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Abstract 

This action research project focused on the use of self-regulation supported by mobile 

devices to improve oral interaction.  It was conducted in a public university in Guayaquil. 

The sample was 27 students of first semester with A2 English level. This investigation was 

conducted with qualitative and quantitative instruments that were the pre and post-test, field 

notes, interview and, reflections. The assessing speaking rubric instrument was used by 

students and by the researcher for evaluating speaking. The results reported that the 

influence of the innovation was  Cohen´s d= 2.52, which demonstrated a  significant impact 

on oral interaction speaking skills. After implementing the innovation, 79%  of  the 

students demonstrated progress in speaking, which can be confirmed in the pre-test and 

post-test results. Further, reflections permitted students to analyze using different strategies 

that  helped  them to improve their communication skills. Also, interviews revealed that 

students´ pronunciation was the most difficult to improve, but the researcher field notes 

showed  an advance in students´ pronunciation by using some applications like  Duolingo, 

Google translator, or dictionaries. These findings indicated that teachers could develop 

students´ L2 oral skills by implementing the use of  the self-regulation strategy.  

 Key words: Self-regulation, assessing, oral interaction, communication skills, EFL. 
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Resumen 

Este proyecto de investigación se centró en el uso de la autorregulación compatible con 

dispositivos móviles para mejorar la interacción oral. Se realizó en una universidad pública 

de Guayaquil. La muestra  fue de 27 estudiantes de primer semestre con nivel de inglés A2. 

Esta investigación se realizó con  instrumentos cualitativos y cuantitativos que fueron el pre 

y post-test, notas de campo, entrevistas y reflexiones. El instrumento de evaluación de la 

rúbrica del habla fue utilizado por estudiantes y por el investigador para evaluar el habla. 

Los resultados reportaron que la influencia de la innovación fue Cohen´s d = 2.52,  lo que 

demostró un impacto significativo en la interacción oral. Después de implementar la 

innovación, el 79% de los estudiantes demostraron un progreso en el habla que se puede 

confirmar en los resultados del pre-test y post-test. Además, las reflexiones permitieron a 

los estudiantes analizar utilizando diferentes estrategias que los ayudaron a mejorar sus 

habilidades de comunicación. También, las entrevistas revelaron que la pronunciación de 

los estudiantes fue la más difícil de mejorar, pero las notas de campo del investigador 

mostraron un avance en la pronunciación de los estudiantes al usar algunas aplicaciones 

como Duolingo, el traductor de Google o los diccionarios. Estos hallazgos indicaron que 

los docentes podrían desarrollar las habilidades orales de una segunda lengua de los 

estudiantes al implementar el uso de la estrategia de autorregulación. 

 Palabras clave: Autorregulación, evaluación, interacción oral, habilidades de 

comunicación, inglés como idioma extranjero. 
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 Self-Regulation to Enhance Oral Interaction 

Tan, Farashaiyan, Sahragard, and Faryabi (2020) indicated that English is one of the 

most common spoken languages around the world. Similarly, the researchers McKay and 

Brown (2015) mentioned that “English is by far the most widely geographically distributed 

language”.  However, EFL teachers face issues in their classrooms. For example, Al-Sobhi 

and Preece (2018) found a lack of teaching methodology based on Communicative 

Language Teaching Method (CLT) in some Saudi Arabia institutions. Also, Hasirci and 

Cosgun (2018) found that students get confidence in the language when they are exposed to 

it and highlighted the importance of receiving feedback. In order to solve the challenges 

teachers face, Shumin (2002) offered interaction as a way to enhance oral skills in the 

students. 

According to Bouzar (2019), oral production is a concern in ESL studies for English 

learners due to several facts. The authors Shahini and Shahamirian (2017) indicated that it 

is difficult to acquire fluency if the people begin to study English at an older life stage. 

Additionally, Akkakoson  (2016)  mentioned that Thai students presented a high level of 

anxiety when they had an unfavorable assessment which, in turn, impeded the process of 

speaking with their classmates. Researchers Chang (2009); Ferguson (2003); Macaro 

(2001); Tien (2004); Turnbull and Arnett  (2002)  revealed that teachers substitute the 

mother language (L1) for the target language (TL) when they deliver a class in a foreign 

language (FL) classroom (as cited in Pan and Pan, 2011, p.88).   

Moreover, the researcher Ivanova (2018) surveyed thirty-seven English teachers from 

primary and secondary schools in the region of North-East Bulgaria, who mentioned that 

the low self-esteem and excessive use of their mother tongue (L1) are problems in the 

majority of their classes. Khati (2011), Naci (2012), Hanáková and Metruk (2017), Pan and 

Pan (2010) agreed that teachers have to limit the use of L1 in students to specific situations 



SELF-REGULATION TO IMPROVE ORAL INTERACTION     

6 

such as explaining grammar, associating explicit  L2 vocabulary with  L1 culture and 

decreasing emotional obstacle to develop their confidence.  

Brown (2000)  also mentioned that there are important factors like pronunciation, 

interaction, accuracy and fluency that could determine the development of speaking skills 

in English learning. Besides, researchers Dinçer, Yeşilyurt, and Göksu mentioned that one 

factor is that teachers should have a good attitude in the classroom while teaching oral 

production (2012).  Some years ago, the authors Horwitz, Horwitz  and Cope declared that 

students should be aware when they make mistakes because teachers interrupt them to 

make corrections (as cited in Yalçın and Inceçay, 2014). Additionally, students must 

understand that they can perform better and thereby increase their intrinsic motivation 

(Dinçer, Yeşilyurt, & Göksu, 2012). 

Interestingly enough, from 2011 to 2015 Ecuador had been improving the proficiency 

band from 44.54 to 51.67 based on the Education First (EF,2011) and the Education First 

(EF, 2015). But, since 2016, the proficiency band has decreased in the English Proficiency 

Index (EPI). As reported by Education First (EF, 2019), Ecuador is in the eighty-one 

position with a 46.57 proficiency band in the ranking of one-hundred countries and regions 

based on the English Proficiency Index (EPI), and it is in the last position compared to 

other Latin American countries such as Argentina and Peru. It represents a very low 

Ecuadorian English proficiency score.  

Nevertheless, Roghanizadeh (2011) associated critical thinking as the way that 

learners can develop some skills such as problem solving, and meta-cognitive competence 

in the English classroom. Meanwhile Davis and Gray (2007) highlighted self-regulation as 

a way in which students can establish and measure their own learning advances in any kind 

of task that the teacher assigned them. Otherwise, Rivers mentioned that students could 

interact with each other in a real-life context through pair work activities, discussions, 
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jigsaw activities, problem-solving tasks, among others (as cited in Brown, 2000, p.165). 

Another way to manage and improve speaking according to other authors is working on 

self-assessment (Jamrus & Razali, 2019). However, Ecuadorian teachers manage classroom 

interactions by asking questions and waiting for students' responses (Burgin & Daniel, 

2017). 

The Ecuadorian Government has made some changes to foster the importance of 

learning English. A mandatory requirement for students that pursue any university career to 

obtain a B1 by the time they graduate. Article 28 the (CES, 2019), promotes autonomous 

learning through individual or group activities in an independent form to demonstrate the 

acquired knowledge in any subject at any public or private college institution (Consejo de 

Educación Superior [CES], 2019). 

As a consequence, university students have to meet the B1 level based on the 

(Council of Europe, 2018) before they graduate from any career. Although the Ecuadorian 

Government makes efforts to support learners on reaching the  B1 language proficiency 

level (intermediate) based on the Common European Framework of Reference (CEFR), 

most of the learners have not achieved the desired level. Besides, Ontaneda and Saltos 

(2019), Casa Grande University students have conducted research studies on teaching 

speaking skills, there is room for additional research in the improvement of oral interaction. 

Moreover, some international researchers highlight the relevance of teaching speaking 

skills in the classroom (Hussain,2018; Rao, 2019a). Additionally, it is also relevant to note 

that students improve their speaking skills through assessment procedures (Alharbi & 

Surur, 2019). 

Nowadays, it is common that educational institutions adapt technology as a part of 

their educational curriculum. Also, in Ecuador, 46.4% of inhabitants with cell phones have 

a smartphone. There are 8.1 million mobile internet accounts, and the use of mobile internet 
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has increased since 2010 by 48.7%.  Today, 11 of each 100 children between the ages of 5 

through 15 have a cell phone, and six of those have a smartphone (Agencia de Regulación y 

Control de Comunicaciones [ARCOTEL], 2017). 

 Furthermore, most of the students have mobile devices like tablets, smartphones, and 

so on, which can be used in the classroom as educational, technological tools. This 

information was essential for the research project because the participants had to use their 

mobile devices for recording and uploading their videos on Padlet.  

This innovative research used self-regulation, facilitated by mobile devices, to 

improve oral interaction. It took place in a public university institution. There were twenty-

eight participants in the first semester at the beginning of the innovation. Unfortunately, 

during the innovation process one student left the course in the second part of the semester. 

For this reason, the innovation ended with twenty-seven participants.  

Literature Review 

 As stated in Rao (2019b), speaking is a productive skill in which learners have to  

demonstrate their expertise in their oral communicative skills. Similarly, in another 

research  Rao (2019c)  declared that teachers need to adapt communicative activities in the 

classroom. In this way, learners need exposure to the language, and they will gain 

confidence in their verbal exercises. 

 Jogan (2019) mentioned that assessing learners is considered an essential factor in 

determining students’ progress. Norris and Ortega´s (2000) categorized four types of 

evaluation that were metalinguistic judgement, selected response, constrained constructed 

response and free constructive response with remarkable attention to communicative tasks. 

Hence, the teacher must provide students opportunities that permit them to practice 

interactive communication for dealing and discussing the message (as cited in Ellis, 2005, 

p. 221). 
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Besides, Levelt declared that speaking is a complicated psychological procedure that 

learners experience at the moment that they speak which includes the following concepts. 

Conceptualization happens when the learners choose the content and ideas for spoken 

production. Formulation is the association of  ideas in a cohesive form (grammar); and, 

articulation happens when learners get involved in a natural development which implies the 

correct use of the mouth, teeth and tongue to generate words (pronunciation, vocabulary) 

(as cited in Burns & Hill, 2013, p. 232).   

Furthermore, Lessard-Clouston (2018) mentioned that students could notice the 

importance of practicing peer interaction in the classroom. Since they can see their progress 

in their oral skills while they are doing the communicative exercises, students are better 

able to distinguish learning opportunities throughout their speaking interactions.  

According to Beglar and Hunt (2002), students must get involved in the process of 

evaluation so that they analyze what they learned. In this process, the self-assessment 

should be the primary step to achieve this objective. Teachers should train students to learn 

how to self-assess, so later it will encourage learner autonomy, which fosters reaching long-

term educational goals.  

Second Language Acquisition (SLA) 

Krashen (2013) mentioned that language has productive (speaking & writing) and 

receptive skills (reading & listening). In addition to this, he said that people acquired the 

dialect in two forms. The unconscious way is through listening to others or in a conscious 

process; that is when people choose to learn the language for a variety of real 

communication purposes. The affective filter can be a determiner for learning a language. 

Teachers need to motivate students to continue improving their language skills, so in this 

form, they get confidence by acquiring the language. It is difficult for learners to receive 

information when they are anxious because they do not feel capable of learning a language. 



SELF-REGULATION TO IMPROVE ORAL INTERACTION     

10 

Also, Krashen (2013) indicated that the anxiety provokes an obstruction in their minds to 

speak the language due to the fact that they do not trust themselves to accomplish it. 

Therefore, achieving their learning goals is also complicated. 

Self-Assessment and Self-Regulation 

The authors Andrade and Du indicated that assessment is a process in which the 

students can analyze and check the aspects of their tasks in their educational development.  

The students will identify their advantages and vulnerabilities in their assignments and 

correct them in an appropriate form (as cited in Spiller, 2012, p. 3).  The investigator 

Brown and Harris (2014) mentioned that as a part of a formative assessment, self-

assessment provides undoubtedly positive consequences to reach academic goals. 

Likewise, Günes, Yildirim, and Yilmaz (2018) highlighted the importance of the 

rubric for teachers and students since teachers can define the educational goal for students. 

Furthermore, Panadero, Jhonson, and Strijbos (2016) emphasized the significance of 

assessment as an educational tool in which learners can receive feedback related to the 

assignment that the teacher generated for them.  

The researchers Bachman and Palmar (1989); Chen (2008) and Rivers (2001) 

mentioned that self-and peer-assessment strategies foster speaking skills (as cited in Joo, 

2016, p.68).  For example,  Bachman and Palmar (1989) indicated some exercises such as 

questionnaires, a learning log for reflection purposes, or activities that involve evaluating 

their work are helpful for improving self-and peer-assessment. To sum up,  these authors 

recognized this strategy as a form in which teachers could assess students in their oral skills 

(as cited in Joo, 2016, p.70).  

 In addition, Patri, Sato, and Lyster indicated that through continued practice, 

students would gain the ability to note their own mistakes in their conversations. Also, 



SELF-REGULATION TO IMPROVE ORAL INTERACTION     

11 

learners can notice how to evaluate themselves and receive observations when they practice 

self-assessment with their peers (as cited in Joo, 2016, p.74). 

Self-Regulation accentuates independence and control by the person who monitors, 

directs, and manages activities toward the aim of data securing, growing mastery, and 

personal growth. Self-Regulation enables students to establish objectives in the learning 

process (Abe, Hood, & Elwood, 2018; Paris and Paris, 2001). For instance, self-regulation 

lets students determine a personal goal, so later, they will control their improvement at the 

end of each class (Pintrich, as cited in Mahjoob, 2015).  

         Zimmerman mentioned that Self Regulation is a strategy in which students can 

participate and have an active role in their learning process. During the activities that they 

do in class, they can prove, adapt, decide, and work beyond school. Moreover, it 

emphasizes the self-direction of the students because they can notice their progress in their 

tasks (as cited in Mahjoob, 2015, p. 183). Furthermore, Bialystok (1981), Griffiths (2003), 

Peacock and Ho (2003), and  Wharton (2000) analyzed an immense range of studies that 

determined a solid connection between the self-regulation strategy and proficiency (as cited 

in Köksal & Dündar, 2017, p. 400). Besides, an investigation directed by Zhang (2015) 

confirmed that learning strategy use was connected with and precisely altered learners´ 

English proficiency. The judgments likewise showed that self-regulation may influence the 

achievement of  language learning (as cited in Köksal & Dündar, 2017, p. 400). 

Andrade, Du, and Wang (2008); Andrade, Du, and Mycek (2010); Brookhart, 

Andolina,  Zuza, and Furman (2004)  recognized that learners could develop their self-

regulation skills through self -assessment (as cited in Brown & Harris, 2014, p. 24). 

Conversely, Oxford (1990), Salahshour, Sharifi, and Salahshour (2013); and, Babakhani 

(2014) found that the application of self-regulated L2 learning is influenced by specific 
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factors, for example, character, personality, convictions about L2 learning, and proficiency 

of the students (as cited in Köksal and Dündar, 2017, p. 399). 

Speaking Rubric Components  

Huang and Gui (2015) noticed the lack of opportunities that English as a foreign 

language (EFL) students are presented to practice speaking and the difficulties from 

teachers to provide personal feedback in the classroom to learners about speaking. 

Consequently, these investigators mentioned the rubric as a way to encourage learning by 

promoting student self-evaluation and the teacher as a guide to help them to understand 

how to assess their tasks.  

 Andrade (1997) described a rubric as an assessing tool in which the criteria 

depended on the learning purposes. Additionally, Huang and Gui (2015) highlighted that 

learners took advantage by improving oral communication with the use of the rubric and 

they showed good progress by implementing self-assessment in their speaking recordings 

and understood their teacher´s perspective.    

For this reason, this investigation studied the oral sub skills of grammar and 

vocabulary, pronunciation and interaction to compare if students and teacher scores were 

alike and also to analyze students' development in oral interaction.   

Grammar  

Huang (2005) mentioned grammar as an important tool for students to accomplish 

semantic skill and formation of oral and composed talk in various circumstances (as cited in 

Hejvani & Farahani, 2018, p. 77).  For this reason, the researchers Hejvani and Farahani 

(2018) highlighted the importance of teaching grammar by using communicative 

approaches in which learners could work in a collaborative form to develop learner 

autonomy.   
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On the other hand, Azmi Adel and  Hanna Abu (2008) considered the deductive 

teaching method as a traditional method as the teacher explaining grammar rules and then 

giving the students exercises to complete. This method used the top-down (general to 

specific) approach. In the inductive method teachers use real situations to help students 

recognize the grammar rules, thereby fomenting autonomy. This method used the bottom-

up approach, specific to general (as cited in Hejvani and Farahani, 2018, p. 79).  

Vocabulary  

Kilic (2019) developed his investigation to reinforce vocabulary abilities to reach 

productive skills. Also, Nation (2013) indicated three essential factors of word knowledge. 

The first is form, which associates the correlation of the spoken and the written word. The 

second is the meaning, which allows the students to comprehend and relate word meaning 

incorporating other words. The third is use, which indicates the understanding of grammar 

and the use of the rules ( as cited in Kilic, 2019, p.135).  

Pronunciation 

Fraser (2000) highlighted that to understand the information in oral communication 

it is necessary to have good pronunciation because when a person gives a message with a 

terrible pronunciation the receiver can not understand the message clearly. Additionally,  

Smit (2002) mentioned that the factors such as intrinsic motivation and self-confidence in 

L2 learners let them set the goal of having a good pronunciation due to the fact that they 

work by themselves to enhance their L2 phonetic and stress sounds (as cited in Nushi, 

Jafari & Golesorkhi, 2019). 

 Interaction 

Subandi, Choirudin, Mahmudi, Nizaruddin, and Hermanita (2018) indicated that to 

have interactive communication it is necessary that two people get involved in this process 
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through effective connection, bringing about feedback, implying that the correspondence 

happens both-ways. 

Forero (2005) mentioned that one way that students enhance their oral skills was 

when they resolved their tasks by themselves, so this kind of activity lets them interact with 

each other. Similarly, Tabatabaei and Atefeh (2011)  agreed that by letting students do tasks 

permitted them to develop their interaction skills (as cited in Carrero, 2016, p. 39,49). 

Communicative Language Teaching (CLT) 

 According to Richard and Renandya (2002), Communicative  Language Teaching 

(CLT) promotes active participation through communicative activities. Teachers should 

encourage students to assist their classmates by sharing their opinions to fulfill their 

educational objectives that should be to improve their speaking skills. The authors further 

added that by implementing CLT principles, teachers need to create small groups, so that 

the students can work with their classmates in diverse activities such as role-play, group 

discussions, debates, storytelling, picture description, and so on. These activities enhance 

meaningful learning and help students gain automaticity in the classroom. 

Understanding by Design (UbD) 

Yurtseven and Altun  (2015)  revealed that the Understanding by Design helps 

teachers create useful plans following a design template. The impressive tool enables 

teachers to add resources such as worksheets, games, group activities, expositions, or 

technological educational tools. Developing motivation with real life situations activities 

will be a vital factor for reaching student's learning goals. Similarly, the researchers 

Hosseini, Chalak, and  Biria (2019) recognized that the Understanding by Design allows 

teachers to construct relevant unit content which represents significant learning for the 

students. 
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Hakim (2015)  emphasized Vygotsky's theory about social constructivism that 

highlighted the importance of acquiring knowledge through social interaction, so the 

students can share their ideas and learn by themselves. Hence Lantolf, Thorne & Poehner 

(2015) based on this theory mentioned that it will be essential for the teacher to apply the 

zone of proximal development  (ZPD) in education through scaffolding collaborative 

activities that promote active participation to improve speaking skills and enhance learners' 

autonomy. Also, Yurtseven and Altun  (2015) emphasized the use of Ubd as a strong 

effective tool that helps teachers to add resources for acquiring tools to reach student's 

learning aims.  

Mobile-Assisted Language Learning (MALL) 

Miangah and Nezarat  (2012) mentioned that educational systems should be adapted 

to the new technological changes. For this reason, Mobile Assisted Language Learning 

(MALL) is a tool that teachers can adopt in their classroom as part of the educational 

methods through technological means. Furthermore, Yang  (2013)  highlighted that MALL 

learners could enhance their speaking skills in some aspects such as pronunciation, 

grammar, vocabulary, comprehension, and fluency.  

Research questions 

This study intended  to find answers to the following questions:  

1. To what extent did student's oral interaction improve? 

2. To what extent did  student's self-assessment improve?  

3.  What were the student's perspectives as a result of self- regulation in oral 

interaction? 

Innovation 

 This analysis and innovation occurred in a state funded college. The general objective 

of the innovation was to explore the effect of self-regulation on oral interaction facilitated 
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by mobile devices reporting their daily activities and their family, making plans, accepting 

or declining an invitation, describing their town and the weather and what they do on 

vacation. These topics are part of A2 proficiency level.   

 The specific objectives of the innovation were: 

1. Determine improvement in self-assessment. 

2. Determine speaking improvement. 

3. Describe participant perspective of the innovation.  

 During this process the members took a survey called Strategy Inventory of Language 

Learning (SILL)  which determined student strategies for learning English.  

The period for implementing this innovation was six weeks, which contained twenty-

four hours. The classes of this group were from Monday to Wednesday and they received 

two hours of English class per day.  

The textbook used was Personal Best A2 Elementary A. This innovation was 

organized in four phases for the participants: training, self-regulation, transfer of learning, 

and implementation of the action plan. During these four phases, the participants had to 

record five videos and self-assess each one. 

The first phase was the training. The researcher explained to the members all the 

innovation processes which consisted of letting them know what was self -regulation, what 

was the cycle of self- regulated learning and the objectives of the project. Later the 

researcher told them that they had to learn how to assess themselves in their communicative 

skills. To reach this objective the researcher showed them a video about the English level 

based on the Common European Framework, so that they could become familiar with this 

terminology.  

After that, the researcher provided them the A2 and B1 speaking rubrics of  KET  

Cambridge test assessment scales sheets to explain to them how to evaluate the categories 
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that were grammar and vocabulary, pronunciation, interaction or discourse management 

depending on the English level. This analytical scale of Cambridge rubric test was from 

zero to five. 

Consequently, the researcher gave them a piece of paper for rating the Cambridge 

videos. On this paper the members had to put a grade by taking into consideration all the 

specifications to evaluate each category of the Cambridge rubric test scale. Therefore, the 

first time that they saw the video, they had to analyze first the level of the candidate and the 

possible aspects they used to consider as they assigned a grade in each category. Then the 

researcher asked them about the level of the candidate.  At the beginning, it was a little 

challenging for them to recognize the level, so the researcher analyzed with them how to 

identify the level of the candidate, so it was clear for them.  

For this reason, the students had to watch the same video again, but this time they had 

to look for the A2 level rubric to evaluate the candidate in each category of the rubric. 

When the members finished seeing the video, the researcher wrote on the board the 

categories of the rubric with the scores scales in order to begin to ask the score that each 

member gave the candidate in each category. The objective of this activity was to analyze 

the reason members used to decide the grade for the candidate.  

After doing this procedure the researcher told them the grade that the evaluators of 

the Cambridge Test gave the candidate and the members were surprised because the 

majority of them were too drastic to assess the candidate even though all of them knew that 

the candidate was A2 level. All the members did this procedure with other videos in order 

to practice how to assess speaking skills so they would understand the process better.  

 The second phase was the self-regulation. In this phase, the researcher talked to the 

members about the importance of evaluating themselves in the most honest way based on 

the rubric criteria. The researcher provided them another speaking rubric, so that they read 
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together and analyzed it. The new speaking rubric was an adaptable Cambridge rubric and 

the scale was from one to three. Finally, the researcher carried out the same procedure that 

the members did before to grade a new video. In this way, all the members could 

understand how to evaluate speaking skills based on the rubric because later they had to 

evaluate themselves in the five videos they had to record.  

The third phase was the transfer of learning. In this phase, the researcher provided 

some activities such as role play, where students asked their classmates about specific 

information, wrote about their daily schedule, and talked about their family among other 

things. This kind of exercise allowed the members to create the dialogues, record the videos 

and evaluate themselves in the five videos, according to the rubric criteria.  

The fourth phase was the action plan. In this phase, the researcher interpreted together 

with the members the questions that the rubric showed about the action plan based on the 

decisions that the members would take to improve their speaking skills. To conclude, the 

researcher decided to do an activity in which all the members could practice all phases, so 

that they could understand better what they had to do later in the next five videos. First of 

all, the members had to work with a partner and create a dialogue asking for personal 

information in twenty-minutes. Then they had to record themselves in a quiet place and the 

duration of the video was at least one minute fifty seconds or two minutes.  

When they finished recording the video, the researcher explained to the members how 

to activate a YouTube channel, create a Padlet account and upload the videos in their padlet 

accounts. A Padlet account was designed for self-assessment and self-regulation purposes.  

Later, the researcher wanted to know students' experiences about recording a video and 

creating their dialogues and what would be the grade that they assigned to their videos, so 

that they could reflect in class about the self-assessment process.  
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Each week the topic of the rubric instrument was changed based on the content 

covered in class related to the vocabulary and grammar of the unit. The rubric for assessing 

speaking contained two sections: a speaking rubric instrument for an A2 level and an action 

plan. The rubric instrument helped participants to monitor their development in self-

assessment. The action plan encouraged students to concentrate on what they needed to 

improve and what strategies they adapted to accomplish it. The rubric for assessing 

speaking was used by participants and by the teacher.  

Also, students had to use the grammar and vocabulary content of the unit. After that, 

they had to record themselves by using their mobile devices. Furthermore, after the students 

uploaded their videos on Padlet, the teacher gave them feedback about the development of 

their video. The teacher could provide feedback during class or outside of class. It became 

one of the essential factors for learners because based on the feedback, they would know 

which aspects they could improve in the next videos.  

The content of the unit was designed using the Understanding by Design model 

which had three stages that included identifying desired results, determining acceptable 

evidence and planning learning experiences and instruction.  

 The first stage is called Identifying desired results. In this stage the researcher had to 

write a transfer goal and a break it down to the activities that would get students to transfer. 

Moreover, the researcher had to define the standard of the lesson plan based on the 

Common European Framework and how many tasks for each standard. To encourage 

further inquiry, the researcher wrote essential questions for the students.  

The second stage is called Determining acceptable evidence. In this stage the teacher 

refers to the transfer goal and determines how the researcher will know that students were 

actually able to transfer their learning to new and different contexts. The performance task 
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is the central part of Stage 2. Other evidence is collected to determine progress along the 

way.  

The lesson plan is Stage 3. Here the teacher generates activities to help students reach 

transfer. The lesson plan includes learning experiences where self-assessment and teacher 

feedback are key. All activities are designed to attend to the level of the students and their 

progress towards transfer.  

Methodology 

 Design 

This action research used a mixed method incorporating qualitative and quantitative 

data with a two-phase study that took place over six weeks. The purpose of this 

investigation was to help students improve their oral interaction by focusing on self-

regulation with mobile devices. Additionally, this investigation informed the diverse 

students' strategies that they used to apply self-regulation. No research about self-regulation 

as an assessment has been conducted before in this public institution. 

This investigation included both qualitative and quantitative methods. A quantitative 

pre-test method was developed to measure speaking and self-regulation. In addition, an 

adapted version of the Cambridge KET rubric was used to measure students’ progress in 

the self-regulation and self-assessment process.  

For qualitative data, the researcher used an interview protocol and observation to 

report the students' perspectives. At the end of the project, semi-structured interview 

instruments were used to determine the learning perspective of using self- regulation to 

improve oral skills.  

Participants 

The participants were EFL college students of the first semester of a public 

university. According to the Strategy Inventory of Language Learning (SILL) survey that 
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was administered at the beginning of the investigation, there were eleven females and 

seventeen males, so there was a total of twenty-eight participants at the beginning of the 

innovation process, but at the end of the innovation, there was a total of twenty-seven 

participants in this research due to the fact that one member decided to drop the course in 

the second partial of the semester.   

 According to the survey, participants ranged in age from seventeen to thirty-three 

years old. For instance, thirteen members were eighteen years of age and four members 

were twenty years of age. Three members were nineteen years and the same number were 

twenty-four years of age. Two members were seventeen years and the identical number 

were twenty-one years of age. Furthermore, one member was thirty-three years old.  

Most of the participants had been learning the language since they were in school for 

approximately twelve years, but just one participant mentioned not learning any English 

before. Only two participants studied English in another institution but the rest of the 

twenty-six participants studied English at the university where students attend. Also, as 

reported by the SILL survey thirteen participants considered that it was challenging to learn 

English, while the other fifteen participants did not think that.  

Kaplan International language institute had eighty-years in the educational language 

field. Based on their long experience in the field, the researcher decided to use the Kaplan 

free online proficiency test with students. In just 10 - 15 minutes, the test evaluated the 

English level according to the Common European Framework scale and gave the results to 

the participants. As a result, nine participants (32%) were at an A1 level, while thirteen 

participants (46%) were at an A2 level, also five participants (18%) had B1 level and just 

one participant (4%) was at a B2 level.  

Instruments 

Rubric for assessing speaking.  



SELF-REGULATION TO IMPROVE ORAL INTERACTION     

22 

The rubric for assessing speaking had tree descriptors: grammar and vocabulary, 

pronunciation, and interaction. These descriptors were used for different purposes for the 

students and the teacher. In the first descriptor, the students had to use grammar and 

vocabulary content according to the topic of the class and they had to self-assess the 

development of this descriptor when they did their own videos.  

In the second descriptor the students practiced with some online applications such as 

Google translator, Duolingo, or  English dictionaries before recording their videos which 

helped them to develop their pronunciation as they evaluated themselves. In the third 

descriptor the students had to self-assess their progress in actual communication with their 

classmates as they developed their five videos.  

Besides, the teacher evaluated students´ videos progress in the grammar and 

vocabulary contents based on the material covered in class. As far as pronunciation was 

concerned, the teacher assessed accuracy in the oral production in students´ video 

evolution. Finally, in the interaction the teacher determined students´ video improvement in 

the ability to say and understand a verbal message.  

Action Plan  

          In this section the students had two questions from which they could select which 

sub-skills they wanted to improve and which strategies they applied for improving their 

speaking skills. This activity permitted them to assess themselves about their progress in 

their oral communication skills when they recorded each of the five videos.  

    Field notes. 

          It was necessary for the researcher to have a field notes format because in this form 

the researcher could register with details all the things that happened in the classroom 

during the innovation process.  
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          The field notes format (See Appendix E) had two essential questions related to the 

lesson plan: the first question Did I meet the objective, what happened?  This question 

enabled the researcher to analyze all the procedures for achieving the objective of the class. 

On the other hand, the second question is What will I do differently tomorrow?  This 

question helped the researcher determine what needed modification in the instructional 

design in the event that students had some issues or problems with the classroom activities.  

Interview protocol and reflections.  

The learner´s interview protocol was used to answer questions about the perspective 

on self-regulation and the use of mobile devices. The interviews were done by the 

researcher of the project at the end of the innovation process when the learners finished 

recording the five videos. 

The interview protocol had ten questions associated with the categories chosen for 

analyzing qualitative data in this investigation such as student's learning, student´s 

strategies, positive aspects, difficult challenges, videos to improve speech, self-regulation to 

improve oral interaction, self-assessment, and use of the rubric to motivate the autonomous 

learner. 

The researcher interviewed nine students based on total enrollment. Students were 

randomly chosen using the following link called https://stattrek.com/statistics/random-

number-generator.aspx. Given that students did not have time to participate in the 

interviews or had conflicts in the schedule, the process was conducted outside class time.  

During this interview protocol the participants had the decision to do it in English or 

Spanish. In some cases the participants did the interview in their native language because 

they felt more confident, but in other cases they decided to do it in English because they 

wanted to demonstrate what they learned in the innovation process.  

https://stattrek.com/statistics/random-number-generator.aspx
https://stattrek.com/statistics/random-number-generator.aspx
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For their first 50-word reflection, learners wrote it in Spanish. Following the first 

reflection, students chose to write their reflections in English even knowing that their level 

was fairly low. The reflection was done in class by the participants once they finished 

recording the video.  

The participants had to do five videos, so they wrote five reflections, but for the 

innovation process the researcher chose to evaluate reflection number three and number 

five, so with these results the researcher could analyze their perspectives in the middle and 

at the end of the research project. 

   Data Analysis 

    To determine progress in self-assessment, teacher and students’ assessments were 

compared at the beginning and at the end of the innovation. Expectations were that if 

student self-assessment and teacher averages converged at the end of the innovation that 

self-assessment had improved. To determine progress in speaking, the effect size of 

Cohen’s was determined using class averages at the beginning and end for overall grades as 

well as sub-scales using the videos and the rubric instrument. 

  To determine student's perspectives the researcher obtained real information from 

participants during the interview concerning their attitudes and opinions about innovation. 

Consequently, the researcher did a chart to analyze the answer of the nine participants. This 

chart was useful to the researcher to find the similarities and differences that the 

participants offered in each question (See Appendix G). 

 Moreover, the researcher compared the information of the reflection log number 

three and five with the strategies that the students chose in the action plan number three and 

number five. To analyze results, the researcher used similarities and differences between 

what they chose in the action plan, what they wrote in their reflection, and how they applied 

their action plan to improve their oral skills. In addition, the field notes and the participants' 
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perspective are crucial for the research to find important aspects that could be lost 

otherwise. 

Reliability: 

 A significant point in this research is its reliability; therefore, this study took into 

consideration that: 

1. All the methods in the triangulation process obtained the same results. 

2. The data collected was detailed date by date according to the information received.  

3. The researcher learned to assess using the rubric instrument, so later on the researcher 

could reply to the students how to self-assess themselves.  

Ethical Standards 

 This study was conducted in a public high university setting. By doing this 

investigation the researcher got the approval of the director of the civil engineering career 

to conduct the research project. The ethical issue to appear was that the students considered 

that during the research process, all the activities were found for them as a grade in the 

subject. To avoid this, they knew that all of this process was a part of the research project. 

Additionally, the information collected did not affect them in their academic grades. 

Results 

 The results answered the three research questions that were chosen to analyze the 

quantitative and qualitative data in this investigation. 

In the first question: To what extent did student's oral interaction improve? The 

researcher analyzed the teacher´s data related to assessing speaking rubric in order to know 

the student's communicative development that was compared in the pre-test and post-test 

results. 

According to table 1 the researcher showed a sample of  27 participants which 

described the teacher scores based on the learner's progress in communicative skills in the 
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pre-test (1st video) and the post-test (last video). Based on this, the researcher could notice 

a mean difference between pre-test and post-test of MD= - 0.83 and a standard deviation 

difference about pre-test and post-test of  SD= 0.21. The difference between the mean in 

the pre and the post-test presented a strong correlation, so this kind of result is relevant in 

the educational area due to the innovation research. To support this statement, Table 1 

demonstrated an effect size of 0.81 which as indicated by Cohen (1988) is a large effect 

size. The p value with an alpha of 5% is less than 0.005, which is a solid proof of a level of 

significance. 

Table 1  

Speaking Overall Improvement  

 N Mean Std. 

Deviation 

P. Value 

< 0.005 

Effect size  

Pre-test 27 6.41 1.13   

Post-test  27 7.24 0.92 .00 0.81 

Note:  N= Sample.   M= Mean.  SD= Standard Deviation.  

On the other hand, the researcher obtained in the excel spreadsheet all the teacher´s 

data about assessing speaking rubric that had some sub-skills categories such as grammar 

and vocabulary, pronunciation and interaction which the teacher evaluated with a range 

score the student's development oral skills in specific tasks that were the first video (pre-

test) and the video number five (post-test).  

Figure 1 represents the learner´s speaking sub-skills like grammar and vocabulary, 

pronunciation and interaction that were assessed by the teacher over three, these videos 

determining oral skills evolution. Based on figure 1 the researcher could determine that the 

interaction sub-skill had a higher impact with a mean of 2.52.  
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Figure 1 Speaking improvement by sub-skill. 

 

In the second question: To what extent did student´s self-assessment improve? The 

researcher analyzed the data related to the teacher and student´s assessing speaking rubric 

scores to compare both scores and determine what was the student's advancement at the end 

of the innovation and if the students' scores were closer to the teacher scores to know if 

they could understand how to self-assess themselves in an objective form.  

As stated in the student´s assessing speaking rubric, the pre-test had a mean of  

M=8.16 and the post-test had a mean of M=8.20 while the teacher assessing speaking 

rubric showed a pre-test mean of M=7.40 and the post-test mean of  M=8.22.  

Consequently figure 2 indicated a mean difference of  (MD=0.76)  in the student and 

teacher pre-test assessing speaking rubric, which could establish a strong difference due to 

the fact that it was the first time that the students had to apply this strategy as a way to self-

assess their own tasks to improve their communication skills. By comparison, figure 2 

illustrated a mean difference of (MD= -0.02) in the post-test students and teacher assessing 

speaking rubric which represents a minimal difference. It demonstrated that the students 

learned to be impartial to self-assess themselves due to in comparison with the first video 
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they manifested an outstanding development and their grades were closer to the teacher 

scores, so they showed a great strength in this strategy. 

Figure 2. Self-assessment Overall improvement 

  

 To answer the third question: What were the student’s perspectives as a result of 

self-regulation in oral interaction? The researcher summarized the most relevant aspects 

that were registered by date in the field notes and also the interview protocol in which nine 

students, with the support of their reflections notes, helped them answer ten questions 

related to the innovation process.  

 On December 4, 2019, the researcher commented that when the members had to 

record the first video, some of them mentioned that it was a little challenging to understand 

the rubric because they had to assimilate all the speaking sub-skills, while few students put 

the maximum grade because they said that they did an excellent job even though that the 

researcher noticed that they got some mistakes on the video. The researcher concluded that 

it was normal because it was the first time that they had to self-assess their own videos by 

using the assessing speaking rubric.  
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 Additionally, the researcher observed that a part of the members were disappointed 

and felt anxious because they had to repeat the video many times because one of the 

members forgot a certain piece of the dialogue. They focused on the pronunciation of the 

words by looking at the online applications to correct their mistakes rather than the 

grammar and vocabulary and interaction. Also, the members indicated that in the future this 

activity would help them improve their oral skills.    

 On December 9, 2020, the researcher observed that when recording the second 

video, students expressed that it was easier to create the dialogue for the second video and 

they did not have to repeat the recording as many times. The researcher considered that the 

topic of the video was an essential factor for increasing their development. Most of them 

recorded a long video due to the fact that they were inspired when they talked about their 

family. At this time, they were better able to perform because they were talking about a 

familiar topic, their family. Using just a picture helped them gain confidence to talk about 

it.  

 On December 11, 2020, the researcher noted that the majority of the students got 

more confident and did a better interaction with their partner. Also, they made fewer videos 

to present the final video in class. At this time, they could identify their own vulnerabilities 

in the speaking sub-skills. By achieving this objective the researcher considered that the 

feedback provided before the last video was crucial so that the participants could improve 

their communicative skills.  

 As to progress plan and settings strategies, the vast majority of the members agreed 

with the strategies that they mentioned in the plan and the interview protocol. Just a few 

members added other strategies in the interview protocol that they did not choose in the 

plan. Most of them wrote in the reflection the activities that they implemented to achieve 

the speaking skills and the strategies they chose in the plan. Nevertheless, it was valuable 



SELF-REGULATION TO IMPROVE ORAL INTERACTION     

30 

evidence that most of the participants that used applications such as Duolingo, google 

translator, online dictionaries among others manifested a considerable progress in the 

innovation process.   

 So as to direct the interview protocol, nine students were chosen as an example to 

respond to ten questions, but the researcher selected five questions. Table 2 had information 

which contained all the ten questions about students´ perspectives communicative skills  

(See Appendix G). For the following students´ quotations, the researcher had to respect the 

mistakes of the interviewees.  

 1. What did you learn during the innovation? As to address this question, the 

vast majority of the students think that the innovation had let them practice the grammar 

and pronunciation that were some of the sub-skills of the assessing speaking rubric. Also, 

they said that when they recorded the videos, they could recognize their mistakes, so it 

encouraged them to improve their pronunciation. This evidence showed that by executing 

the innovation strategy, the process helped them get exposure to the language with real life 

situations topics such as hobbies, family, invitations, describe cities among others.  

 "I learned grammar and the structure of the sentences correctly, and wrote different 

things for example dialogues and e-mail and invitation and about different topics". 

(S3,S9,S15) 

"I learned to speak fluently and interact with other people in English, how to 

describe my family to make an invitation and how to describe my city" (S16, S26) 

"I learned to improve my pronunciation, my grammar and my interaction with 

another person".(S23, S25)  

 2. What did you do to learn?  (strategies). In this question, the members declared 

that the strategies suggested on the assessing speaking rubric page were engaging for them 

to apply since it was a new way to develop those strategies. Students asserted that watching 
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movies, listening to music, duolingo app, and video games allowed them to practice 

English. 

 "I used several strategies like: watch movies and videos in English with subtitles, 

use the duolingo app and listen to music with subtitles in Spanish and use google 

translator to specific words". (S15,S16,S23,S25,S26) 

 "I used different strategies such as: memorized words, read articles in English, 

practice pronunciation, grammar and vocabulary with apps like duolingo, You Tube 

among others, video games for learning pronunciation, homework that teacher sent 

on platforms and listen to music in English and translate the words". (S3,S8,S14) 

 4. What did you like about the innovation?  (positive aspects) Most of the 

participants mentioned that they enjoyed recording the videos and that they could gain good 

communication with their partner. While another member indicated that it was a good 

freedom that they had to choose the strategies to enhance oral skills.  

"I liked to record the videos because I can learn the pronunciation and improve the 

interaction with my partner, I could improve my memory and learn to speak in 

another language". (S3,S9,S14,S23) 

"I like the fact that we can choose any strategies to improve and do not do any that 

you do not like". (S25) 

 5. What were the challenges? (difficult aspects) In this question the members had 

diverse points of view. Some of them said that the time was a vital factor because they did a 

short duration video and they had to repeat the video many times when the innovation 

started but in the other videos they could do a better development of it. On the other hand, 

the members indicated that it was demanding for them to complete all the stages about the 
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self-regulation process such as writing, learning, and recording the videos in class because 

it was hard in some occasions to remember the dialogues. 

"At the beginning, I didn't know my partner and for this reason, I had to record the 

video many times, it was difficult to arrive the minimum time, but later we had a 

better improvement to record the video one time".  (S8,S14,S16) 

"I think that writing, learning and recording the dialogue in that moment is a 

challenge because it is difficult to learn and extend dialogue and remember the most 

advanced of English". (S3,S9,S23) 

 8. Which category was more difficult to improve (grammar, pronunciation, or 

interaction), and why?  In this question the vast majority of the participants definitely 

mentioned that the pronunciation was more difficult due to several factors such as the 

words are not articulated as they are written and to do it well they needed to train each day. 

On the contrary, some participants indicated that the interaction was more difficult because 

in certain events their schoolmates interfered in the video recording so they got distracted 

and before the innovation process they used to be afraid to talk to others in English.  

 "The pronunciation because the words are not pronounced as they are written and it 

is something for practice every day for us not to forget". (S3,S15,S16,S25,S26) 

 "The interaction because on some occasions our classmates interrupted us when I 

recorded the video, I used to be shy to speak with other people in English". (S8, S9, 

S23) 

Discussion  

 The aim of this study was to determine if the students could learn to use the self-

regulation strategy as a way to improve their communicative skills. The investigation took 
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six weeks in a public university. The researcher could obtain the pre-test and post-test 

results related to the first research question which indicated no significant evolution in the 

assessing speaking rubric sub-skills like Grammar and Vocabulary and Pronunciation. One 

of the possible factors could be time and the English level due to the fact that just four 

hours per week was not sufficient for the students to reach an allowable development. This 

can be confirmed by Zhang (2015) who mentioned that English proficiency could be one of 

the factors that affect self-regulation performance of language learning.     

 Nevertheless, the sub-skill that showed a big impact was the Interaction with a mean 

of  2.52. This can be confirmed by Lessard-Clouston (2018) who highlighted the 

application of peer interaction in class through collaborative activities to enhance speaking 

skills. Moreover, Hakim (2015) supported these findings by stating that a better form for 

learners to study can be by applying social constructivism theory in which learners 

contributed to each other's opinions through social interaction. Additionally, the field notes 

indicated that the majority of the students believed in themselves through the time when 

they recorded their videos and also could obtain a better interaction with their partners. This 

can be supported by Krashen (2013) with the affective filter hypothesis who mentioned that 

there are many complex factors such as feeling nervous, uncomfortable, and low self -

esteem that increase the level of anxiety and impede their input when the students try to 

learn the language. For this reason, in the investigation, the researcher decided to allow the 

learners to choose their partners, so it generated self-confidence in them and they did not 

feel anxious when they had to record the video.  

 Another factor based on the field notes was that through continuous practice 

students showed a better performance with their partner by recognizing their weaknesses in 

the speaking sub-skills. This can be corroborated by Levelt with three significant mental 

procedures that people did when they speak. The first one is called conceptualization 
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because the learners think about what they are going to say. The second is called 

formulation when learners decide the order they had to say their ideas by applying the 

correct use of the grammar. Finally, the articulation is considered the final product because 

in this part the learners needed to know vocabulary expressions and how to pronounce it, so 

it this way the learners could immerse in a natural evolution of speaking  (as cited in Burns 

& Hill, 2013, p. 232).   

 As regards the second question, the outcomes demonstrated that one way to increase 

the communicative skills in the students was by using a rubric. Similarly, Günes, Yildirim, 

and Yilmaz (2018) featured the significance of the rubric for students and educators in 

which educators can establish the educational objectives for students. Also, when the 

students did the videos, the researcher provided them feedback, so they could improve their 

self-assessment skills.  

 There is a difference between the student and teacher grades with a variation of 0.76 

and -0.02 from the pre-test to the post-test. This discrepancy could be because at the 

beginning students did not know about the strategies. However, with continuous feedback 

and the use of the strategies, using the rubric to self-assess, it got easier as the innovation 

progressed. Evidence of this is demonstrated in the post-test scores. This is in concurrence 

with what was expressed by Beglar and Hunt (2002), who mentioned that students needed 

to get into the evaluation system to observe what they realized. In this scheme, self-

assessment ought to be essential to reach this aim by achieving the student´s autonomy. 

Furthermore, Jogan (2019), referenced that evaluating students is viewed as a basic factor 

in deciding learners' advancement. In addition, Brown and Harris (2014) said that self-

assessment gives without a doubt positive results to arrive at scholastic objectives. 

Lastly, in the third question: What were the student’s perspectives as a result of self-

regulation in oral interaction? The students in this investigation commented that they 
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enjoyed belonging to this innovation and they deduced that it was a great experience 

because by applying the self-regulation strategy and assessing themselves they could 

develop their communicative skills. Moreover, qualitative data from the investigator´s field 

notes from December 4th, revealed that students got anxious when they had to record the 

video more than one time. At the beginning, students were embarrassed because they had to 

record themselves with their classmates watching them. The recording itself became a 

challenge and they sometimes lost their concentration. These outcomes are similar to 

Oxford (1990), Salahshour, Sharifi and Salahshour (2013) and Babakhani (2014) who 

mentioned some factors such as character, personality, beliefs about L2 learning that could 

affect the self-regulation strategy (as cited in Köksal and Dündar, 2017, p. 399).  

Fortunately, by December 11, 2020, the researcher observed that students had 

progressed and were in the middle of the innovation. Students were also able to analyze 

their work, identify weaknesses in their oral skills, and self-assess accurately. Additionally, 

the teacher/researcher provided feedback that helped students achieve their goals. These 

observations are similar to the work of Patri, Sato, and Lyster who mentioned that just by 

practicing the students could recognize their errors when they talked in English. Besides, by 

applying self-assessment with their partners, they will know how to evaluate themselves (as 

cited in Joo, 2016, p.74). 

Students declared that one of the most demanding skills to improve was 

pronunciation but through continued practice they got more confidence to set up a 

conversation according to their level with their classmates and outside the classroom by 

applying all they learned in class. To reach this goal most of the students practiced using 

some applications like duolingo, google translator, online dictionaries among others that 

enabled them to expand their pronunciation. This can be affirmed by Yang  (2013)  who 
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emphasized that with MALL the learners could strengthen their oral skills in certain 

perspectives for example pronunciation, vocabulary, fluency among others.  

 

 

Conclusions 

 This investigation examined the application of self-regulation in EFL with 

university students to promote speaking skills. This pedagogical innovation had important 

elements such as a rubric, field notes, reflections, technological equipment, which could be 

mobile devices or tablets. These elements were used for collecting data by using the 

quantitative and qualitative statistics methods. The analysis of the data established the 

similarities and differences to studies that proved the value of helping students expand their 

communicative skills when educators applied the use of self-regulation for students 

learning a second language L2.   

 One of the most important factors for reaching these results in the investigation was 

helping students become intrinsically motivated so that they could gain the confidence they 

needed to produce their videos. The use of  the assessing speaking  rubric was essential 

because students were able to evaluate their own tasks against a standard and improve 

spoken interaction. An examination of the results led the researcher to conclude that the 

application of self-regulation strategies helped students become responsible for their part in 

the learning process as active and autonomous learners.   

 In this investigation another significant factor that contributed to the success of the 

innovation was student use of mobile devices for learning, not just for navigating social 

networks. In the process of recording and uploading their videos to Padlet,  students learned 

to use mobile devices in new and innovative ways. In addition, the use of technology 

increased active class participation and autonomous decision making in deciding where to 
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record and how to choose the version they thought the best. The innovation was 

instrumental in improving independent learning.   

 Furthermore, in this investigation, the researcher noticed dramatic student progress. 

The process was demanding when the innovation started because the majority of the 

students felt strange recording themselves in L2 language and uploading their videos on a 

Padlet account. However, as the innovation progressed, students became more engaged in 

the process, self-assessing themselves, noticing their mistakes, and working to improve 

their oral skills. As the researcher released responsibility to the students, they became self-

sufficient, not asking questions frequently and actually integrating the self-regulation 

strategies into their learning process.    

 As a result of this investigation, interaction was the skill in which students 

demonstrated the greatest development. The researcher concluded that the reason that oral 

interaction was the highest score was because while students worked on their videos with a 

partner, they developed self-confidence as they interacted. Even though the students 

mentioned that pronunciation was one of the hardest skills to improve based on the 

interview, the reality was different. The reflections, the field notes, and the videos showed 

that students actually progressed in this area because of all the processes used in the 

innovation. The researcher noticed that students used certain applications such as online 

dictionaries, google translator, duolingo among others in order to correct the mistakes that 

they had in the pronunciation. Also, the researcher´s feedback could be decisive for the 

students to improve their oral skills. Adapting technological devices and a rubric permitted 

them to self-assess their assignments and encourage their speaking skills in an interactive 

form, so they did not feel anxious when they learned a second language. 

Limitations 
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This study was conducted in a public university setting. A barrier was the lack of 

technological resources such as laptops, projector, and internet connection. It was 

challenging to explain the process to evaluate their classmates through self-assessment. On 

the other hand, some studies demonstrated that larger samples add considerably more 

dependable information with a smaller margin of error. A larger sample size than twenty-

seven in this innovation would have provided better data. Not having a control group was 

also a limitation.  

The time for conducting the research was not enough. The project only lasted six 

weeks with four hours of class per week. Additionally, the teacher had to include the 

university syllabus requirements in the instructional plan thus restricting the amount of time 

actually spent on the innovation. University exams and holidays also limited the amount of 

time available. Besides the researcher had to do the interviews when the innovation process 

finished, so the interviews were taken outside the schedule of the innovation process.    

Another problem was the noise level for the students that had to record outside the 

classroom. The noise level sometimes affected student progress and the concentration when 

recording their videos. Space for taping was not always available so students could only 

record during English class.  

Recommendations 

 The first recommendation for educators would be creating a students´ whatsapp 

group and use the public wireless internet connection, so in this way, educators should send 

the documents or videos to the students before the class began. A second recommendation 

would be to have a control group.  

The third suggestion for researchers would be to extend the amount of time for the 

project so that the students would be familiarized with the process and improve their oral 
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interaction skills more thoroughly for use inside and outside the classroom since it would 

transform them into independent learners.  

 The fourth recommendation would be to make provisions for the noise reduction to 

facilitate video recordings. The fifth recommendation would be that the strategy be used 

across all the levels of English learning. The sixth recommendation would be that the 

process of self-regulation be provided to all the teachers because the students would benefit 

from the use of innovative strategies that encourage their communicative skills. 
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Appendix A 

Backward Design – Lesson Plan 

 

Contact the researcher for this template. 
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Appendix B 

A1 Level rubric to be adapted to each class 

Contact the researcher for this instrument.  
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         Appendix C 

Level A2 Rubric for assessing speaking (Student and Teacher)  

Contact the researcher for this instrument.  
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Appendix D 

Methodology Table 

General objective: Describe the effect on speaking skills of using self-regulation 

facilitated by mobile devices with A2 level university students from Civil Engineer 

career. 

Specific Objectives Data Collecting 

(Instrument and 

when) 

Data Analysis  

RO#1 Determine 

improvement in self-

assessment  

(quantitative) 

Individual Self-

Assessment rubric –T 

and Ss assess 

speaking/plan for all 

videos.  Teacher gives 

written feedback at the 

beginning and middle.   

Compare class average for T 

and Ss (median) – overall and 

sub-categories.  Assumption:  If 

T-S assessment difference 

diminishes – there is 

improvement. 

RO#2  Determine 

speaking improvement 

(quantitative)    

Individual Self-

Assessment rubric 

Pre-post using first 

and last unit 

Compare pre-post class 

overall and sub-category 

speaking results. 

RO#4   Describe 

participant perspective 

of self-regulation and use 

of mobile devices.   

(qualitative) 

Individual Self-

Assessment form:  

Plan (all)      

Journal (field 

notes)  ongoing 

Emerging patterns/categories 

relevant to advantages and 

challenges of using mobile 

devices to improve speaking 

skills.  
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Semi-structured 

interview of 9 

students 
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Appendix E 

Field Notes  

Date:   

Class:  

Objective:   

Day   #  ___   Week ___ 

 

1)      Did I meet the objective, what happened? 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

2)      What will I do differently tomorrow? 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 
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Appendix F 

Interview Protocol  

General Question    

 

What is the effect on oral interaction of using self-regulation facilitated by mobile devices 

in an A2   class of 27 participants college students?   

Specific Questions  

1. To what extent did student's oral interaction improve?  (Quantitative 

2. To what extent did  student´s self-assessment improve?    (Quantitative) 

3. What were the students’ perspectives as a result of self-regulation in oral interaction?  

(Qualitative) 

Interview objectives – (To answer RQ#3) 

1.  Describe the strategies students used for self-regulation. 

2.   Describe the participants’ perspective of the innovation 

Interview protocol – (Plan where and when will you do the interviews?  How will 

you record them? If you are curious about something, you can add one or two questions.) 

1. What did you learn during the innovation?    

2. What did you do to learn?  (strategies) 

3. Which strategy helped you the most, and why?  

4. What did you like about the innovation?  (positive aspects) 

5.  What were the challenges?   (difficult aspects) 

6.  Did making videos help you improve your speaking? 

7.  Did Self-regulation improve your oral interaction? 

8.  Which category was more difficult to improve (grammar, pronunciation, or interaction), 

and why?  
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9.   Do you think that self-assessment and the use of the rubric motivate you to be an 

autonomous learner? 

10.  Would you use this strategy next semester to learn English? 

Qualitative Analysis Categories (for 6-8 interviews depending on the size of your class, 

two student reflections, your field notes/journal) 

1.  Learning 

2.  Strategies 

3.  A specific strategy that helps 

4.  Positive aspects 

5.  Challenges 

6.  The reason for improving speaking by making videos 

7.   The reason for  self-regulation by  improving oral interaction  

8.   Difficult categories (grammar, pronunciation, oral interaction) to improve 

9.   Self-Assessment and the use of the rubric  motivates you for being an autonomous 

learner. 

10. Reason for using this strategy ((self-regulation) next semester.) 
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Appendix G 

Table 2 describes the similarities and differences of students‘ points of view related to the 

oral productive skills that they mentioned in the interview.  

Table 2   

Students perspectives about communicative skills. 

Categories 

 

Aspects 

 

Total 

 

 

 

 

 

 

Learning 

I learned grammar and  the structure of the sentences 

correctly, wrote different things for example dialogues 

and e-mail and invitation and about different topics. 

(S3,S9,S15) 

3 

I learned to speak fluently and interact with other people 

in English, how to describe my family to make and 

invitation and how to describe my city. (S16, S26) 

 
2 

I learned to improve my pronunciation, my grammar and 

my interaction with another person.(S23, S25) 

2 

I learned to work under pressure, under my own 

responsibility and to do things right. (S8) 

1 

It is a new way of learning because we interact more and 

expand our vocabulary. (S14) 

1 

 

 

 

 

Strategies 

I practice alone. I read on the internet some examples 

with dialogue in English and Spanish. (S9) 

1 

I used several strategies like: watch movies and videos in 

English with subtitles, use the duolingo app and listen to 

music with subtitles in Spanish and use google translator 

to specific words. (S15,S16,S23,S25,S26) 

5 

I used different strategies such as: memorized words, 

read articles in English, practice pronunciation, grammar 

and vocabulary with apps like duolingo, You Tube 

among others, video games for learning pronunciation, 

homework that teacher sent on platforms and listen to 

music in English and translate the words. (S3,S8,S14) 

3 

 

 

 

 

 

The Best 

Strategy 

I like the apps for example duolingo because  there I 

learned grammar and  the correct pronunciation of the 

words and the Richmond Learning Platform because I  

had activities in the application.(S3,S8,S9) 

3 

The strategy that worked best for me was listening to 

music because it helped me a lot to improve my 

pronunciation. (S15,S14,S25,S26) 

4 

The strategy that helped me more was watching videos 

in English, look up words that  I did not know to 

pronounce and listen to them in the google translator 

because I learned new words and knew how to 

pronounce them.(S16,S23) 

2 
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Positive Aspects 

I like how didactic and fun it was. I think that is good for 

the students. (S8) 

1 

I like that I could  self-assess myself and see what 

mistakes I had. (S15) 

1 

I liked the way we created the dialogues because that 

was what we would say when we talked to 

someone.(S16) 

1 

I like the fact that we can choose any strategies to 

improve and do not do any that you do not like. (S25) 

1 

I learned to speak fluently with the other people. (S26) 1 

I liked to record the videos because I can learn the 

pronunciation and improve the interaction with my 

partner, I could improve my memory and learn to speak 

in another language. (S3,S9,S14,S23) 

4 

 

 

 

 

 

Challenges 

At the beginning I didn't know my partner and for this 

reason, I had to record the video many times, it was 

difficult to arrive the minimum time, but later we had a 

better improvement to record the video one time.  

(S8,S14,S16) 

3 

I think that writing, learning and recording the dialogue 

in that moment is a challenge because it is difficult to 

learn and extend dialogue and remember the most 

advanced  of English. (S3,S9,S23) 

3 

The challenges were to learn and pronounce  well  the 

words because the words are not pronounced as they are 

written. (S25,S26) 

2 

My challenges were: develop my conversations, try to 

read a book and  interact with peers. (S15) 

1 

 

 

 

 

 

Videos to 

improve 

speaking 

The practice makes you better so I can say that thanks to 

perseverance I was able to learn new things and to 

develop better. (S8) 

1 

It  helps me because in each video I can speak and write 

more frequently fluently. (S15) 

1 

It helped me to have better vocalization and use an 

advanced vocabulary to not repeat words while I was 

speaking. (S23) 

1 

Well, I think it is the interaction with my partner because 

in the last video you can see we  make jokes. Yeah, I 

think it is fun. (S25) 

1 

It helped me because I could  communicate in English, 

but  I can talk with my friends. (S26) 

1 

It is so important to improve my pronunciation with a 

better intonation with my partner, learn the grammar, the 

vocabulary and practice the pronunciation of the 

common words. (S3,S9,S14,S16) 

4 

 

 

 

 

Yes, making videos improves my interaction with my 

partner because I can help the grammar and the different 

topics about my classmates in the videos. (S3) 

1 

Yes because I learned to express myself better and have 1 
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Self-regulation 

to improve oral 

interaction 

a good vocalization. (S8) 

Yes,  because it is a control that we have and you can see 

what is regularly bad and you can improve that. (S25) 

1 

Of course, now I can speak more fluently without any 

problems.  (S9,S16) 

2 

Self-assessment helped me to work on what I need to 

progressively improve, because as the process 

progressed along with my partner we were improving. 

(S14,S15) 

2 

Yes, because I observed my mistakes with my talking 

and I corrected them. (S23,S26) 

2 

Difficult 

categories 

(grammar and 

vocabulary, 

pronunciation, 

interaction) to 

improve 

The pronunciation is something that I was improving 

best and the grammar is very difficult for me  because it 

is not very wide in English. I do not know many words. 

(S14) 

1 

The pronunciation because the words are not pronounced 

as they are written and it is something for practice every 

day for us not to forget. (S3,S15,S16,S25,S26) 

5 

The interaction because  on some occasions our 

classmates interrupted us when I recorded the video, I 

used to be shy to speak with other people in English. 

(S8,S9,S23) 

3 

 

 

 

 

Self-assessment 

and use of the 

rubric motivates 

you for being an   

autonomous 

learner 

Of course. I believe that the rubric is a very good guide 

to be a successful complete the academic work and self 

assessment is an excellent way to train an autonomous 

student.(S3) 

1 

Yes, because it makes you look for methods to put into 

practice at home and thus improve your English. (S16) 

1 

Yes,  it does because I can be more independent in each 

aspect of my daily life. (S23 

1 

Yes, because the rubrics help you to improve in that you  

are regular and yeah. (S25) 

1 

Yes, because I can see the improvement in the next 

video. (S26) 

1 

Of course, since this way we can be self-critical and we 

will realize what we are failing at.(S8,S9) 

2 

Self-assessment made me see my mistakes, correct them  

and improve with my partner in the next videos. 

(S14,S15) 

2 

 

 

 

Using the 

strategy the next 

semester to 

learn English 

Yes, It would be great, I would love to keep doing this 

kind of strategy. (S8,S9) 

2 

Yes, it seems good to be able to conform and improve 

more and more because I was a consequence of  that way 

of working in the course. (S3,S15) 

2 

Yes, this strategy is not usual and for me is funny.(S14) 1 

Yes, of course because it helped me a lot to use the 

strategies. (S16) 

1 

Yes, I would like to use it but I prefer an advanced level 1 
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to be balanced in my actual level. (S23) 

Of course, because I think it is an interesting form to 

learn English and I like it. (S25) 

1 

Yes, because the strategy the next semester because I 

learn English in the next course. (S26) 

1 

 Note: The researcher had to respect the mistakes of  the interviewees.  
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Appendix H 

Padlet Account  

https://padlet.com/ara_davilam/cfsws5s31ur 

 

E-portfolio  

https://sites.google.com/view/aracelidavila 

  

 

https://padlet.com/ara_davilam/cfsws5s31ur
https://sites.google.com/view/aracelidavila

