well as instructors monitored the cycle 

and adjusted it according to the group and research needs. (Burns, 1999) 

Results 

 Quantitative and qualitative data were collected at the beginning, 

during and at the end of the ten week English course to answer the research 

questions. The following results were obtained. 

RQ#1: How does the use of metacognitive learning strategies change 

during the course intervention? 

The SILL was taken in Week 0 and Week 10 by participants in order 

to know which strategies they used as well as changes in frequency of use of 

strategies. Data was analyzed and classified to obtain the results. (See 

Appendix M) 

 SILL metacognitive category. Pre – post means of frequency of use 

of the six SILL categories were compared as shown in Figure 1. 
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Figure 1 

 SILL Pre - Post Results Frequency of Use: All Categories 

(Means) 

 N=11 

Figure 1 shows that metacognitive category had the highest pre – 

post frequency of use of all six categories. Pre 3.76 represents a medium 

frequency of use and post 4.4 results represent a high frequency of use of 

the metacognitive category. Highest frequency of use of metacognitive 

category is reflected in the results of Week 5 and Week 10 documents 

review focused on self assessment, error analysis and planning. 

The individual metacognitive strategies according to SILL 

questionnaire were: 

D30 – “I try to find as many ways as I can to use my English.” 

D31 – “I notice my English mistakes and use that information to help me do 

better.” 

Key (means) 
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Low 1.9 - 1 
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D32 – “I pay attention when someone is speaking English.” 

D33 – “I try to find out how to be a better learner of English.” 

D34 – “I plan my schedule so I will have enough time to study English.” 

D35 – “I look for people I can talk to in English.” 

D36 – “I look for opportunities to read as much as possible in English.” 

D37 – “I have clear goals for improving my English skills.” 

D38 – “I think about my progress in learning English.” 

 Metacognitive learning strategies that connect with self assessment, 

error analysis and planning were D30, D31, D33, D34 and D37. 

Self assessment and Error Analysis were developed through the 

progress tests, videos and workbook self assessment as well as dictations. 

Table 1 shows the results obtained in the Week 5 and Week 10 document 

review. 

Table 1 

Document Review: Self assessment and Error Analysis Evaluation 

N=11 

 Workbook Progress 

Test Self 

assessment 

Video Self 

assessment 

Dictation 

 Week 

5 

Week 

10 

Week  

5 

Week 

10 

Week 

5 

Week 

10 

Week 

5 

Week 

10 

Beyond 

Expectations 

(E+) 

- 3 4 7 - 1 5 9 

Expected 

(E) 

- 8 7 3 - 7 5 - 

Less than 11 - - 1 10 1 1 - 
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expected  

(E-) 

Incomplete 

(Inc.) 

- - - - - - - - 

No Evidence 

(N/E) 

- - - - 1 2 - 2 

(N) Refers to number of participants 

Week 5 document review showed that the cohort used workbooks 

less than expected (E-), workbooks were corrected but it was hard to 

identify corrections because participants erased them and wrote them again 

with the same color, also there was no evidence that corrections were used 

to plan their study time. Seven out of the eleven participants self assessed 

their progress tests but corrections were written with the same color. There 

was some evidence that errors were used in planning.  

About video self assessment participants had a score less than 

expected (E-) which means that, ten out of eleven participants did not 

understand how to self assess their videos; some of them just wrote their 

scores without justifying them or they confused the speaking indicators 

from the Speaking Test Scale (See Appendix N) with what they had to 

analyze from the content used in the unit, errors were not used in future 

planning for improvement.(See Appendix N)Most of the dictations were 

corrected and errors written with another color, but use of errors to future 

planning had to improve.  
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After Week 5 analysis, metacognitive strategies: self assessment, 

error analysis and planning, were explained again to participants and 

practiced together with the facilitator. As it can be seen in Table 1, the 

highest increase comparing results from Week 5 and Week 10 is for video 

self assessment. Seven out of eleven participants identified strengths and 

weaknesses to support their scores and made judgments about what they had 

to improve. Judgments were descriptive and items to be improved were 

linked with the PSP. Other strategies that had a high increase were the 

progress test self assessment, workbook and dictation, in which participants 

corrected their mistakes, used another color and connected them with their 

PSP in order to improve. 

At the beginning of the course (Week 1) the personal study plan 

(PSP) focused on participants´ needs according to each class or unit: doubts 

or the willing to practice more any topic of the unit at home. (See Appendix 

F) 

Table 2 shows the results focused on planning after collecting and 

analyzing documents from participants on Week 5 and Week 10. 

Table 2  

Document Review: Personal Study Plan (PSP)Evaluation (relevant SILL 

questions - D30, D31, D33, D34,D37 ) 

N=11 

Scores Week 5 Week 10 

Beyond Expectations (E+) 

(Clear understanding of self assessment, error 

analysis and planning is evident in documents.   

- 4 
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Expected (E) 

(Developing understanding of self assessment, 

error analysis and planning is evident from 

documents.) 

9 4 

Less than expected (E-) 

(Beginning understanding of strategies evident 

from documents.) 

2 1 

Incomplete (Inc.) - - 

No Evidence (N/E) - 2 

(N) Refers to number of participants. 

The results of documents on Week 5 (pre) indicated that nine out of 

eleven participants showed some understanding of this strategy due to they 

set some goals; activities done to reach goals had a good description. In 

their planning they connected most of the class activities based on self 

assessment and error analysis, even though two of the elven participants had 

a confusion setting goals and determining the appropriate activities to fulfill 

them. (See Appendix N) 

After these results, in Week 6, changes were made to the PSP format 

to help participants to set goals clearly and to connect more the other 

metacognitive strategies: self assessment and error analysis. (See Appendix 

F) After analyzing participants´ documents on Week 10 the results indicated 

that four out of eleven participants improved in planning and went beyond 

expectations (E+). Their personal study plans showed that their goals were 

well set and connected with self assessment and error analysis from class 

activities. Activities used to accomplish their goals were well described by 

mentioning the activity and writing which source they were going to use to 
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develop it (DVD Rom, internet, workbook, etc.). Therefore understanding 

of PSP was evident. (See Appendix N) 

After comparing means of frequency of use of the six SILL 

categories, amount of increase between pre – post intervention was 

considered in order to obtain the percentage of increase after the 

intervention of each category as shown in Table 3. 

Table 3 

SILL Pre-Post Results for Frequency of Use: All Categories (Percent of 

Increase) 

 

 

 

 

 

Table 3 shows that the memory category increased most of all the six 

categories after the intervention with an increase of 30%. The metacognitive 

category had an increase of 17% being the second lowest percentage of 

increase. Both memory and metacognitive categories had a medium pre 

frequency of use and a high post frequency of use means. 

Category Frequency of 

use 

Amount 

of 

Increase 

Percentage 

PRE POST 

A 

Memory 

3.11 4.05 0.95  30% 

B 

Cognitive 

3.22 4.08 0.85  26% 

C  

Compensation 

3.06 3.58 0.52  16% 

D 

Metacognitive 

 

3.76 

 

4.40 

0.64  17% 

E 

Affective 

 

3.38 

 

4.03 

0.65  19% 

F 

Social 

 

3.58 

 

4.30 

0.72  20% 

Key (means) 

High 5 - 4 

Medium 3.9 - 2 

Low 1.9 - 1 
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After identifying the increase of the metacognitive category, its 

strategies were analyzed and compared between pre and post frequency of 

use results as shown in Table 4 to determine which metacognitive strategies 

were used more by participants before and after the intervention as well as 

the percentage of increase of each metacognitive strategy. 

Table 4 

SILL Pre-Post Results for Frequency of Use: Individual Metacognitive Strategies 

(Means) 

N=11 

 D30 D31 D32 D33 D34 D35 D36 D37 D38 

PRE 3.27 4.36 4.36 4.18 3.45 3.27 3.09 3.73 4.09 

POST 4.27 4.64 4.82 4.73 3.91 4 4.27 4.36 4.64 

Amount of 

increase 

1 0.272 0.454 0.545 0.454 0.727 1.181 0.636 0.545 

Percentage 30% 6% 10% 13% 13% 22% 38% 17% 13% 

Metacognitive strategies most used by participants before the 

intervention were D31 – “I notice my English mistakes and use that 

information to help me do better” and D32 – “I pay attention when someone 

is speaking English”, both with a high frequency of use of 4.36. On the 

other hand the strategy that participants used more after the intervention was 

strategy D32 – “I pay attention when someone is speaking English” with a 

high frequency of use of 4.82. This strategy was observed in the pre – post 

classroom observations made during the intervention (See Appendices O - 

P), as well as other strategies related to the metacognitive category as shown 

in Table 5. 
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Table 5 shows the metacognitive strategies used more frequently by 

participants in class during the course. Participants paid attention in class to 

what the teacher said. While paying attention sometimes participants 

repeated the pronunciation of some words that teacher said or asked for the 

pronunciation of any word, this strategy was observed at the beginning of 

the intervention (Week 2- pre) and during it ( Weeks 5-7 and 9). (See 

Appendix O) 

Table 4 also shows that the metacognitive strategy with highest 

increase was D36 – “I look for opportunities to read as much as possible in 

English”. This strategy was not observed in class and there was no evidence 

of its use in the interviews, as SILL post and interviews were done in the 

same day, a question related to this strategy was not included in the 

interview. 

Results from SILL also showed that there was an increase in other 

learning strategies aside from metacognitive strategies. The following 

 

Table 5 

Classroom Observations: Metacognitive Strategies Observed 

N=11 

 Metacognitive  

Strategies 

Week 2 

 

Weeks 5-7, 9 

 

 

 

Centering their 

learning. 

(D32) 

Paying attention (D32) 

 

Paying attention 

Overviewing and 

linking with already 

known material 

Arranging and 

planning their 

learning. 

(D34) 

Identify purpose of the 

tasks 

Seeking for practice 

opportunities 

Seeking for practice 

opportunities 

(D35) 

Evaluating 

their learning. 

Self assessment Self monitoring 

(D38) 
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strategies are the ones that most increased in each SILL category as shown 

in Table 6. 

Table 6 

SILL Pre-Post Results for Frequency of Use: Individual Strategies that 

Increased Most of All  Categories 

Category Strategy Percentage of 

increase 

A 

Memory 

A5 - I use rhymes to remember new English 

words. 

65% 

B 

Cognitive 

B16 - I read for pleasure in English 54% 

C  

Compensation 

C28 - I try to guess what the other person will 

say next in English. 

39% 

D 

Metacognitive 

D36 - I look for opportunities to read as much 

as possible in English. 

38% 

E 

Affective 

E44 - I talk to someone else about how I feel 

when I am learning English. 

44% 

F 

Social 

F46 - I ask English speakers to correct me 

when I talk. 

41% 

 Table 6 shows that the strategy that increased most of all the 50 

strategies of the SILL was from the memory category, strategy A5 – “I use 

rhymes to remember new English words” with an increase of 65%. There 

was evidence on participants´ personal study plan (PSP) as well as in the 

interviews that they were using the web page Lyrics training.com to practice 

pronunciation and listening, this webpage was suggested by facilitators of 
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the course to improve their English skills. Maybe they considered the song 

lyrics to be poems. Another strategy that had a high increase was from the 

cognitive category, strategy C28- “I read for pleasure in English” for which 

there is no evidence that participants were reading other English material 

apart from the materials from the English course. 

RQ#2: What were the participants´ perceptions about learning strategies 

upon completion of the course? 

At the end of the course (Week 10), a semi- structured interview was 

done with the eleven participants and the Research Director. Results were 

categorized according to their opinion about metacognitive learning 

strategies introduced in the course: self assessment, error analysis and 

planning. 

Connected to planning, (See Appendix Q) we obtained the following 

results as shown in Table 7. 

Table 7 

Interview Analysis: Planning 

Week 10 

Metacognitive 

strategies 

Participants´ opinions  

N=11 

P
la

n
n

in
g

 (
P

S
P

) Helped to find strategies to achieve an activity.(1 of 11) 

Helped to organize better their study time.(5 of 11) 

Helps to identify progress, what, how and when to improve. 

(4 of 11) 

Weaknesses can be identified.(2 of 11) 

Helps with listening and speaking. (2 of 11) 
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Results indicated that 5 out of 11 participants have a clear idea of 

why planning is important in their role as learners. They consider that the 

plan helped them to organize their learning and to know what, how and 

when to improve, also helped them to identify mistakes. Some of their 

answers were the following: 

Q: What did you learn about learning strategies? What about the 

PSP? 

P#2: “…no me gusta planificar…pero ahora sé que es necesario 

para ver como voy progresando, donde debo mejorar y qué debo 

mejorar...” (“…I don´t like to plan… but know I know that is necessary to 

see how I am improving, where I have to improve and what…”)   

P#4: “…me ayudaba para tener una manera mas organizada y 

llevar un control…” (“… it helped me be more organized and to monitor 

progress…”) 

Participants also mentioned that they used planning to plan their 

classes; they considered that planning helps them to achieve the objectives 

of what they want students to learn and also that through it; they can give 

more sources to them. 

Table 8 shows the results of the interviews focused on self 

assessment and error analysis that were used in the dialogs videoed during 

the course.  
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Participants indicated that the videos helped them more in listening 

and speaking and to correct their mistakes, at home they compared their 

videos to identify mistakes and to now what to improve. Some of their 

opinions about videos were the following: 

Q: How did you use the videos at home? 

P#1: “… me ayudaba muchísimo para el speaking y listening… e 

inclusive para corregir errores que habías cometido…los videos del DVD y 

los míos.” (“… it helped me a lot for listening and speaking… also to 

correct the mistakes that I have done… the videos from the DVD and my 

videos.”) 

P#8: “…emocionante porque iba a la casa y podía verme y me 

escuchaba entonces uno trata de mejorar la próxima vez…” (“…it was 

exciting because I went home and I could watch myself and I listened myself 

so I tried to improve the next time…”) 

Table 8 

Interviews Analysis: Self assessment and Error analysis – Videos done 

during the course. 

Week 10 

Metacognitive 

strategies 

Participants´ opinion  

N=11 

 

V
id

eo
s 

 

Helped them in listening and speaking and to correct 

speaking mistakes. (2 of 11) 

Compared with previous ones to see progress.(2 of 11) 

Checked them and identified mistakes. (4 of 11) 
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Discussion 

 This study sought to answer the general research question 

established at the beginning, what was the effect of teaching metacognitive 

strategies during an intensive ten week English course for English (EFL) 

teachers? The limitation of the study was the number of participants which 

was less than expected. After obtaining the results, the effect in the 

metacognitive strategies introduced in the course focused on self 

assessment, error analysis and planning was discovered. 

 Error analysis is part of self assessment, therefore changes in both 

strategies were found. Participants improved in progress test self 

assessment, at the end of the course it was hard for them to look again to 

their tests and try to identify any mistakes, only by looking at the answer 

key they could correct themselves. In dictations, participants were clear on 

how to classify their mistakes based in the rubric given by the facilitator in 

which they had to identify omitted words, misspelled words, omitted 

ending, punctuation and capitalization in their texts.  

Video self assessment using the rubric was difficult for them, but 

participants liked to go home and watch their videos, listen their speaking 

mistakes and try to improve them, also they watched the videos to compare 

them and see any improvement. Participants could identify their weaknesses 

and difficulties but rarely took initiative to do something autonomously to 

improve. 
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 Planning helped learners to organize their study time at home, but it 

was not intentional planning, participants did it because they were told to do 

so. It was noticed during the interviews at the end of the course that 

participants thought about planning focused as teachers but not as learners 

and for this reason they transferred this strategy to their classes. 

 At the end of the 10 weeks of the course participants were able to 

recognize metacognitive learning strategies, but not able to connect them 

with their learning.  

Metacognitive Learning Strategies Change 

Final results show that strategies from the SILL metacognitive 

category had a frequency of use between medium and high. Metacognitive 

strategies had the highest mean of frequency of use before and after the 

intervention in comparison with strategies from the other categories. 

Strategies D31- “I notice my English mistakes and use that information to 

help me do better” and D32- “I pay attention when someone is speaking 

English” were the most used before the intervention in this category. It is 

possible that the fact that participants were teachers they considered that 

constantly trying to learn English in their jobs by listening peers or talking 

with them referred to these strategies but there is no evidence that they knew 

how to use them correctly and that they were using errors to improve. 

The second strategy D32 – “I pay attention when someone is 

speaking English”, had the highest mean frequency of use after the 

intervention.  The fact of attending the course and listening to the teacher 
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and paying attention in class may have been factors related to the increase in 

this strategy. This result is supported by the classroom observations done 

where this strategy was one of the most used by participants in class. 

Participants were always looking at the teacher and sometimes taking notes 

about what the teacher said. Most of the participants used metacognitive 

strategies because they were asked to rather than because they have acquired 

them as a study habit. 

From the metacognitive category, strategy D36- “I look for 

opportunities to read as much as possible in English” increased 38%, being 

the strategy with the highest increase in this category. There is no evidence 

in data collected that can reflect that participants were reading other material 

during the course besides the student book. Participants may have 

considered that they read as much as possible in English when they had to 

go over their books and documents in order to check and improve their 

learning. 

The metacognitive category from the SILL had a pre intervention 

mean of frequency of use of 3.76 which is in the medium range and a post 

high mean of frequency of use of 4.40. The pre mean of frequency of use 

was medium possibly to the fact that participants were English teachers and 

strategies from this category are more connected to what teachers usually do 

like planning. The post mean increased due to the intervention focused on 

metacognitive strategies. The effect of this intervention was evident on 

documents collected during the course which focused on self assessment, 

error analysis and planning. Of these strategies video self assessment was 
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the strategy that most improved according to document review. It was also 

the strategy that had the most impact in participants and that they even 

transferred to their classrooms since they helped them to correct mistakes 

and improve in listening and speaking. 

The metacognitive category at the end of the course increased a 17% 

being next to the lowest percentage of the six categories. On the other hand 

the category that had the highest increase at the end of the intervention was 

memory with a 30% increase. This increase can be supported by Oxford 

(1990) who affirms that “Memory strategies are clearly more effective when 

the learner simultaneously uses Metacognitive strategies, like paying 

attention, and affective strategies, like reducing anxiety through deep 

breathing” (p. 38). Therefore the use of metacognitive strategies in the 

classroom leads to the increase of memory strategies.  

Paying attention in the class was one of the strategies observed in the 

classroom most used by participants as well as reducing anxiety through 

deep breathing was observed by facilitator in class before participants 

videoed their dialogs. Also memory strategies are not exactly linked to 

repetition and memorization. The memory category focuses on connecting 

prior knowledge to new learning which is one of the main goals of the 

course book used during the intervention. 

During this study other strategies from the SILL increased in 

frequency of use. From all 50 strategies, two had a highest increase. From 

the memory category, strategy A5 – “I use rhymes to remember new 

English words” had the highest increase of 65%. There was no evidence that 
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participants used rhymes to improve their skills in their documents or 

interviews, but there was evidence that participants used the web page lyrics 

training to improve their pronunciation and listening skills. Also the use of 

this web page has been transferred to their classrooms. The strategy with 

second highest increase was from the cognitive category, strategy B16 – “I 

read for pleasure in English” with a 54%. It can be considered that when 

participants read and checked their books to review and improve their 

learning they considered that they were reading for pleasure since wanted to 

learn more from the course. 

 Affective and social categories were affected too with an increase in 

strategies connected to sharing with others their feelings when they are 

learning English. The facilitator observed that before and after participants 

recorded their videos, they shared their feelings. In class, participants started 

asking English speakers to correct their mistakes when talking. This strategy 

was introduced by the facilitator in class and adopted by participants to 

correct each other when reading or talking in pair work. 

Participants´ Perceptions about Learning Strategies 

Interviews revealed that planning was one of the most useful 

strategies that helped participants to be more organized and to identify their 

mistakes as well as to set a goal to improve them. Participants transferred 

this knowledge into their practices in which they can plan better and identify 

what they want their students to achieve in their classes. 
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Making videos of interaction using learning from each unit was a 

new strategy that according to some participants was useful for them to 

identify their mistakes. At the beginning of the innovation, participants were 

afraid of recording themselves but after practicing they felt more confident. 

Participants also shared that they are applying this strategy in their classes to 

help their students to speak more and also to teach them how to evaluate 

themselves. 

The web page lyricstraining.com helped participants to practice their 

pronunciation and to improve their listening skills. They liked this strategy 

because it let them choose the level and song they wanted. Participants also 

transferred this strategy to their classes to help students to practice more 

English and to engage them to use the language.  

Recommendations 

In order to develop a course based on Strategy Based Instruction (SBI), it is 

important to remember the four steps established by Rubin, Chamot, Harris and 

Anderson (1999) which are the following: 

1. Raising awareness of the strategies learners are already using. 

2. Teacher presentation and modeling of strategies so that students 

become increasingly aware of their own thinking and learning 

processes. 

3. Multiple practice opportunities to help students move towards 

autonomous use of the strategies through gradual withdrawal of the 

scaffolding. 
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4. Self evaluation of the effectiveness of the strategies used and 

transfer of strategies to fresh tasks. 

In this study the Strategy Inventory for Language Learning (SILL) was 

taken at the beginning of the course. Participants analyzed their results and 

read which strategies they used more and which they used less. Raising 

awareness of the strategies they use goes beyond that, participants have to 

reflect in which learning activities they use each strategy. Metacognitive 

strategies were modeled by facilitator according to participants´ needs due 

to in Week 6; strategies had to be explained again to help participants 

improve their usage. It is important to mention that appropriate scaffolding 

helps participants to become autonomous and to avoid making mistakes 

while using learning strategies so they do not get confused. Self evaluation 

of the effectiveness of the strategies is important due to the use of learning 

strategies varies on each learner. 

Introducing and teaching learning strategies to adults in a ten week 

English course and 90 hours class is a challenge because adult learners base 

their perceptions of learning on past experiences which can not be easily 

changed. The study dedicated 30% of class to strategy intervention and 70 

% to text. Then maybe a 50% of class dedicated to strategy intervention can 

help develop more awareness and understanding of learning strategies. 

Also it is important to help participants to focus their learning during the 

course. Participants at the beginning of the course based on results focused 

on learning strategies as teachers and hardly at the end they focused as 

learners. Participants have to always remember that learning strategies help 
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them to improve as learners, therefore they need to connect learning 

strategies to they own learning all the time. 
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Appendix A 

Research Chronogram 

 

Overview of Activities 

 

 

 June July August September October 

 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 

Proposal 

May 

                    

Recruit 

sample 

                    

SLEP Test 

(pre) 

                    

SILL (pre)                     

Random 

assignment  

                    

Student 

reading 

                    

Intervention 

Design 

                    

Intervention

  10 weeks 

      1 2 3 4 5 6 7 8 9 10     

Post 

SLEP/SILL 

                    

Data 

analysis 
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Appendix B 

Action Plan 

At the beginning of this study eleven public teachers were selected 

based on the criteria of having level A1 according to the CEF but not having 

reached level A2 after taking the Secondary Level English Proficiency 

(SLEP) test at UCG at the beginning of July in 2012.  

Previous to start the course, the selected group attended to a meeting 

at UCG on July 12
th 

to receive a brief description of the course structure and 

also to take the SILL to collect previous information about their LLS, this 

meeting was guided by Karen Nieto, Research Director, and two instructors.  

The A2 English course for public teachers started on July 16
th

 of the 

present year. The first day of class, participants read and analyzed their 

results of the SILL questionnaire that they filled previously. They noticed 

their highest and lowest scores about the use of learning strategies.  

In this day also different instruments that were going to be used 

during the course were explained, as their personal study plan, participants 

were given a format and how to plan according their time and the questions 

and doubts they had each unit. 

Also they checked their workbook and were told to use it to reach 

their goals in their planning, after working on the workbook they had to 

check their answers by using the answer key and another pen/pencil color. 

The DVD Rom was explained in order to show them the variety of 

activities that it has to practice at home, participants could make short 

quizzes and also record their voices into a conversation to compare and 

practice pronunciation. 
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During the ten week course the two facilitators used simultaneously 

the Meta-cognitive strategies developed for the intervention (self 

assessment, planning and error analysis). Facilitators took turns to teach the 

seven units developed during the course. At the end of each unit, a progress 

test was taken as well as a video using the content of the unit and a 

dictation. After having their results of each learner had to check them and 

try to improve by planning based on their mistakes. 

On Week 5 participants took the first achievement test based on units 

1 to 4 and evaluating their four skills (listening, speaking, reading and 

writing). On Week 6 their folders and workbooks were collected in order to 

analyze their understandings about the strategies worked on class. After 

having the results, it was considered to make some changes to the personal 

study plan so it is goal based. In this week a short presentation was design 

and showed to participants in order to help them remember what they had to 

do with each strategy and the changes they had to make. 

On Week 10, their folders, workbooks and notebooks were collected 

in order to see any improvement and also learning strategies used by 

participants. In this week also they took their second achievement test based 

on units 5 to 7 and filled the SILL questionnaire. 
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Appendix C: Unit Plans 

Week 1 - July 16 to July 19        Topic(s):  Introduction: About you / Unit 1: People in your life. 

Day Unit Goal(s)/English Content Activities Strategy Intervention 

July 

16 

Intro 

 

o Introduce yourself 

o Ask for and give personal information 

o Fill in a form 

o Say what you can do 

Vocabulary: Countries and languages, introducing 

yourself, letters, numbers, addresses, possessive 

adjectives. 

Speaking: What´s your…? 

Grammar: Can for ability 

 

Pgs(7-9) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Listen to Agata´s phone 

call about a yoga course; 

 Analyze SILL results identify 

weaknesses and strengths. 

 Begin PSP – plan their time to 

study, accomplish 9 hours per 

week. 

 Workbook – How to use it, 

work on it, and check with the 

answer key, leave errors visible. 

 DVD, show to work with it, use 

it as a help to study before and 

after the test. 

 Use the CD script to check their 

answers, do not erase, they 
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learners have to fill an on-

line form on their book. 

 Work on activities about 

can.  

 Identify intonation for 

how to say phone 

numbers, notice difference 

with native language. 

 

correct with other color of pen. 

 

 Use of the grammar reference 

to have more information about 

structure and pronunciation. 

 

July 

17 

1 o Introduce people 

o Say who people are 

o Talk about present and past jobs 

Vocabulary: People you know, talking about jobs. 

Pronunciation: Syllables 

Speaking: Possessive´s (singular), introduce other 

people, say who people are, what was your first 

job. 

 Identify the stress mark 

 (   ), to notice and 

pronounce well each 

word. 

 Role play and adapt each 

understanding to real life, 

learners imagine there are 

in a party and introduce 

 Use grammar reference to 

practice intonation and practice 

grammar structures. 
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Grammar: Be present: am, is, are; past, was ,were 

Reading: First job  

 

Pgs (10-13) 

 

themselves then introduce 

others. 

 Describe pictures by 

connecting with prior 

knowledge. 

 Use their own experiences 

to talk about their past 

jobs. 

July 

19 

1 o Say who people are 

o Talk about present and past Jobs 

o Say how you know people 

o Ask people to repeat 

o Ask questions to check information 

Listening: People you know well 

Vocabulary: People you know  

Keyword: OK, different meanings. 

Across cultures: Greetings 

 Dictation, learners listen 

to the CD and try to copy 

the dialog, then teacher 

reads the script so they 

can finish it. Learners use 

the back of their books to 

check their notes with the 

script, do not erase. 

 Compare what they know 

 Errors visible, they analyze 

along with the teacher and peers 

in order to improve next time. 

 

Monday, July 23
th

 : Progress Test 1- 

First check of psp 

 

Tuesday, July 24
th

 : Video 
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July 31 to August 6           Topic(s):  Unit 3: Your Time 

Speaking: What people don´t understand, ask 

people to repeat and questions to check information 

Review: Be present and past, people and jobs, intro 

– questions. 

Spelling and sounds: Vowels and consonants. 

Really, very, not very. 

Pgs (14-17) 

with other cultures and 

discuss. 

 Learners use their 

knowledge to check 

information. 

Day Unit Goal(s)/English Content Activities Strategy Intervention 

July 

31 

3 

 

o Say what you do in your free time. 

o Say what you like and dislike. 

Reading: Happiness is… 

Vocabulary: Object pronouns, free time activities, 

possessive: singular, plural, adverbs of frequency. 

 Show and practice with web 

page lyrics.com. 

 

 

 Show to learners how to use 

 Learners set goals to practice and s

pecific number of songs until Mon

day. (I try to find as many ways as 

I can to use my English). 

 

 Learners will include in their Perso

nal Study Plan the use of this resou

rce. (I have clear goals for improvi
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Writing: What is happiness for you? 

Grammar: Present simple: negative sentences. 

Pgs.(26-27) 

the  videos and how to record 

their voices from the DVD 

ROM. 

 

 Learners work and complete 

expressions with words from 

postings read in the text. 

ng my English skills). 

 

 

 Learners will start a notepad, whic

h they will carry with themselves a

nd make as many connections as th

ey can. (I try to find as many ways 

as I can to use my English). 
 

August 

2 

3 o Say what you do in your free time. 

o Talk about habits and customs. 

Vocabulary: Possessive ‘ s and s’, adverbs of 

frequency. 

Pronunciation: Word stress 2 

Speaking:   Free time, what do you usually do for 

New Year? , times that you enjoy. 

Grammar: Present Simple: questions 

Listening: When do you celebrate New Year? 

Pgs. (27-29) 

 Learners practice present 

simple: negative. 

 

 Learners listen to Moira and 

Sam talk about free time, 

thick things they do. 

 

 Learners read how often Min 

and Paul do things. 

 

 Before going to bed, learners say t

hings they have to do and don´t for

get to do for the next day. (I try to f

ind as many ways as I can to use m

y English). 

 Learners use the script to check the

ir answers. (I notice my English mis

takes and use that information to h

elp me do better). 

 

 

 Learners make a chart at home and 

write activities they do during the 

year by using adverbs of 
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frequency. (I try to find as many 

ways as I can to use my English). 

August 

6 

3 o Say what you like and dislike. 

o Make and respond to invitations. 

o Take a phone message. 

o Ask people to repeat and speak more 

slowly. 

o Show you understand. 

Keyword: Go 

Across Cultures: Conversation “dos and don´ts” 

Listening: Invite someone out, phone calls. 

Vocabulary: Invitations, activities, time 

expressions.  

Speaking: Invite a friend out. 

Pgs. (30-32) 

 Learners choose a place and 

invite three different peers to 

go out. 

 Learners practice orally 

taking phone calls. 

 I try to find as many ways as I can 

to use my English. 

August 

7 

 Review: Offers and requests, present simple 

Spelling and sounds: ch, tch and sh 

 Learners present their 

Personal Study Plan and 

 I try to find out how to be a bett

er learner of English. 

 I think about my progress in 
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Thursday, August 9
th

 : Dictation 1.39 

 

 

 

 

 

 

 

 analyze learning  strategies 

established at the beginning 

of the unit. 

 

 Learners work and complete 

Video Unit 3. 

 

 Progress Test 3 

learning English. 

 

 

 I notice my English mistakes 

and use that information to 

help me do better. 

 I think about my progress in 

learning English. 
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Unit 5 Your Space 

Learning Strategies Plan 

 

Page Activity Learning Strategy 

43 Where I live: Vocabulary – 

prepositions of place (in – on 

– from – next to – near ) 

- Think about your family, 

friends colleagues. 

Make a chart to write 

information about them 

using the prepositions of 

place as much as possible. 

 

I try to find as many ways as I can to 

use my English. 

 

44 Carole´s flat: Vocabulary, 

things in the home. 

- Find a time to talk about you 

house to any of your 

classmates or colleagues at 

work. Describe your house 

using the vocabulary and ask 

them about their homes too. 

 

I look for people I can talk to in Eng

lish. 

 

45 Grammar: There is, there are - Look for some information 

about any touristic place 

from Ecuador or from 

another country, read and 

make a written summarize 

about the things that are or 

not in it. 

 

I look for opportunities to read as m

uch as possible in English. 
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Day Unit Goal(s)/English Content Activities Strategy Intervention 

August 30 6 

 

o Buy things in shops. 

o Talk about food. 

Listening and Speaking: Do you like 

shopping?, things you want to buy. 

Vocabulary: Shops and shopping, buying 

things,food. 

Pronunciation: Sentence stress 3 

 

Pgs.(50-52) 

 Check their new PSP for the 

coming week. 

 

 

 

 Learners listen to Andrew 

and Dorien talking about 

shopping. 

 

 Learners match shops with 

the plan of a shopping 

centre. Listen and check 

their answers. 

 

 Learners choose a shop and 

 Learners check and make sure      

that their plan is connected to       

their workbook, video, progress    

test and dictation from the last      

unit.( I have    clear goals for        

improving my English skills.) 

 

 

 I pay attention when someone is s

peaking English. 
 

 

 
 I notice my English mistakes and 

use that information to help me d

o better. 

 

 

 

 

 I try to find as many ways as I ca



DEVELOPMET OF METACOGNITIVE LEARNING STRATEGIES                    76 
 

think in three things they 

want to buy, take turns to be 

the shop assistant and the 

customer. 

 

 

 Do you like shopping? What 

do you buy and why? 

 

 

 

 

 

n to use my English. 
 

 

 

 

 

 
 Look around your house, look in 

the kitchen, in your closet, etc. 

note down things you need to buy 

and where would you buy them.  

Share with your peer next class    

and take notes to report. (I try to   

find as many ways as I can to use 

my English) 

 

September 

3 

6 o Talk about shopping and food. 

o Talk about give preferences and give 

reasons. 

Listening: Order a meal 

 Countable and Uncountable 

nouns. 

 

 

 Look over your kitchen, note 

down the food you have and 

classify it as countable and 

uncountable.  Share it next class. 
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Vocabulary: Talking about preferences and 

giving reasons. 

Reading: Fruits and vegetables. 

Speaking:   Talk about preferences, favorite 

food. 

Grammar: Countable and uncountable nouns. 

Pgs. (52 - 54) 

 

 

 Learners speak in pairs about 

their favorite food and 

drinks. 

(I try to   find as many ways as I 

can to use my English) 

 I try to   find as many ways as I 

can to use my English. 

September 

4 

6 o Talk about shopping and food. 

o Order a meal. 

o Write short practical requests and 

reminders. 

Keyword: this, that, these, those. 

Independent Learning: Using a dictionary 

Vocabulary: Ordering food. 

Speaking: Order a meal. 

Writing: Write a text message or a note. 

Pgs. (54 - 55) 

 Learners divide in servers 

and customer, take times to 

develop a role play as if the 

classroom is a restaurant, 

design menu and activity 

develops as whole class. 

 

 

 I look for people I can talk to in  

English. 

 

 

 

 

 

 

 



DEVELOPMET OF METACOGNITIVE LEARNING STRATEGIES                    78 
 

September 

6 

6 Review: Vocabulary for food, countable and 

uncountable nouns, adverts for rooms. 

Spelling and sounds: ou 

Notice:  Shopping Expressions 

Pgs. (56 - 57) 

 Learners choose three people 

to write notes or text 

messages, and then choose 

what they want each person 

to do. 

 I try to   find as many ways as I    

can to use my English. 

 

September 

10 

 Personal Study Plan 

Dictation Unit 6 

Progress Test 

 Learners present their 

Personal Study Plan and 

analyze the work they have 

done. 

 Learners work on Dictation 

Unit 6. 

 

 

 

 

 

 Progress Test 6 

 I think about my progress in learn

ing English. 

 

 

 

 

 When they finish, check their 

mistakes and compare with their 

previous dictations. Start thinking 

on what to do to improve. (I 

notice my English mistakes and 

use that information to help me 

do better). 

 Learners check their tests and 
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think what they have to improve 

and practice more. (I notice my 

English mistakes and use that 

information to help me do better.) 

September 

11 

 Video Unit 6  Learners work and complete 

Video Unit 6. 

 

 Learners use their speaking scales 

and self assess their videos. (I 

notice my English mistakes and 

use that information to help me 

do better.) 
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Unit 7 Work-Life Balance 

Learning Strategies Plan 

 

 

 

 

 

Page Activity Learning Strategy 

59 Vocabulary: Spend - Think about your daily 

activities. 

Make a chart to write 

information about them 

using spend or don´t spend. 

 

I try to find as many ways as I can t

o use my English. 

 

61 Talking about now: 

Grammar, present 

progressive. 

- Find a time to talk about the 

activities that you are doing 

now (course, new job, free 

time, etc.) to one of your 

colleagues at work. Describe 

your activities using the 

present progressive and ask 

them about their activities 

too. 

 

I look for people I can talk to in Eng

lish. 
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Appendix D: Speaking Test Scale 
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Appendix E: Video Rubrics 

Intro About You – Unit 1 People in your life 

Oral Progress Test 

 

I. VIDEO  15h30-16h30 
a.  15h30-16h00  

Dialog - Use page 16 to plan a dialog with your partner.  
Include as many new things from p. 16 as possible.  
Remember, we have learned about introduce yourself and 
other people,  give personal information, say what you can 
do, talk about present and past jobs, ask people to repeat 
and ask questions to check information. 

Remember you have to memorize the dialog before 
making the video. 

b.  16h00-16h30 

 Make the video.  DO NOT READ.  (10 minutes) 

 Watch the video and give yourself a grade from 1 to 5 for 
each item.  

(15 minutes) 

Video Grade 

Name:   

 Good 
 

Need to 
improve 

 

Points 
1 to 5 

Task achievement 

 I followed instructions. 

 I talked about present and past jobs.   

 I can say how I know people. 

 I can ask people to repeat and ask 
questions to check information. 

   

Range 
I used a variety of structures and new 
vocabulary from Unit 1.  

 
 
 

  

Organization 
It is easy to understand me because I refer to 
time (past and present) 

   

Pronunciation 
It is easy to understand me because I stress 
the right syllables and speak clearly.   

   

Accuracy 
My grammar is correct. 

 
 
 

  

TOTAL    
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Name:          
 Date: 

Unit 3 Your Time 

Oral Progress Test 

II. VIDEO  16h00-17h00 
a.  16h00-16h20  

Dialog - Use page 32 to plan a dialog with your partner.  
Include as many new things from Unit 3 as possible.  
Remember, we have learned about make and respond to 
invitations, take a phone message, ask people to repeat and 
speak more slowly and show  you understand. 

Remember you have to memorize the dialog before 
making the video. 

b.  16h20-17h00 

 Make the video.  DO NOT READ.  

 Pass the video to your pen drives. 

Watch the video and give yourself a grade from 1 to 5 for 
each item.  

Video Grade 

 Good 
 

Need to 
improve 

 

Points 
1 to 5 

Task achievement 

 I followed instructions. 

 I make and respond to invitations.   

 I can tay a phone message. 

 I can ask people to repeat and speak 
more slowly. 

 I showed I understand. 

   

Range 
I used a variety of structures and new 
vocabulary from Unit 3.  

 
 
 

  

Organization 
It is easy to understand me because I refer to 
time (present: negative and questions) 

   

Pronunciation 
It is easy to understand me because I stress 
the right syllables and speak clearly.   

   

Accuracy 
My grammar is correct. 

 
 
 

  

TOTAL    
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Name:          
 Date: 

Unit 6 What would you like? 

Oral Progress Test 

III. VIDEO   
a.  20 min  

Dialog - Use page 54 to plan a dialog with your partner.  
Include as many new things from Unit 6 as possible.  
Remember, we have learned about food, talk about 
preferences and give reasons, use these to order a meal. 
You have to record the video as a customer and as a server, 
remember to play the two roles. 

You have to memorize the dialog before making the 
video. 

b.  40 min 

 Make the video.  DO NOT READ.  

 Pass the video to your pen drives. 

Watch the video and give yourself a grade from 1 to 5 for 
each item.  

Video Grade 

 Good 
 

Need to 
improve 

 

Points 
1 to 5 

Task achievement 

 I followed instructions. 

 I can talk about preferences and give 
reasons.   

 I can order a meal (ask for the food and 
pay) 

 I can take an order 

   

Range 
I used a variety of structures and new 
vocabulary from Unit 6.  

 
 
 

  

Organization 
It is easy to understand me because I 
expressed my ideas clearly and fluently 

   

Pronunciation 
It is easy to understand me because I stress 
the right syllables, pronounce correctly and 
speak clearly.   

   

Accuracy 
My grammar is correct in structure. 

 
 
 

  

TOTAL    
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Appendix F: PSP Formats 

PSP   PERSONAL    STUDY PLAN  (Used from Week 1 to Week 5) 

      Student’s Name: _____________________________________________   Unit: _______________________ 

 

Date Topic Material/Activity Begin End Total hours 
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PSP used from Week 6 to Week 10 

My Plan 

 
Name:                                                                                                                          Date:                                                                             Week: 
Days Goal (s) I will do… Begin End Total 

 

M 

     

 

 

T 

     

 

 

W 

     

 

 

Th 

     

 

 

F 
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Appendix G: SILL English Version 

Strategy Inventory for Language Learning (SILL) 
Version for Speakers of Other Languages Learning English 

Version 7.0 (ESL/EFL)  R.L.Oxford, 1989 

Korean version prepared by Park Bun-seon, Kwon Mi-jeong, Hwang Jung-hwa, 

1998 

Background Questionnaire  
1. Name  2. Date  

3. Age 

 

4. Sex.  5. Mother tongue 

6. Language you speak at home.  

    

7. Language you are now learning. 

   

8. How long have you been learning the language in #7?  

   

9. How do you rate your proficiency in the language in #7, compared with other students in your 

class?  

(Circle one of these options):  

 
Excellent Good Fair Poor 

10. How do you rate your proficiency in the language in #7, compared with native speakers? 

(Circle one of these options):  Excellent Good Fair Poor 

11. How important is it for you to become proficient in the language in #7? 

(Circle one of these options):  
Very 

important 
Important Not important 
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12. Why do you want to learn the language in #7? : 

…….. interested in the language. 

…….. interested in the culture.  

…….. have friends who speak the language 

…….. required to take a language course to graduate. 

…….. need it for my future career. 

…….. need it for travel. 

…….. other (explain) ………..………………………………………………………………….. 

………………………………………………………………………………………………….. 

13. Do you enjoy language learning? (Circle one of these options): Yes No 

14. What other languages have you studied?  

15. What has been your favorite experience in language learning?  

………………………………………………………………………………………………….. 

………………………………………………………………………………………………….. 

………………………………………………………………………………………………….. 
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Version for Speakers of Other Languages Learning English 

Version 7.0 (ESL/EFL)  R.L.Oxford, 1989 

Korean version prepared by Park Bun-seon, Kwon Mi-jeong, Hwang Jung-hwa, 

1998 

 

Directions  
 

This form of the STRATEGY INVENTORY FOR LANGUAGE LEARNING 

(SILL) is for students of English as a second or foreign language. You will find 

statements about learning English. Please read each statement. On the worksheet, 

write the response (1,2,3,4, or 5) that tells HOW TRUE OF YOU THE 

STATEMENT IS. 

 

 1. Never or almost never true of me.  

 2. Usually not true of me.  

 3. Somewhat true of me.  

 4. Usually true of me. 

 5. Always or almost always true of me. 

 

NEVER OR ALMOST NEVER TRUE OF ME  

means that the statement is very rarely true of you.   

USUALLY NOT TRUE OF ME.  

means that the statement is true less than half the time.  

SOMEWHAT TRUE OF ME.  

means that the statement is true about half the time. 

USUALLY TRUE OF ME  

means that the statement is true more than half the time  

ALWAYS OR ALMOST ALWAYS TRUE OF ME  

means that the statement is true of you almost always. 
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Answer in terms of how well the statement describes you.  Do not answer how you 

think you should be, or what other people do. There are no right or wrong answers 

to these statements. Put your answers on the Worksheet. Please make no marks on 

the items. Work as quickly as you can without being careless. This usually takes 20 

– 30 minutes to complete. If you have any questions, let the teacher know 

immediately. 

 

EXAMPLE: 

 

1. Never or almost never true of me.  

 2. Usually not true of me.  

 3. Somewhat true of me.   

 4. Usually true of me.  

 5. Always or almost always true of me.  

 

Read the item, and choose a response (1 through 5, as above). And write it in the space after the item. 

 

I actively seek out opportunities to talk with native speakers of English. …………. 

 

You have just completed the example item. Answer the rest of the items on the Worksheet. 
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Strategy Inventory for Language Learning 
Version for Speakers of Other Languages Learning English 

Version 7.0 (ESL/EFL)  R.L.Oxford, 1989 

Korean version prepared by Park Bun-seon, Kwon Mi-jeong, Hwang Jung-hwa, 

1998 

1. Never or almost never true of me.  

 2. Usually not true of me.  

  3. Somewhat true of me.  

 4. Usually true of me.  

  5. Always or almost always true of me.  

Part A 
1.      I think of relationships between what I already know and new things I learn i

n English. 

4.      I use new English words in a sentence so I can remember them. 

5.      I connect the sound of a new english word and an image or picture of the wor

d to help me remember the word. 

6.      I remember a new English word by making a mental picture of a situation in 

which the word might be used. 

7.      I use rhymes to remember new English words. 

8.      I use flashcards to remember new English words. 

9.      I physically act out new English words. 

10.      I review English lessons often. 

11.      I remember new English words or phrases by remembering their locati

on on the page, on the board, or on a street sign. 

Part B 
 

12. I say or write new English words several times. 

13. I try to talk like native English speakers. 

14. I practice the sounds of English. 

15. I use the English words I know in different ways. 

16. I start conversations in English. 

17. I watch English language TV shows or go to movies spoken in English. 

18. I read for pleasure in English. 

19. I write notes, messages, letters, or reports in English. 

20. I first skim an English passage (read it quickly) then go back and read caref

ully. 

21. I look for words in my own language that are similar to new words in Engli

sh. 

22. I try to find patterns in English. 

23. I find the meaning of an English word by dividing it into parts that I unders

tand. 

24. I try not to translate word-for-word. 

25. I make summaries of information that I hear or read in English. 

 1. Never or almost never true of me.  
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 2. Usually not true of me.  

  3. Somewhat true of me.   

 4. Usually true of me.  

  5. Always or almost always true of me.  

 

Part C 
 

26. To understand unfamiliar English words, I make guesses. 

27. When I can’t think of a word during a conversation in English, I use gestur

es. 

28. I make up new words if I do not know the right ones in English. 

29. I read English without looking up every new word. 

30. I try to guess what the other person will say next in English. 

31. If I can’t think of an English word, I use a word or phrase that means the sa

me thing. 

 

 

Part D 
 

32. I try to find as many ways as I can to use my English. 

33. I notice my English mistakes and use that information to help me do better. 

34. I pay attention when someone is speaking English. 

35. I try to find out how to be a better learner of English. 

36. I plan my schedule so I will have enough time to study English. 

37. I look for people I can talk to in English. 

38. I look for opportunities to read as much as possible in English. 

39. I have clear goals for improving my English skills. 

40. I think about my progress in learning English. 

 

 

Part E 
 

41. I try to relax whenever I feel afraid of using English. 

42. I encourage myself to speak English even when I am afraid of making a mi

stake. 

43. I give myself a reward or treat when I do well in English. 

44. I notice if I am tense or nervous when I am studying or using English. 

45. I write down my feelings in a language learning diary. 

46. I talk to someone else about how I feel when I am learning English. 
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Part F 
 

47. If I do not understand something in English, I ask the other person to slo

w down or to say it again. 

48. I ask English speakers to correct me when I talk. 

49. I practice English with other students. 

50. I ask for help from English speakers. 

51. I ask questions in English. 

52. I try to learn about the culture of English speakers. 

 

 

Worksheet for Answering and Scoring the SILL 
 

1. The blanks ( ……….) are numbered for each item on the SILL. 

2. Write your response to each item (write 1,2,3,4, or 5) in each of the blanks. 

3. Add up each column. Put the result on the line marked SUM. 

4. Divide by the number under SUM to get the average for each column. Round thi

s average off to the nearest tenth, as in 3.4. 

5. Figure out your overall average. To do this, add up all the SUMS for the differen

t parts fo the SILL.  Then divide by 50. 

6. When you have finished, look at the Profile of Results. Copy your averages fro

m the Worksheet onto the Profile. 

 

Part A Part B Part C Part D Part E Part F  

Q1. 

 

. Q10  Q24.  Q30  Q39.  Q45 

 

  

Q2. 

. 

 Q11  Q25.  Q31  Q40.  Q46.   

Q3. 

 

 Q12  Q26  Q32  Q41.  Q47.   

Q4. 

 

 Q13  Q27.  Q33  Q42.  Q48.   

Q5  Q14  Q28.  Q34  Q43.  Q49.   

Q6. 

 

 Q15   

Q29 

 Q35  Q44.  Q50.   
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Q7. 

 

 Q16   Q36     

Q8. 

 

 Q17  Q37   

Q9  Q18  Q38   

 Q19    

Q20   

Q21   

Q22   

Q23   

SUM Part 

A:  

SUM Part 

B: 

 

 

SUM Part 

C: 

SUM Part 

D: 

SUM Part 

E: 

SUM Part F: A+B+C+D+

E+F =  

 

SUM  9 

 

 

(Average) 

SUM  14 

 

 

(Average) 

SUM  6 

 

 

(Average) 

SUM  9 

 

 

(Average) 

SUM  6 

 

 

(Average) 

SUM  6 

 

 

(Average) 

A+B+C+D+

E+F  50 

=  
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Profile of Results 
This Profile shows your SILL results. These results will tell you the kinds of 

strategies you use in learning English. There are no right or wrong answers. 

To complete this profile, transfer your averages for each part of the SILL, 

and your overall average for the whole SILL. These averages are found on 

the Worksheet, at the bottom. 
 

Part Which strategies are covered Your Average on this part 

A Remembering more effectively.  

B Using all your mental processes.  

C Compensating for missing knowledge.  

D Organising and evaluating your learning.  

E Managing your emotions.  

F Learning with others.  

 

 

 

 

 

 

 



DEVELOPMET OF METACOGNITIVE LEARNING STRATEGIES                    96 
 

 

 

Key to understanding your averages: 

High Always or almost always used. 4.5 to 5.0 

 Usually used. 3.5 to 4.4 

Medium Sometimes used. 2.5 to 3.4 

 Generally not used. 1.5 to 2.4 

Low Never or almost never used. 1.0 to 1.4 

 

5.0        

4.5 
       

4.0        

3.5        

3.0        

2.5        

2.0        

1.5        

1.0        

 A Remem-

bering more 

effectively 

B Using all 

your mental 

processes 

C Compenat-

ing for missing 

knowledge 

D Organising 

and evaluating 

your learning 

E Managing 

your emotions 

F Learning 

with others. 

A – F 

Your overall 

average. 

 

The overall average tells you how often you use strategies for learning English. 

Each part of the SILL represents a group of learning strategies. The averages for 

each part of the SILL show which groups of strategies you use most for learning 

English.
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Appendix H: SILL Spanish Version 

Inventario de Estrategias para el Aprendizaje de Idiomas 
 

Versión para Hablantes de Otros Idiomas Aprendiendo Inglés 

Version 7.0 (ESL/EFL)  R.L.Oxford, 1989 

Versión Español preparada por Karen Nieto, Rosa Clara Menjivar y Samantha 

Quintana 2012 

 

Cuestionario de Antecedentes 
 

1. Nombre. 2.Fecha. 

3. Edad. 

 

4. Sexo. 5. Idioma nativo. 

6. Idioma que habla en casa. 

 

7. ¿Cuántos años ha estado aprendiendo Inglés? 

 

8. ¿Cómo califica su conocimiento del idioma del ítem #7, comparado con otros estudiantes de su 

clase? 

(Encierre una de estas opciones): 

 
Excelente Bueno Razonable Malo 

9. ¿Cómo califica su conocimiento del idioma del ítem #7, comparado con hablantes nativos? 

(Encierre una de estas opciones): Excelente Bueno Razonable Malo 

10. ¿Cuán importante es para Ud. alcanzar eficiencia en el idioma del ítem #7? 

(Encierre una de estas opciones): 
Muy 

importante 
Importante No importante 
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11. ¿Por qué quiere aprender Inglés?  

………………………………………………………………………………………………….. 

12. ¿Disfruta el aprendizaje de idiomas? (Encierre una de estas opciones): Si No 

13. ¿Qué otros idiomas ha estudiado?  

14. ¿Cuál ha sido su experiencia favorita en  el aprendizaje de idiomas? 

………………………………………………………………………………………………….. 

………………………………………………………………………………………………….. 

………………………………………………………………………………………………….. 
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Versión para Hablantes de Otros Idiomas Aprendiendo Inglés 

Versión 7.0 (ESL/EFL)  R.L.Oxford, 1989 

Versión Español preparada por Karen Nieto, Rosa Clara Menjivar y Samantha 

Quintana 2012 

 

Instrucciones 

 

Esta forma de la Inventario de Estrategias para el Aprendizaje de Idiomas es para 

estudiantes de Inglés como segundo idioma o idioma extranjero. Ud. encontrará 

enunciados sobre el aprendizaje de Inglés. Por favor lea cada enunciado. En la hoja 

de trabajo, escriba la respuesta (1, 2, 3,4, o 5) que dice CUÁN VERDADERO ES 

PARA UD. CADA ENUNCIADO. 

 

 1. Nunca o casi nunca es cierto de mí. 

 2. Usualmente no es cierto de mí.  

 3. Un poco es cierto de mí.  

 4. Usualmente es cierto de mí. 

 5. Siempre o casi siempre es cierto de mí. 

 

NUNCA O CASI NUNCA ES CIERTO DE MÍ. 

Significa que ese enunciado es muy raramente cierto de Ud. 

USUALMENTE NO ES CIERTO DE MÍ. 

Significa que ese enunciado es cierto menos de la mitad de las veces. 

UN POCO ES CIERTO DE MÍ. 

Significa que ese enunciado es verdadero la mitad del tiempo. 

USUALMENTE ES CIERTO DE MÍ. 

Significa que el enunciado es verdadero más de la mitad de las veces. 

SIEMPRE O CASI SIEMPRE ES CIERTO DE MÍ. 

Significa que el enunciado es verdadero para Ud.casi siempre. 
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Responda en los ítems según cuán bien el enunciado lo describe a Ud. No responda 

según como Ud.piensa que debería ser, o por lo que otras personas hacen. No hay 

respuesta correcta o incorrecta en estos enunciados. Escriba sus respuestas en la 

Hoja de Cálculo. Por favor no marque en las preguntas. Trabaje tan rápido como 

pueda sin ser descuidado. Esto usualmente toma de 20 a 30 minutos en completar. 

Si tiene alguna pregunta, déjesela saber al profesor inmediatamente.  

EJEMPLO: 

 

1. Nunca o casi nunca es cierto de mí. 

2. Usualmente no es cierto de mí. 

3. Un poco es cierto de mí. 

4. Usualmente es cierto de mí. 

5. Siempre o casi siempre es cierto de mí. 

 

Lea el ítem, y elija una respuesta (de 1 al 5). Y escríbala en el espacio después del ítem. 

 

Ejemplo - Activamente busco oportunidades para hablar con hablantes nativos 

en Inglés___. 

 

Ud. ha completado el ítem de ejemplo. Continúe respondiendo los demás ítems en la Hoja de Cálculo. 
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Versión para Hablantes de Otros Idiomas Aprendiendo Inglés 

Versión 7.0 (ESL/EFL)  R.L.Oxford, 1989 

Versión Español preparada por Karen Nieto, Rosa Clara Menjivar y Samantha 

Quintana 2012 

 

 

 

1. Nunca o casi nunca es cierto de mí.  

 2. Usualmente no es cierto de mí.     (Menos de la mitad de las veces) 

 3. Un poco es cierto de mí.      (La mitad del tiempo) 

 4. Usualmente es cierto de mí.    (Mas de la mitad de las veces) 

 5. Siempre o casi siempre es cierto de mí.   

Parte A 
 

53. Pienso en las relaciones entre lo que ya sé y las cosas nuevas que aprendo 

en inglés. 

54. Uso nuevas palabras en Inglés en una oración para poder recordarlas. 

55. Conecto el sonido de una nueva palabra en Inglés y una imagen de la pala

bra para ayudarme a recordar la palabra. 

56. Recuerdo una nueva palabra en Inglés haciendo una imagen mental de un

a situación en la que la palabra sea utilizada. 

57. Utilizo rimas para recordar nuevas palabras en Inglés. 

58. Utilizo tarjetas para recordar nuevas palabras en Inglés. 

59. Actúo físicamente las nuevas palabras en Inglés. 

60. Repaso Inglés con frecuencia. 

61. Recuerdo nuevas palabras o frases en Inglés por medio de recordar su ubi

cación en la página, en la pizarra o en una señal vial. 

 

 

Parte B 
 

10.  Digo o escribo nuevas palabras en Inglés varias veces. 

11.  Trato de hablar en Inglés como nativo. 

12.  Practico los sonidos de Inglés. 

13.  Utilizo palabras en Inglés que conozco de diferentes maneras. 

14.  Empiezo conversaciones en Inglés. 
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15.  Observo televisión en Inglés o películas habladas en Inglés. 

16.  Leo por placer en Inglés. 

17.  Escribo notas, mensajes, cartas o reportes en Inglés. 

18.  Primero leo brevemente un texto, luego regreso y lo leo cuidadosamente. 

19.  Busco palabras en mi propio lenguaje que son similares a nuevas palabras en 

  Inglés. 

20.  Intento buscar patrones en Inglés. 

21.  Busco el significado de una palabra en Inglés dividiéndola en partes que 

entiendo. 

22.  Intento no traducir palabra por palabra. 

23.  Hago resúmenes de información que escucho o leo en Inglés. 
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1. Nunca o casi nunca es cierto de mí.  

 2. Usualmente no es cierto de mí.     (Menos de la mitad de las veces) 

 3. Un poco es cierto de mí.      (La mitad del tiempo) 

 4. Usualmente es cierto de mí.    (Mas de la mitad de las veces) 

 5. Siempre o casi siempre es cierto de mí.   

 

Parte C 

  

24.  Para entender palabras desconocidas en Inglés, adivino. 

25. Cuando no puedo pensar en una palabra durante una conversación en Inglés, 

uso gestos. 

26. Invento nuevas palabras si no se las correctas en Inglés. 

27. Leo en Inglés sin buscar el significado de cada nueva palabra. 

28. Trato de adivinar lo que la otra persona dirá a continuación en Inglés. 

29. Si no puedo pensar en una palabra en Inglés, uso una palabra o frase que 

signifique lo mismo. 

 

Parte D 

  

30. Trato de encontrar tantas maneras como puedo de usar el Inglés. 

31. Me doy cuenta de mis errores en Inglés y uso esa información para mejorar. 

32. Pongo atención cuando alguien está hablando en Inglés. 

33. Trato de encontrar como ser mejor estudiante de Inglés. 

34. Planifico mi horario para tener suficiente tiempo para estudiar Inglés. 

35. Busco oportunidades de hablar en Inglés con alguien. 

36. Busco oportunidades de leer cuanto más pueda en Inglés. 

37. Tengo metas claras para mejorar mis habilidades en Inglés. 

38. Pienso sobre mi progreso Inglés. 
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Parte E 

   

39. Trato de relajarme cuando tengo miedo de usar el Inglés. 

40. Me animo a mi mismo a hablar en Inglés aún cuando tengo miedo de cometer   

errores. 

41. Me doy recompensas cuando he usado bien el Inglés. 

42. Me doy cuenta si estoy tenso o nervioso cuando estoy estudiando o usando el 

Inglés. 

43. A menudo anoto mis sentimientos en una bitácora de aprendizaje de Inglés. 

44. Hablo con alguien acerca de cómo me siento cuando estoy aprendiendo Inglés. 

 

Parte F 

   

45. Si yo no entiendo algo en Inglés, pido a la persona que hable más despacio o 

que repita lo dicho. 

46. Pido a anglo-parlantes que me corrijan cuando hablo. 

47. Practico Inglés con otros estudiantes.  

48. Pido ayuda a anglo-parlantes. 

49. Hago preguntas en Inglés. 

50. Trato de aprender acerca de la cultura de los anglo-parlantes. 
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Hoja de Cálculo del Inventario de Estrategias 

 

1. Los espacios en blanco (…..) están numerados para cada ítem del Inventario. 

2. Escriba su respuesta en cada ítem (escriba 1, 2, 3, 4 o 5) en el espacio en blanco. 

3. Sume cada columna. Ponga el resultado en la línea marcado como SUMA. 

4. Divida para el número en la sumatoria para obtener el promedio de cada 

columna.  

 Redondee el promedio al decimal más cercano, así como en 3.4.  (Ej. 3.36 

= 3.4) 

5. Calcule su promedio total. Sume todos los casilleros de sumatoria de las 

diferentes 

  secciones del Inventario. Divídalo para 50. 

6. Cuando haya terminado, mire en el perfil de resultados. Copie sus promedios de 

la hoja de cálculo de a la hoja del perfil.  

 

Parte A 
Parte B Parte C Parte D Parte E Parte F  

P1 

 

 P10  P24  P30  P39  P45   

P2 

 

 P11  P25  P31  P40  P46   

P3  P12  P26  P32  P41  P47  

 

 

P4  P13  P27  P33  P42  P48 

 

  

P5  P14  P28  P34  P43  P49 

 

  

P6  P15  P29  P35  P44  P50 
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P7 

 

 P16   P36     

P8  P17  P37 

 

  

P9  P18 

 

 P38   

 P19  

 

  

P20 

 

  

P21  

 

 

P22 

 

  

P23  

 

 

SUMA 

Parte A:  

SUMA 

Parte B: 

SUMA 

Parte C: 

SUMA 

Parte D: 

SUMA 

Parte E: 

SUMA 

Parte F: 

A+B+C+D+

E+F =  

 

SUMA  9 

(Promedio) 

SUMA 14 

(Promedio) 

SUMA  6 

(Promedio) 

SUMA  9 

(Promedio) 

SUMA  6 

(Promedio) 

SUMA  6 

(Promedio) 

A+B+C+D+

E+F  50 =  

 

 

 

 

 

 

 



DEVELOPMET OF METACOGNITIVE LEARNING STRATEGIES                    107 
 

Perfil de Resultados 

Este Perfil  muestra los resultados del Inventario de Aprendizaje. Los 

resultados le dirán los tipos de estrategias que usted usa en el aprendizaje de 

inglés. No hay respuesta correcta o incorrecta. Para completar este perfil 

transfiera sus promedios de cada una de las partes del Inventario de 

Lenguaje y su promedio total de todo el Inventario de Lenguaje. Estos 

promedios se encuentran al final de la Hoja de Cálculo. 

 
Parte 

Cuales estrategías son usadas 
Su Promedio en esta parte 

A Recordar más efectivamente  

B Usar todos los procesos mentales  

C Compensar  por falta de conocimiento  

D Organizar y evaluar su aprendizaje  

E Manejar las emociones  

F Aprender con otros  

 

 

Clave  para entender los promedios: 

Alto Siempre o casi siempre usado 4.5  a  5.0 

 Usualmente usado 3.5  a  4.4 

Medio A veces usado 2.5  a  3.4 

 Generalmente no usado 1.5  a  2.4 

Bajo Nunca o casi nunca usado 1.0   a  1.4 

      

 

5.0 

 

Graficar Resultados 

   

4.5        

4.0        

3.5         

3.0        

2.5        
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2.0        

1.5        

1.0        

 A  

Recordar  

mejor 

B  

Usar 

procesos 

mentales 

C  

Compensar la 

falta de 

conocimiento 

D  

Organizar y 

evaluar su 

conocimiento 

E  

Manejar 

sus 

emociones 

F  

Aprender 

con otros. 

A – F  

Promedio 

total 

 

El Promedio Total indica la frecuencia que usa estrategias para aprender 

Inglés.  Cada parte representa un grupo de estrategias.  Los promedios para 

cada parte indica los grupos de estrategias que usa mas para aprender Inglés. 
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Appendix I 

CLASSROOM OBSERVATION FIELD NOTES 

Date:    Room:     Teacher: 

Research Question: What strategies do participants use I the classroom? 

Instructions: The purpose of the observations is to describe startegies that 

participants currently use in the classroom. Note the time, participant 

organization an activity at the beginning of each new activity. Describe 

strategies observed in detail using concepts from the SILL above. Note level 

of engagement to task. Write up your notes in more detail as soon as 

possible after the observation. 

Time begin Activity (participant 

org.) 

Strategies observed 
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Appendix J 

LANGUAGE LEARNING STRATEGIES MATRIX  

 

 

 

 

 

 Classroom 

Observation 

#1 

Classroom 

Observation 

#2 

Classroom 

Observation 

#3 

L
a

n
g

u
a
g

e 
L

ea
rn

in
g

 D
ir

ec
t 

S
tr

a
te

g
ie

s 

M
em

o
ry

  

S
tr

a
te

g
ie

s 
Creating 

mental links. 

   

Applying 

images and 

sounds. 

   

Reviewing 

well. 

   

Employing 

action. 

   

C
o
g

n
it

iv
e 

S
tr

a
te

g
ie

s 

Practicing.    

Receiving 

and sending 

messages 

   

Analyzing 

and 

reasoning 

   

Creating 

structure for 

input and 

output. 

   

C
o

m
p

en
sa

ti
o

n
 

S
tr

a
te

g
ie

s 

Guessing 

intelligently 

   

Overcoming 

limitations in 

speaking and 

writing. 
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 Classroom 

Observation 

#1 

Classroom 

Observation 

#2 

Classroom 

Observation 

#3 

L
a

n
g

u
a
g

e 
L

ea
rn

in
g

 I
n

d
ir

ec
t 

S
tr

a
te

g
ie

s 

M
et

a
co

g
n

it
iv

e 
 

S
tr

a
te

g
ie

s 
Centering 

their 

learning. 

   

Arranging 

and planning 

their 

learning. 

   

Evaluating 

their 

learning. 

   

A
ff

ec
ti

v
e 

S
tr

a
te

g
ie

s Lowering 

their anxiety. 

   

Encouraging 

themselves. 

   

Taking their 

emotional 

temperature. 

   

S
o

ci
a
l 

S
tr

a
te

g
ie

s 

Asking 

questions. 

   

Cooperating 

with others. 

   

Empathizing 

with others. 
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Appendix K: Rubric to Analyze Documents 

  PSP Workbook Video Self assess. Progress T.  Self assess. Dictation 

E+ 

B
ey

o
n

d
 E

x
p

ec
ta

ti
o
n

s 

 Sets goals according to 

needs. 

 Activities done to reach 

goals are well described. 

 Connects all class 

strategies (workbook, 

video and progress test 

self-assessment, dictation 

and current unit) 

 Understanding is evident 

 Corrections made on 

the book without 

erasing. 

 Corrections written 

with another 

pen/pencil color. 

 Clear evidence that 

errors helped to make 

the following plans. 

 Makes judgments about 

strengths and weaknesses 

according to the unit content 

to support grades. 

 Shows understanding of 

speaking scale indicators. 

 Evidence that weaknesses 

helped to make the 

following plans. 

 Correction of the test 

made. 

 Correct answers written 

with another pen/pencil 

color. 

 Evidence that errors 

helped to make the 

following plans. 

 Mistakes are corrected 

with another pen/pencil 

color. 

 Rubric complete with 

the appropriate number 

of mistakes. 

 Evidence that errors 

helped to make the 

following plans. 

E 

E
x

p
ec

te
d

 

 Sets some goals. 

 Activities done to reach 

goals have a good 

description. 

 Connects some of the 

class strategies. 

 Shows some 

understanding. 

 Most corrections 

made on the book 

without erasing. 

 Most corrections 

written with another 

pen/pencil color. 

 Some evidence that 

errors helped to make 

the following plans. 

 Makes some judgments 

about strengths and 

weaknesses according to the 

unit content to support 

grades. 

 Shows understanding of 

speaking scale indicators. 

 Some evidence that 

weaknesses helped to make 

the following plans. 

 Correction of the test 

made. 

 Correct answers 

written. 

 Some evidence that 

errors helped to make 

the following plans. 

 Mistakes are corrected. 

 Most rubrics complete 

with the appropriate 

number of mistakes. 

 No evidence that errors 

helped to make the 

following plans. 
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E- 

N
o
t 

le
a
rn

in
g
 

 No goal setting, activities 

are considered goals. 

 Only one strategy 

connected. 

 No evidence of 

understanding. 

 Corrections made on 

the book by erasing. 

 No corrections 

written with another 

pen/pencil color. 

 No evidence that 

errors helped to make 

the following plans. 

 Doesn´t make judgments 

about strengths and 

weaknesses according to the 

unit content to support 

grades. 

 Uses the speaking scale 

indicators to self assess. 

 No evidence that 

weaknesses helped to make 

the following plans. 

 No correction of the 

test made. 

 No correct answers 

written. 

 No evidence that errors 

helped to make the 

following plans. 

 No mistake correction. 

 Most rubrics complete 

with the inappropriate 

number of mistakes. 

 No evidence that errors 

helped to make the 

following plans. 

Inc.   Few evidence to analyze  Few evidence to 

analyze 

 Few evidence to analyze  Few evidence to 

analyze 

 Few evidence to analyze 



DEVELOPMET OF METACOGNITIVE LEARNING STRATEGIES                    114 
 

Appendix L: Interview Transcripts 

EA: Estrategias de aprendizaje 

Y#1 

K: ¿Qué aprendiste sobre EA? 

Y: Por ejemplo esto de planificar con el psp me pareció muy interesante 

porque de esa forma busco que estrategias necesito para llegar a una 

actividad en común…con lyrics training y  juegos que nos ayudan trabajar 

mucho mejor en la clase… aprendí con la planificación mas que nada para 

poder cumplir mis objetivos de lo que quiero que los estudiantes aprendan.     

K: ¿Y tus videos? 

Y: … me ayudaba muchísimo para el speaking y listening… e inclusive 

para corregir errores que habías cometido…los videos del DVD y los míos. 

K: ¿Qué era más difícil entre las EA? 

Y: …cuando tenia que hacer el video porque me confundía al usar 

expresiones… en hacer el dialogo, si me podía autoevaluar… si era difícil 

incorporar las palabras. 

K: ¿Qué llevarías de este curso para estudiar inglés? 

Y: continuaría con la planificación…aprendí a organizarme mejor 

K: ¿Cómo llevarías esto al aula? 

Y: …los he puesto ha trabajar lo de lyrics training…tenemos oportunidad 

porque nos dieron un laboratorio con internet.. 
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K: ¿Qué crees que se debería incorporar en el curso? ¿Qué estrategias? 

Y: …me parece que están todas incorporadas…las que deberíamos mejorar 

con nuestros estudiantes…deberíamos seguir mejorando nosotros mismos 

K: ¿prefieres que te manden deberes? 

Y: prefiero yo mismo hacerlos…pero también que el profesor también envíe 

para incorporar las dos cosas. 

M#2 

M: Tengo que serle honesta que luego no quiero que se lleve sorpresas…no 

he pasado a limpio los psp los tengo en borrador 

K: no hay problema no quiero algo bello sino algo útil… ¿Qué has 

aprendido por EA? 

M: me ha ayudado muchísimo porque vengo de la generación de que todo 

era memorizar…las estrategias que aquí aprendí las estoy estudiando con 

mis chicos….lo de las canciones, meterme al internet, escuchar lo que sea 

pero en inglés….he sacado ese temor de que se me enrede la lengua…lo que 

se refiere a listening…si nos equivocábamos nos equivocábamos y 

borrábamos….tal día dedico media hora y hago eso…los videos el DVD… 

y eso lo aplico con los chicos. 

K: ¿Qué llevarías de este curso a tu manera de estudiar de las EA? 

M: yo seguiría todas…aquí me enseñaron a planificar…por ejemplo el 

sábado de tal hora a tal hora tengo libre me meto a la computadora y hago 

los listening, al lyrics training…pero yo seguiría todos las EA…y mis 
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chicos están hablando…lo mio era la gramática yo no entendía que sin la 

gramática ellos no podían hablar… 

K: ¿prefieres que te manden deberes o planificar tu tiempo? 

M: no me gusta planificar…pero ahora se que es necesario para ver como 

voy progresando, donde debo mejorar y que debo mejorar... 

O#3 

K: ¿Qué es una estrategia de aprendizaje? 

O: Es usar métodos o recursos para llegar al estudiante con la materia para 

explicarle bien…las clases de aquí para mi a sido bueno porque me ha 

permitido llegar mas definidamente a los estudiantes…por ejemplo los 

juegos de las misses…eso lo hace atractivo al estudiante porque lo he 

practicado con ellos…parece mentira pero así se da cuenta si ellos han 

aprendido o no… 

K: ¿si hablamos de tu plan? 

O: al inicio cogía las actividades del CD porque me gusta del CD en el 

workbook soy floja para escribir…escogía que ejercicio tenia que hacer y el 

tiempo y escogía según la unidad… 

K: ¿entonces hacer y calificar el workbook era difícil? 

O: o sea no es difícil…para mi el CD es mas atractivo porque puedo grabar 

mi pronunciación y la corrijo 

K: ¿Cómo usaste tus propios videos en casa? 
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O: los comparo…los que hago aquí y los que hago en mi casa… en los 

mismos ejercicios del CD…por ejemplo el primero mal…los siguientes 

mejor…ahí sentí la mejoría. 

K: ¿Qué llevarías del curso? ¿Que continuarías haciendo? 

O: terminar las unidades en mi casa y compartir con mi compañera del 

trabajo…aunque es media cerrada pero bueno… 

K: ¿Qué has compartido con los alumnos? 

O: los juegos, las enseñanzas de la gramática…enseñarla mejor…todo lo 

que hacíamos aquí lo utilizaba con ellos. 

M#4 

K: ¿Cómo te sirvieron las EA? 

M: para mi fue nuevo…uno planifica sin llevar registro…a mi me gusto 

porque yo decía debo hacer mi tarea y registrarla…me ayudaba para tener 

una manera mas organizada y llevar un control…las actividades las 

realizaba según las del workbook de ahí seguía con la computadora el CD 

porque podía repetir si no entendía…mas me dedicaba sábado y domingo… 

K: ¿como usaste los videos en casa? 

M: los chequeaba y veía en que me equivoque…aunque me ponía muy 

nerviosa con la cámara…un poquito mejor aunque no alcance lo que 

quería…fue una estrategia que nos ayudo para mejorar en el speaking. 

K: ¿que encontraste mas difícil? 
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M: lo mas difícil fue el dictado…hoy parece que lo hice mejor…pero si me 

ayudo porque escuchando los cd uno puede relacionar y hacienda el lyrics 

training… 

K: ¿Alguna estrategia de este curso utilizarías por u cuenta? 

M: estoy pensando con mi hija practicar en forma de video para perder ese 

temor… 

R#5 

K: ¿Qué EA te parecía la más útil? 

R: yo creo el plan personal de estudio…porque es planificar durante la 

semana… también el progress test para darse cuenta de los errores e ir 

mejorando…uno se da cuenta y va retroalimentando 

K: ¿que hacías para tu plan? 

R: trataba de buscar donde yo creo que tengo mis fallas… por ejemplo en la 

fluidez y pronunciación…escuchaba en el DVD…trataba de repetir, hacía 

los ejercicios…el material es muy bueno porque hay de todo…para mi es 

excelente el libro…el DVD es una gran ayuda fuera de clase…voy a 

continuar porque me falta en vocabulario tengo problemas en la 

gramática… 

K: ¿te sientes confiado en evaluar los videos que hicimos aquí? 

R: …veía y me daba cuenta que no estaba bien en sincronizar las 

palabras…trataba en el trabajo cogía con una compañera a practicar 

K: ¿has transferido algo a tu aula? 
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R: lo primero que he aplicado son las técnicas de las maestras…lo primero 

fue el juego de tres en raya… la diferencia es de que los chicos jugando 

aprenden…en el laboratorio entramos a internet y practicaban en lyrics 

training… 

K: ¿que recomendaciones tienes en base a la planificación? 

R: ninguna. Lo único es que tienes que dedicarle tiempo…es útil porque 

buscaba para mejorar, es mas me di cuenta que hay destrezas que debo 

mejorar como el listening… cada vez y cuando ponía el DVD y lo 

repetía…no había tiempo para planificar pero robaba el tiempo en mi 

trabajo cuando había tiempo libre… 

C#6 

K: ¿que es lo que has aprendido sobre EA? 

C: es la primera vez que tengo la oportunidad de analizar todo lo dado por 

las docentes…primero por el psp, nunca lo había hecho…nosotros 

planificamos porque nunca hemos tenido quien nos diga que esta bien que 

esta mal…con un horario puesto en mi propia casa…me permito decir que 

puede enseñarle a mis compañeros… 

K: ¿que entiendes por planificación? 

C: un proceso en el que tengo que explicar o exponer lo que debo hacer, 

como y cuando…incluso escuchaba música en ingles, me vi obligada por la 

planificación… 

K: ¿crees que tu manera de estudiar ingles ha cambiado? 
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C: por supuesto, planificar…proponerme una meta... 

K: ¿que harías en tu clase con los alumnos? 

C: lo que aprendí, el warm up o la motivación y a exponerles una 

planificación….para que ellos sepan que vamos a trabajar… 

S#7 

K: ¿que as aprendido sobre EA? 

S: debo ser mas organizada e ir revisando día a día como voy avanzando y a 

la vez mejorar irme corrigiendo…me ha ayudado a comprender mejor…he 

visto cambios en mis clases, en mi trabajo…los estudiantes han estado mas 

accesibles al ingles…les di la pagina del lyrics training y les fascinó…para 

la feria les voy a hacer un programa…están muy 

interesados…anteriormente ellos no querían hablar… 

K: ¿tienes confianza con las EA? 

S: ayuda mucho porque uno se puede observar como lo esta haciendo y en 

qué se equivoco… 

K: ¿Qué era lo mas difícil? 

S: hablar…venir a compartir…mi plan no, al inicio un poco de confusión 

pero luego de la explicación lo entendí un poco mejor… 

K: ¿que planificaste mas? 

S: los videos…. Mirar los videos…del DVD  

K: ¿Qué EA llevarías para siempre cuando estudies? 
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S: lo de grabar mi clase…para corregir… para los estudiantes y 

ambos….para que ellos se conozcan mejor… 

R#8 

K: ¿Qué es EA? 

R: por ejemplo el nuevo vocabulario… yo ponía la palabra y cada día le iba 

agregando y relacionando una palabra…las actividades de decir antes de ir a 

dormir…las actividades en el internet de completar la letra y practicar…el 

lyrics training… no he podido planificar en las dos ultimas semanas pero si 

he trabajado con el libro y el CD. 

K: ¿usas el DVD del libro? 

R: si porque toca hacer la tarea y ahí practico… y vuelvo y repito y hago los 

ejercicios…me gusta porque me hace recordar.  

K: ¿prefieres que las profesoras te manden que estudiar? 

R: prefiero que ellas me digan esto tiene que hacer porque ahí tengo mas 

responsabilidad…trabajo vocabulario en mi agenda… 

K: ¿Qué utilidad encontraste en lo del video? 

R: emocionante porque iba a la casa y podia verme y me escuchaba 

entonces uno trata de mejorar la próxima vez…y desespera ver cuando no 

pronuncian bien… 

K: ¿crees que has cambiado en tu manera de estudiar ingles? ¿Crees que te 

grabarías con  tu celular? 
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R: si 

K: ¿has compartido algo con tus estudiantes? 

R: si… ellos ya saben escribir la fecha, el tema…con ellos también hacemos 

el warm up, hang up, guessing game. 

A#9 

K: ¿Cuál de las EA te parecía más útil? 

A: la que mas me ayudo fue la de los videos que hicimos aquí…me gusto 

mucho… 

K: ¿como hiciste tu plan personal? 

A: de acuerdo a lo que íbamos aprendiendo lo iba poniendo en mi plan…por 

ejemplo desarrollar los ejercicios del workbook lo que escuchaba del 

CD…seguía con la unidad ahora ultimo planificaba con mis errores pero 

mas me enfocaba en el workbook y en el DVD… es excelente porque nos 

ayuda con el listening y el speaking de grabar mi voz… 

K: ¿como sientes el desarrollar tus propios deberes? 

A: excelente…se siente bien 

K: ¿has aplicado algo en tú clase de lo que has aprendido aquí? 

A: por ejemplo juegos con los estudiantes, les gusta mucho…por ejemplo la 

revancha entre un grupo y otro usando el vocabulario. 

K: ¿crees que tu manera de estudiar ha cambiado? 
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A: me gustaría seguir de la misma manera porque me gusta mucho 

buscando el vocabulario. 

MT#10 

K: ¿que aprendiste de EA? 

MT: el cambio ha sido fantástico…he cambiado hasta mi rutina de 

aprendizaje…ahora llevo un orden ahora estoy aprendiendo…especialmente 

el speaking y el listening…por medio del texto, en paginas de internet…el 

lyrics training…el plan personal ha sido una autodisciplina…el video ya lo 

pude trabajar con mis alumnos…los chicos están contentos…estoy 

pensando en presentarlo en la semana cultural a los padres….he usado el 

tres en raya también… 

K: ¿que hacías cuando tenias que hacer tu plan? 

MT: trabajaba con el workbook y luego con el CD…lo que no logre fue es 

anotar el tiempo pero las actividades si las hacia…use el progress test la 

semana pesada no me había dado cuenta…cuando la miss nos explico ahí 

me percate. 

K: ¿como te sientes que no te mandan deberes? 

MT: es un compromiso conmigo mismo el saber que no me están 

presionando pero debo demostrar lo que estoy aprendiendo… decirme yo 

mismo que tengo que hacerlo porque quiero mejorar. 

K: ¿que sentiste entre las EA que fue difícil o sentiste confianza? 
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MT: sentí progreso…entendí mas el SLEP… espero a que termine la 

oración, la idea para poder comprender. 

R#11 

K: ¿que sentiste que fue mas útil? 

R: el self study lo pongo y lo analizo hasta tres veces….primero empecé 

con diez oraciones ahora hago veinte y hago cuatro veces lo mismo y no son 

las mismas oraciones….me ha ayudado bastantísimo… 

K: ¿como hacías tu plan personal? 

R: veo la falla que he tenido aquí…ahora me doy cuenta del error…viendo 

los videos…veo en lo que estoy fallando si es en nuevas palabras eso me 

pongo a hacer… 

K: ¿que crees que seguirías hacienda sola en tu manera de estudiar? 

R: el libro lo llevo a mi trabajo…tengo media hora y ahí hago en mi 

libro…llamo a mis compañeras y que me hagan preguntas en inglés y trato 

de hablar todos los días…entro al laboratorio y pongo mi CD 

K: ¿como sientes planificando tu propio estudio? 

R: al inicio no podía… cuando la miss no explico el como y el porque ahí 

he podido seguir haciendo. 
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Appendix M: SILL Analysis 

 

 

Amount of increase 

 

 

 

 

 

 

 

 

 

Memory PRE 

 A1 A2 A3 A4 A5 A6 A7 A8 A9 

Media 3,4545 3,2727 3,0909 3,0000 2,0909 2,6364 3,0000 3,6364 3,8182 

N 11 11 11 11 11 11 11 11 11 

Desv. 

típ. 

1,21356 1,27208 1,04447 1,26491 1,22103 1,43337 1,00000 ,80904 ,87386 

 A 

1 0.9091 

2 0.7273 

3 0.7273 

4 0.9091 

5 1.3636 

6 1.1818 

7 1 

8 1 

9 0.6363 

Memory Post 

 PA1 PA2 PA3 PA4 PA5 PA6 PA7 PA8 PA9 

Media 4,3636 4,0000 3,8182 3,9091 3,4545 3,8182 4,0000 4,6364 4,4545 

N 11 11 11 11 11 11 11 11 11 

Desv. 

típ. 

,67420 ,63246 ,60302 1,04447 ,93420 1,16775 ,44721 ,50452 ,52223 
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Cognitive PRE 

 B10 B11 B12 B13 B14 B15 B16 B17 B18 B19 B20 B21 B22 B23 

Media 3,5455 3,0000 3,3636 3,4545 3,5455 2,8182 2,8182 2,9091 3,8182 3,0909 3,3636 3,3636 3,3636 2,7273 

N 11 11 11 11 11 11 11 11 11 11 11 11 11 11 

Desv. 

típ. 

,82020 1,26491 1,02691 ,93420 ,68755 1,07872 ,98165 1,04447 ,98165 ,70065 1,02691 1,28629 ,92442 1,27208 

Cognitive POST 

 PB10 PB11 PB12 PB13 PB14 PB15 PB16 PB17 PB18 PB19 PB20 PB21 PB22 PB23 

Media 4,2727 4,0000 4,2727 4,1818 4,0000 3,7273 4,3636 4,0000 4,3636 4,0000 4,2727 4,0000 4,0909 3,6364 

N 11 11 11 11 11 11 11 11 11 11 11 11 11 11 

Desv. 

típ. 

,64667 ,63246 ,46710 ,75076 ,89443 ,90453 1,12006 ,63246 ,67420 ,77460 ,64667 1,18322 ,83121 1,02691 
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 B 

10 0.7272 

11 1 

12 0.9091 

13 0.7273 

14 0.4545 

15 0.9092 

16 1.5454 

17 1.0909 

18 0.5454 

19 0.9091 

20 0.9091 

21 0.6364 

22 0.7273 

23 0.9091 

Compensation PRE 

 C24 C25 C26 C27 C28 C29 

Media 2,9091 3,9091 2,1818 3,3636 2,5455 3,4545 

N 11 11 11 11 11 11 

Desv. 

típ. 

1,44600 ,94388 1,16775 1,36182 1,21356 1,12815 

Compensation POST 

 PC24 PC25 PC26 PC27 PC28 PC29 

Media 3,0909 4,2727 2,9091 3,6364 3,5455 4,0000 

N 11 11 11 11 11 11 

Desv. 

típ. 

1,04447 ,64667 1,04447 1,02691 1,12815 ,63246 
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Amount of Increase 

                                                                                                                                                

 

 

 

 

 

 

 

 

 

 

 

 

 C 

24 0.1818 

25 0.3636 

26 0.7273 

27 0.2728 

28 1 

29 0.5455 

 

Metacognitive PRE 

 D30 D31 D32 D33 D34 D35 D36 D37 D38 

                       3,2727 4,3636 4,3636 4,1818 3,4545 3,2727 3,0909 3,7273 4,0909 

N 11 11 11 11 11 11 11 11 11 

Desv. 

típ. 

1,19087 ,50452 ,80904 ,87386 ,93420 1,19087 1,22103 ,90453 ,94388 
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Amount of increase 

 

 

 

 

 

 

 

 

 

Metacognitive POST 

 PD30 PD31 PD32 PD33 PD34 PD35 PD36 PD37 PD38 

Media 4,2727 4,6364 4,8182 4,7273 3,9091 4,0000 4,2727 4,3636 4,6364 

N 11 11 11 11 11 11 11 11 11 

Desv. 

típ. 

,64667 ,50452 ,40452 ,46710 ,83121 ,63246 1,00905 ,67420 ,50452 

 D 

30 1 

31 0.2728 

32 0.4546 

33 0.5455 

34 0.4546 

35 0.7273 

36 1.1818 

37 0.6363 

38 0.5455 

Affective PRE 

 E39 E40 E41 E42 E43 E44 

Media 4,0000 4,0000 3,4545 3,9091 2,0000 2,9091 

N 11 11 11 11 11 11 

Desv. 

típ. 

1,09545 ,89443 1,21356 1,22103 1,09545 1,30035 
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Amount of increase 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Affective POST 

 PE39 PE40 PE41 PE42 PE43 PE44 

Media 4,4545 4,6364 3,9091 4,0000 3,0000 4,1818 

N 11 11 11 11 11 11 

Desv. 

típ. 

,68755 ,50452 ,83121 ,77460 ,89443 ,98165 

 E 

39 0.4545 

40 0.6364 

41 0.4546 

42 0.0909 

43 1 

44 1.2727 

Social PRE 

 F45 F46 F47 F48 F49 F50 

Media 4,0909 3,3636 3,7273 3,6364 3,7273 2,9091 

N 11 11 11 11 11 11 

Desv. 

típ. 

1,13618 1,50151 ,78625 1,02691 1,19087 1,04447 
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Social POST 

 PF45 PF46 PF47 PF48 PF49 PF50 

Media 4,3636 4,7273 4,1818 4,3636 4,2727 3,9091 

N 11 11 11 11 11 11 

Desv. 

típ. 

1,02691 ,64667 ,75076 ,67420 ,78625 ,70065 

Amount of increase 

 

 

Amount of Increase over out of 5 

MEM   0.95 – 30% 

COG   0.85 – 26% 

COM   0.52 – 16% 

MCog.   0.64 – 17% 

AFF   0.65 – 19% 

SOC   0.72 – 20% 

 

 

 

 F 

45 0.2727 

46 1.3637 

47 0.4545 

48 0.7272 

49 0.5454 

50 1 
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Category Usage Increase Results 

PRE POST 

A 

Memory 

3.11 4.05 0.95 - 30% Category with highest increase of all six 

categories 

B 

Cognitive 

3.22 4.08 0.85 - 26% Category with second highest increase of all 

six categories 

C 

Compensation 

 

3.06 

 

3.58 

0.52 - 16% Category with lowest pre-post usage and 

lowest increase of all six categories 

D 

Metacognitive 

 

3.76 

 

4.40 

0.64 - 17%  Category with highest pre and post usage of 

all six categories. 

E 

Affective 

 

3.38 

 

4.03 

0.65 - 19%   

F 

Social 

 

3.58 

 

4.30 

0.72 - 20% Category with second highest pre and post 

usage of all six categories. 
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Category Questions Highest 

Usage 

Questions Lowest Usage 

PRE POST PRE POST 

A 

Memory 

      

A9 – Remember words by 

place. 

3.82  A5 – Remember words by 

mental images 

2.09 3.45 

PA8 – Review lessons 

often 

 4.64    

B 

Cognitive 

      

B18 - Skim first, then 

read carefully 

3.82 4.36 B23 – Make summaries of 

information 

2.73 3.64 

PB16 -  Read for pleasure  4.36    

C  

Compensation 

      

C25 – Use of gestures 3.91 4.27 C26 – Invent new words 2.18 2.90 

D 

Meta-Cogn. 

     

D31- Use errors to 

improve 

4.36  D36 – Look opportunities 

to read in English. 

3.09  

D32 -  Pay attention when 

someone is speaking 

4.36 4.82 D34 – Plan my time to 

study English 

 3.91 

E 

Affective 

      

E39 - Try to relax when 

afraid 

4.00  E43 – Write about my 

feelings 

2 3 

E40 - Encourage self to 

speak when afraid to 

errors 

4.00 4.64    

F       
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Social F45 - Ask others to go 

slower or repeat 

4.09  F50 – Try to learn about 

the culture 

2.91 3.91 

PF46 - I ask English 

speakers to correct me 

when I talk. 

 4.73    

 

Category Questions   Highest 

Increase 

Lowest 

Increase PRE POST 

A 

Memory 

     

A5 – Use rhymes to remember new words. 2.09 3.45 1.36 – 65%  

A9 – Remember words by place. 3.82 4.45  0.64 – 16% 

B 

Cognitive 

     

B16 -  Read for pleasure 2.82 4.36 1.54 - 54%  

B14 – Start conversation in English 3.55 4  0.45 – 12% 

C  

Compensation 

     

C28 - Guess what others will say 2.55 3.55 1 – 39%  

C24 – I guess to understand unknown 

words 

2.91 3.09  0.18 – 6% 

D 

Meta-Cogn. 

     

D36 - Look opportunities to read 3.09 4.27 1.18 - 38%  

D31 – Notice my mistakes and use them to 

improve 

4.36 4.64  0.27 – 6% 

E 

Affective 

     

E44 -  Tell others how I feel when I am 

learning Eng. 

2.91 4.18 1.27 - 44%  
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E42 – I notice if I am nervous when I study 3.91 4  0.09 – 2% 

F 

Social 

     

F46 - I ask English speakers to correct me 

when I talk. 

3.36 4.73 1.37 - 41%  

F45 - Ask others to go slower or repeat 4.09 4.36  0.27 – 6% 
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Appendix N: Documents Data Collection 

PRE Week 6 

 

 

 

 

 

 

 

Participants  PSP Workbook 

Video Self-

assessment 

Progress T. Self-

assessment Dictation 

1 E- E- N/E E E- 

2 E  E- E- E+ E+ 

3 E E- E- E+ E+ 

4 E- E- E- E E 

5 E E- E- E E 

6 E E- E- E+ E+ 

7 E E- E- E E 

8 E E- E- E E 

9 E E- E- E E 

10 E E- E- E E+ 

11 E E- E- E+ E+ 
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POST Week 10 

 

 

 

 

 

 

 

 

 

 

 

 

 

PSP Workbook Video Self-assessment Progress T. Self-assessment Dictation 

E E N/E E+ N/E 

E+ E E E N/E 

E+ E E E- E+ 

E E E E E+ 

E E E+ E+ E+ 

E E E E+ E+ 

E+ E+ E E+ E+ 

N/E E E E+ E+ 

E+ E+ E E+ E+ 

E- E E- E E+ 

N/E E+ N/E E+ E+ 

E+ Beyond expectations   

E Expected   

E- Doesn´t understand - not learning 

Inc. Less than half   

N/E No  Evidence   
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Appendix O: Classroom Observations field notes 

CLASSROOM OBSERVATION FIELD NOTES 

Date: Tuesday, July 23
rd

 /2012 Room: White building (R4) Teacher: 

RCM 

Research Question: What are the strategies used by the participants? 

Instructions: The purpose of the observations is to describe strategies that 

participants currently use in the classroom. Note the time, participant 

organization an activity at the beginning of each new activity. Describe 

strategies observed in detail using concepts from the SILL above. Note level 

of engagement to task. Write up your notes in more detail as soon as 

possible after the observation. 

Time 

begin 

Activity 

(participant 

org.) 

Strategies Observed 

16:30 

 

 

 

 

 

 

 

 

16:39 

 

 

 

 

16:43 

 

 

16:44 

 

 

16:45 

 

 

 

 

 

 

 

16:53 

 

pairwork 

 

 

 

 

 

 

 

 

Whole class 

 

 

 

 

Individual 

 

 

Whole class 

 

 

Individual 

 

 

 

pairs 

 

 

 

whole class 

 

Ss. prepare dialogues, before they were paying 

attention to the teacher and classmate interaction.  

Ss. are planning for a language task. Some Ss. 

switch to L1 to clarify their understanding. 

T. is guiding only one group of 3 Ss. 

The rest of the class is working in pairs seeking 

some help from the books. Except one Ss. works 

alone. Some Ss. are taking notes to develop a 

dialogue. 

 

A Ss. asks to clarify the word meaning sofa surfing, 

Ss. uses mimics to say another word. 

T. gives instructions, Ss. read some of them and ask 

for understanding. Ss. develop exercises. 

 

Ss. in the front came back to ask questions in L2 to 

another Ss. to develop activities. 

 

Ss. answer questions to check answers. T. takes 

notes on the board to model the assignment. 

 

Ss. develop exercises using the Venn diagram. T. 

remembers them that they have one more minute to 

end and compare among them. 

 

Ss. share their answers using L2 to communicate 

them. One Ss. asks to other 2 Ss. In L1 and said 

their answers switching the language. 

 

Ss. give some similarities among them. In the 
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16:58 

 

 

 

 

 

 

 

 

17:07 

 

 

17:11 

 

 

17:14 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

17:47 

 

17:52 

 

 

 

 

 

 

 

18:05 

 

18:18 

 

 

whole class 

 

 

 

 

 

 

Individually 

 

T-S 

 

 

Whole class 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Self check 

 

T-whole 

class 

 

 

 

 

 

 

 

Group 

 

Pairs 

answers they use new vocabulary, because some of 

them are excited and teacher use an unusual sound 

in their voices. 

 

T. asks to know what is the objective when the 

class is over. Ss. read. 

A Ss. reads an instruction and most of the Ss. 

overcorrect some mispronounced words. 

T. explains some grammar points. Ss. are 

concentrated and takes notes. 

 

Ss. develop listening exercises. They check their 

answers. 

 

Ss. reads in L2 practicing and was a volunteer 

showing he is seeking practice opportunities. 

 

Everybody are silent working in their tasks. A Ss. 

asks for help. T. turn on the radio to relax. 

 

T. asks if everybody finish the exercise and ask for 

stand up and sit down in the floor. 

Some students are surprising for the decision. 

Everybody talk in English. They start telling about 

themselves. 

The student (boy) always is volunteer (seek practice 

opportunities) 

T. makes some connections in their pronunciation 

and translate some words. Another student follows 

with the circle. 

T. uses some positive words to speak English. 

Ss. are interacting cooperating with others. Ss. use 

English to clarify. They encourage themselves to 

talk in English. They laugh, they correct 

themselves. 

A older student speaks in L2 but sometimes switch 

the language. 

Ss. follow the circle telling some false and true 

statements about their life. 

Ss. says I speak a bit of L2 

T. rewards says they speak English. 

 

One Ss. stands up and look for the T. to clarify 

doubts. 

 

T. gives some instructions to develop a 

conversation what it´s gonna be filmed. Everybody 

pay attention but they don´t check understanding. 

The man ask for a doubt about if they can take 

notes. Ss. ask help to the T. using L1 to 
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communicate. Most of the Ss. talk in L2 to develop 

the dialogue. One pair of Ss. Use L1 to using their 

highlights notes. Rest of the class take notes to 

develop a dialogue. 

 

2 groups take notes to practice dialogue. 

 

A group using L1 to understand the dialogue. 

Group 1 improves their dialogue (connectors) use 

gestures and movements to show meaning. 

 

CLASSROOM OBSERVATION FIELD NOTES 

Date: Thursday, July 26
rd

 /2012 Room: Orange building (R3) Teacher: 

RCM 

Research Question: What are the strategies used by participants? 

Instructions: The purpose of the observations is to describe strategies that 

participants currently use in the classroom. Note the time, participant 

organization an activity at the beginning of each new activity. Describe 

strategies observed in detail using concepts from the SILL above. Note level 

of engagement to task. Write up your notes in more detail as soon as 

possible after the observation. 

Time 

begin 

Activity 

(participant 

org.) 

Strategies Observed 

 

16:55 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pairs – 

dialogues 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ss. were sitting in groups table A (5 Ss.) table B (5Ss.) 

Ss. in table A use L1 to understand what they want to say, but 

at the same time use L2 to improve and develop their 

conversation. In change 

Ss. in table B they try to use more words to develop and 

improve them talking and look their texts to find more new 

words. 

T. ask for looking a page 26 and students recognize that was 

not the page working on and correct their teacher. 

T. said and you were paying attention a volunteer reads the 

instruction and teacher checks understanding and this word 

“highlight” 

Table B always takes notes in their notebooks, in the same time 

skimming information. 
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17:39 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

18:34 

Individual 

 

 

 

 

 

 

 

 

 

 

Whole class 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Individual 

Classify words according to places, time, languages using in… 

They were working on the board classifying expressions with 

in, and adding other ones in the chart. 

They develop exercises add in to the statements. 

Everybody is taking notes in a notebook. 

Translating to their realities they write two statements using in. 

Check their answers with their partners to monitoring mistakes. 

T. says to evaluate their learning at home. 

Ss. develop exercises and check their answers but using 

speaking not comparing. 

 

Group B asking more questions to clarify their doubts. T. 

always own corrected the classmate´s pronunciation. T says 1
st
 

Ss. repeat and repeat to catch the correct word. 

The older woman is always taking notes and ask in L2 

everything she wants to know. 

The older man using L1 to clarify doubts but always looks for 

opportunity to talk in L2. 

The younger woman most of the time getting help to classify 

understanding but using L1. 

Developing an email (giving information, add 3 questions and 

checking capital letters) they were comparing and guiding from 

the example. 

T. gives an awarding but they did not compare or know if they 

are correct. 

Ss. receive an email, they have to answer it, they have to get a 

general idea analyzing the email exercise and reply it. 

 

Ss. say its time to go home and say the rest exercises are for 

home. 
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CLASSROOM OBSERVATION FIELD NOTES 

Date: Monday, July 30
th

  /2012 Room: White building (R2) Teacher: 

RCM 

Research Question: What are the strategies used by participants? 

Instructions: The purpose of the observations is to describe strategies that 

participants currently use in the classroom. Note the time, participant 

organization an activity at the beginning of each new activity. Describe 

strategies observed in detail using concepts from the SILL above. Note level 

of engagement to task. Write up your notes in more detail as soon as 

possible after the observation. 

Time 

begin 

Activity 

(participan

t org.) 

Strategies Observed 

 

5:00 

 

5:04 

 

 

 

5:12 

 

 

5:17 

 

 

 

5:19 

 

 

5:30 

 

 

 

 

5:42 

 

 

 

 

5:43 

 

 

 

 

 

 

 

1/11 

 

 

 

2/11 

 

 

3/11 

 

 

 

4/11 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

They are doing progress test. 

 

Ask 2 questions in L2 “this is a pronoun?” to clarify his answer. 

While the rest of the Ss. Were developing the test quietly (old 

man) 

 

Ss. ask for another doubt but everything she said is in Spanish. 

T. explains but she again asks in Spanish. 

 

Other student asks in English to explain a question giving an 

example. T. explains in English she puts her ear near the 

teacher´s mouth and asks again but in English (old woman) 

 

Another Ss. asks for help but in Spanish. T. explains in English. 

 

T. picks up the progress test 

Ss. start to make comments about questions only 1/11 speaks in 

English to clarify her doubts. The rest of the class share their 

comments in Spanish. 

 

Some ss. and old woman discuss about capital letters, old man 

said in Spanish this is a good strategy “make mistake next time 

you are not gonna do the same mistake” “this is a good strategy” 

(Rafael) 

 

Miss Karen is talking about the differences of the learning and 

write down some ideas on the board. 

Some students look carefully and listen her what she said. 4/11 

are writing some notes in their notebooks. 

 

Ask for clarify in English about plan for learning. 
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5:51 

 

18:02 

1/11  

Activity Miss Karen was in focus to interact in passive way with 

a native speaker like a goal planned by the students. 

 

CLASSROOM OBSERVATION FIELD NOTES 

Date: Thursday, August 16
th

 /2012 Room:  Orange Building (R3)Teacher: 

RCM 

Research Question: What are the strategies used by participants? 

Instructions: The purpose of the observations is to describe strategies that 

participants currently use in the classroom. Note the time, participant 

organization an activity at the beginning of each new activity. Describe 

strategies observed in detail using concepts from the SILL above. Note level 

of engagement to task. Write up your notes in more detail as soon as 

possible after the observation. 

Time 

begin 

Activity 

(participant org.) 

Strategies observed 

4:25 

 

 

4:30 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

11 Ss 

 

T. starts a dictation, repeats 4 times, 

learners copy. 

 

T. asks Ss. to check their dictation on 

page 152. Ss. open their books and start. 

Olga asks for directions to peers on L1.T. 

leaves the classroom after copying the 

activities for the class. Angela looks at 

her classmates and then goes back to 

correct her dictation. 

Margarita and Rebecca discuss about the 

punctuation mistakes they have to 

correct, also Cristina, they use L1. They 

compare their mistakes. Yazmin asks for 

which are the omitted words to her 

classmates using L1. 

Mercedes asks for the meaning of 

punctuation, “where goes the capital 

letters?”, also about word ending. 

Cristina and Mercedes ask for 

clarification of the criteria for the 

dictation in L2 (word ending, 

punctuation, omitted word, incomplete 

words). 

T. asks Ss. to compare their results with 
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4:45 

 

 

 

 

 

4:50 

 

 

 

 

 

 

5:10 

 

 

5:25 

 

 

 

 

5:30 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

their previous dictation, some are better 

and some are not. 

T. explains Ss. what each criteria refers to 

and what they have to improve, Ss. look 

at their papers and share with the class 

aloud using L2. 

 

T. announces that they are going to have 

the progress test 4 Ss.(Mercedes, 

Cristina, Rafael, Sandra) start checking at 

their book. Ss. take time to sit 

individually. 

 

Ss. work quietly, Olga reads aloud to 

herself the instructions of the progress 

test. 

Olga stands up and asks for some 

instructions about the test in L1. T. 

answers in L2, Cristina and Ma. Teresa 

do the same. 

 

Sandra asks for a description of a picture 

of the test, she doesn´t understand or 

remember. 

 

Ss. finish, 2 start asking each other, 2 

look over their books, 4 discuss in groups 

and 3 ask questions to the T. 

 

T. tells Ss. that they are going to practice 

for the Oral Achievement Test. 

T. asks them to read the instructions, 

Mercedes ask for the page number in L1, 

T. corrects and models the way to say it 

in English. 

T. asks Angela to read aloud the 

instructions T. asks questions to check 

understanding. 

Olga is asked to read the conversations 

they are going to use from the text. 

T. corrects pronunciation of word “ 

message”. 8 Ss. start repeating aloud by 

themselves the word. 
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5:45 

 

 

 

 

5:55 

 

 

6:05 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

6:20 

Rafael asks the page number in L2. 

T. asks Mercedes to come to the front to 

model the activity, she has difficulty to 

understand what to do, asks questions to 

T. in L1. 

All Ss. observe the modeling. 

While T. explains to Mercedes what to 

do, Margarita, Rebecca, Mercedes, 

Teresa and Rossi, try to do the activity by 

themselves. 

Teresa and Rossi speak in L1 each other 

about how to do it. 

Olga and Sandra practice using L2. 

 

Rafael is the only one that observes T.. 

All the other Ss. practice the 

conversation. 

Ss. pair themselves 2 take notes while 

practicing. 

5 Ss. finish and speak in L1 about other 

topics. 

 

8 Ss. practice the conversation again, 

look at the book and speak. 

 

T. pairs Ss. and reads aloud the rubric 

and instructions to make the video of unit 

4. T. mentions the pages where they have 

to use to create the dialogs, all of the Ss. 

look over their books. 

T. asks for understanding, 2 Ss. say the 

instructions. 

Ss. are paired according to their SLEP 

results 4 pairs write their dialogs. 

1 pair tries to do it by only speaking. 2 

pairs look in the book in the unit pages. 

Cristina asks to T. how to say “asilo” in 

L1. 

2 groups look the rubric and check the 

pages suggested for the vocabulary. 

T. tells to one group that is necessary to 

write their dialog, suggests the same to 

other groups. 
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1 group stops writing and start rehearsing 

their dialog. 

 

1 group goes to the T. ready to record 

their video. 

T. asks other groups to go out to finish 

their dialogs while the first group records 

their video. 

4 groups rehearse outside in the hallway 

using L2. 

 

CLASSROOM OBSERVATION FIELD NOTES 

Date: August, Tuesday 21th /2012 Room: White building (R4) Teacher: 

RCM 

Research Question: What are the strategies used by participants? 

Instructions: The purpose of the observations is to describe strategies that 

participants currently use in the classroom. Note the time, participant 

organization an activity at the beginning of each new activity. Describe 

strategies observed in detail using concepts from the SILL above. Note level 

of engagement to task. Write up your notes in more detail as soon as 

possible after the observation. 

Time 

begin 

Activity 

(participant 

org.) 

Strategies observed 

4:15 

 

 

 

 

 

 

4:25 

 

 

 

 

 

 

10 Ss. 

 

Learners read a text to complete sentences with 

missing prepositions, learners ask why “the 

village is on the river” is correct, learners 

discuss that what they know is that it could be 

“next or near to the river” but not “on the 

river”. Learners continue working and check 

the answers by saying them aloud. 

 

T. makes a chart on the board to classify words 

for “in” and “on”, learners take turns to read 

from the book   and go to the board and copy 

the words. Some learners seem confused with 

the difference of these two prepositions 4Ss. 

look on the pages of previous units from their 
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4:45 

 

5:00 

 

 

 

 

 

5:10 

 

 

 

5:15 

 

 

 

 

 

 

 

5:20 

 

 

5:25 

 

 

 

 

 

 

 

 

 

 

 

5:35 

 

 

 

 

 

 

 

book. 2 learners discuss in pairs in L1 the 

prepositions. 

 

Learners read some questions and answer them 

in pairs 

 

T. writes the goal of the class on the board and 

ask learners if the last activity connects with 

the goal, they start answering that yes, then T. 

reminds them that they have to include these 

grammar in the video at the end of the unit. 

 

Learners go to the next page and Rossi reads 

the instructions of the activity, learner makes a 

mistake of pronunciation and T. corrects, 

learner repeats correction. 

 

T. and learners go over the pictures and say 

what they see, T. corrects pronunciation time 

by time. Rossi reads the second instruction, T. 

makes her repeat again. 

Learners have to match the pictures, T. 

monitors. 2 learners speak aloud while thinking 

and answering using L2, 2 leaners compare 

their answers, 1 learner speaks aloud in L1 

 

Learners listen the cd and continue matching 

the pictures, check their answers. 

 

1 learner asks the T. to repeat the CD but she 

says “can you repeat please?” T. asks to 

complete the question a different learner says 

“could you repeat the cd again please?” and the 

T. does it. 

T. explains the next activity, learners have to 

ask and answer questions using “what is this?”. 

Learners pair by themselves and start asking 

each other, 2 learners ask how to say different 

elements of the house in English. 

2 pairs correct each other in how to say some 

things 

Mercedes try to get how to say the words by 

connecting other words. 
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5.45 

 

 

 

5:50 

 

T. asks what are you supposed to do when you 

listen new words from the cd?, learners 

answers to practice pronunciation, intonation 

and stress of them and use them in 

conversations. 

Rossi reads again another instruction, while she 

is reading one of her classmates corrects her. 

Learners listen to answer specific questions. 

Learners check the script and Rossi reads again 

T. helps learners to understand the 

pronunciation and stress of some words In the 

dialog. 

 

T. explains the meaning of a word to learners, 

then asks questions learners answer by looking 

at their book and checking the words. 

 

T. explains learners some vocabulary words 

and symbols, 4 learners check their previous 

pages to see symbols learnt in unit one, they 

mention the pronunciation of some of them. 
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CLASSROOM OBSERVATION FIELD NOTES 

Date: Thursday, August 23th /2012 Room: Orange Building (R3) Teacher: 

RCM 

Research Question: What are the strategies used by the participants? 

Instructions: The purpose of the observations is to describe strategies that 

participants currently use in the classroom. Note the time, participant 

organization an activity at the beginning of each new activity. Describe 

strategies observed in detail using concepts from the SILL above. Note level 

of engagement to task. Write up your notes in more detail as soon as 

possible after the observation. 

Time 

begin 

Activity 

(participant 

org.) 

Strategies observed 

4:30 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4:45 

 

 

 

 

 

 

 

 

 

5:00 

 

 

 

10Ss 

 

Ss. write their answers on the board by taking 

turns, T. checks them aloud. 

T. explains the next activity, asks Rafael to 

read the words they are going to use for that 

activity. 

T. models the activity with a Ss. 

Learners get in pairs and start practicing about 

housesitting in the other person´s house. 

One pair takes notes and check previous pages 

from the book (Margarita – Yazmin) about the 

activity. Teresa and Rossi look at the book 

while working, T. goes per each pair to check 

pronunciation by repeating correctly, learners 

repeat. Cristina and Rafael speak each other, 

Cristina asks T. the meaning of a word in L1. 

Rebeca and Mercedes speak continuously. 

 

T. asks which was the goal of this unit? Ss. 

answer “talk about homes”, also which things 

they learned?”, some learners confused and 

others did not answer T. says the vocabulary 

and prepositions. 

T. continuous with next page and asks Ss. to 

check the goals for that new lesson. 

T. asks Mercedes to read the first instruction 

while she writes the goals of the lesson on the 

board. 
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5:08 

 

 

 

5:10 

 

 

 

 

 

 

 

 

 

 

 

 

 

5:20 

T. asks Rafael to read the next instruction, 

Rafael gets lost and Mercedes reads, they 

have to find the word from the meanings, 

Yazmin is the one who answers most of them, 

learners answer too . 

4 learners ask T. to repeat for the 

pronunciation of “available” Ss. repeat the 

pronunciation. 

 

Ss. listen a conversation about renting a flat to 

match and check, Sandra and Teresa check 

the answers in L1, learners take turns to read 

the answers aloud. 

 

T. explains the instruction of the next activity; 

learners have to think in five questions to 

make when renting an apartment. Cristina and 

Mercedes make questions each other and 

correct themselves, Olga checks the back of 

the book as well as Sandra who is next to her. 

T. continuous explaining instructions 

T. starts monitoring and explains two pairs 

what to do, learners start working 2 pairs 

discuss about how to do the activity in L1 

each other, 1 pair Margarita and Yazmin 

check the previous pages, 2 pairs read the 

book and ask the questions 

 

T. says to go to the next page and that they are 

going to check the uses for “on”, learners 

have to classify them on their books and 

check the answers by classifying them on the 

board, they take turns to do this activity 

Cristina asks to the T. to go out of the class in 

L1. 

The learners take notes of the chart in their 

notebooks, T. corrects some plural mistakes 

Learners go to the next activity and start 

completing and checking the answers to say 

them aloud taking turn given by the T. 

T. reads the next instruction and asks the 

learners “what do you have to do?”. Learners 

make questions and start asking in pairs, 2 
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learners use dictionaries, Cristina asks T. 

some to help her in L1, Mercedes tries to help 

her in L2, Rossi and Teresa help each other in 

L1 using their book, check their answers. 

 

 

 

CLASSROOM OBSERVATION FIELD NOTES 

Date: Monday, August 27
th

 /2012 Room:  White Building (R2) Teacher: 

RCM 

Research Question: What are the strategies used by participants? 

Instructions: The purpose of the observations is to describe strategies that 

participants currently use in the classroom. Note the time, participant 

organization an activity at the beginning of each new activity. Describe 

strategies observed in detail using concepts from the SILL above. Note level 

of engagement to task. Write up your notes in more detail as soon as 

possible after the observation. 

Time 

begin 

Activity 

(participant 

org.) 

Strategies observed 

4:45 

 

 

 

 

 

 

 

 

 

5:05 

 

 

 

10 Ss. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Learners listen and repeat words, listen again 

to classify the words according to their 

sound, while listening 3 Ss. repeat the words 

at loud and then write. 

T. copies the  three sounds on the board, Ss. 

take turns to classify the words on the board, 

T. explains the different sounds and repeats 

the cd again and Ss. repeat aloud the words 

again. 

Cristina asks to T. in L1 that she needs help. 

 

T. explains next activity and Ss. have to 

listen and copy the words they hear. T. asks 

for 3 volunteers to do the dictation on the 
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5:10 

 

 

 

 

 

 

 

5:15 

 

 

 

 

5:20 

 

 

 

 

5:30 

 

 

 

 

 

 

 

5:45 

 

 

6:00 

 

 

6:10 

 

 

6:15 

 

Pairwork 

board, Ss. check their words with the script 

in the back of their text. 

 

T. reads the instruction of the next activity 

and learners work quietly, T. says to 

continue in the next activity, to work in 

pairs, 2 pairs use their book to talk. Rafael 

and Cristina ask for the comparative of near 

in L2, T. asks to Ss. what their opinion is and 

they find the answer. Mercedes asks to 

Cristina in L2 to help her with a sentence. 

 

T. tells Ss. to self assess  according what 

they need to practice more, learners start 

reading and circle their answers, 2 learners 

check the previous pages to self assess. 

 

T. reviews the activities they have done in 

the class, tells Ss. that they are going to have 

the dictation, T. says she is going to repeat 

three times, T. starts reading the text, 

learners copy quietly. 

 

T. asks Ss. to check their dictations by using 

the script in the book and the rubric that they 

always use. All Ss. look at their books and 

correct their mistakes they finish and look on 

their folders their last dictation and start 

comparing the number of mistakes, Rebecca 

tells the T. that she is happy because she has 

fewer mistakes than from last time. 

 

T. asks Ss. to sit correctly to take the 

progress test, learners sit and start working. 

 

Olga asks T. how to say one word in English 

to T. using L1. 

 

Mercedes and Cristina ask T. to clarify an 

instruction of the test using L2. 

 

T. asks to learners if they have finished, 

some of them raise their hands, T. gives the 
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answer key for them to check their peers 

tests, T. tells them not to erase the wrong 

answers and just circle not to write the 

correct answer. When they finish they give 

their tests to the owner and correct the 

answers, they have to find what is wrong. 

 

 

CLASSROOM OBSERVATION FIELD NOTES 

Date: Tuesday, August 28
th

 /2012 Room:  White Building (R4) Teacher: 

RCM 

Research Question: What are the strategies used by the participants? 

Instructions: The purpose of the observations is to describe strategies that 

participants currently use in the classroom. Note the time, participant 

organization an activity at the beginning of each new activity. Describe 

strategies observed in detail using concepts from the SILL above. Note level 

of engagement to task. Write up your notes in more detail as soon as 

possible after the observation. 

Time begin Activity 

(participant org.) 

Strategies observed 

4:00 

 

 

 

 

 

 

 

 

 

4:20 

11Ss 

 

Ss. sit in pairs and share their drafts for 

the dialog for the video. 2 pairs start 

reading their dialogs to each other, then 

write in one paper joining their dialogs, 

other 2 pairs just read quietly the 

dialogs and start writing, 1 pair writes 

the dialog while using L1, 2 groups read 

the previous pages and write the dialog. 

 

Pairs start practicing their dialogs, 1 

pair speaks each other and rarely look at 

their notes, another pair keeps working 

on their dialog they keep writing, one 

pair goes to another classroom to record  

their video, 1 pair check their notes 
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more frequently while practicing, 2 

pairs ask T. how to say some words in 

L2. 

 

 

CLASSROOM OBSERVATION FIELD NOTES 

Date: Thursday, September 13
th

 /2012 Room: Orange Building (R3) 

Teacher: RCM 

Research Question: What are the strategies used by the participants? 

Instructions: The purpose of the observations is to describe strategies that 

participants currently use in the classroom. Note the time, participant 

organization an activity at the beginning of each new activity. Describe 

strategies observed in detail using concepts from the SILL above. Note level 

of engagement to task. Write up your notes in more detail as soon as 

possible after the observation. 

Time 

begin 

Activity 

(participant 

org.) 

Strategies observed 

4:00 

 

 

 

 

 

 

 

 

 

 

 

 

4:20 

 

 

10 Ss. 

 

T asks questions to learners to remember 

what they did last class. T asks learners to 

answer questions about reading from last 

class, one Ss. answers the others have to say 

if agree or not. Ss. go over reading while 

others answers questions. All Ss. go back to 

the reading pages and skim them, some try to 

answer and the others say yes or no and give 

their opinion using L2. 4 Ss. usually answer 

the questions, the others are quiet looking at 

their books or just say yes with their heads. 

 

T. reads a question from the text book, Ss. 

have to share in pairs and give reasons why. 
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4:25 

 

 

 

4:35 

 

 

 

 

 

 

4:45 

 

 

 

 

 

 

 

 

 

5:00 

All Ss. use the book and read some sentences 

from it to give their answers and justify 

them. 

 

T. explains that they are going to check new 

vocabulary and classify prepositions on the 

board while Ss. classify on book. 

 

Ss. listen a dialog of a person that talks about 

her daily life and answer some questions, 

when they finish Ss. check their answers 

using the script of the dialog at the back of 

the book. 4 Ss. check in pairs, Rafael checks 

individually by reading aloud the track. 

 

T. asks Ss. what is the next activity only 2 

Ss. answer, T. finishes explaining the 

activity and asks a student to read the 

complete instruction. Ss. start sharing what 

they do using “spend” with the person that is 

in front of them. 6 Ss. use the book when 

they give their answers. 1 pair checks the 

understanding of one question in L1 with 

another pair. 

 

T. explains the meaning of “enjoy”, Ss. ask 

questions in pairs and use L2, 3 read their 

books to give their answers. 4 finish and start 

talking in L1. 
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Appendix O: Classroom Observation Analysis 

LANGUAGE LEARNING STRATEGIES MATRIX (Ericka M. Obs. -

pre) 

 Classroom 

Observation #1 

Classroom 

Observation 

#2 

Classroom 

Observation 

#3 

L
a

n
g

u
a
g

e 
L

ea
rn

in
g

 D
ir

ec
t 

S
tr

a
te

g
ie

s 

M
em

o
ry

  
S

tr
a

te
g
ie

s 

Creating 

mental 

links. 

N/O N/O N/O 

Applying 

images and 

sounds. 

N/O N/O N/O 

Reviewing 

well. 

N/O N/O 11/11 

Self-

assessment 

to review 

structure 

Employing 

action. 

11/11 

Using 

mechanical 

techniques 

N/O N/O 

C
o
g

n
it

iv
e 

S
tr

a
te

g
ie

s 

Practicing. 11/11 

Practicing 

naturalistically 

(dialogues/video) 

11/11 

Practicing 

naturalistically 

(email) 

N/O 

Receiving 

and sending 

messages 

Getting the idea 

quickly 

Getting the 

idea quickly 

Getting the 

idea quickly 

Analyzing 

and 

reasoning 

2/11 

Analyzing 

expressions 

9/11 

Translating 

N/O 

Creating 

structure for 

input and 

output. 

11/11 

Taking notes 

3/11 

Taking notes 

1/11 

Taking notes 

C
o

m
p

e

n
sa

ti
o

n
 

S
tr

a
te

g

ie
s 

Guessing 

intelligently 

N/O N/O N/O 

Overcoming 

limitations 

5/11 

Switching to the 

6/11 

Switching to 

2/11 

Switching to 
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N/O: Not Observable 

in speaking 

and writing. 

mother tongue 

2/11 

Getting help in 

the new language 

the mother 

tongue 

2/11 

Getting help 

in the new 

language 

the mother 

tongue 

1/11 

Getting help 

in the new 

language 

 Classroom 

Observation 

#1 

Classroom 

Observation 

#2 

Classroom 

Observation 

#3 

L
a

n
g

u
a
g

e 
L

ea
rn

in
g

 I
n

d
ir

ec
t 

S
tr

a
te

g
ie

s 

M
et

a
co

g
n

it
iv

e 
 S

tr
a

te
g

ie
s 

Centering 

their 

learning. 

11/11 

Paying 

attention 

11/11 

Paying 

attention 

11/11 

Paying 

attention 

Arranging 

and planning 

their 

learning. 

11/11 

Identify 

purpose of 

the tasks 

2/11 

Seeking 

practice 

opportunities 

11/11 

Identify 

purpose of 

the tasks 

2/11 

Seeking 

practice 

opportunities 

11/11 

Identify 

purpose of 

the tasks 

2/11 

Seeking 

practice 

opportunities 

Evaluating 

their 

learning. 

N/O N/O 11/11 

Self-

assessment 

for progress 

check 

A
ff

ec
ti

v
e 

S
tr

a
te

g
ie

s Lowering 

their anxiety. 

N/O N/O N/O 

Encouraging 

themselves. 

N/O N/O N/O 

Taking their 

emotional 

temperature. 

N/O N/O N/O 

S
o

ci
a
l 

S
tr

a
te

g
ie

s 

Asking 

questions. 

4/11 

Asking for 

clarification 

or 

verification 

4/11 

Asking for 

correction 

2/11 

Asking for 

clarification 

or 

verification 

0/11 

Asking for 

correction 

3/11 

Asking for 

clarification 

or 

verification 

3/11 

Asking for 

correction 

Cooperating 

with others. 

11/11 

Cooperating 

with peers 

9/11 

Cooperating 

with peers 

0/11 

Cooperating 

with peers 
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2/11 

Cooperating 

with 

proficiency 

users 

2/11 

Cooperating 

with 

proficiency 

users 

2/11 

Cooperating 

with 

proficiency 

users 

Empathizing 

with others. 

N/O N/O N/O 
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LANGUAGE LEARNING STRATEGIES MATRIX (Facilitator Obs. - post) 

 
 Classroom  

Obs.  

#1 

Classroom 

Obs. 

 #2 

Classroom 

Obs. 

#3 

Classroom 

Obs.  

#4 

Classroom 

Obs. 

 #5 

Classroom  

Obs.  

#6 

L
a

n
g

u
a
g

e 
L

ea
rn

in
g

 D
ir

ec
t 

S
tr

a
te

g
ie

s 

M
em

o
ry

  
S

tr
a

te
g
ie

s Creating 

mental links. 

N/O 1/11 

Associating 

words. 

N/O N/O N/O N/O 

Applying 

images and 

sounds. 

N/O 4/11 

Using 

imagery 

N/O N/O N/O N/O 

Reviewing 

well. 

N/O N/O N/O N/O N/O N/O 

Employing 

action. 

N/O N/O N/O N/O N/O N/O 

C
o
g

n
it

iv
e 

S
tr

a
te

g
ie

s 

Practicing. 8/11 

Repeating 

11/11 

Repeating 

4/11 

Repeating 

11/11 

Repeating 

N/O N/O 

Receiving 

and sending 

messages 

N/O N/O 2/11 

Using 

resources to 

receive and 

sending 

messages 

N/O N/O 11/11 

Getting the 

idea quickly 
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Analyzing 

and 

reasoning 

N/O N/O N/O N/O N/O N/O 

Creating 

structure for 

input and 

output. 

8/11 

Taking 

notes 

N/O 11/11 

Taking 

notes 

3/11 

Taking 

notes 

6/11 

Taking 

notes 

N/O 

C
o

m
p

en
sa

ti
o

n
 

S
tr

a
te

g
ie

s 

Guessing 

intelligently 

N/O N/O N/O N/O N/O N/O 

Overcoming 

limitations 

in speaking 

and writing. 

4/11 

Switching 

to mother 

tongue 

2/11 

Switching 

to mother 

tongue 

8/11 

Switching 

to mother 

tongue 

2/11 

Switching 

to mother 

tongue 

2/11 

Switching 

to mother 

tongue 

6/11 

Switching 

to mother 

tongue 
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 Classroom  

Obs.  

#1 

Classroom 

Obs. 

 #2 

Classroom 

Obs. 

#3 

Classroom 

Obs.  

#4 

Classroo

m Obs. 

 #5 

Classroo

m  

Obs.  

#6 

L
a

n
g

u
a
g

e 
L

ea
rn

in
g

 I
n

d
ir

ec
t 

S
tr

a
te

g
ie

s 

M
et

a
co

g
n

it
iv

e 
 S

tr
a

te
g

ie
s 

Centering 

their 

learning. 

1/11 

Paying 

attention 

4/11 

Overviewing 

and linking 

with already 

known 

material 

4/11 

Overviewing 

and linking 

with already 

known 

material 

8/11 

Overviewing 

and linking 

with already 

known 

material 

11/11 

Overviewing 

and linking 

with already 

known 

material 

4/11 

Overvie

wing and 

linking 

with 

already 

known 

material 

11/11 

Overviewi

ng and 

linking 

with 

already 

known 

material 

Arranging 

and 

planning 

their 

learning. 

11/11 

Seeking 

practice 

opportunities 

N/O 11/11 

Seeking 

practice 

opportunities 

N/O N/O 4/11 

Seeking 

practice 

opportunit

ies 

Evaluating 

their 

learning. 

11/11 

Self 

monitoring 

11/11 

Self 

monitoring 

N/O 11/11 

Self 

monitoring 

N/O 11/11 

Self 

monitorin

g 

A
ff

e

ct
iv

e 

S
tr

a

te
g
ie

s 

Lowering 

their 

anxiety. 

N/O N/O N/O N/O N/O N/O 
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 Encouragin

g 

themselves

. 

N/O N/O N/O N/O N/O N/O 

Taking 

their 

emotional 

temperatur

e. 

N/O N/O N/O N/O N/O N/O 

S
o

ci
a
l 

S
tr

a
te

g
ie

s 

Asking 

questions. 

4/11 

Asking for 

clarification 

3/11 

Asking for 

verification 

5/11 

Asking for 

clarification 

 

1/11 

Asking for 

clarification 

 

4/11 

Asking for 

clarification 

 

4/11 

Asking 

for 

clarificat

ion 

 

N/O 

Cooperatin

g with 

others. 

6/11  

Cooperating 

with peers 

11/11  

Cooperating 

with peers 

5/11  

Cooperating 

with peers 

1/11  

Cooperating 

with peers 

2/11  

Cooperat

ing with 

peers 

11/11  

Cooperati

ng with 

peers 

Empathizin

g with 

others. 

N/O N/O N/O N/O N/O N/O 
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 Week 2 Weeks 5-7, 9 

L
a

n
g

u
a
g

e 
L

ea
rn

in
g

 D
ir

ec
t 

S
tr

a
te

g
ie

s 

Memory  

Strategies 

Creating mental 

links. 

 Associating words. 

Applying images 

and sounds. 

 Using imagery 

Reviewing well. Self-assessment to review 

structure 

 

Employing action. Using mechanical techniques  

Cognitive 

Strategies 

Practicing. Practicing naturalistically Repeating 

Receiving and 

sending messages 

Getting the idea quickly Using resources to receive 

and sending messages 

Getting the idea quickly 

Analyzing and 

reasoning 

Analyzing expressions 

Translating 

 

Creating structure 

for input and 

output. 

Taking notes Taking notes 

Compensation 

Strategies 

Guessing 

intelligently 

  

Overcoming 

limitations in 

speaking and 

writing. 

Switching to mother tongue 

Getting help in the new 

language 

Switching to mother 

tongue 



DEVELOPMENT OF METACOGNITIVE LEARNING STRATEGIES                      164 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 PRE POST 
L

a
n

g
u

a
g

e 
L

ea
rn

in
g

 I
n

d
ir

ec
t 

S
tr

a
te

g
ie

s 
Meta-

cognitive  

Strategies 

Centering their 

learning. 

Paying attention Paying attention 

Overviewing and linking 

with already known 

material 

Arranging and 

planning their 

learning. 

Identify purpose of the tasks 

Seeking practice opportunities 

Seeking practice 

opportunities 

Evaluating their 

learning. 

Self-assessment for progress 

check 

Self monitoring 

Social 

Strategies 

Asking questions. Asking for clarification or 

verification 

Asking for correction 

Asking for clarification or 

verification 

 

Cooperating with 

others. 

Cooperating with peers 

Cooperating with proficiency 

users 

Cooperating with peers 

Empathizing with 

others. 
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Appendix Q: Interviews Analysis 

Meta-cognitive strategies Participants´ opinion 

 

P
la

n
n

in
g

 (
P

S
P

) 

1/11 

Helped to find strategies to achieve an activity. 

5/11 

Helped to organize better their study time. 

4/11 

Helps to identify progress, what, how and when to 

improve. 

2/11 

Weaknesses can be identified. 

2/11 

Helps with listening and speaking. 
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V
id

eo
s 

 

2/11 

Helped them in listening and speaking and to correct 

speaking mistakes. 

2/11 

Compared with previous ones to see progress. 

4/11 

Checked them and identified mistakes 
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C
D

 R
o
m

 

1/11 

Helped to correct mistakes 

1/11 

It is more attractive 

1/11 

Great help out of class 

1/11 

Gives opportunity to repeat exercises 


