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Proyecto de Investigación 

  

Certifico que SUSANA FABIOLA DUTAN QUIZHPI ha cumplido satisfactoriamente su 

investigación acción como pre-requisito de graduación de Magíster en Pedagogía de los 

Idiomas Nacionales y Extranjeros con Mención en la Enseñanza de Inglés.   

  

Su investigación es parte del proyecto Peer Feedback to Improve Speaking cuyo objetivo 

general es conocer el efecto de retroalimentación de pares para mejorar la producción oral 

en inglés, cuyo titular es Ms. Rossana Ramírez.   

 

El proyecto se implementa en cinco contextos y niveles de eficiencia en inglés  

diferentes. En este proyecto, cada participante desarrolla la investigación-acción en  

un contexto educativo diferente. Las secciones de literatura y metodología  

(instrumentos y análisis de datos) son las mismas.   

  

Particular que comunico para los fines consiguientes.    
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Abstract 

This study explored the role of peer feedback using WhatsApp to improve English as a 

Foreign Language (EFL) students’ speaking skills. The sample involved 36 students with 

A2 level of English in a private high school in Cuenca.  Learners had to develop five 

speaking tasks, so they had to record audios, sent them to a partner and then gave and 

received peer feedback for each task using a rubric.  The instruments applied were a survey, 

a pre and post-test as well as learning logs. Results of Cohen’s d= 4.301 in each of the field 

of accuracy confirmed that this innovation was significant. Furthermore, results showed 

that students perceived peer feedback as a useful tool to improve their speaking skills.  It is 

concluded that peer feedback of students’ recordings facilitated by WhatsApp, can in fact, 

improve the accuracy speaking skill.  This study can lead to future studies in the field of 

TESOL as well as in the field of English as a Foreign Language (EFL) in the Ecuadorian 

context. 

Keywords:  peer feedback, speaking skills, accuracy, EFL 
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Resumen 

Este estudio exploró el papel de la retroalimentación entre pares mediante WhatsApp, en el 

desarrollo de las habilidades de expresión oral de los estudiantes de inglés como idioma 

extranjero. La muestra involucró a 36 estudiantes con nivel A2 de inglés en una escuela 

secundaria privada en Cuenca. Los alumnos tuvieron que desarrollar cinco tareas para 

hablar, por lo que tuvieron que grabar audios, enviarlos a un compañero y luego brindar y 

recibir comentarios de los compañeros para cada tarea utilizando una rúbrica. Los 

instrumentos aplicados fueron una encuesta, una prueba previa y posterior, así como 

también los registros de aprendizaje de los estudiantes. Los resultados Cohen d = 4.301 en 

cada uno de los campos de precisión confirmaron que esta innovación fue significativa. 

Además, los resultados mostraron que los estudiantes percibieron la retroalimentación de 

sus compañeros como una herramienta útil para mejorar sus habilidades para hablar. Se 

concluye que la retroalimentación entre pares de las grabaciones de los estudiantes 

facilitada por WhatsApp, de hecho, puede mejorar la precisión de la habilidad de hablar. 

Este estudio puede conducir a futuros estudios en el campo de la enseñanza de inglés a 

nativos de otra lengua, así como en el campo de inglés como lengua extranjera en el 

contexto ecuatoriano. 

Palabras clave: retroalimentación entre pares, habilidades para hablar, EFL 
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Peer Feedback Facilitated by WhatsApp to Develop Accuracy in Speaking: An Action 

Research Study 

Teaching a foreign language requires the development of four skills: listening, 

reading, writing, and speaking. The four skills are the pinnacles of language which take to 

greater heights (Manaj, 2015).  Devi and Rao (2018) stated that the aim of learning a 

language is directly linked with listening, speaking, reading, and writing (LSRW) skills that 

are to be developed as a process of communication.  

 Teachers of English as a foreign language around the world have tried to develop 

in their students the ability to speak English. Since accuracy is the capability to produce 

speech without errors (Housen & Kuiken, 2009). Ecuador is not an exception. However, 

one of the biggest problems teachers face is the limited access to opportunities to use the 

language outside classrooms. Additionally, most EFL Ecuadorian public classrooms are big 

classes with more than 35 students per class that number exceeds the ideal number to 

practice speaking skills (Urrutia & Vega, 2010). 

 Another problem is that in Ecuador English has been taught as optional. It means 

the teaching of English was not mandatory in public schools. In order to improve the level 

of English knowledge of Ecuadorian students, the Ministry of Education stipulated, a new 

Curricular Reform that included three periods of English classes for primary school and 

five periods for secondary schools (Ministerio de Educación, 2014).  However, this reform 

was not applied uniformly, due to many factors. This resulted in the lack of development of 

the English language at an early age when it is considered the best age to learn a language.  

On March 2014, the number of periods for English as a foreign language (EFL) classes in 

the high schools was regulated as five class periods per week in every private and public 



PEER FEEDBACK FOR SPEAKING 

 

 6 

 

institution from 2nd elementary school grade to third grade of Bachillerato to improve the 

proficiency in students (Ministerio de Educación, 2016).   

In spite of the above-mentioned antecedent, Ecuador has a low level of English. 

According to an international company that conducted a third edition of the study entitled 

English level Index, it was announced that Ecuador ranked 65th out of 88 countries with a 

score of 48.52 out of 100. The report indicated that Ecuador was relocated in the group of 

countries that have a low level of English worldwide (Education First, 2018).  

Studies indicate that students have to face with many limitations to improve 

speaking skills (AL-Eiadeh, Al. Sobh, Al-Zoubi, & Al-Khasawneh, 2016; Derakhshan, 

Khalili, & Beheshti, 2016); Some of these are frustration, humiliation, shortcomings in pre-

educational English learning, weakness in pronunciation, limited vocabulary, fossilization, 

lack of confidence, anxiety due to inaccurate pronunciation, and misunderstanding of 

words, among others. Such problems intensify when teachers want to improve speaking 

skills in a non-English speaking country like Iran (Rashtchi & Khoshnevisan, 2008), and in 

Ecuador, as is the case with this study.  

The use of technology in classes is an aspect that teachers should add in their 

planning since technology provides unlimited resources to language learners (Bull & Ma 

2001). Today, the internet, technology, the media, and the use of English virtual social 

networks provide greater opportunities for meaningful and authentic language use. 

(Richards, 2014). Hubbard (2009) added that computer applications provides language 

learners to access many materials that help support their learning, and mobiles are not the 

exception. Everyone has smart phones these days, they include several applications like: 

WhatsApp, Facebook, Twitter, and Instagram, so teachers should take them as an 

advantage to improve English language skills. 
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Today, the Internet, technology, the media, and the use of English face to face as 

well as on virtual social networks provide greater opportunities for meaningful and 

authentic language use (Richards, 2014). Hubbard (2009) added that computer applications 

provides language learners to access many materials that help support their learning, and 

mobiles are not the exception. 

Combe and Codreanu (2016) concluded that students engage more and had more 

oral interaction in EFL with the use of blogs on YouTube. Similarly, Minalla (2018) 

showed that students who used WhatsApp for voice messages improved their verbal 

interaction. Additionally, Oxford (1991) revealed that communicative competence can be 

developed through real activities using meaningful and contextualized language. However, 

the time in a class is not enough to practice the four skills, so using WhatsApp could 

be a solution to this problem. It is the most-used messenger app by students in high school. 

At present, WhatsApp is a mobile messaging app which allows to exchange messages 

without having to pay for SMS (WhatsApp official webpage, 2015). 

Using WhatsApp activities in EFL/ESL speaking classes has become popular in 

recent years, as it allows for unique and versatile learning opportunities. While using 

WhatsApp, students have the chance to individualize their learning, especially the language 

they have been working on. For example, they can monitor and check their language output 

for mistakes. Further, students are able to practice their pronunciation (accent, intonation, 

speed of speech) while rehearsing for the recording, all while exposing themselves more to 

the language and building positive feelings towards speaking. It is well known that anxiety 

is “a mental block against learning a foreign language” (Horwitz, Horwitz, & Cope, 1986, 

p.125). However, even if it is well known that mobile phones ease increased access to 
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information, it is less known how mobiles promote new learning (Valk, Rashid, & Elder, 

2010).  

Nowadays, there is an increasing amount of literature concerning to technology and 

its use in the classroom, also how to adapt it to different subjects. Kee and Samsudim 

(2014) reported students to have positive comments towards using mobile devices in 

performing their learning. They perceived that mobile devices must be for entertainment 

and learning because they are very convenient, give fast responses, and get access 

information.  

Several pieces of research have also highlighted the importance of formative 

feedback for enhancing learning among students, since it is considered as a vital approach 

to facilitate students’ development as independent learners in order to monitor, evaluate, 

and regulate their own learning (Ferguson, 2011).   Dignen (2014) argued that feedback is 

the most important communication skill, both outside and inside the classroom because it is 

around all the time, it is just another word for effective listening, it is an opportunity to 

motivate, it is essential to develop performance, and is a way to keep learning. Hyland 

(2006, p. 102-103) claimed, “Providing feedback to students is often seen as one of the 

teacher’s most important tasks, offering the kind of individuals’ attention that is otherwise 

rarely possible under classroom conditions.”  Wiggins (2012) mentioned that if the students 

receive feedback and they have the opportunity to use feedback, this process would 

improve students’ speaking ability. Considering the important role of feedback in learning, 

teachers must be aware of its use when planning their activities. Feedback given by peers 

may be a solution to increase students’ proficiency and learning (Gielen, Peeters, Dochy, 

Onghena & Struyven, 2010). 
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Peer feedback has received importance for the potential of developing students’ 

learning from various researchers in L2 learning (Hu, 2005; Lam, 2010; Min, 2016). The 

use of peer input to enhance speech skills have concluded that peer feedback improves the 

quality of speech performance (Chen & Zimbardi 2014). However, there are few studies 

about peer feedback at the high school level (Rotsaert, Schellens, Panadero, & Raes 2018; 

Sloan, 2017).  Additionally, the role of the peer feedback process allows students to be the 

main actor and modeler for their learning process; this helps students develop learner 

autonomy more effectively and achieves higher levels of critical thinking; it assists learners 

to develop critical reflection skills, learn to listen, evaluate adopting clear criteria and offer 

good quality feedback 

In Ecuador, there is a gap in research in the use of peer feedback supported by 

technology at the high school level. This action research study has been centered on how an 

EFL learners can have more opportunities to improve their speaking skills with peer 

feedback using WhatsApp. This study was focused on one aspect of spoken production, the 

sustained monologue, which, includes definition and narrative according to the Council of 

Europe (2018).   

The Common European Framework of Reference (CERF; Council British, 2018) 

descriptors level A2 says students “Can describe plans and arrangements, habits, and 

routines, past activities, and personal experiences” (p.74). Besides that, this feature is 

related to the Ecuadorian In-Service English Standards of speaking production in the Level 

A2: “Use a series of phrases and sentences linked onto a list to communicate in simple, 

routine tasks within the personal, educational, public, and vocational domains “(Ministerio 

de Educación, 2012, p. 10). 
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Literature Review   

This section explores not only the benefits of using peer feedback in the 

development of speaking skill, but also researchers’ points of views about the use of social 

networks in second language learning to increase accuracy in the speaking among students. 

It contains information about the key elements of this study that helps to monitor the 

process of the study to get better results. 

Peer Feedback 

Various educational researchers have explored the cognitive benefits of using 

feedback as a part of learning and found that effective feedback enhances both the giver’s 

and the receiver’s learning and development (Brookhart, 2018). It means, it is necessary not 

only teachers’ feedback but also feedback from both themselves and peers. Wiggins (2012) 

said that peer – feedback would enhance student performance and learning if the student 

receives feedback and then he or she uses that feedback. This process will improve 

student’s performance and learning. 

John Hattie in his article “Feedback in Schools” (2012) discussed in depth the 

research around intentional feedback, including its benefits and the specifics of how to do it 

well. Duckworth (2016) discussed the necessity of intentional practice and goal setting to 

better inform feedback and improve academically. Also, feedback has been demonstrated to 

play an important role in instruction (Mory, 2004; Topping, 1998) with many learning 

theorists positing that it is essential to students’ learning (Driscoll, 2000). In general, 

instructional feedback provides students with information that either confirms what they 

already know or changes their existing knowledge and beliefs (Mory, 2004). Higgins, 

Hartley, and Skelton (2002) noted that feedback that is meaningful, of high quality, and 

timely helps students become cognitively engaged in the content under study, as well as in 
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the learning environment in which they are studying. Nicol and Macfarlane-Dick (2006) 

suggested that feedback serves as a form of formative assessment, designed to improve and 

accelerate learning. Specifically, they describe feedback as ‘‘anything that might strengthen 

the students’ capacity to self-regulate their own performances’’ (p. 206) 

Because of the important role feedback plays in learning, teachers need to be aware 

of its use in the design of their activities. Nonetheless, a difficult task can be to provide 

regular, quality feedback to each student (Liu & Carless, 2006).  Peer feedback may be a 

solution for increasing its frequency and helping students to learn (Gielen, et al., 2010). 

Some Concerns and Challenges of Peer Feedback  

Despite its perceived benefits, some researchers found that peer comments were 

viewed with skepticism and produced few benefits. A number of studies challenged the 

strong positive comments about peer review and cautioned that some peers are likely to 

comment on surface errors and give advice that does not help revision. Moreover, some 

studies questioned the validity of peer's comments (Zhang, 1995, Leki, 1990, Nelson & 

Murphy, 1993).  

Zhang (1995) found that nearly 94% of the participants indicated preference for the 

teacher feedback over peer feedback. Ching (1991) questioned whether students are capable 

of providing a high-quality feedback similar to that offered by their teachers and he opined 

that unless we offer our students proper training on giving feedback, they are likely to keep 

on giving comments on syntactic errors and avoid semantic or textual ones that are 

concerned with the development of ideas and the content itself. Sufficient training was the 

concern of several studies.  

Berg (1999) examined the effects of peer response on ESL students’ revision 

strategies and writing outcomes. The main question addressed in her study is whether 
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trained peer response influences writing outcomes, revision strategies, and peer talk about 

ESL student texts. The study revealed that “trained peer response positively affected 

writing outcomes, revision strategies, and peer talk about ESL student texts” (p.240). Berg 

confirmed the success of peer response training by making a comparison for revision 

outcomes after peer feedback by trained and untrained students. As a result of peer 

feedback followed by revision, she found that trained students’ responses generated more 

content changes and they scored higher on improving the overall quality of their own 

drafts. Tang and Tithecott (1999) indicated that “experience reveals that students should be 

given intensive training to enable them to participate fully in the process” (p. 36).  

Rollinson (2004) examined the experiences of four Spanish students and their 

perceptions of the peer response process. He concluded that “if response groups are to work 

for every writer, then current notions of preliminary peer training must be extended and 

personalized to take into account the ongoing needs of the individual operating within the 

group” (p.79). Hong (2006) investigated the perceptions of 22 advanced English major 

students over peer response. Findings revealed that the respondents have “very negative 

reactions to peer response” (p.49). The author suggested training students to do peer 

response as a pre-requisite for the success of such activities. 

Speaking 

Speaking does not only help to understand the linguistic characteristics but also to 

translate and know the meaning of the messages. To that end, vocabulary and grammar are 

key components (Derakhshan, Tahery, & Mirarab, 2015). Lucas (2001) listed other 

decisions that appear during the development of speaking: being knowledgeable of the 

topic, organizing thoughts into spoken ideas, structuring the message, and responding to the 

listeners’ feedback. For Backlund (as cited in Al-Eiadeh, et al., 2016), the same issues are 
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classified into social, self, and content knowledge. The author added that communication 

may be impaired if students show deficiencies in one of them.  

Pronunciation is the action of producing sounds of speech to communicate a 

message (Dalton & Seidlhofer, 1994). For this reason, possessing a good pronunciation of 

the foreign language is vital in oral communication. In addition, it is important to recognize 

that foreign language students must aim at developing a good pronunciation but this does 

not mean that they have to sound exactly like a native speaker. Rather, foreign language 

speakers need to be understood in the target language (Celce-Murcia, Brinton, & Goodwin, 

1996). Therefore, the focus on pronunciation needs to be considered as a crucial aspect in 

FL programs since, as research has shown, some errors will probably never disappear 

entirely. Littlewood (1984) asserted that "such errors are often described as fossilized, 

meaning that they become permanent features of the learner's speech" (p. 34). 

Consequently, someone with a deficient pronunciation can be judged as a person with poor 

education or without knowledge (Kelly, 2000). Besides, Bilash (2009) stated that 

pronunciation is essential to learn and use the language. 

Accuracy and fluency. 

 Oral fluency is defined as “the rapid, smooth, accurate, lucid and efficient 

translation of thought or communicative intention into language under the temporal 

constraints of on – line processing” (Lennon, 2000, p. 26). The definition of oral fluency 

holds various fields of sub-skills but this innovation will focus on accuracy. 

Accuracy is the capability to produce speech without errors (Housen & Kuiksen, 

2009).  Other authors like Ellis and Barkhuizen stated that accuracy is the ability to evade 

mistakes while speaking showing a better control over the target language (2005). 
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In order to understand the meaning of accuracy is important to understand the meaning of 

oral fluency. First, the definition of fluency has created controversy since different authors 

have shed light over different aspects of fluency. This is the case of Fillmore who pointed 

out that fluency is the skill to produce speech at length with a few pauses (as cited in 

Gurbuz, 2017).  

Alike timing, accuracy, and pronunciation are key components of speech. 

Srivastava (2014) described accuracy as the ability of learners to articulate sentences in a 

correct grammar form, as part of oral competencies. Besides, this author shared the need for 

accuracy at the moment of contact to be effective. Similarly, Pereira, Bermúdez, and 

Medina (2018) reported that an English learner who attempts to produce correct L2 would 

experience automatic assertive results while learning the language because of the 

relationship between speaking and the existence of the linguistic features.. This is supported 

by Gurbuz (2017) who mentioned that fluency and accuracy are complementary because 

both of these language features, in balance, create successful language users. 

Timing  

The amount of time allotted for the speaking task can be a major factor 

(Honeyfield, 1993; Skehan, 1996a), especially for EFL learners who are at the beginning 

and low intermediate levels. When a speaking task is “speeded,” that is, when only a 

certain amount of time is given to complete the task, it might become more difficult for 

some learners. If students are allowed to take enough time it takes off some of the pressure. 

In-class tasks generally have a time limit, although, depending on the task type and the 

goals, some unfinished tasks can be done as homework assignments.   
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Monologues 

Monologues are defined as activities where the performer focuses on giving an 

interrupted oral presentation (Nunan, 1991). Monologues, in this study, are defined as an 

uninterrupted section of discourse with more than 100 words, which, on the surface, deals 

with content, and not with classroom procedure. Also, Common-Reference-Level-

Descriptors (2016, p, 17) in the sustained monologue speaking skill descriptor stated: “Can 

describe plans and arrangements, habits and routines, past activities and personal 

experiences”.  

Technology in Education 

Regarding to technology, Bull and Ma (2001) sustained that technology provides 

unlimited resources to language learners. Harmer (2007) and Genç lter (2015) emphasized 

that teachers should encourage learners to find appropriate activities by using computer 

technology to be successful in language learning. Clements and Sarama (2003) declared 

that the use of suitable technological materials can be useful for learners. According to 

Harmer (2007), using computer-based language activities improve cooperative learning in 

students. 

Furthermore, Tomlison (2009) and Genç lter (2015) stated that computer-based 

activities provide learners with rapid information and appropriate materials. They 

considered that internet materials motivate learners. Larsen-Freeman and Anderson (2011) 

supported the view that technology provides teaching resources and brings learning 

experience to the learners' world.  

WhatsApp. 

Mobile devices offer a prospect for education by letting students’ access content 

related to courses and interact with their course instructors and peers (Shih, 2007). 
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Goodwin-Jones (2007) added that technology-based tools like WhatsApp can enhance 

communication, increase interaction between people apart from language learning. Gon and 

Rawekar (2007) stated that WhatsApp has become a new and convenient platform for 

teaching anywhere and anytime. WhatsApp supports a great number of functionalities that 

give chances for pedagogical rethinking (Conole & Alevizon, 2010). 

WhatsApp has become the “communication portal” for social networking that has 

quickly changed the way people communicate (Susilo, 2014). It is an exclusive, cross-

platform instant messaging subscription service that is available on the new generation of 

smartphones such as iPhone, Android, Blackberry and Nokia mobile. This is because 

WhatsApp sends messages through an internet data connection. With social networks 

rapidly gaining prominence in this scenario. WhatsApp is emerging as a tool that can be 

used for different educational purposes. WhatsApp is already being used to teach 

vocabulary or to disseminate general information and links for language learning 

(WhatsApp Official Webpage, 2015) 

In this study, audio-recording was facilitated by WhatsApp. The literature on 

integrating audio-recording of student speaking in language learning offers several 

advantages. Winter (1969) explored the use of the tape recorder to teach children English, 

especially the ability to use spoken English in daily conversation, pronunciation, rhythm 

and intonation through miming in “real-life” situations in classroom. He found out that 

recording their own voice had promoted learners’ active participation in the program and 

the recorder could be used as a valuable aid blended with other materials and devices to 

help teach children a living language. Radosevich and Kahn (2006) admitted that 

integrating recording software into pedagogy enhances the learning environment and 

promotes a dynamic, student-centered learning atmosphere where the emphasis is on 
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learning by doing rather than learning by note taking. Besides, students can listen to the 

recording of audios more than once.  

Smartphones as learning tools. 

Smartphones have turned into effective tools for delivering learning content to 

students (Thornton & Houser, 2005). Learners complained about mobile phone's screen 

size (Hayati, Jalilifar, & Mashhadi, 2013), drain on the battery as well as a complicated 

keyboard (Kim, Rueckert, Kim, & Seo, 2013), and limited storage capacity (Zhang, Song, 

& Burston, 2011).  

Communicative Language Teaching 

This innovation was based on the Communicative Language Teaching guidelines. 

Jacobs and Farrell (2003) set up a list of the components of this approach and stated: 

- Focusing on the role of the learners as a key component in the process. 

- Teaching is based on the process rather than the product. 

- Connecting the school to the context of the world. 

- Considering individual differences of learners and the importance of the 

social nature of learning. 

- Emphasizing in meaning and lifelong process. 

Littlewood (1981) mentioned that a communicative approach opens up a wider 

perspective on language learning. One of the important aspects focuses on the functional 

use of language in context. He distinguished two major activity types: functional 

communication activities and social interaction activities. Students must develop different 

learning strategies for relating these structures to their communicative functions in real 

situations and in real-time (Kiato & Kiato 1996, p.1) stated the basic idea of communicative 
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competence remains the ability to use language appropriately, both receptively and 

productively, in real situation.   

The underlying theory of the Communicative Language Teaching CLT approach is 

‘communicative competence”. Harmer (2007) explained that a typical child acquires 

knowledge of sentences, not only grammatically, but also as accurately appropriate and 

acquires competence to know when to speak, when not, and as to what to talk about with 

whom, when, where, in what matter. He further stated that a child accomplishes a repertoire 

of speech acts, to take part in speech events, and to evaluate their accomplishment by 

others.  

Backward design is one of the innovative approaches to curriculum development 

and its lesson method was introduced by Grant Wiggins and Jay McRighe (Wiggins & 

McTighe, 2005) and is widely used in western countries. These authors sustained that 

backward design may also be efficiently implemented in Foreign Language curriculum 

planning at Russian higher education institutions. 

Communicative competence is knowing as the underlying systems of knowledge 

and skills required for communication (Larsen-Freeman & Anderson, 2011). They 

explained that although students know the target language's forms, meanings, and functions 

if they cannot apply them in negotiation meaning, it is still inadequate. Lastly, Jacobs and 

Farrel, (2003) explained that collaboration among peers raises independence from the 

teacher. They also highlighted the role of meaningful tasks to retain more information.  

In order to help students, improve their speaking difficulties, this literature review has 

confirmed the peer-feedback may be a venue to support students’ learning. Thus, this study 

posited the following research questions:  

1. Does peer feedback facilitated by WhatsApp improve speaking?  



PEER FEEDBACK FOR SPEAKING 

 

 19 

 

2. Does peer feedback facilitate spoken accuracy? 

3. What are students’ difficulties in speaking? 

Innovation 

This innovation proposed the implementation of some communicative tasks directed 

to develop speaking skills using peer feedback facilitated by WhatsApp to improve 

accuracy in speaking.  This study took place as a part of a regular learning unit in which all 

four languages skill were used. It lasted five weeks, 30 teaching hours, six hours, three days 

by week. During these hours the participants were provided with useful vocabulary related 

to accidents and language about experiences as well as communicative activities.  

At the beginning of the innovation, students were instructed on how to give a good 

peer feedback with the help of a rubric. The rubric was analyzed by students both in 

English and Spanish due to the students’ level.   Students compared different appropriate 

models of feedback before they practice giving feedback. The following weeks, students 

were introduced to the content of the unit through listening and speaking activities, 

individually as well as in pairs.  Later, they recorded their speaking tasks (monologues) on 

their cellphones by using WhatsApp and provided feedback to their partners.   

Students were free to use other pronunciation apps such as Google Translator or 

Merriam-Webster Dictionary to verify the correct pronunciation of the words. Students 

typed the word, phrase or sentence into Google translator or Merriam-Webster Dictionary 

and listened to the pronunciation as many times as they felt they need to develop their 

pronunciation. 

This innovation implied the creation of an interactive and communicative context to 

improve speaking skills. Students worked with monologues in activities about their 
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personal experiences where each one of them had to record an audio about a specific 

situation. Then, they shared their audios with a peer using WhatsApp. 

Method 

This study was based on an Action Research because the author was involved in the 

study. The research design is mixed since it included quantitative and qualitative 

instruments. Johnson et al (2007, p, 123) stated: “Mixed methods is research is in the type 

of research in which a researcher or team of researchers combines elements of qualitative 

and quantitative research approaches.”  According to Ferrance (2000), action research is a 

set of steps in which participants examine their teaching practice in detail using research 

techniques. The action research project was carried out at a private bilingual high school in 

Cuenca. Data was collected at the beginning, during and at the end of the innovation for 

five weeks. 

Participants  

This research was conducted with a sample of 36 students in the ninth grade of 

secondary school. It was a convenient sample. According to Etikan, Musa, and Alkassim 

(2016), it is a type of non-random sample in which participants have been included due to 

easy accessibility or availability. For this study, the participants were the ones allocated at 

the beginning of the school year to the teacher doing the action research. The participants’ 

ages ranged from 13 to 14 years old, 26 males and 10 females. The study took place in an 

English class for over 30 hours divided into 6 hours, three days a week (2 hours on 

Mondays, Wednesdays, and Fridays). It follows the timetable from the school.   

Students were in the second term at a private school in Cuenca. They showed 

limitations in speaking accuracy, which motivated the implementation of this study. The 

English proficiency tests took place online through institutional platform called Esemtia. It 
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is an online institutional platform that facilitates the management of the different areas of 

educational centers. A link was posted on the platform and the students did the test at home, 

the platform was activated on a weekend and all of them did the test in no more than one 

hour. At the end of the evaluation, students received via mail a certificate with the level of 

English (Appendix A). Their levels were between A1 and A2. 

Instruments  

The instruments were designed to collect relevant information to answer three 

research questions: (1) Does peer feedback facilitate by WhatsApp improve speaking? (2) 

Does peer feedback facilitate spoken accuracy? And (3) What are students’ difficulties in 

speaking? For the study, the independent variable is peer feedback using WhatsApp as a 

tool and the dependent variable is speaking, specifically the sustained monologue. The 

instruments were a pretest and posttest, a rubric, and a survey. 

Pre and posttest. 

A pre and posttest provided statistical information to confirm whether the 

application of the conversation improves students’ speaking accuracy. The recordings that 

were considered to answer the research question were the first one (pre-test) and the last 

one (posttest).  

The highest grade for each component was 5 and the lowest 1. The maximum grade 

students could get was 20 that was equivalent to 10 to facilitate the processing of data. It 

was expected that students start with an average of the lowest band and move to the second 

band. To avoid bias in the result, the posttest was graded by a colleague. 

Rubrics.  

They provided the highest score to the most accurate use of basic grammatical 

structure about the simple present tense, present perfect, and sentence pattern; and, the 
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lowest score to the use of basic structure about the simple present and present perfect but 

making frequent errors. Similarly, these rubrics gave the upper score to the use of the 

taught vocabulary and a low grade to those that used the taught vocabulary making frequent 

errors. Correspondingly, these rubrics gave the upper score to the time-limit (2 minutes) 

and a low grade to those that spent less than a minute making frequent errors. Finally, the 

top scores were given to those students who pronounce clearly way and the lowest 

punctuation to those who do not pronounce in a clearly. This rubric was validated by three 

reviewers.  

Survey. 

There were two types of surveys. The pre-survey was developed to get demographic 

information of students to better describe them. This survey was made up of four questions 

which were multiple choice. In some cases, they asked the students to provide reasons for 

their responses. This survey also included items with a Liker scale that goes from totally 

disagree to totally agree.  

The post-survey included a Likert scale the items related to students’ feelings when 

speaking, components of the innovation, speaking activities they practice monologues, and 

pair work feedback. The surveys were piloted with groups to improve the instrument. It was 

validated by three experts.  

Learning logs. 

Learning logs are like diaries students kept that recorded their reflections about 

what they were learning and how they were going to learn it. They were useful tools to 

describe students' perceptions (and misperceptions) of the information, as well as revealed 

how they were reacting to the way the material was taught. Students responded three 

questions that helped monitor the activities they had to perform. Each time students had to 
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record and audio, they had to give the feedback and answer the questions in their learning 

logs: 

1.- What difficulty you had to provide feedback? 

2.- Did you understand the rubric? If your answer in not.  Explain why? 

3.- What problems do you have when you speak? 

Those answers helped them to improve their activities because it works as auto 

evaluation. 

Data Analysis 

The data from the pre and post-test were entered in a spreadsheet. Then, the data 

was exported to the SPSS. This program provided descriptive statistics, like minimum 

range, maximum range, mean, and standard deviation. This data was contrasted to find out 

if there was an improvement. The mean and the standard deviation were entered in an 

online calculator to get the effect size and determine if the use of recordings had an impact 

in speaking. 

The information from the survey was coded and registered in a spreadsheet. Later, it 

was reported in a table with the means to determine if the feedback had a positive impact in 

the development of speaking skill while learning logs were analyzed to identify if students 

have problems during the innovation. They helped teacher to monitor better the activities 

students did on a class. 

Ethical Considerations 

To carry out this study, permission was granted from students’ parents and the vice 

principal of private high school, who is the responsible for the academic development in the 

institution. Students were informed about the objective of the study and the procedure. 

They were assured that all data obtained from this research was confidential and use for 
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academic purposes. The instruments were validated by experts and piloted in other classes 

to increase reliability. The instruments included a legend establishing the purpose of the 

study and a reminder to students that their participation was voluntary. 

Results 

 This section reports the results of the innovation. It is organized according to the 

research questions. Relevant tables were added to visualize the results. It is important to 

notice that there were positive results even though the COVID 19 pandemic that obligated 

students and teachers to stay at home. 

 The first research question addressed to what extent peer feedback improved 

speaking skill. Table 1 shows that there was an improvement in the development of 

speaking skill. The value of p = 0 indicates that the results are statistically significant and 

due to the innovation. Cohen’s d=4.30 shows that the innovation has a high impact on 

learning. 

Table 1. 

Results of pre and posttest for speaking 

 Min  Max  Mean  SD  P 

value  

Cohen’s d  

Pre  2 6  3.81  1.37 .000  4.30  

Post   7  10 8.84 0.928 

 

The second research question referred to the incidence of peer feedback in terms of 

spoken accuracy (vocabulary and grammar). Table 2 evidences an improvement as result of 



PEER FEEDBACK FOR SPEAKING 

 

 25 

 

the innovation, p= .000 indicates that the results were statically significant. It can be said 

that it was due the innovation. There is a large impact for learning too. 

Table 2 

Results of pre and a post- test for speaking accuracy  

 Min  Max  Mean  SD  P value  Cohen’s d  

Pre  4 10 1.66  1.07 .000  4.30  

Post  9 7 8.843  0.928 

   

Regarding to the third research question involved the difficulties students have at 

the time to speak, results of the survey indicate there was a change in the development of 

this skill when they speak which were negative (totally agree=5) at the beginning to 

positive at the end (totally disagree=1). Complete results are in appendix B. On the other 

hand, there was a low mean for the items that involved the aspects of planning and 

recording the monologues in the pre-survey. That result improved in the post-survey which 

indicates that students structured what they were going to record.   

Table 3 

Pre and Post survey results  

 

When you speak in English, you …   
Pre   Post  

Feel confuses about the topic 

 
4.15  1.57  

Feel confused for not knowing what to say 
3.95  1.75  

Feel anxious to respond accuracy 

 
4.46  1.67  

Fell anxious trying to look for words to respond correctly 
4.29  1.55  
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Feel anxious because you cannot translate what you want to say 
4.75  1.30  

Feel afraid of making mistakes in pronunciation 
4.23   1.35 

Feel afraid of making grammar mistakes 

 
4.76  2.23  

You cannot structure sentences 

 
3.65  1.25  

You cannot continue with the conversation because of the lack 

of vocabulary 
3.45  1.29  

Feel embarrassed of making mistakes 
2.56  2.01 

Are not confident enough  to speak in English 
3.74  1.58  

  

In the next table, the items were related to peer feedback classes. These items were 

included in the pre and post – survey. The mean of each item refers to totally disagree 

5, disagree 4, neutral 3, agree 2, total agree 1. 

Table 4 

 Peer feedback Survey 

Questions Pre  Post  

1. Have you used peer feedback in previous courses? 4.75  1.77  

2. Do you consider peer feedback as a valuable part of 

the speaking process? 

3.85  1.65  

3. Do you feel the interaction with your peers was 

convenient? 

4.63   1.25 

4. Did peer-feedback help you to enhance your 

accuracy? 

4.78  2.03  

9. Were audios used by the instructor engaging? 3.65  1.19  

11. Would you recommend instructors to use peer 

feedback to improve other skills? 

3.84 1.78  

12. After receiving peer feedback do you consider that 

just the instructor can provide feedback? 
4.95 1.77  

13. Would you like to continue working in groups to 

keep enhancing your oral skills? 
3.95 1.65  
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Regarding to the learning logs in question No.1 that asked students about the 

difficulties to provide feedback, 32 students that represent the 88.88% expressed that there 

was no problem to do the task while the 11.12% expressed that the problem they had to 

face was the understanding of the audios. For the question No. 2, it asked students about the 

understanding of the rubric, all of them expressed that it was easy to understand. It 

represents the 100% of the total of the students. It must be because the rubric was not only 

into Spanish and English, but also it was practiced many times before starting the 

innovation. For the question No. 3 that asked about problems student had at the time to 

speak, the results showed that  20 students corresponding  to the 55.5% reported have had 

problem with accuracy part (grammar /vocabulary) for students the most difficult part to be 

developed,  6 students that represent  16.66% expressed they had problems related to the 

pronunciation of the words since they used google translator  or online dictionary to listen 

to the correct pronunciation.  

To sum up, the students reacted well to the activities. Thus, the successful findings 

demonstrated the importance of working on peer feedback in order to enhance speech in 

general, and especially in accuracy. This activity has helped to extend the awareness of 

vocabulary among students. Their opinions showed they contributed to this innovation. 

Discussion 

Concerning the first research question:  Does peer feedback facilitated by WhatsApp 

improve speaking?  Considering the differences between the pre and post speaking tasks 

scores, peer feedback permitted an improvement in students’ speaking.  Looking at this 

contribution from the aspect of peer feedback, the results indicate similarities with the 

relevant literature: Brookhart (2008) found that effective feedback enhances both the 
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giver’s and the receiver’s learning and development. Wiggins (2012) said that peer – 

feedback would enhance student performance and learning if the student receives feedback 

and then he or she uses that feedback to improve the learning. The results of the analysis of 

the pre-test and post-test showed that the area of speaking had an increase of 8.843 points 

in the mean when compared to the pre-test.  

For the second research question: Does peer feedback facilitated by WhatsApp 

improve accuracy (grammar and vocabulary)? The scores in the final assessment of the 

feedback reveal an increase of 8.81 points in the mean, with a large effect size of 0.928, 

which means that the improvement in the feedback given by students is significant.  This 

finding is similar to the one mentioned in the studies of Hojeij and Baroudi (2018), and Xu 

and Yu (2018) who found that through appropriate training, a good feedback improves in 

the consequent tasks. During classes, students were worried about peer feedback, because 

were interested on how to give a good feedback to help their partners to improve their 

speaking skill.   

The third research question explored the difficulties students had when speaking. 

Results of the pre and post-survey indicated that with this innovation student’s reduced 

those problems. The answers of students to the learning logs indicated that students had 

problems in understanding the audios regarding the pronunciation. This finding is aligned 

to the similar studies (Bilash, 2009; Kelly, 2000).  

Furthermore, the use of peer feedback using WhatsApp in this study emphasized the 

importance of the formative character of feedback to help each other improve their 

speaking.  Students perceived both benefits and challenges from the peer feedback they 

received by their partners.  They perceived benefits included that they were able to improve 
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by trying to avoid the same mistakes in their next tasks.  Despite its benefits, peer feedback 

requires effective instruction and training, as noticed by the researcher due to the time 

required to teach the participants to give quality feedback before starting the speaking tasks.  

This was also suggested by Joo (2016) and Smith (2017). 

Conclusions  

. This study aimed to find out how peer feedback enhances speaking skills.  Findings 

indicated that students did better after receiving peer feedback in WhatsApp after each 

speaking task.  It can be concluded that utilizing peer feedback using WhatsApp for 

speaking tasks is an effective technique in improving EFL students’ speaking skills.  

The researcher observed that the participants could express themselves freely without 

the typical anxiety and fear of committing mistakes since someone is looking or listening to 

them.  Students were able to talk and share with their ideas about a topic of interest. 

Participants mentioned peer feedback was an effective and meaningful way to practice and 

enhance speaking skills.  Students who gave the feedback had to learn and reflect about the 

feedback given and in this way, they were also aware about their mistakes, whereas the 

students receiving the feedback improve in their next speaking post due to the 

recommendations given by their peers. 

The researcher also observed the important role of appropriate training to the students 

before applying peer feedback as a strategy to ensure its good quality. Giving feedback was 

a completely new activity for students, so it is important to note that the time given to 

training students in giving feedback was essential for the effectiveness of the innovation. 

The use of technology for the peer feedback proved to be more motivating for the students 
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since the similarities of WhatsApp with a social network appeals to the students in a better 

way. 

The benefits outnumbered the difficulties of using peer feedback facilitated by 

technology, and it proved to be an effective tool to raise students’ self-awareness and 

collaborative work to improve their speaking skills.   

Limitations and Recommendations 

In the present study, one of the main limitations was to adapt and select the topics to 

prepare the lesson plan. The mandatory topics or curricula approved in the annual plan, 

according to the Ministry of Education, was a limitation. Students had to cover the topic 

planned for the final evaluation at the end of the period.  However, it was possible to adapt 

activities, so they do not require additional classes to cover the topics.  

As a recommendation before applying this innovation would be that teachers make 

sure that all of students have a cellphone and access to internet. Sometimes students had to 

ask for their parents’ cellphones, and they could not participate during a class because 

students did not have their own cellphone. The access to internet sometimes did not work at 

school and it was a challenge because the teacher had to share with students her private data 

connection.  
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Appendix A 

Proficiency English test 

Taken from Education First.  
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Appendix B 

Student´s Demographic Information (Pre and Post- survey) 

English Version 

Estimados Estudiantes: La Información de la siguiente encuesta se utilizará para el estudio 

denominado “Peer Feedback to improve speaking accuracy skill by using WhatsApp” (Peer- 

feedback para mejorar la precisión en el habla de los estudiantes de noveno año de EGB 

superior de la Unidad Educativa Técnico Salesianos. Los datos obtenidos en este instrumento 

se tratarán con estricta confidencialidad. 

Gracias por su participación libre y voluntaria. 

Atentamente, 

Dra. Susana Dután Q. Esp. 

Candidata a Master 

=================================================================

========== 

 

Name: _________________________________________________ 

Age: ______________ Date: ________________________________ 

 

Read and select reasonably the options you consider. 

1.- How many hours a week do you practice English outside classes? 

  a.- None 

  b.- Less than one-hour  

  c.- 2 – 3 hours 

  d.- More than 5 hours 

 

2.- Do you speak in English for any reason? 

  a.- Yes. Indicate when and whom 

_____________________________________ 

  b.- No. Explain why? 

_______________________________________________ 
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3.-Do you use App to learn English? 

  a.- Yes. Which one? 

________________________________________________ 

 

  b.- No. Explain Why? 

_______________________________________________ 

 

 

4.- It is important for you that teachers use technology in the classroom? 

  a.- Yes. 

  b.- No. 

  c.- Neutral 

Regarding Speaking. 

When you speak in English you… Totally 

Disagree 

Disagree Neutral Agree Total 

Agree 

Feel confuses about the topic 

 

     

Feel confused for not knowing 

what to say 

     

Feel anxious to respond accuracy 

 

     

Fell anxious trying to look for 

words to respond correctly 

     

Feel anxious because you cannot 

translate what you want to say 

     

Feel afraid of making mistakes in 

pronunciation 

     

Feel afraid of making grammar 

mistakes 

 

     

You cannot structure sentences 

 

     

You cannot continue with the 

conversation because of the lack of 

vocabulary 

     

Feel embarrassed of making 

mistakes 

     

Are not confident enough  to speak 

in English 
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You don´t understand what the 

other person is saying 

     

Consider you speak correctly 

 

     

Have a good intonation of 

questions 

     

Have a good intonation of the 

sentences 

     

 

What kind of activities do you do in your English classes? 

Activities Never 

1 

Sometimes 

2 

Frequently 

3 

Usual 

4 

Always 

5 

Fill in the spaces with correct 

grammar 

     

Write correct answer to 

questions to practice grammar 

     

Practice specific vocabulary in 

writing of an activity or topic 

from the book 

     

Practice specific vocabulary in 

writing of an activity or topic 

from the book 

     

Oral practices with a vocabulary 

of personal interests 

     

Written practices with the 

vocabulary of personal interests 

     

Oral pair work activities of 

personal interests 

     

Pair work activities in the 

classroom 

     

In Speaking Activities You 

have to……. 

 

     

Create a short speech 

 

     

Make an oral presentation 

 

     

Comment on a general topic      

Comment on a topic related to 

your life 

     

Create conversation to  practice 

with peers 

     

Create a conversation  from the 

ideas of your book 
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Monologue      

Monologue is useful to practice 

speaking 

     

It is not advisable because some 

students do not work 

responsibly  

     

The monologues help to 

improve speaking 

     

 

Regarding the Peer feedback 

Questions Totally 

Disagree  

Disagree  Neutral  Agree  Total 

Agree 

1. Have you used peer feedback 

in previous courses? 

     

2. Do you consider peer feedback 

as a valuable part of the speaking 

process? 

     

3. Do you feel the interaction 

with your peers was convenient? 

     

4. Did peer-feedback help you to 

enhance your accuracy? 

     

5. Were audios used by the 

instructor engaging? 

     

6. Would you recommend 

instructors to use peer feedback 

to improve other skills? 

     

7. After receiving peer feedback 

do you consider that just the 

instructor can provide feedback? 

     

8. Would you like to continue 

working in groups to keep 

enhancing your oral skills? 

     

9. Did you perceive your partners 

had problems to apply the 

provided feedback? 

     

 

GRACIAS POR SU COLABORACION 
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Appendix C 

Version en Español  

Student´s Demographic Information (Pre and Post- survey) 

Estimados Estudiantes: La Información de la siguiente encuesta se utilizará para el estudio 

denominado “Peer Feedback to improve speaking accuracy skill by using WhatsApp” (Peer- 

feedback para mejorar la precisión en el habla de los estudiantes de noveno año de EGB 

superior de la Unidad Educativa Técnico Salesianos. Los datos obtenidos en este instrumento 

se tratarán con estricta confidencialidad. 

Gracias por su participación libre y voluntaria. 

Atentamente, 

Dra. Susana Dután Q. Esp. 

Candidata a Master 

=================================================================

========== 

 

Nombre: _________________________________________________ 

Edad: ______________ Fecha: ________________________________ 

 

Lea y seleccione razonablemente las opciones que usted considere. 

1.- Cuantas horas por semana usted practica Inglés fuera de clases? 

  a.- Nunca  

  b.- Menos de una hora 

  c.- 2 – 3 horas 

  d.- Mas de 5 horas 

 

2.-  Habla usted Ingles por alguna razón? 

  a.- Si. Indique cuando y con quien 

_____________________________________ 

  b.- No. Explique por qué? 

_______________________________________________ 
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3.- Utiliza usted alguna App par aprender Inglés? 

  a.- Si. Cual? ________________________________________________ 

 

  b.- No. Explique por que? 

_______________________________________________ 

 

 

4.- Es importante para usted  que su professor de Ingles  use la tecnología en el aula? 

  a.- Si. 

  b.- No. 

  c.- Neutral 

Relacionado a “Speaking”. 

Cuando usted habla en 

Ingles, usted.… 

Totalmente 

en de 

acuerdo  

Parcialmente 

De acuerdo  

Neutral   De 

acuerdo 

Totalmente 

de 

Acuerdo 

Siente confusión por el 

tema 

 

     

Siente confusión por no 

saber que decir 

     

Siente ansiedad por 

responder con precisión 

 

     

Siente ansiedad tratando 

de buscar palabras para 

responder correctamente 

     

Siente ansiedad porque 

usted no puede traducir 

que es lo que necesita 

decir 

     

Siente miedo de cometer 

errores en la 

pronunciación 

     

Siente miedo de cometer 

errores en la gramática 

     

Usted no puede estructurar 

oraciones 
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Usted no puede realizar un 

monologo por la falta de 

vocabulario 

     

Siente verguenza de 

cometer errores 

 

     

Usted no tiene la 

suficiente confianza para 

hablar en Ingles 

     

Usted no entiende lo que 

está diciendo la otra 

persona 

     

Considera que usted habla 

correctamente 

 

     

Tiene una Buena 

entonación para hacer 

preguntas 

 

     

Tiene una Buena 

entonación para decir 

oraciones 

     

 

¿Qué tipo de actividades usted realiza en clase? 

Activities Nunca 

1 

A veces 

2 

Frequentemente 

3 

Usual 

4 

Siempre 

5 

Llenar los espacios en la 

gramatical correcta 

     

Escribir correctamente las 

respuestas a preguntas 

relacionadas con gramática 

 

     

Practica específicamente 

vocabulario en una actividad 

de escritura o tema 

relacionado con su libro 

 

     

Prácticas  de vocabulario 

oral de interés personal 

     

Practica de escritura con 

temas de interés personal 

     

Practicas orales en pareja de 

interés personal 
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Trabajo en pareja dentro de 

la clase 

     

En las actividades de 

Speaking usted tiene 

que…. 

 

     

Crear actividades cortas de 

habla 

 

     

Hacer una presentation oral 

 

     

Participar en un foro 

 

     

Comentar sobre un tema 

general 

 

     

Comentar sobre un tema 

relacionado a su vida 

     

Crear conversaciones para 

trabajar en parejas 

     

Crear conversaciones con 

información de su libro  

     

Practicar una conversación 

sobre temas general 

     

Monologo 

 

     

Monologo es útil para 

practicar speaking  

     

Monologo para speaking es 

difícil por la falta de 

vocabulario  

     

Monologo no es aconsejable 

porque algunos estudiantes 

no trabajan 

responsablemente  

     

No es aconsejable porque 

los estudiantes no mejoran 

en su speaking 

     

Los monólogos ayudan a 

mejorar speaking 

     

 

Relacionado a la retroalimentación en Pares 
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Preguntas Toalmente 

en de 

acuerdo  

Parcialmente 

De acuerdo  

Neutral   De 

acuerdo 

Totalmente 

de 

Acuerdo 

1. Ha usado usted la 

retroalimentación en parejas 

en cursos anteriores? 

     

2. Considera usted valiosa la 

retroalimentación en pares 

en el proceso de Speaking?  

     

3. Fue difícil para usted dar 

retroalimentación a su 

pareja? 

     

4. Fue difícil para usted 

entender la 

retroalimentación recibida 

por su pareja? 

     

5. Fue difícil para usted 

aplicar la retroalimentación 

dada por su pareja? 

     

6. Considera usted que la 

interacción con su pareja fue 

conveniente? 

     

7. Le ayudo la 

retroalimentación a mejorar 

la precisión en su speaking? 

     

8. Fue el uso de la rubric 

fácil de entender? 
     

9. Fueron los audios usador 

por el professor atractivos 

para usted? 

     

10. Se sintió usted cómodo 

al ser su presentación 

juzgada y calificada por su 

pareja? 

     

11. Recomendaría usted el 

uso de la retroalimentación 

en pareja para mejorar otras 

destrezas? 

     

12. Después de recibir su 

retroalimentación en pares, 

Usted considera que 

solamente el professor tiene 
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la capacidad de dar un 

feedback? 

13. Le gustaría continuar 

trabajando en pares para 

mejorar su destreza oral? 

     

14. Usted  siente aun 

nerviosos cuando habla en 

Ingles para su pareja o 

professor? 

     

15. Sintió  usted que su 

compañero tenía problemas 

para aplicar su 

retroalimentación? 

     

 

GRACIAS POR SU COLABORACIÓN 
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Appendix D 

Peer Speaking Rubric – Monologues –Accuracy 

English Version 

Contact the researcher for this instrument.  
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Appendix E 

Rubrica Evaluación en pares “Speaking” - Monólogos -Precisión 

 

VERSION EN ESPAÑOL 

Contact the researcher for this format.  
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Appendix F 

Contact the researcher for this instrument.  
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Appendix G 

Viceprincipal Authorization 

Consent letter visual. 
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Appendix H 

WhatssApp Activities 

 

Contact the researcher for this instrument.  

 

 

 

 

 

 

 

  



PEER FEEDBACK FOR SPEAKING 

 

 60 

 

Appendix I 

Learning Logs 

Contact the researcher for this information.  

 

 

 

 

 

 

 

 

 


