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Abstract 

This study intended to find out whether skimming and scanning strategies (SST) can 

improve EFL students' English comprehension skills on identifying, general or primary 

ideas, as well as specific information from a paragraph or a text when reading in a 

foreign language. It was carried out in a public university in Guayaquil, and the sample 

was 24 higher education students from the second semester with pre-A1, A1, and A2 

levels. This action research was conducted with qualitative and quantitative instruments: 

pre-test and post-test, surveys. The data collected were the students' reading scores 

through pre-test and post-test results showed that the influence of the innovation was 

Cohen's d=1.20, which demonstrated that the intervention had a significant impact on 

the results and students' progress. After the intervention, students' scores were up 12% 

higher. Moreover, the results of the surveys revealed students' attitudes changed by 

26%, and as evidenced in the p-value, which was <0.05, indicated that this difference 

was statistically significant. This study demonstrated that SST training improved 

students' reading comprehension skills. 

Keywords: skimming, scanning, strategies, reading comprehension, EFL 

. 

 

 

 

 

 

 

 

 

 

 



SKIMMING AND SCANNING TO IMPROVE READING                                         3 
 

Resumen 

Este estudio pretendía descubrir si las estrategias de lectura rápida para encontrar ideas 

principales y específicas (SST) pueden mejorar la comprensión lectora de los 

estudiantes de EFL sobre identificación, ideas generales o primarias, así como 

información específica de un párrafo o un texto cuando se lee en un idioma extranjero. 

Se realizó en una universidad pública de Guayaquil, y la muestra fue de 24 estudiantes 

de educación superior del segundo semestre con niveles pre-A1, A1 y A2. Esta 

investigación de acción se realizó con instrumentos cualitativos y cuantitativos, 

encuestas previas y posteriores a la prueba. Las estrategias se desarrollaron y 

practicaron durante la innovación con diferentes actividades para apoyar el estudio. Los 

datos recopilados fueron los puntajes de lectura de los estudiantes a través de la prueba 

previa y la prueba posterior, los resultados mostraron que la influencia de la innovación 

fue d: 1.20 de Cohen, lo que demostró que la intervención tuvo un impacto significativo 

en los resultados y el progreso de los estudiantes. Después de la intervención, los 

puntajes de los estudiantes se incrementaron en un 12% más. Además, los resultados de 

las encuestas revelaron que las actitudes de los estudiantes cambiaron en un 26%, y 

como se evidencia en el valor p, que fue <0.05, lo que indicó que esta diferencia era 

estadísticamente significativa. Este estudio demostró que la capacitación en SST mejoró 

las habilidades de comprensión lectora de los estudiantes. 

Palabras clave: idea general, ideas específicas, estrategias, comprensión lectora, 

inglés como idioma extranjero. 
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Skimming and Scanning to Improve Reading Comprehension Skills  

Many people around the world are using the English Language as their first or 

second language. Being one of the most spread and consistent languages, it has become 

a mandatory subject in the educational field in many countries, as stated by Nunan 

(2003).  Since people use it not only globally but locally, as a result of migration and 

globalization, it is learned and used for different purposes and in different contexts 

(McKay & Bokhorst-Heng, 2017).  

In Ecuador, the relevancy of learning this language has increased over the years.  

Undergraduate students are required to demonstrate their English B1 level proficiency 

based on the Common European Framework of Reference (Council of Europe, 2018), 

and use of the English language demanded by local authorities (Consejo de Educación 

Superior [CES], 2019). They have to reach this level of proficiency before getting their 

bachelors' degree; consequently, their main goal is to be an active part of the national or 

international workforce. 

Observations of the last five years working in a public university show that 

teachers have to work with students of different levels, abilities, and individual needs 

and teach them to master the four skills reading, writing, listening, and speaking. 

However, when students start a major in an Ecuadorian university, they face several 

difficulties during the learning process. Moreover, according to the results of different 

exams or tests applied over the years, students got the lowest scores in the reading 

section. Despite that learning English to reach the B1 level is mandatory as an exit 

profile, the level of proficiency of the students is not acceptable to meet this 

prerequisite. 

On top of that, there are numerous studies (Melby-Lervåg, & Lervåg, 2014; 

Pammu,  Amir, & Maasum, 2014; Qrqez, & Ab Rashid, 2017) that have demonstrated 
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the existence of different kinds of difficulties that learners show when they perform the 

reading tasks. During the process of reading, some students struggle with reading 

activities trying to translate every word to their L1. In the same way, others do not 

understand the instructions, or they prefer their mother tongue when reading (Qrqez & 

Ab Rashid, 2017). In some cases, the reading strategy is not the most appropriate to 

enhance students' interest and comprehension in reading a text (Torgesen, 2002). The 

characteristics of readers have changed over the last decades; that is why the reading 

strategies should also be adapted to satisfy students' needs. Additionally, when the 

foreign language proficiency of the students is not at the same level, it affects their 

reading performance. Bahmani and Farvardin (2017) stated the effects of different text 

difficulty levels on ESL learners' foreign language related to reading comprehension; 

the results revealed that learners at the advanced levels did not feel anxious 

about reading in the second language while students from lower levels did. 

On the other hand, Kameenui and Carnine (1998) claimed that educators could 

apply more effective and suitable teaching strategies that benefit diverse learners, such 

as the ones who are characteristically behind their school-age peers in academic 

production and accomplishment of their content coverage.  Subsequently, different 

teaching approaches could be applied; for example, the way the teachers present the 

subject to the students with specific needs, how it is taught, scaffolded, integrated, and 

supported to improve their reading skills, inside and outside of the classroom which is 

vital for academic achievement. Reading is an essential skill, especially when students 

are learning a language. Reading and understanding what the students read is the 

pathway to becoming autonomous learners.  

Parrikal, Thevadas, Sridharan, and Yunus (2019) affirmed that inadequate 

emphasis is given to teaching skimming and scanning strategies. They stated that 
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adapting the WH-wheel interactive web tool to the reading material and SST was fun 

and engaging to the participant of the study. Additionally, the Wh-wheel interactive 

web tool helped the students to skim and scan a text to find an answer more effectively. 

Finally, The findings in the results of their post-test revealed that the students improved 

their reading abilities to elicit information.  

Diaz and Laguado (2013) confirmed in their action research that the application 

of skimming and scanning practices increased reading comprehension skills in students.  

Moreover, it also helped to change their perspectives and perceptions about reading 

positively. Besides, students' encouragement increased the efficacy of those reading 

strategies.  

Regardless of skimming and scanning have been subject to some international 

research studies, there are not enough studies carried out in the English Foreign 

Language Ecuadorian higher education context. The outcomes of those international 

results and its effect on reading comprehension encouraged the proposal of this 

innovation. It was focused on the implementation of skimming and scanning to improve 

reading comprehension skills to help students not only learn the language reaching the 

standards of the CEFR but to reach the B1 required to from the (Consejo de Educación 

Superior [CES], 2019) to get their Bachelor degree.  

Literature Review 

This exploratory action research study was focused on skimming and scanning 

as strategies to improve reading comprehension skills. The independent variables were 

skimming and scanning, and the dependent variable was reading comprehension. 

Theories, definitions, and concepts are detailed in this section.  

Reading Comprehension 
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The reading ability must be developed in the low levels; it starts at an early age 

using children's prior knowledge while they construct new meanings, and it is mastered 

in the upper levels (Mwoma, 2017). Furthermore, it is expected that learners in 

intermediate or advanced levels can read and comprehend diverse and vast materials in 

the English language to improve their proficiency. Subsequently, reading helps their 

academic performance and facilitates their self-learning; it contributes to developing 

ways of expression (Bachore, 2014). The process of reading is one of the most essential 

for the students to learn a second language, not only in the classroom context but in 

their everyday environment. In conclusion, the ability to read is being able to 

understand the content of every other subject of study (Ibrahim & Saman, 2010). 

Reading Strategies 

A strategy is a systematic plan, consciously adapted and monitored to improve 

one's performance in learning (Harris & Hodges, 1995). Furthermore, as stated by the 

previous authors, it is to say that educators have to intentionally create and develop their 

lesson plans, respecting the premise of applying and following a strategy during the 

learning process, in order to achieve the objectives of each class. 

Teachers have to keep in mind that reading strategies are deliberate, goal-

directed attempts to control and modify the reader's efforts to decode text, understand 

words and construct meanings of text (Afflerbach et al. 2008). As emphasized by 

Afflerbach and colleagues, reading approaches are thoughtful. Correspondingly, 

different reading strategies can be applied to reach the goal, such as cognitive strategies 

of competent readers (activating, inferring, monitoring-clarifying, questioning, 

searching-selecting, summarizing, and visualizing-organizing) and metacognitive 

Strategies (identifying one's learning style and needs). 
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As a result of her study, Song (1998) found out that teaching based on strategy 

training is undoubtedly competent in enhancing EFL reading, and in addition to that, the 

effectiveness of the training differs with the proficiency of the student. The findings 

suggested that there is a necessity of including explicit and direct teaching strategies for 

adult students. 

Finally, Ngoc (2015) aided teachers to use strategies with their students to 

prevent that they waste time reading word by word. When students become autonomous 

readers, they can understand by context, inferring, making predictions, finding the main 

ideas, and some specific details more efficiently.  

Skimming and scanning. 

As indicated by Harmer (2001) skimming is a method of getting a general idea 

or central ideas of a text in a short amount of time.  Similarly, scanning is a reading 

strategy that aids the reader in finding out specific information (keywords, data, phrases, 

facts, or pieces of information) while reading a great deal of material or the full text 

(Brown, 2001).   

Moreover, being aware of the concepts of these methods is not enough to reach 

the goal, it is fundamental to put them into practice as determined by the following 

authors. A significant effect was stated as a result of skimming and scanning techniques 

applied in an experimental design study; the participants were eighth-grade students 

determined by using random cluster sampling by lottery from Jember, Indonesia. The 

data was collected by test, interview, and documentation. Before the implementation, 

the students did not use their time correctly to read because they used to read every 

word in the text. The results demonstrated that the implementation of the strategies 

improved learners' reading comprehension ability on how they recount texts (Nofelia, 

Sundari, & Sukmaantara, 2015).  
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Fauzi (2018) observed in his study the effectiveness of the implementation of 

skimming and scanning strategies to improve students' reading ability indicated by their 

competence to comprehend texts and their performance in the speed of reading. The 

participants were 54 third-year students of the English Study Programme of FKIP of 

Palangka Raya University. The data was collected by a pretest-posttest. Students were 

equally in number grouped into an experimental group and a control group.  The 

reading performance results of the pre-test, the researcher stated that both groups had 

the same level of comprehension at the beginning of the study. The results demonstrated 

that the implementation of the strategies improved learners' reading comprehension 

ability and efficiency to boost their reading speed. 

Yusuf et al. (2017) claimed that skimming and scanning strategies helped the 

learners to identify the main ideas, detailed information, and recount texts. However, 

they found out some obstacles while implementing these strategies in the classroom. 

Students wanted to read the whole text before answering the questions; as a result, they 

required more time to complete the task. To summarize, the third teacher-researcher in 

this study needed to convince them that skipping some words or parts of the text would 

not prevent them from understanding its general idea. The training led the students to be 

aware of the tips and tricks of these methods. 

Communicative Language Teaching      

Communicative Language Teaching (CLT) methods are approaches where the 

students are engaged to interact having meaningful communication. This method of 

communication is holistic.   The content provided by the teacher, who is at this point 

simply a facilitator must be relevant, purposeful, and enjoyable. The planned activities 

have to let the student produce through a process. Students read, comprehend, compare, 

and contrast collaboratively (Richards, 2005). 
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Therefore, students should have the opportunity to negotiate meaning, expand 

resources, notice language, and make interpersonal exchanges (Richards & Rodgers, 

2014). CLT methods let students connect their prior knowledge to the new one and 

build it for long-life learning; all of them connected to their background and real-life to 

be more authentic.  

Backwards Design 

Second Language Acquisition theories explain how learners gain the language 

evidently, considering different factors, mental processes, and characteristics that can 

affect the learning process (Ellis, 1989).  Many teachers design or apply the lesson plans 

or the curricula that belong to a text-book, step by step, to achieve their goals, most of 

them based on SLA theories.   

On the contrary, the backward design method starts with the targeted goals or 

standards which the students should reach are first, and then the curriculum is designed 

to evidence learning (performances). Reiser and Tabak (2014) stated that scaffolding 

helps students to construct their new knowledge, solve a problem, and perform complex 

tasks with the guide of a teacher who monitors them as a facilitator. Instructional 

procedures and activities are planned and developed in a way that the students' 

performance can be observed and adjusted to reach their next goal; learners are assessed 

during the process, not only at the end of a unit or a lesson (McTighe & Wiggins, 1998). 

Finally, the procedures mentioned by the previous authors related to the 

backward design methods helped the students to become into a critical thinker since 

they are provoked to question themselves through their learning process while it is 

adjusted along the way according to their development and not just at the end of a unit 

or a term.  
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The objective of this research was to determine the effect of the application of 

skimming and scanning strategies in students' reading comprehension practice. 

 To answer the following questions: 

1) To what extent does skimming and scanning improve students' reading 

comprehension? 

2) What are the students' perspectives as a result of innovation? 

Innovation 

In pursuance of improving learners' reading comprehension skills, the design of 

the lesson plan took into consideration CLT principles and backward design, which led 

students to connect their prior knowledge to the new one, all of them connected to their 

background and real-life to be more authentic.  

Reading classes were led twice every week, and it took 25 hours in five weeks to 

implement the innovation. The activities of the lesson plan were designed to develop 

students reading comprehension abilities through skimming and scanning exercises 

from different resources such as the text-book, online, and realia.  

In the first week of classes, the facilitator explained and scaffolded the SST 

process of the innovation to the participants. Learners work individually, in pairs, or 

groups of four or five, depending on the tasks and the number of them every week. 

Students shared and compared their main ideas and supported some of their answers 

with specific details; that way, they could review their responses about what they read. 

Besides, all the activities detailed in the lesson plan were explained and developed, step 

by step. 

Every text had different kinds of exercises to be performed by the students. They 

had to answer questions, matching exercises, missing words, and at the end of each 

practice, students checked and corrected their answers with the facilitator and 
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classmates. The students read every text, and they did the exercises following the 

process of skimming and scanning while the teacher was monitoring and checking if 

they had any difficulty. They started with A1 reading passages in the process of the 

implementation, the proficiency level of the reading passages increased to A2 level, 

which was the level they were expected to reach at the end of the semester. Most of the 

content belongs to Best Personal Book from Richmond Publishing. The topics of the 

readings were related to food, healthy and unhealthy food, kinds of meals, and meals 

around the world.  

Methodology 

In this action research, an analysis of quantitative and qualitative data was 

applied. Tomal (2010) stated that action research is simply a tool used by researchers to 

solve educational problems through a systematic process to make improvements.  He 

also affirmed that quantitative is a scientific method to carry out studies. On the 

contrary, qualitative has a realistic and developing approach to request for information.  

This author declared that action research is appropriate for educators as an efficient 

process because they can use a suitable intervention to collect and analyze data to 

implement actions to report educational problems.   

Description of Participants     

This study was carried out in a public university of Guayaquil city, a sample of 

24 EFL Higher education students from Module 2 (Beginner level). Their ages ranged 

from 18 to 27 years old.  Their economic level is between low and medium. Mostly, 

they come from humble families from different cities in Ecuador and other countries 

such as Venezuela and Colombia. The class was co-ed twelve women and twelve men, 

their mother tongue was Spanish, and they were from different ethnicities. They 

identified themselves as cholos, and mestizos. Although most of them did not have 
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access to the internet or technology, many of them had smartphones while others did not 

have these kind of cell phones.  

The participants took a diagnostic test before the implementation to have factual 

evidence of their level of proficiency. They came from a previous module of English, 

where the evidence of their weakest ability was reading comprehension as the results of 

their previous exams showed.  During their prior course, the textbook was mostly 

focused on speaking. A proficiency test taken before the experiment showed their 

limited knowledge of the English Language since they got Pre-A1, A1, and A2 levels 

according to the Common European Framework of Reference (Council of Europe, 

2018).   

Instruments   

Quantitative and qualitative instruments, surveys, pre-test, and post-test were 

used to collect all the data to answer the questions and interpret the relationship within 

the variables. The pre-test and post-test were intended to measure students' reading 

comprehension skills in narrative and descriptive texts, descriptive exercises of 

skimming and scanning were added in the test, and specific details toward the use of 

skimming and scanning approach. Besides, the surveys aimed to know the perspectives 

of the students about their reading comprehension awareness through skimming and 

scanning innovation. The survey was made of statements with the Likert scale. 

Cronbach's Alpha was run to get the reliability of the survey. Data were collected 

before, during, and after the implementation. That information was analyzed and 

interpreted to answer the following questions of the study.   

To report the first research question: To what extent does skimming and 

scanning improve students' reading comprehension? A pre-test and a post-test were 

used at the beginning and at the end of the intervention to measure students' progress on 
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reading comprehension (see Appendix 1 and 2). These tests had three different passages 

from A1 and A2 levels according to the standards of the Common European Framework 

of Reference.  

Both tests had two sections, and ten questions three to skim, and the other seven 

multiple-choice questions to scan.  In this evaluation, the following parameters were 

taken into account: Three short paragraphs about one conversation, one card 

application, and an email with specific information, for instance: details of time, places, 

activities, and vocabulary according to the levels. The maximum grade students could 

obtain was ten points in each test.   

To respond to the second question: What are students' perspectives as a result of 

innovation? The instrument was a pre and post-survey; the survey was used as a 

research tool to collect data from 24 students (see Appendix 3 and 4).  

In addition to their demographic profile survey, the questionnaire consists of two 

sections. Section one, with a Likert scale, it was about students reading difficulties with 

ten questions related to the strategies, and section two had an open-ended question to 

measure and know the students' perspectives about the innovation. As for reliability, 

Cronbach's Alpha coefficient was 0.88, which is highly acceptable. 

Data Analysis 

For the first research question, data of pre and post-test grades was coded in a 

spreadsheet in Excel; that information was transferred to the SPSS program to get 

descriptive statistics (minimum, maximum, median, and standard deviation). This 

information was used to get the effect size. According to Cohen (1988), when an effect 

size obtained is higher than d = 0.8 is recognized as a significant outcome. 

For the second research question, pre-survey and post-survey were applied and 

transfer to a spreadsheet in Excel and exported to the SPSS program. The information 
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was categorized and grouped according to frequent patterns and the variables of the 

study to know students' opinions about the.  

Ethical Considerations 

It was necessary to get written approval from the Dean of the University to carry 

out the present research study and with the students of module two.  Once the process 

was approved, the students were verbally informed about the innovation and the 

relevance of the study, its objectives, purpose, working time, and the methodological 

approach.   

Ethical considerations such as confidentiality, authorization to take photographs, 

and videos were needed. Students' faces were not displayed, and they were assured that 

visual aids were only used as evidence of their performance during the process.  Also, 

they were free to refuse to participate at any time in the process. 

Results 

The findings of this study presented are based on the data collected during the 

five weeks to answer the research questions. Regarding the first question: To what 

extent does skimming and scanning improve students' reading comprehension? The data 

collected from the pre-test and post-test was organized to find out if there was an 

improvement in the post scores.  Results showed lower scores in the pre-test, which 

indicated that they did not understand the reading passages since they did not know or 

were not trained about reading comprehension strategies in their previous courses. In 

the following table, the minimum was 5 while the maximum was 9, the mean was 6.7, 

with a standard deviation of 1.04. Results showed higher scores in the post-test. The 

minimum was 6, while the maximum was 9; the mean was 7.88, with a standard 

deviation of 0.797. After five weeks of the application, the participants took a post-test 

with higher scores, which means that they could comprehend the reading passages more 
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effectively and had a better performance. In the following table, The results can be seen 

in table 1.  

Table 1 

Descriptive statistics of the pre-test and post-test 

  N Mínimum Maximun Mean 
Std. 

Deviation 

  PRE-

TEST 

RESULTS 

24 5 9 6.67 1.049 

 POST-

TEST 

RESULTS 

24 6 9 7.88 0.797 

 

A paired-sample t-test was performed to determine if there was a significant 

difference between pre-test and post-test scores. Results showed the difference between 

means was 1.20, a standard deviation of 0.97. The p-value was <0.05 statistically 

significant. There was evidence that the intervention process had a significant impact on 

the results. Scores were up 12%, and Cohen’s d: 1.20 / 0.97 = 1.2 effect size. 

Being the result of the effect size obtained higher than d = 0.8, it indicated a 

significant outcome for students after putting into practice the skimming and scanning 

strategies. The results can be seen in table 2.  

Table 2 

Paired sample t-test 

  N Mean 
Std. 

Deviation 
T Df Sig. 

PRE-TEST 
AND POST-

TEST  
RESULTS 

24 1.208 0.977 -6.058 23 0.000 

 

To respond to the second question: What are students' perspectives as a result of 

innovation? The results of the data collected from the pre-survey and post-survey were 

organized to find out if students change their opinions about their reading 
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comprehension skills after the intervention through the application of skimming and 

scanning strategies.  

Results reported in the pre-survey were lower, which indicated that students 

recognized that they could not identify the main idea or a general overview of a text 

even if it was a simple one.  Moreover, they stated they had problems inferring ideas, 

finding specifics details, facts, or pieces of information of a reading passage and how 

anxious or insecure they felt reading a text in a foreign language.  

On the other hand, the outcomes in the post-survey reported a higher overall 

score, the results showed that the students' perspectives changed, especially regarding to 

question 1. I can understand a short simple text. (M = 4.33, SD = 0.48, MD / = 0.83); 

question 3. I can understand a short text by rereading it. (M = 4.38, SD = 0.64, MD = 

1.00); question 4. I understand single phrases at a time. (M = 4.21, SD = 0.50, MD = 

0.67); and question 6. I can recognize the main idea of a text. (M = 4.00, SD = 0.72, 

MD = 1.17), as seen in table 3.  

Table 3 

Descriptive statistics of pre-survey and post-survey 

Ítems N 
Pre-Survey  Post-Survey  

M SD M SD 

QUESTIONS 1 

24 

3,5 0,72 4,33 0,48 

QUESTIONS 2 3,29 0,8 3,88 0,68 

QUESTIONS 3 3,38 0,77 4,38 0,64 

QUESTIONS 4 3,54 0,72 4,21 0,5 

QUESTIONS 5 3,13 0,9 3,96 0,95 

QUESTIONS 6 2,83 0,76 4 0,72 

QUESTIONS 7 3,08 0,77 3,79 0,65 

QUESTIONS 8 2,79 0,83 3,58 0,65 

QUESTIONS 9 2,96 0,85 3,71 0,62 

QUESTIONS 10 2,88 0,85 3,71 0,69 
Note: N = population / M = mean / SD = standard deviation   

The reliability of the scale Cronbach's Alpha, and the analysis of the entire scale 

in SPSS at the beginning of the study gave the result 0.88, which indicates that it is 
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highly reliable. The difference between means was -0.81; the standard deviation was 

0.46, the attitudes changed by 26%, and the p-value was <0.05, which indicated that this 

difference was statistically significant. There is evidence that the intervention process 

significantly influenced this change in attitude. The results can be seen in figure 1. 

Figure 1. Comparison of scores of the paired samples T-test between the pre-

survey and post-survey 

    

The pre-survey revealed that most of the students indicated in question eleven 

that they had negative feelings when reading a text in the English language. Contrarily, 

in the post-survey, they expressed much more positive regarding their feelings while 

they read in the foreign language. The results of a sample of 24 students, 12 men and 12 

women, stated that they had a change in attitude reporting positive feelings after the 

intervention. To conclude, the participants felt more confident at the end of the process, 

having participated more actively during the innovation, which led them to obtained 

better results and being more autonomous when reading. 

Discussion 

In the course of applying the innovation, which intended to improve students' 

reading comprehension skill through skimming and scanning strategies, the participants 
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put into practice reading activities where they had the opportunities to skim and scan, 

searching and finding general ideas, ideas by paragraphs, and through questions and 

answers. They found specific details, pieces of information, data, and facts of the texts 

with which the research professor monitored their performance.  

In the beginning, students tried to read the whole text in order to find the ideas 

or the information required to complete the exercises because they thought they would 

understand better in that way. When participants of this study were required to do 

reading activities, they felt anxious or reluctant to participate because they read, but 

they did not comprehend the texts accurately, or they struggled with the new vocabulary 

words or phrases. Students' did not understand the text and needed much monitoring, 

but as time passed, they become more independent. As Bachore (2014) mentioned, 

reading helps students to develop their academic performance and facilitates 

autonomous learning. 

However, after working using skimming and scanning techniques, students 

commented on question seven in the survey that they realized that even they did not 

know the meaning of every word, they understood the ideas by context. Ngoc (2015) 

encouraged teachers to use strategies to help the students to avoid wasting time while 

reading, trying to understand each word instead of inferring, predict, or understand by 

context. Applying strategies as a systematic plan helped the students to improve their 

performance in learning (Ibrahim & Saman, 2010). Participants started to work 

autonomously using these techniques. When students are trained on how to use the tips 

and tricks of reading strategies, they feel confident enough and aware of how to apply 

them (Yusuf, Yusuf, Yusuf, & Nadya, 2017). 

 One of the main goals of this research was to help the learners to improve their 

reading ability letting them read and understand different kinds of topics in a different 
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context. A lesson plan was designed and adapted to monitor the improvement of each 

student while they put into practice the skimming and scanning methods (Harris and 

Hodges,1995). Moreover, the post-test results revealed that the systematic application of 

the innovation process had a significant impact on the results; scores were up 12%. As 

stated by Song (1998), teaching based on explicit and direct strategies enhance EFL 

reading comprehension in the students learning process.  

In addition, the reading activities of the lesson plan were organized and 

scaffolded, providing the participants with a model as a guide for each activity. Reiser 

and Tabak (2014) affirmed that scaffolding facilitates students' learning, allowing them 

to develop their new knowledge during the process, becoming autonomous learners. 

The results of this innovation were similar to the authors mentioned before, who applied 

skimming and scanning and had positive results. 

Finally, the explanation, training, and monitoring of the process of the skimming 

and scanning strategies application were beneficial and relevant for the students, as it 

can be seen in the results of the post-survey contrasted to the pre-surveys. The students 

were positive about how they felt at the end of the innovation regarding their reading 

comprehension ability.  

Conclusions 

This study was conducted to determine if skimming and scanning strategies 

increase students' reading comprehension abilities. Also, to discover how confident they 

feel while reading. Although many authors carried out studies of SST, it has not been 

replicated in higher education students and its impact on developing reading skills. This 

research confirmed the concept that through being trained on the practice of the 

strategies, students were able to improve the comprehension of reading texts and 

perform better while reading and doing exercises. In the beginning, students had reading 
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comprehension difficulties due to their proficiency level and background. However, 

there was an overall improvement in the post-test scores as compared to the pre-test. 

Scores were up to 12% as evidence that the intervention process had a significant 

impact on the results on the post-test.  Additionally, students showed through the pre-

survey, and post-surveys answers a change in their perspectives of their reading 

comprehension abilities. To sum up, the research confirmed that the use of skimming 

and scanning techniques helps the students to feel more self-confident, improving their 

reading skills, and generating a better classroom environment.  

Limitations 

The study was limited to 24 Ecuadorian EFL students from a public university. 

First, the intervention lasted only twenty-five hours for five weeks, and the scope was 

aimed at skimming and scanning strategies training. Second, the inconsistency of 

students' attendance led the researcher to implement the innovation to that group, and 

the fact that they were able to participate voluntarily. Third, their limitations of the 

English language knowledge and the almost zero exposure of students to the English 

language outside the classroom was another problematic. Fourth, some students work, 

or they are parents, which limits their time of autonomous dedication to reinforce at 

home what they have learned in the classroom previously, their lack of vocabulary. 

Fifth, it was restricted regularly to the use of the text-book to comply with the program 

as mandatory. Some students did not have the money to buy the text-book and buying it 

was not mandatory. As a consequence, learners borrowed it from friends or asked their 

classmates to share; occasionally, they used their cellphones or tablets to do their tasks.  

Additionally, the researcher provided them copies of the reading material due to 

the nonexistence of the text-book at the institution. Sixth, the cost of renting projectors 

to share content with the students was expensive.  
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Finally, somedays, the class had to be moved to another room because a new 

building was being built up what distracted the students.  

Recommendations 

Future research is suggested to extend the study to a minimum of one semester, 

to let students be appropriately trained so that they could acquire the skill to apply these 

reading strategies to other subject areas in the years to come.  

Furthermore, it is proposed to use more samples and conduct the same 

innovation in other parallels and instruments of evaluation to have more details of the 

possible outcomes. Lastly, researchers may provide different environments to the 

participants to deliver diverse reading strategies engagingly integrating the use of 

technology, which may lead to increase students' motivation.    
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Appendix 1 

 

Lesson plan.  

Available upon request. 
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Appendix 2 

Pre-test and Post-test 
 

 

Available upon request. 
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Appendix 3 

Survey 

 

Available upon request.  
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Appendix 4 

Rubric for reading 
 

Available upon request. 
 


