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Abstract 

This action research was implemented at a higher education institution. Participants were 

students at the Medicine school. According to local educational authorities, their level 

should be B1. However, the proficiency test indicated an A1-A2 level. To reduce that gap 

in proficiency and to raise their spoken participation, peer assessment of students’ videos 

was implemented. To this end, the teacher-researcher trained students in the use of a rubric 

to provide feedback to their peers’ recordings. Content for the videos was taken from 

students’ coursebooks. Data was collected through a pre and posttest. The first and the last 

video were considered the pre and posttest. Results indicated improvement in speaking 

skills in general. The statistical average of the surveys was raised by 1.3 points. In an 

analysis by components of the rubric, pronunciation was the speaking feature that had the 

highest score. Other teachers in the EFL context can consider replicating this study with 

their students to determine if this strategy can be applied in other contexts.  

Keywords: peer-feedback, Medicine school, speaking, EFL 
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Resumen 

Esta investigación-acción se implementó en una institución de nivel superior. Los 

participantes fueron estudiantes de la facultad de Medicina. De acuerdo a autoridades de 

educación locales, el nivel de inglés de los universitarios debe ser B1. Los resultados de la 

prueba de proficiencia indicaron que el nivel de los alumnos estaba entre A1-A2. Para 

reducir esa brecha en la proficiencia y para mejorar el nivel de la participación oral de los 

alumnos, se implementó el uso de retroalimentación entre pares de los videos creados por 

los alumnos. Con este fin, el profesor-investigador capacito a los estudiantes en el uso de 

una rubrica para dar retroalimentación al trabajo de los compañeros. El contenido para los 

videos fue tomado de los libros de los alumnos. Los datos fueron recogidos a través de una 

prueba de inicio y final. El primer video y el último fueron considerados como las pruebas 

de inicio y final. Los resultados indicaron una mejor en las destrezas orales en general. La 

media aumentó en 1,3 puntos. En un análisis por componentes de la rúbrica, se evidencia 

que el elemento de pronunciación fue el que obtuvo el puntaje más alto. Otros docentes en 

el contexto de inglés como lengua extranjera pueden considerar replicar este estudio con 

sus alumnos para determinar si la estrategia puede ser aplicada en otros contextos. 

Palabras clave: retroalimentación, facultad de medicina, destreza oral, inglés como 

lengua extranjera  
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Peer-feedback of Students’ Recorded Videos to Improve Oral Skills: An Action 

Research Study 

It has been observed in teaching that students do not participate in English classes or 

feel comfortable learning it. These and other inconveniences make it difficult to learn a 

second language and lead to boredom during classes. According to Education First (2019), 

the results indicate that instead of improving the level of proficiency, in Ecuador it is 

decreasing. 

Some students have a better level of speech than others. However, speaking can be 

successfully developed if they are motivated. Students face many difficulties in trying to 

develop this skill at any level since some EFL teachers tend to focus more on other skills 

than on speaking (Emiliana & Wang, as cited in Yepez, 2019). Another difficulty is the 

conditions of the classroom which are not very suitable to develop learning. Lastly, a 

common teaching practice is the repetition of sentences; this has been used for decades as a 

way to teach language skills (Ahmed & Abdallaabdalgane, as cited in Yepez, 2019; 

McDade, Simpson, & Lamb, 1982). 

Speaking must be accurate, and students must be focused. This can be achieved 

through the instruction they receive from teachers.  Krashen (2009) suggested that one of 

the best teaching methods is one that can encourage the acquisition of naturalistic language, 

this method emphasizes communication rather than grammar or the correction of student 

mistakes. In addition, the output of the language should not be forced so that students may 

be free to express in a confident and spontaneous way. 

Teachers have technology that can help with information. Given the new teaching 

methodologies and technology, the implementation of audiovisual materials in class is 

common. According to Baltova (1994), audiovisual material can be a powerful tool to 

motivate and can have a significant impact on students, so it can encourage students in the 
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L2 learning process. The benefits of audiovisuals are that they are rich in context. Brett 

(1995) suggested strong evidence that multimedia has useful effects on language learning 

because of their rich and authentic comprehensible input.  

Another element of this research is peer feedback. There are similar studies 

conducted in Ecuador. Yepez (2019) and Zambrano (2019) reported positive results at a 

language school and at a public high school institution. There are other studies that have 

applied self-assessment (Saltos, 2019; Vega, 2019) at private high school and public 

elementary school. The aforementioned studies implemented the technology and a type of 

formative evaluation: self-assessment (Saltos, 2019; Vega, 2019) and peer-assessment 

(Yépez, 2019; Zambrano, 2019) to improve speaking skills, the results in the studies show 

an improvement after the intervention. 

This study was carried out with a similar purpose in a public university. Students 

have shown difficulties with their oral production and hardly participate in class. Students 

cannot communicate their ideas or points of view. In addition, this public institution lacks 

technological and didactic resources.  In accordance with the public policy of education 

granted by the Higher Education Council in Ecuador, students should start with a B1 level. 

Nonetheless, the results of a proficiency test to verify their English level determined that 

80% of the participants were between A1 and A2. The test was online and was carried out 

days before the innovation. The results were sent automatically to the teacher. These 

participants belong to the group of the medical science school. It is one of the programs that 

in its educational network study has more English modules compared to other schools. 

Peer feedback and educational videos as a support were implemented to increase the 

interest in the subject. As a result, it was expected to improve student’s oral skills. This 

study answered the following research question: To what extent will students’ oral 

communication skills improve with the implementation of peer feedback? 
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Literature Review 

This research focused on improving oral skills through the use of peer feedback and 

educational videos to support communication. Related theories, concepts, and studies are 

introduced in this section. 

Peer Feedback 

Harmandaoğlu, Balçıkanlı and Cephe (2016) established that students and teachers 

have a different opinion about evaluation scores, oral errors, and their correct reflection. 

However, Patri (2002) found that when students are instructed on how to provide feedback 

and when they use a rubric or assessment criteria, their feedback is like that of the teacher. 

Patri also indicated that assessment is improved due to this. He argued that this situation 

was different for self-assessment. Kim and Lee (2009) added that the benefits of peer 

feedback are students become responsible for their learning and they raise their autonomy. 

These strategies and the intention of the activities are focused on the student. 

Kim and Lee (2009) and Patri (2002) carried out similar studies. Patri focused on 

evaluation after feedback and how the evaluation of student and teacher evaluation is 

similar or different. Kim and Lee used peer feedback after students’ oral presentation. They 

both worked with small samples in universities from China (Patri, 2002) and Korea (Kim & 

Lee, 2009). 

However, Patri (2002) reflected that due to the subjectivity of grading oral skills, peer 

feedback and assessment may lack reliability and validity. White (2009) and Lv (2013) 

sustained that this process demands time from the teacher to train students as well as the 

training sometimes is not effective to fully understand the rubric or the criteria in it. They 

reported that some students disagree with the idea of giving authority to other students at 

the same level to assess or provide feedback. Finally, according to Kim and Lee, they 
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emphasized that mastering the activity affects feedback. They found that as student 

activities improve, the competition increases, the students become more strict in the process 

of using the rubric to provide feedback.  

Interactive Communication 

The most fundamental and basic way in which human beings communicate is face-to-

face. New technologies have expanded human information exchange. Nowadays, senders 

often convey information to audiences through communication channels that are interactive 

(Nordby, 2011). Technology is an important tool in the communication process and a tool 

for teaching and learning. Standards from local educational authorities demand teachers to 

use technology (Ministerio de Educación, 2012). Interactive communication involves 

several characteristics which are present in oral speech. Next an explanation of important 

features of oral communication is offered.  

Fluency. 

  Fluency in L2 learning can take many years to reach an optimal level and an 

adequate level for the educational quality of the students. The goal for the students in this 

study is to make it sound as natural as possible. According to Molina and Briesmaster 

(2017), fluency should be polished when students participate in communicative activities. 

Also, they should transmit messages without problems; although they can make mistakes, 

the most important part of speaking is communicating ideas and maintaining a sustained 

dialogue. 

Accuracy.  

To improve speech ability, precision is one of the measurements to verify learning. 

According to Derakhshan, Tahery, and Mirarab (2015), precision is the correct grammatical 

construction with ideas, phrases or fragments that are pertinent to what you wish to express. 

The use of the language system by students to reach this ability, students must include the 
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use of grammar, pronunciation, and vocabulary. Accuracy could be guided and controlled 

in the classroom.  

Pronunciation. 

The need to improve oral skills is mainly focused on pronunciation. In language 

learning, it is considered one of the most difficult skills to acquire, the student must have a 

practical record over time to improve pronunciation (Prihatini, Prasetyarini, & Sutopo, 

2015). These authors indicated that students could acquire the correct pronunciation 

through peer correction and that the use of this strategy is useful to achieve students’ 

understanding of the content. They mentioned that to improve this ability, pair work is the 

best way to reach the goal. They also include production tasks and methodology of 

phonology and syntax of the content.  

Grammar and Vocabulary. 

Grammar is an important feature in the process of learning a language, it is more 

than just forming sentences correctly. Grammar is not only the study of what forms, 

sounds, words, sentences, and texts are possible in a language, but also the study of the 

meanings that these forms convey (Thornbury, 1999). This ability will always be 

accompanied using vocabulary.  

Vocabulary can be defined as "the words we should know to communicate 

effectively: words when speaking (expressive vocabulary) and words when listening 

(receptive vocabulary)." (Neuman & Dwyer, 2009, p. 385). Vocabulary learning is a 

continuous process of finding new words in meaningful and understandable contexts. 

According to Alqahtani (2015), it is almost impossible to learn a language without words, 

even communication between human beings is based on words. Regarding the role of the 

teacher, they should keep in mind that the importance of vocabulary to develop this 
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secondary skill will be the best indicator of the growth and development of student 

production. 

Videos as Educational Resources 

The use of technology in teaching, such as platforms and videos, helps create virtual 

environments that can motivate students to develop specific skills. In this case, the 

Objective Key book (Cambridge English, 2011) was taken as a resource, which includes an 

interactive audio and video CD that can be used to complement the activities. The purpose 

was to aid in improving oral skills. 

The concept of educational videos, according to Nova, Onatra, and Zubieta (2017), 

is based on the use of audiovisual material to develop skills in the teaching-learning 

process. Using videos can raise more interest in students. They can increase language 

learning and special content. Students can also react and see more realistic situations. 

Backwards Design 

It is important to add concepts of backwards design because it is the format for 

planning the lessons. According to Reynolds and Kearns (2017), backwards design is a 

compelling strategy to achieve results-based and student-centered learning. It is used to 

identify student learning outcomes, and then plan an assessment sequence accordingly. 

Therefore, class activities should be planned with expected goals. 

Communicative Language Teaching 

The activities developed in the lesson plan to reach the goals observe principles of 

Communicative Language Teaching. For that reason, some facts that support this 

innovation are added in this subsection. Communicative language teaching (CLT) has 

proven to be better than behaviorism and cognitivist, according to Wafaa (2018). Jacobs 

and Farrell (2003) made a list of CLT components and remarked the focus on the role of 
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the student to generate content to improve their work. They focus on four important 

aspects: 

1) Learning is based on the product and the feedback that they can perform. 

2) Considering individual differences when performing the activities.  

3) Looking for the exact point where they are learned by everyone. 

This approach in language teaching focuses on communication, by having students 

learn from interaction with real-life situations. It also focuses on reducing errors through 

the fulfillment of the learning process. It tries to make students use their own tools to solve 

communication problems for themselves creating an environment where everyone can 

produce a conversation (Jacobs & Farrell, 2003). 

All in all, effective communication skills are consistently identified as being one of 

the most important skills to teach. In addition, these skills are frequently among those cited 

as being deficient (Davis, Garkovich, & Mather, 1985). Therefore, the implementation of 

peer feedback of students’ made videos was expected to reduce that gap in speaking 

production.  

Innovation  

The purpose of this innovation was to focus on the use of feedback from students' 

recorded videos to develop communication skills. CLT principles were included in the 

classroom to make learning more meaningful and authentic. Content matched issues of real 

situations and authentic material specific to students’ degrees. Digital material that comes 

as resources was included through didactic activities. They were used to support teaching 

along with different activities during the process. This innovation lasted six weeks, with 

three class periods each week. Each period lasted 180 minutes.  

Students watched different videos according to the content of the class. These videos 

were a way to help and understand more about the subject and the topic from the class. 
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Learners were expected to role play a situation and provide feedback to each other to 

improve their speaking; they were free to express thoughts with peers. Students planned 

and structured their activities before practicing them. The planning was done in pairs and 

they had to read, produce, and record their video.  

Students created their own videos about the unit’s topics. Peers gave feedback 

according to the rubric. To this end, they were trained by the teacher on how to use the 

rubric and assess the video. They received comments from the teacher and classmates, 

these comments were according to the rubric. The videos provided by the students were 

uploaded on a web page that helped to receive feedback from their peers. The videos were 

created by students based on the content of the classes.  

Methodology 

This action research was based on Ravid (2015), as a cycle that begins with the 

identification of the problems to be improved, the search for research-based practices, their 

implementation, and the report of the results. This research used quantitative instruments to 

compare results and determine if there was improvement. 

Participants  

The sample was 24 students. Participants were between 18 and 25 years old with an 

A1 to A2 level of English (according to the diagnostic test performed on the first day of 

class). The students belonged to the medical degree. They were in the third semester. These 

students shared similar limitations, which was why the study was implemented. Given the 

high demand for this degree, there are students from several cities such as Durán, Nobol, 

Babahoyo, Milagro, and Yaguachi. Most of them practiced the language in different ways: 

they used books, platforms, videos. and translations to understand the content better. 
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Instruments 

Pretest and posttest. 

The research question measures improvement of speaking after the intervention that 

implemented peer feedback. To answer this question a pre and post-test were applied. The 

pretest was the first video the students created. It was graded with a rubric. It is described in 

the next sub-topic. The videos were developed according to the topic of the class. They 

were made by two students. The video had a minimum duration of two minutes 

approximately and a maximum of four minutes. A subsequent test to evaluate students was 

the last video that students performed and uploaded to a Facebook group. This showed if 

students improved in their oral performance. 

Rubric. 

A rubric was used for the tasks and activities. This rubric helped students to provide 

feedback during the process. Students were able to measure the level reached in each 

activity. It had a band that goes from 0 (lowest grade) to 5 (highest grade). The rubric had 

the following components: pronunciation, interactive communication, and grammar.  

Data Analysis 

The results of the surveys and the activities were plated before and after the test 

were loaded in an Excel sheet to organize the data. Descriptive statistics were performed to 

present and describe the necessary data set within the research of the article. They are 

shown in tables that compare and report whether there was an improvement or not and the 

percentages of each measurement. This will be presented as a report in a figure with the 

total scores and by category. 

Ethical Considerations 

To carry out this study, permission was granted from the authorities of the university. 

The students were informed about the objectives of the study and the procedures. They 
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were assured that all the data obtained from this research were confidential and used for 

academic purposes. The instruments to be used were validated by experts from the field, to 

increase the reliability of the research and to ensure that the tools to be used are the ones 

indicated. Activities include a caption for the purpose of the study and a reminder to 

students that their participation was voluntary without affecting their grades in their 

learning process. All this information was previously discussed with the pertinent 

authorities of the institution and they were approved within the study plan. 

Results 

This section includes the results of the participants' progress. This shows the 

comparative results of the pre and posttest surveys and the results of their scores in 

comparison with the first and last work carried out according to the rubric. Data are 

presented in figures 1 to 5 to show participants’ progress. 

According to the results, the students improved and managed to produce better 

structured spoken sentences. The pretest and posttest results indicate that there was an 

increase in the mean from 2.8 to 3.7.  

Figure 1. Pre-Post Test Results of means. 
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Figure 1 represents the percentage that differentiates the progress of the processed 

data of the previous test, in this case the section of red color, the subsequent test is 

represented in purple. The sum and the average of all the score data in the previous test was 

2.8 out of 5 points, which represents 56% of compliance. After the test, the average was  

4.1 out of 5 points, which represents an increase of 81%.  

Figure 2. Results according to the category of the rubric  

Figure 2 is the representation of the scores that were evaluated in a scale from 1 to 

5. They are presented according to the categories of the rubric, such as task completion, 

pronunciation, interactive communication, and grammar. In the first video, the scores had 

an average of task completion (3.2), pronunciation (2.8), interactive communication (2.6) 

and grammar (2.8). The graphic visually shows the improvement in the posttest: 

completion of tasks (3.4), pronunciation (4.0), interactive communication (3.5) and 

grammar (3.8). The skill with the lowest mean in the first video was interactive 

communication, which was taken as a reference to give it a greater emphasis in the 

following videos.  
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Discussion 

In relation to the results, this action research determined that the videos created by 

the students helped the students to improve their speaking skills, demonstrating that 

through practice it is possible to improve the skill that was focused in the lesson plan 

developed for this innovation. These results will be compared and contrasted with those of 

previous studies and the theory stated in the literature review.  

These positive results can be compared to Yepez (2019) and Zambrano (2019) who 

also implemented peer assessment but in different contexts: language school (Yepez, 2019) 

and high school (2019). This indicates that the strategy can be applied in different levels of 

education. A commonality of this study and those of Saltos (2019), Vega (2019), Yepez 

(2019), and Zambrano (2019), is that they all applied a type of formative assessment: Self-

assessment (Saltos, 2019; Vega, 2019), and peer-assessment (Yepez, 2019; and Zambrano, 

2019). Another similarity is that they all apply a type of technology, for example: mobile 

devices, social media, and platforms to upload the videos. Lastly, they all were 

implemented to improve speaking skills and used rubrics for the formative assessment. 

Patri (2002) stated that when students are instructed on how to provide feedback. It 

can be similar to the teacher’s feedback. Training to use the rubric was an important 

element of this study as in other studies (Patri, 2002; Saltos, 2019; Vega, 2019; Yepez, 

2019; Zambrano; 2019). During the training of this study, it was observed that at the 

beginning the students did not agree that their own colleagues make a comment or send 

some kind of rating on their work. However, they saw that the comments were useful to 

recognize their failures. They understood that people who are at their same level can help 

them improve their work. This agrees with findings reported by Patri (2002). He argued 

that there may be issues of subjectivity, reliability, and validity. The same observations of 
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White (2009) and Lv (2013) were noticed in this study regarding the time dedicated to train 

students in using the rubric to assess their classmates’ videos.  

In this study, the researcher adapted the content of the lessons to students’ needs. 

Students worked in pairs to develop their videos. This repeated practice may have impacted 

students’ pronunciation. It was the element that had the highest increase. This matches the 

authors’ beliefs that pronunciation is one of the most difficult skills to acquire and students 

need repetitive practice to improve it (Prihatini, Prasetyarini, & Sutopo, 2015). These 

authors added that peer correction is a useful strategy not only to improve pronunciation but 

also to enhance understanding.  

Findings in this study are aligned with those of previous studies in terms of positive 

results and difficulties during the process. Thus, this strategy can be used in different 

contexts even with a low proficiency.   

Conclusion 

Based on the low speaking production of the students in the classes, this research 

article focused on helping to improve that limitation. This study can serve two-fold 

purposes, first, to assist students achieve the level stated by the local educational 

authorities, and specifically to improve students’ speaking production. 

The videos created by the students boosted their creativity. They applied the content 

of the lessons in a new way for them. They used rubrics and comments provided by their 

classmates. They had to follow a process to have their video recorded. They had to work in 

pairs, plan, and practice their recording until they were satisfied with it. These all elements 

were combined to improve students’ speaking. 

Peer participation allows promoting real communication and interaction to improve 

communication. There were other side effects because of this study. Other aspects were 
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developed, such as writing of dialogues, better grammar use was visible in the comments, 

and varied vocabulary. Due to the use of technology, performance was observed outside 

and inside the classroom. 

Thus, the application of peer-assessment combined with technology can improve 

students’ language skills. In this case, speaking was enhanced. This can be transfer to other 

subjects. 

Limitations 

The innovation developed normally; however, the innovation extended one more 

week due to the heavy burden participants have due to the weight of their degree, added to 

the fact that it was connected to their final exam period. They neglected delivery dates, 

general indications, and content of the activities. The results of the innovation were good, 

but it is considered that with a more favorable environment and time the level of 

effectiveness could be better. 

Another of the limitations was that students were not used to speaking practices in 

the classroom, it was a challenge to begin to implement it and to adapt to the activities. 

Despite their difficulties, they were adequately accomplished within the time assigned. 

Lastly, the fixed curriculum of the institution was also a limitation: it cannot be changed to 

adhere to this research study. This was complicated since it is an obligation to complete all 

the contents of said planning. 

Recommendations 

In accordance with the limitations that were presented in the previous section, future 

researchers must anticipate a variety of obstacles such as the times in which they must be 

applied, which adapts to the planning already established by the institution, indicate in 

advance the application of all the activities, verify that they have access to the place where 

they will be uploaded, although the results obtained by the innovation were good, it is 
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recommended to have a variety of students who have a standard level to be able to apply 

the innovation, since teachers have students of different levels can affect that some students 

do better the activities, leaving their peers who do not have that level further back in 

learning. After this application, the teacher researcher can say with certainty that the ability 

to speak is one of the skills that needs more work than teaching but the teacher researcher 

also concludes that it can become a powerful tool for students degree goal. 
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Appendix 1 

Student’s Demographic Information (Pre-survey) 

Available upon request. 
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Appendix 2 

Oral skills rubric 

Available upon request. 
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Appendix 3 

Backwards design lesson plan 

Available upon request. 


