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Abstract 

 The main objective of this study was to implement self-assessment and recognize the 

parts of speech to improve reading comprehension. This research analyzed quantitative 

data based on 34 participants, at a higher institution in Guayaquil, Ecuador. The 

instruments used in this work were pre and posttest to measure the progress of reading 

comprehension and knowledge of the vocabulary of EFL students and a checklist to 

measure self-assessment. The results showed a high impact of this study, having a 

Cohen's d=2.36, which shows a considerable increase in reading comprehension. The 

data obtained from the checklist showed an increase in the recognition of the functions 

of words in a text. Three samples of the checklists were considered to be analyzed, the 

results indicated that both nouns and verbs were the most recognized and differentiating 

adjectives from adverb was a challenge for them. This study provides benefits for both 

future researchers and students who will see the importance of knowing the parts of the 

speech and self-assessment to improve the performance of comprehensive reading. 

Keywords: self-assessment, parts of speech, reading comprehension, word 

recognition. 
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Resumen 

Este estudio tuvo como objetivo principal implementar la autoevaluación y reconocer 

las partes del discurso para mejorar la lectura comprensiva. En esta investigación se 

analizó datos cuantitativos basados en 34 participantes, en una institución superior de 

Guayaquil, Ecuador. Los instrumentos usados en este trabajo fueron una prueba de 

inicio y final para medir el progreso de comprensión lectora y conocimiento del 

vocabulario de los estudiantes de inglés como lengua extranjera y una lista de cotejo 

para medir su nivel de autoevaluación. Los resultados evidenciaron un alto impacto en 

este estudio, teniendo un Cohen´s d=2.36, el cual muestra un incremento considerable 

en comprensión lectora. Los datos obtenidos de la lista de cotejo mostraron un aumento 

en el reconocimiento de las funciones de las palabras en un texto. Se consideraron tres 

muestras de las listas de cotejo a ser analizadas, cuyos resultados indicaron que tanto los 

sustantivos como los verbos fueron los más reconocidos y el diferenciar los adjetivos 

del adverbio fue un reto para ellos. Este estudio brinda beneficios tanto para los futuros 

investigadores como para los alumnos quienes verán la importancia de conocer las 

partes del discurso y el autoevaluarse para mejorar la lectura comprensiva.  

Palabras claves: autoevaluación, partes del discurso, comprensión lectora, 

reconocimiento de palabras 
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Self-assessment and Parts of Speech to Improve Reading Comprehension 

Nowadays, students of all ages are learning to speak another language, 

especially English. In general, there are difficulties in developing the four skills: 

listening, speaking, writing, and reading. Reading has been one of the most challenging 

skills to improve for most of the students. According to Noor (as cited by Jahangard, 

Moinzadeh, & Karimi, 2011), there is no doubt that this skill is the hardest to achieve 

for college students, regardless of their academic level. Strategies have been used to 

improve this skill. Several researchers expressed that the more strategies teachers use, 

the more learners are going to be able to understand readings (Khaki, 2014).  

Researchers stated that to read comprehensively, learners should know the 

meaning of the words in a text. As Quinn, Wagner, Petscher, and Lopez (2014) stated, 

to learn better and read comprehensively, it is necessary to know the meaning of the 

words, combined with phonological, orthographic, and semantic representations. 

Limitation of vocabulary results in poor reading comprehension.  

Taking into account how vital vocabulary is, researchers have expressed that 

there is a  relationship among the amount of vocabulary learners know and reading 

comprehension (Hazemberg & Hulstijn, 1996; Hu & Nation, 2000, as cited in Masrai, 

2019). The volume of words pupils should know has been qualified to improve this 

skill. Thus, five thousand new words are enough to understand better (Laufet, as cited in 

Susoy & Tanyer, 2019). Nonetheless, others stated to read comprehensively, it is 

necessary to know as many words in the new language as in students' mother tongue 

(Goulder, Nations & Read, as cited in Susoy & Tanyer, 2019).  

Susoy and Tanyer (2019), after an experimentation done in Turkish with EFL 

learners, proved the benefits of a combination between vocabulary and reading, 

resulting in improving students's oral and written performance. This topic is discussed 
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to find new suggestions or solutions. Masrai (2019) found that studies done in China, 

and Taiwan demonstrated how this combination was useful for L2 learners giving them 

self-confidence.  

This issue has been discussed based on Ecuadorian reality in different levels of 

Education, primary and secondary, resulting in improved word recognition skills and 

upgrading their reading comprehension (Almache, 2019; Contreras, 2019; García, 2019; 

Ruiz, 2019). Contreras (2019) was the only study applied in a college in Babahoyo. 

There are not studies developed in Guayaquil city on students from Environmental 

Engineering career in a public university. Besides, previous local studies did not use 

self-assessment which provided more benefits to university learners.  

The UNESCO Institute for Statistics (UIS, 2017) conducted a research to 

identify in which level of reading were. Results indicated that 137 million did not read 

proficiently in their mother tongue. In Latin America, 54% of adolescents did not 

achieve Minimum Proficiency Levels (MPLs) in reading. According to local statistics, 

27% of Ecuadorian people do not have reading habits (Instituto Nacional de Estadísticas 

y Censos, 2012). The Ecuadorian government and other intergovernmental organism 

designed a project called National Book Promotion and Reading Plan to promote 

reading (Centro Regional para el Fomento del Libro en América Latina y el Caribe 

[CERLALC], 2016).  

The Ecuadorian curriculum was designed based on international standards 

(Ministerio de Educación, 2012) to increase learner's proficiency in English. These 

referents state learners should fulfill the B1 level of expertise according to the Common 

European Framework (CEFR) before they enter into college level. Nevertheless, a 

placement test applied to the university sudents who were part of this innovation 

evidence a low result.  
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This innovation was implemented in a public University in Guayaquil, where 

there was not a Language Center. English subject was part of the curriculum in each 

school of this institution. During the last semesters, learners showed the lowest rate in 

reading skills.  A placement was used to know their proficiency. This test showed that 

94.11% of the students were at the A1 level; just two of them were in A2, representing 

5.88% of the sample. Thus, this innovation was implemented to assist students to 

increase their reading comprehension.  

Literature Review 

This study focuses on self-assessment and parts of speech to improve word 

recognition and reading comprehension. Reading comprehension, vocabulary, parts of 

speech, and self-assessment were explored in this section. Communicative Language 

Teaching (CLT) principles was applied since every activity prepared for the lesson plan 

was based on it. 

Reading 

Reading is beneficial for language acquisition due to it provides more 

understanding, the more students read, the more words are acquired (Harmer, 2007). 

When they understand, they can create images and can generate the meaning of a word 

relating to their new knowledge with their memories of the experience (Pirozzolo & 

Wittrock, 1981). Furthermore, depending on the material teachers use, they will support 

how a sentence or paragraph is constructed modeling for future students' writing 

implementing strategies to enrich their experience.  

Being fluent and efficient in reading comprehension in L2 brings benefits such 

as: affective, cognitive, and linguistic (Tomlinson, 2013). Being fluent also involves 

anticipating what comes next in the text, helping learners comprehend a text. The 
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combination of these aspects increases student confidence to read and improve their 

comprehension.  

Traditionally, learners have been taught L2 based on language, vocabulary, and 

grammar, without paying attention to develop reading skills.  It is necessary to apply 

different strategies to encourage students to be active readers, so they become more 

critical. One interesting and useful approach is questioning, where teachers can start 

making questions, and learners should find the appropriate answer indicating that 

students have read carefully (Khaki, 2014). As specified in Bloom's Taxonomy, items 

can be modeled in different level and ages (as cited by Khaki, 2014). The level of 

difficulty of the questions applied will depend on the knowledge they have. By 

questioning researcher helped students to get the main idea and supporting details which 

are known as skimming and scanning strategies. 

Skimming. 

According to Allen (as cited by Diaz & Laguado, 2013), skimming is a useful 

tool that teachers and students apply to look for specific information. Yusuf (2017) 

stated, skimming is related to speed; however, it demands that readers increase their 

concentration to find what they are researching. 

To find the information, readers should focus on the title, headings, the first and 

last sentence of the paragraph, and fundamentally key words (Wahyuningsih, 2018). 

Besides, skimming helps to look for details, and it is possible to find the main idea of 

the text.  

Scanning. 

Like skimming, it is constructive to find information and to locate specific facts 

and details quickly (Maxwell, as cited by Diaz & Laguado, 2013), for example, dates, 

names, places, and others. As Yusuf and Nadya (2017) claimed this strategy is critical 



SELF-ASSESSMENT AND PARTS OF SPEECH  8 

 

to achieving reading ability, due to it is not necessary to read the whole text to find the 

information required. Furthermore, most of the teachers applied this technique is their 

reading courses to find specific information (Maxwell, 1970, as cited by Yusuf & 

Nadya). 

Vocabulary and Reading Comprehension  

 According to Kintsch, Perfetti and Brittt (as cited in Zhang, 2017), the 

knowledge of word meaning and grammar play an essential role when learners have to 

create propositions, which help from the beginning to comprehend a text. Also, Laufer 

(as cited in Susoy & Tanyer, 2019) stated vocabulary from any book is an essential tool 

and a pre-requirement for text comprehension. Jahangard et al. (2011) affirmed the prior 

researchers' theories when he said that the amount of vocabulary is a pre-requirement 

for being successful in L2 reading comprehension. 

In contrast, Perfetti, Landi and Oakhill (2005) stated that learners inferring the 

meaning of a word could understand a text. It means apprentices could deduce the 

purpose from the context. Applying this kind of activity, facilitators allow the 

apprentice to recognize how much they have learned.   

Parts of speech. 

According to Harmer (2007), parts of speech are considered the essential 

components of a sentence: nouns, verbs, adjectives, adverbs, prepositions, and 

conjunctions. These components join sentences. Nevertheless, it should be considered 

which words can be used for subjects, what the words come before or after a noun, or 

for connecting ideas. As Sahid (2019) indicated, parts of the speech are similar to 

components of a house. It means, to structure a sentence it is necessary to add the 

components that will give the meaning or message to the reader. Every words has a 

function in this structure. These are defined according to their semantic meaning. 



SELF-ASSESSMENT AND PARTS OF SPEECH  9 

 

Verb: action or state (have, make, play)  

Noun: person, places or things (Peter, classroom, Chimborazo) 

Adjective: describe a term (small, fancy, this, that) 

Adverbs:  modify verbs, adjectives and even other adverbs (quickly, very)  

Pronouns: replace a noun (I, he, him, mine) 

Conjunction: join clauses or sentences (and, but, so) 

Parts of speech are syntactic units defined by their syntactic relationship among 

each other (Haslam, 2019). For example, words can be changed from one section to 

another through a different process. It means its functions are detached depending on 

the situation: love, lovely, and loving.  

Self-assessment 

There are two types of assessment: formative and summative assessment. 

Formative assessment occurs during the teaching-learning process (O'Malley & Pierce, 

1996, as cited by BaniabdeIrahman, 2010). In this process, it is posible to detect the 

weaknesses and strengths of the students. Thus, self-assessment helps students to 

improve their performance (BaniabdeIrahman, 2010). It provides students the 

opportunity to measure their progress and assess themselves.  

Metacognitive and motivational factors are intimately involved with self –

assessment (Paris & Paris as cited by Van Reyboeck, Pennemam, Vidick & Galand, 

2017).  The selection of topics, the period of working, and the working group will 

permit students to be more independent and take control of their needs. Moreover, 

involving them actively, students will keep their interest and be more responsible for 

their learning.  

 Despite the benefit this technique could have, self-assessment demands lot of 

effort from students; they must be aware of how much they need to do to achieve their 



SELF-ASSESSMENT AND PARTS OF SPEECH  10 

 

goal (Hung, 2019).  Students have to question themselves what they have learned based 

on rubrics or criteria given to them (Raaijmakers, Baars, Paas, van Merrienboer & van 

Gog, 2019). A high standard of quality must have these criteria to avoid mistakes 

because learners could identify their performance as correct, giving them a wrong self- 

confidence. To point out, they might bias their self-assessment (Koriat, as cited in 

Raaijmakers et al. 2019). 

Communicative Language Teaching (CLT) 

According to Richards (2006), CLT is the group of principles about the teacher's 

goal, how much students should learn, techniques, types of activities to be applied, and 

which roles teachers and students have in the classroom. Sidek and Ja'afar (2017) stated 

that teachers apply CLT principles with the only purpose of meaningful communicative 

language activities. These are used based on student's needs to promote communicative 

competence. Logically, learners will feel more engaged, and they will create an 

interdependent social relationship.  

Facilitators apply activities based on CLT principles in reading classes that 

allow them to interact and use the language, for instance: role plays, games, problem-

solving tasks, peer, and group activities. As Kustati, Yusuf and Maarof (2018) claimed, 

this kind of strategy helps students increase their interest in reading and facilitating the 

use of the language for real purposes.   

Backward Design Model 

 Wiggins and McTighe developed an educational planning model in 1998. It 

focused on structure curriculum, assessment, and instruction (Hosseini, Chalak, & Biria, 

2019). This planning emphasized the importance of transforming the acquired 

knowledge into new situations and pointing out all the communicative aspects of the 

language (Paesani, 2017). As Ontaneda and Sanchez (2017) stated, Ubd transforms 
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teachers into architects, designers, creators what they want to see in their students or 

what they need to learn and understand. 

Due to the problems the students face at the time of reading comprehensively, it 

is required to conduct this research called "Self–assessment, and Parts of Speech to 

Improve Reading Comprehension". The questions that arose from this study are 1. To 

what extent do parts of speech improve learner's reading comprehension? 2. To what 

extent do students know parts of speech? 3. Which parts of speech will be the most and 

least impacted by self-assessment? 

Innovation  

This innovation was applied for five weeks, which included parts of speech to 

improve word recognition and a little practice of skimming and scanning to improve 

student's level in reading comprehension, based on the results of the placement test that 

showed learners are in A1.1 and just two of them in A2 level. Their low grades also 

evidenced a lack of knowledge in this aspect. Under these circumstances, university 

students from the 5th Semester were addressed in this study to improve this skill.   The 

instructional plan was based on the textbook they managed, and extra material from 

websites.  

During the first week, students received instructions on working in a group 

during the first activity. They described different pictures. They wrote the words they 

knew in the back of the paper and then classified them into nouns, verbs, pronouns, and 

adjectives. After this activity, the teacher explained the function of the words and 

organized them. Students checked and corrected their misunderstanding. These 

activities engaged students in this study.  During the next four weeks, different exercises 

applied put in practice the innovation. The teacher began with the most common parts 

of speech (noun, pronouns, verb, and adjectives). 
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Nevertheless, prepositions, conjunctions, and adverbs were taught later due to 

learners were university students, so they demanded to learn more.  Students had five 

hours of class every week—three hours in the classroom and two hours in the 

laboratory.  

The lesson plan was designed using backward design and the English book that 

students handled. The activities included in it were adapted to put in practice some 

strategies that helped to introduce the topic of this innovation. Besides, some extra 

materials were applied to reinforce knowledge. In the last three weeks, skimming and 

scanning strategies were introduced and taught to students to evaluate their reading 

comprehension skills.  

At the end of each class, they had to complete a checklist to measure their 

improvement. Students were giving the right answer to each topic according to what 

they had learned in each class. Two quizzes were applied to assess their advance, and 

evaluations were checked by peer work. It means, they were evaluated by their peers; 

later, the teacher reviewed again to confirm their grades. Students applied new   

knowledge; that is why they did oral and written presentations, and in the end, they 

made a presentation in front of the class as a final project. 

Methodology 

This study is an action research with quantitative analysis. The quantitative 

instruments used in this research were a pretest and a posttest, a checklist, and a survey.  

Participants  

The participants in this study were 34 students, 19 women and 15 men, who 

study in a public university. From 20 to 25 ages. They were in the 5th semester, 75% 

were from the coastal region, 20% were from highland, and 5% came from other 

countries. They were from the average middle class. They had different learning styles. 
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Based on a placement test they took, they got A1.1 level according to CEFR. Two of the 

34 students got A2 level in this same test. 

Instruments 

Before this innovation, the teacher piloted three different topics to know in 

which of them learners struggle more: summarizing, skimming, and scanning, and 

finally, parts of speech. The first two strategies were the most complicated for them, 

they needed more knowledge of vocabulary. Therefore, the first step was to reinforce 

vocabulary by the classification of words into parts of speech. That helped students gain 

more semantic and syntactic knowledge.  

To answer the first and second questions, students took a pretest and a post-test. 

The tests had three short passages to measure how much students know about parts of 

speech and reading comprehension. The first two completing questions connect to parts 

of speech, and the last section is multiple-choice questions to put in practice skimming 

and scanning and reading comprehension. This test was evaluated over 10 points each 

section 

To answer the third question: Which part of speech will be the most and least 

impacted by self-assessment? During the period of implementation of this research, 

students completed a checklist. The same instrument was completed after each class to 

determine how much they had learned. For the analysis, the first, the middle, and the 

last ones were considered and reported in a graphic chart. This instrument was made of 

eighteen items. The first eleven are yes / no questions, and the others were for 

completing information about parts of speech (nouns, adjectives, verbs, prepositions, 

adverbs).  
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Data Analysis 

RQ# 1.  To what extent do parts of speech improve learner's reading 

comprehension? 

 Data obtained from the pre and post-test coded in an Excel sheet. It was 

transferred to SPSS to know descriptive statistics: minimum, media, maximum, and 

standard deviation. Moreover, Cohen's was calculated to get the effect size of the 

sample and identify the impact on the innovation in learning.   

RQ# 2. To what extent do students know parts of speech? 

 Pretest and post-test had two sections to measure the level of word recognition 

of the students. Grades were analyzed using the SPSS program to establish the impact 

of the study. Cohen's d was used to define effect size 

RQ# 3. Which parts of speech will be the most and least impacted by self-

assessment? 

To identify which part of speech was the most and least impacted by the strategy 

implemented, a checklist was used. After each class, students completed it according to 

what they learned. Three of these checklists were chosen for been analyzed, and the 

results reported in a frequency table. 

Ethical Considerations 

To carry out this study, the researcher requested permission from the University's 

authorities to put this innovation in practice. In addition, consent from students because 

they were adults. They received information about the innovation and the process of the 

research. Besides, the facilitator explained that grades obtained by students did not 

affect their final results  

Results 

          Results of the implementation are shown founded on research questions  
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1. To what extent do parts of speech improve learner's reading comprehension? 

2. To what extent do students know parts of speech? 

3. Which parts of speech will be the most and least impacted by self-

assessment? 

Pretest and post-test based on the reading comprehension section 

The improvement of the grades denotes that the practice of different strategies to 

improve word recognition helped them to increase their reading comprehension. Table 1 

shows the overall results of the pre and post-test. As it is confirmed, before the 

implementation of this study, the sample had an average in their grades of 4.59. After 

the innovation, they showed a great improvement, getting a final average of 8.62 

Cohen's d results is calculated in large effect size with 1.96.  The p-value showed a 

result of 0.000, as evidence of student's improvement. This did not happen just by 

coincidence. 

Table 1 

General Results of reading comprehension question 

  N Min. Max. M 

M. Std. 

Error SD  d 

p- value 

<0.05 

Pre-test 

Reading 

Comprehension 

34 0.00 10.00 4.59 .46 2.70 

1.96 0.000 
Post-test 

Reading 

Comprehension 

34 6.00 10.00 8.62 .24 1.41 

Valid N 

(listwise) 
34           

Note:  N: population, Min: Minimun, Max: Maximun, M: media, SD: standard deviation, d: Cohen's d 

 

Pretest and Post-test based on parts of speech and how learners use them 

correctly 

 Table 2 shows the comparison between the pretest and post-test about how 

students made improvements when applying strategies to recognize words and their 
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functions in the first section of these tests. From the initial size (M=4.79, SD= 1.77) and 

the final sample (M=8.12, SD= 1.20), it is evident the improvement of the students in 

this area Cohen (1998) stated that a result showed a significant effect when the effect 

size is larger than d=0.8. Based on the sample of this study, Cohen's d = 2.24, it 

represents a high impact in learners. 

 Table 2 

General Results of parts of speech-word recognition questions 

  N Min. Max. M 

M. Std. 

Error SD  d 

p- value 

<0.05 

Pre-test Parts of 

Speech 
34 2.00 8.00 4.79 .30 1.77 

2.24 0.000 
Post-test Parts 

of Speech 34 5.00 10.00 8.12 .21 1.20 

Valid N 

(listwise) 
34           

Note:  N: population, Min: Minimun, Max: Maximun, M: media, SD: standard deviation, d: Cohen's d 

Progress of student's self-assessment  

 Final results are indication of learner's improvement in self-assessment strategy. 

A checklist was used to monitor how the self-assessment technique allowed learners to 

measure the amount of knowledge they have acquired. The outcomes of this instrument 

reinforce the data obtained from the tests. 

 The parts of speech which impacted the most in students were nouns and verbs. 

They got an average of 32 of 34 who enriched recognizing both issues. The least 

affected based on self-assessment is adverb. It could happen, because this part was 

added in the last two weeks of the implementation, they have struggled with this 

function, also, they compared the role of adverbs with adjectives. They completed the 

checklist after each class, just three of them were considered for evaluating self-

assessment: the first, the middle and the final one 
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Table 3 

General Results of checklist question 

  FIRST  MIDDLE FINAL 

QUESTIONS 
      

YES                 
      

YES                 
       

YES                 

Do you recognize parts of speech? 6 14 27 

Do you know what parts of speech are? 3 9 29 

Can you give examples of parts of speech? 4 11 30 

Can you recognize a noun? 1 12 31 

Can you recognize a verb? 7 17 32 

 Can you recognize an adjective? 0 10 27 

Can you recognize an adverb? 0 7 23 

Can you recognize a preposition? 
2 12 25 

Can you scan the reading in order to find specific 

information? 0 8 30 

Does a noun refers to person, place or object? 3 9 32 

Does a verb tells the action? 22 28 33 

Does an adjective describe a noun? 7 10 29 

Does an adverb modifies the adjective? 2 6 24 

 

Figure 1 

General Progress of checklist question 
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Discussion 

The present action research examined the impact of self-assessment and parts of 

speech. The results are used to compare and contrast with literature review applied in 

this study. 

Findings from the post-test 

Through the implementation of this study, which evaluated parts of speech and 

self-assessment in college students, reading comprehension can be enriched to facilitate 

the learning process. Cohen's d =2.36 shows the high impact of this innovation. When 

learners increase their speed recognizing words in a context, they can even make a 

stronger prediction of reading comprehension.  

The final results show a noticeable increase in students' grades in sections studied: 

parts of speech and reading comprehension. Based on learners' perspectives, they 

expressed increasing reading comprehension. They know more words and their function 

as well. Knowing words and combining aspects such as phonological, orthographic, and 

semantic representations help learners comprehensively (Quinn, Wagner, Petscher & 

Lopez, 2014).  In a private session with some students, they revealed it was necessary to 

start from the beginning to comprehend a text. It means understanding the meaning of 

the word to have a clear idea of what a document want to communicate. It is remarkable 

to say it was not an interview with a specific purpose; it was just commented by 

students. At the end, the results evidenced the connection of word recognition to 

improve reading comprehension. 

Moreover, learners felt more motivated to read due to they considered they could 

increase their level of comprehension, and sometimes they could anticipate the message 

of the text (Tomlinson, 2013). In addition, most of the students improved their reading 

speed when they learned how to use skimming strategy. It was difficult for them to skim 
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correctly, however, they improved this technique in a fifty percent of level. it is 

necessary to continue implementing different exercises where they could achieve this 

aim and they could focus on what they are reading. As Yusuf (2017) claimed to increase 

reading speed, students must intensify their level of concentration to find specific 

information 

In regards of reading comprehension, this skill tends to be the first skill for being 

developed in a foreign language, similar to their mother tongue. Learners start to 

associate words in the context of a reading. 

To read comprehensively, it is necessary to know the meaning of the word and 

their function in the context.  

Findings through checklist  

 Based on the results of student's checklist, the 34 participants struggled at the 

beginning of the intervention, due to it was the first time they competed an instrument 

that measures how much they had learned during the class. Self-assessment demanded 

lot of effort from students, because they needed to know what to do to measure how 

much they have learned (Hung, 2019). Despite the instruction given by the researcher, 

they needed a model of how to fulfill the form. It was an arduous work to do for 

learners to accomplish and evaluated themselves, prioritizing their honesty; they knew 

the real improvement would be shown after the post-test. Fortunately, by the 

implementation of hands-on activities, participants could improve word recognition and 

use them correctly in a text.  

 Besides, self-assessment helped students to improve student's performance. 

They detected their weaknesses and strengths. Also, they measured their improvement 

(BaniabdeIrahman, 2010). Thus, keeping students motivated, challenging them with the 
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selection of topics, work in group allowed learners being more independent and more 

responsible (Van Reyboeck, Pennemam, Vidick & Galand, 2017).  

 Positive results are similar to Almache, Contreras, García and Ruiz (2019), who 

developed action research in differcnt cities from Ecuador related to parts of speech, 

even though they did not use self-assessment in their studies. 

Conclusions 

 The present action research reveals an improvement in the scores from 

participants after the intervention. It is relevant to express the aim of this study, which 

shows how knowing parts of speech and self-assessment help to improve reading 

comprehension reducing the low level of understanding reading in college students. As 

Jahangard, Moizandeh, and Karimi (2011) stated to read comprehensible is difficult to 

accomplish for university students despite their academic level. 

By the use of suitable activities, participants increased their understanding, and 

sometimes they did not require to use a dictionary to find the meaning of the word, they 

understood in context. These findings are related to what Perfetti, Landi and Oakhill, 

(2005) stated that learners inferred the meaning of the word and they could understand 

the text. 

 Concerning the third question related to what parts of the speech were the most 

and the least impacted by self-assessment, results showed that the most impacted were 

nouns and verbs, and the least impacted was the adverb because students confused it 

with the adjectives. This issue should be considered for future researchers to find 

different strategies that support learners, and that students can use adverbs properly.  

 To sum up, this study can contribute to the teaching-learning process. Knowing 

the function and meaning of words provide more confidence to read comprehensible.  

Thus, it is vital to implement new strategies to enhance new knowledge. 



SELF-ASSESSMENT AND PARTS OF SPEECH  21 

 

Limitations 

Besides the positive effects of this study, there were several limitations when 

applying this improvement. First, institutional paperwork to get permission from the 

authorities.  In the beginning, the dean of the faculty refused students are part of this 

study. She assumed the name of the University could be affected if the students do not 

achieve the aim of this work. However, after some explanations given by the instructor, 

and to prove how students will benefit, she decided to sign the request. 

Time was another restriction to overcome. The innovation started in the middle of 

December. It is known, this is a difficult month where learners do not have any desire to 

study, because of the nearest holidays. Nevertheless, they felt it was essential for them 

to, so they worked hard. 

Despite the conversation the researcher had with the coordinator to receive two 

courses with the same characteristics, it was not possible. It would be better to have a 

control group to compare this study and to have more reliable results. 

According to the teacher's schedule, a laboratory was assigned to her. 

Nonetheless, it was not possible to use it due to this room was not available because 

different activities were done in it, like exams from SENESCYT. 

Finally, and the most important the student’s knowledge of words, it was limited. 

The result of the proficiency test was a sample of this problem. It was required to focus 

on teaching essential vocabulary.  

Recommendations  

 It is vital authorities could adapt to changes. Most of the times, they demand 

teachers just follow orders and complete the syllabus strictly without paying attention to 

students' needs. They should be open mind to cooperate and promote teacher's training 
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in this area. Additionally, they have dropped the number of hours per week during this 

semester.  

As it was mentioned before, for future implementation, it is recommended to 

have a control group that allows to contrast date. Also the number of times should be 

increased to have more reliable data as well.  

Although, reading is the base skill that should be considered to teach learners in 

their L1, they do not have enough background in reading at school or even at home. It is 

suggested to start reading more, so learners can increase the amount of vocabulary and 

the comprehension of a text. 

Finally, it is crucial to develop intrinsic motivation in students to read. Teachers 

must show a positive attitude in front of students, and willingness to teach, involving 

the student with his/her positivism to create a learning environment. 
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Appendix 1 

Lesson plan 

Available upon request.  
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Appendix 2 

  

Demographic Information/ Información Demográfica 
  

Available upon request. 
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Appendix 3 

NAME: __________________________________________   DATE: ________________ 
 

PRE-TEST/ POST-TEST (Level A1- 5th.  Semester) 
 

 

Available upon request. 
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Appendix 4 

 

NAME: ____________________________________________ COURSE: ______ 

DATE: ________________________________________________________ 

 

CHECKLIST 

Available upon request. 

 

 

 


