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Abstract 

The main objective of the present action research was to determine how an extensive reading 

program influences students’ L2 reading comprehension skills and to analyze students’ 

perceptions and opinions after being part of the program. A group of 74 students from a private 

university in Ecuador were divided into a control group and an experimental group which took 

part into a two-month extensive reading program. Data obtained from a pre-test and a post-test, 

rubrics, interviews, and learning logs were used to answer the research questions. At the end of 

the pedagogical treatment, there was not a statistically significant difference on the post-test 

results between the two groups. However, students from the experimental group improved their 

reading comprehension skills significantly when comparing their pre-test and post-test scores, 

unlike the control group. Additionally, participants showed an overall positive perception on the 

extensive reading program; they also mentioned aspects that must be considered by any EFL 

school, high school, university or teacher that is interested in developing extensive reading 

programs. 

 Keywords: extensive reading, development of reading skills, EFL Ecuadorian university 
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Resumen 

El objetivo principal del presente proyecto de investigación fue determinar cómo un programa de 

lectura extensiva influye en las habilidades de comprensión lectora del idioma inglés y analizar 

las percepciones y opiniones de los estudiantes después de ser parte del programa. Un grupo de 

74 estudiantes de una universidad privada en Ecuador fue dividido en un grupo de control y un 

grupo experimental, el cual participó en un programa de lectura extensiva de dos meses de 

duración. Los datos obtenidos de una prueba previa y una prueba posterior, rúbricas, entrevistas y 

reflexiones de aprendizaje se utilizaron para responder las preguntas de investigación. Al final del 

tratamiento pedagógico, no hubo una diferencia estadísticamente significativa en los resultados 

de la prueba posterior entre los dos grupos. Sin embargo, los estudiantes del grupo experimental 

mejoraron significativamente sus habilidades de comprensión lectora al comparar sus puntajes de 

la prueba previa y posterior, lo cual no ocurrió con el grupo de control. Además, en términos 

generales los participantes mostraron una percepción positiva sobre el programa de lectura, ellos 

también mencionaron aspectos que deben ser considerados por cualquier docente o institución 

educativa que enseñe inglés como lengua extranjera que esté interesado o interesada en 

desarrollar programas de lectura extensiva. 

Palabras clave: lectura extensiva, desarrollo habilidades de comprensión lectora, 

universidad ecuatoriana. 
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Extensive Reading to Enhance Reading Comprehension: An Action Research Study 

 Although English is only the third largest language in the world with approximately 335 

million native speakers, it is considered the world lingua franca (Fareh, 2010; Kirkgoz, 2007; 

Villar, 2018). Why? English is the most widely spoken language in humankind history (Melitz, 

2018), owing to its pluricentric nature, which means that English is spoken on almost all the 

continents (Schneider & Baumann, 2019). Indeed, according to Villar (2018), English has more 

than 730 million people who speak it as a second or foreign language. 

 As a result, English is used worldwide to give news and information, entertain, travel, 

carry out business, diplomacy and political meetings around the planet, among other activities 

(Kitao, 1996). That is why English is important to learn, and it has led the Ecuadorian 

government to create rules, policies and regulations for educational institutions like schools, high 

schools and universities regarding English language learning and teaching. According to the 

institution that rules universities (Consejo de Educación Superior, 2019), all the students from 

Ecuador who desire to get a university degree must achieve a B1 level according to the Common 

European Framework of Reference (CEFR). This is a difficult challenge per se, and it becomes 

even more difficult in English as a foreign language (EFL) contexts. 

 A teaching context is considered EFL when language instruction takes places in a country 

or location in which English is not spoken outside of the classroom and English is not considered 

an official language (Brown, 2001). The reason why teaching in EFL countries becomes 

challenging is that English language learners (ELLs) do not have enough opportunities to get 

exposure to English, or produce it in meaningful situations (Fareh, 2010; Kara, Ayaz & Dündar, 

2017).  

Successful second language acquisition (SLA) happens when a person receives a great 

amount of exposure to the target language (L2) in an understandable way; in other words, in 
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order to acquire a new language people must get as much comprehensible input as possible (Ellis, 

2005; Krashen, 2013; Lessard-Clouston, 2018; Tomlinson, 2013). Consequently, in order to 

achieve the high standard level required by Ecuadorian higher education institutions, different 

ways to provide exposure to L2 must be sought by English language instructors in Ecuador. 

 Extensive Reading (ER) emerges as a way in which teachers can provide exposure or 

input for students’ effective L2 acquisition in EFL contexts. ER can be defined as reading long 

text materials such as books or magazines focusing on general understanding and meaning, 

instead of focusing on grammar, vocabulary or any feature of language (Renandya, 2007; Song & 

Sardegna, 2014). According to Renandya and Jacobs (2002), ER has plenty of benefits for L2 

learners, such as developing spelling, grammar structures, text structure, reading comprehension 

and writing skills. In addition, ER helps ELLs to cultivate a positive attitude towards reading 

itself. 

 Among all the benefits of ER, one of the most significant is reading comprehension. Suk 

(2016) claimed that reading is a crucial skill for ELLs, especially in academic settings. In 

addition, Grabe (1995) stated that comprehension is the main purpose for reading. Moreover, 

reading is a learning tool and the most important goal for formal education is to have learners 

read and understand texts, so in the future they can be independent long-life learners (Miñoza & 

Montero, 2019). 

 Despite the importance of reading, a survey performed by local data base institutions 

(Instituto Nacional de Estadísticas y Censos, 2012) demonstrated that 26,5 % of Ecuadorians do 

not read, and half of the people who do read, only do it for 1 or 2 hours a day. Considering that 

most students who read well in L1 easily transfer this ability to L2 (Maley & Prowse, 2013), the 

lack of reading habits among Ecuadorians affects their reading skills in English. Indeed, the 

lowest skill from all TOEFL iBT test takers from Ecuador is reading (Educational Testing 
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Service, 2017). This situation is also seen with non-English major EFL students at a private 

university in Ambato, in which reading is one of the lowest scores at the institutional proficiency 

exam.    

 Several research studies have been performed in order to explore the impact of ER on 

reading comprehension skills among EFL learners (Bell, 2001; Endris, 2018; Fujimori, 2006; 

Morgado, 2009; Suk, 2016; Yamashita, 2008). The results are concise enough to claim that ER 

does have a positive effect on reading comprehension skills. 

ER studies are not limited to quantitative methods; there have been several research 

projects that used qualitative methods to discover perceptions and attitudes students have towards 

using ER (Morgado, 2009; Tien, 2015; Yamashita, 2004, 2013), and the results are varied 

depending on the context. For instance, Morgado (2009), in his study performed in a Venezuelan 

university, found that students who took part in ER described it as enjoyable and useful. On the 

other hand, on a Taiwanese large-scale study on students’ perception about ER, the results 

showed that ER caused resistance and unwillingness at the beginning of the program. Eventually, 

this perception changed positively (Tien, 2015). 

Although the use of ER to enhance reading comprehension skills has been well studied in 

Asian countries like Taiwan or Japan (Tien, 2015; Yamashita, 2004, 2008, 2013), it has not been 

explored deeply in the EFL Ecuadorian context at a university level, which is the rationale for the 

present study. It is necessary to say that it would be interesting as well to understand what 

perception Ecuadorian students have on using ER. Furthermore, due to the importance reading 

has in academic contexts, the present study is of great interest to any EFL teacher who seeks to 

improve reading skills among their students in order to make them better and more independent 

learners. 
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Literature Review 

The following section contains information that supports the use of ER in teaching a 

foreign language. It starts by SLA theory that is relevant for the study. Later, ER and reading 

comprehension will be explained deeply. At the end of this section, there is a succinct 

explanation on Backwards Design, which was the lesson planning framework used to set up this 

research project. 

Input and Output Hypothesis  

 As stated above, teachers must provide students with enough L2 exposure. This is 

described by Krashen’s (2013) comprehension hypothesis, which claimed that a person who is 

given comprehensible input is supposed to acquire the target language. Krashen defined the 

linguistic structures that a person has already mastered as “i,” and the structures that will be 

acquired as “i+1.” He argued that people move from “i” to “i+1” when they understand what is in 

“i+1,” by using context or other clues. In this way a learner progresses in acquiring a language. 

Although most SLA researchers agree on the importance of input (Tomlinson, 2013), 

other investigators, like Merrill Swain, felt input alone is not enough for successful L2 

acquisition. Swain (1993) formulated a complement to Krashen’s theory that is called “output 

hypothesis.” Swain noticed that despite the great amount of input received by some of her 

immersion students, they did not develop a good enough grammatical competence. Therefore, she 

concluded that input is not sufficient for students to realize all the complex and intricate features 

of language. As a result, she suggested using pushed output with pupils, so they could produce 

correct language utterances. 

 Pushed output has four purposes in SLA (Swain, 2005). The first one is that it helps ELLs 

to notice what they can and cannot convey (written or spoken) in the L2, which eventually forces 

them to develop grammatical forms and their linguistic system. That is to say that output 
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becomes a way of learning for ELLs (Wei, 2018). The second is that output provides students 

with opportunities to play or hypothesize with the language. They test expressions, chunks, 

utterances, and based on feedback, they modify their output to accomplish what they desire to 

convey. The third purpose is metalinguistic, which means that ELLs reflect on their own and 

others’ language and this helps them to learn and consolidate knowledge. Finally, Swain (2005) 

stated that output makes learners face communication problems, so they are forced to overcome 

them, which eventually leads to successful acquisition. 

 When having students work with ER, they get exposure to the language or input by seeing 

grammar, vocabulary, collocations and prepositions used in a meaningful and real context. 

However, ER should be complemented with post-reading activities in order to complement 

language acquisition as suggested by Swain (2005).  

Extensive Reading 

 It is said that the term extensive reading (ER) was first used by Harold Palmer (Kelly as 

cited in Day, 2015). Palmer mentioned that in extensive reading programs students get as much 

reading as possible in order to learn new information from the world and get enjoyment. 

However, it was not until Day and Bamford’s (1998) work that ER had a clear definition. Day 

and Bamford defined ER as a reading program in which the main goal is to have students read 

large amounts of information for pleasure; the more they read the better. Day and Bamford 

mentioned that in ER it is important “to get students reading in the second language and liking it” 

(p. 6). Park (2015) added ER is useful to provide ELLs with exposure to the target language. 

 Day and Bamford (1998) established ten characteristics of successful extensive reading 

programs. Although all of them can be considered important, it is critical to understand that in an 

ER program, students must read self-selected varied material that is within their comprehension 
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level or even below. Also, students focus on general understanding rather than on any linguistic 

item. Finally, in ER teachers must always keep track of students’ progress.  

There is not a single way to approach extensive reading. It can be said that an ER program 

that tackles all the ten extensive reading principles is a “pure” ER program (Day, 2015). Day 

stated the fact that hundreds of studies have been carried out with the name of “extensive 

reading,” and not all the researchers considered the ten principles, so as a result it was necessary 

to create an extensive reading continuum. 

It was previously said that an ER program that takes the ten principles into account is a 

“pure” ER program. When many of the principles are applied, it is known as a “modified” ER 

program. If only some of the principles are used, the program is called “light” ER program. 

Finally, if there is a program that does not apply any of the principles, it is known as “fringe” ER 

(Day, 2015). The present study can be considered a modified ER program since the reading 

material was easy considering students’ level, there was a substantial variety of books available 

for students, pupils were free to read anything that they wished, the objective of reading was not 

to solve intricate comprehension exercises, and during half of the ER program, students read 

individually and in silence.  

There are other types of ER programs. For instance, “supervised ER,”(with teacher help), 

“independent ER,” (little or no teacher help), or “blended extensive and intensive reading,” 

which focuses on teaching reading strategies while encouraging pupils to take part into pure 

extensive reading (Day, 2015). Also, there might be different names for ER, for instance Song 

and Sardegna (2014) used the term enhanced extensive reading to talk about an ER program that 

included output activities such as discussions or role plays. 

 Linguistic benefits from ER have been well reported by the literature. To start with, it 

enhances reading comprehension because of an obvious reason; people learn to do “X” by doing 
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“X” (Renandya & Jacobs, 2002). However, ER provides other benefits: for instance, several 

studies claimed ER enhances spelling (Zutell, 1978), grammar structures and vocabulary 

acquisition (Rodrigo, Krashen, & Gribbons, 2004; Senoo & Yonemoto, 2014; Song & Sardegna, 

2014), writing (Cha, 2009; Mermelstein, 2015; Park, 2015), and reading fluency (Iwahori, 2008; 

Tanaka & Stapleton, 2007), just to mention a few examples.  

All these benefits are explained by Chomsky’s (as cited in Renandya & Jacobs, 2002) 

language acquisition device theory and Krashen’s (2013) comprehension hypothesis. Renandya 

and Jacobs explained that every human being has a language acquisition device (LAD) in the 

brain, which means that everyone has an innate ability to learn languages, but for successful 

results, the LAD has to be activated. ER, when applied correctly, can provide comprehensible 

input and meaningful interactions for the learner, which will eventually activate the LAD leading 

to effective L2 acquisition. 

Reading Comprehension 

 Undoubtedly, reading is a complex receptive skill, in which human beings start by 

decoding visual representations from paper, associating these symbols with sounds, 

understanding and discovering literal meaning of words, sentences, applying world knowledge 

and finally getting the meaning beyond words to fully comprehend a text (Maley & Prowse, 

2013; Nassaji, 2011; Spratt, Pulverness & Williams, 2011). Something that makes reading even 

more complex to learn is that humans were not born to read (Wolf, 2008, as cited in Maley & 

Prowse, 2013). Writing and reading are a human invention, unlike speaking and listening, which 

are abilities our brain is programmed to do (Wolf & Stoodley, 2007). 

 According to Maley and Prowse (2013), there are two types of ways people read. They 

are ER and intensive reading, which, unlike ER, is focused on deeply analyzing texts that are 

slightly more difficult for learners. Intensive reading is usually done in class to pick up grammar 
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structures and vocabulary items for further examination by the teacher and the pupils. Maley and 

Prowse also mentioned that some experts in reading claim intensive reading cannot be considered 

reading at all owing to the fact that pure reading does not involve any further deep analysis. 

Indeed, it should be fluent; readers do not stop to do any analyses.  

There are several reading skills to achieve comprehension, but the principal ones are 

skimming (reading in order to get the general idea of a text), scanning (reading in order to get 

specific information), reading for details, inferring, predicting, inferring vocabulary meaning by 

using context clues, and understanding the structure of a text (Spratt et al., 2011). Spratt et al. 

(2011) emphasized that these skills are used depending on the type of reading that is being 

performed. For instance, if a person is looking for the hour an event will take place in the 

newspaper, he or she might not use inference or prediction skills, but instead, the person might 

use scanning skills. 

Hagaman, Luschen and Reid (2010) stated it is normally believed that reading fluency 

(decoding words as fast as possible) enhances reading comprehension. However, some people are 

fluent at reading, but at the same time, they struggle to make sense of what they are reading. 

Research has shown that a crucial factor to enhance comprehension is text structure awareness 

(Nassaji, 2011; Spratt et al., 2011). Being familiar with the type of text facilitates comprehension. 

Good readers can normally differentiate text structure. Another critical aspect for reading 

comprehension is vocabulary range and recognition. Laufer (as cited in Grabe, 1995) stated that 

minimal comprehension requires the reader to know 95% of the words in a text. Grabe (1995) 

added that in L2 instruction ER is the greatest tool to develop vocabulary, which consequently 

will develop good comprehension. 
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Backwards Design Lesson Planning 

 It is well-known by educators that good lesson planning is crucial to achieve the desired 

learning outcomes. According to Wiggins and McTighe (2011), the “Backwards Design” 

planning methodology, also known as Understanding by Design (UbD), is a framework in which 

the last goal is reaching students’ true understanding of big ideas on a specific topic. It is a 

helpful tool for teachers to plan the best learning experiences, and assessment tools based on 

standards. In addition, UbD caters to the need of avoiding a covering-the-text-topics teaching 

approach, which was one of the many reasons why this framework was used to plan the ER 

program. 

Research Questions 

1. To what extent does extensive reading enhance reading comprehension? 

2. How do students feel about using extensive reading at the end of the treatment?  

3. What aspects of language do students believe they improve when reading extensively? 

Innovation 

This pedagogical innovation was applied to non-English major students and it took place 

in the language center that belongs to a private university in Ambato. The principal objective of 

this innovation was to identify the extent to which an ER program enhances reading 

comprehension among students and understand what students who took part in the program 

thought about ER. This modified ER program lasted 24 hours and it was performed during eight 

weeks, in which there were 16 in-class hours and eight autonomous hours.  

The ER program had two phases: phase one was supervised ER (eight hours) and phase 

two was independent ER (eight hours). Phase one and two lasted four class sessions each (eight 

hours); the first phase was meant to familiarize students with ER, so during the second phase they 

would perform well. It is worth adding that all the class activities performed during the ER 
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program were based on a backwards design lesson plan created by the researcher (see Appendix 

A). 

The study objects were students from four classes at the language center program. Two 

classes taught by the researcher (37 students) were the experimental group (EG) and the other 

two classes taught by another teacher from the same institution (38 students) were the control 

group (CG). It is important to mention that the four classes are from the same level (A2 level 

CEFR). 

Phase 1: Supervised ER 

 The ER program was done during class hours (two hours a week) only with the EG. The 

CG followed their classes normally with their coursebook. At the beginning of the program, 

students from the EG selected one graded book to read as a whole class. They read the book 

chapter by chapter with the help of the teacher. These guided sessions started with content 

prediction activities. Then, students read the chapter in silence. A short period of class was taken 

to tackle unknown words from the chapter. After this activity, the teacher read the chapter out 

loud while the students followed the text. Later, students took part in discussions by answering 

teacher-created provocative questions related to the chapter content or they performed mini role 

plays based on the book content. Finally, pupils completed a chapter comprehension log; they 

could choose between two options according to their abilities (see Appendix B) and as homework 

(autonomous work) they completed a learning log on Moodle (see Appendix C). These learning 

logs were assigned after every class session in phase one and two. 

Phase 2: Independent ER 

Students chose a book they would like to read in the class at their own pace. The books 

were taken from the language center library, and free online websites. Also, students were 

allowed to bring their own books. Once they finished reading the book, they created a book 
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review, which was mainly focused on connecting what students read with their own experience 

and feelings. There was a small section that required pupils to briefly summarize the main 

argument or plot in the book (see Appendix D). Then, they chose and read another book until the 

end of the innovation. Besides the books read in class, students were encouraged to read as much 

as possible at home; it was expected that students read at least two books outside classroom 

hours. During class sessions, the teacher monitored pupils’ progress while they read. At the end 

of the innovation, students individually created a video doing a review of their favorite book, 

which was shared on Moodle. Later, students watched two videos from different partners in order 

to write a comment on them. The videos were evaluated with a rubric (see Appendix E). 

Comprehension logs and book reviews were also evaluated with a rubric (see Appendix F) in 

order to keep track of students’ comprehension and progress. To guarantee students did not 

struggle with technological issues at the final task, there was workshop on how to record videos 

using mobile phones at the beginning of this phase. 

Methodology 

 The present action research study was created with a quasi-experimental design that 

collected essential data to answer the following research questions: 

1. To what extent does extensive reading enhance reading comprehension? 

2. How do students feel about using extensive reading at the end of the treatment?  

3. What aspects of language do students believe they improve when reading extensively? 

In order to answer research question one, quantitative data obtained from the final 

performance task rubrics were used. Moreover, information provided by a pre-test and a post-test 

from both CG and EG was utilized to carry out different t-tests using SPSS 25. The researcher 

carried out interviews with 24 students from the EG in order to answer research question two. 

Finally, learning logs were read and coded to answer question three. 
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Participants 

 There were 75 non-English major students with an A2 CEFR English level, aged 18 – 25. 

They were part of a private university in Ambato and due to the government standard, they had to 

achieve at least a B1 level according to the CEFR. Their native language is mostly Spanish; there 

was only one native Quichua speaker. Some students had knowledge of other languages like 

Quichua (two), French (two), Portuguese (one), Italian (one) and Catalan (one). All of the 

students had access to technological equipment such as laptops, smartphones, tablets and so forth. 

In addition, all of them had internet access at home. Students were from different careers like 

business administration, law, and tourism, but most of them were medicine or dentistry majors. 

The following chart presents other important demographic information. 

Table 1 

Demographic Information 

 

Characteristics  

N 75 

Nationality (%) Ecuadorian (100) 

Age (mean years/SD) 20.4/1.6 

Gender (male/female) 34/41 (54.7% females) 

Ethnicity, (mestizo/indigenous) (%) 74/1 (98.7% mestizo) 

*Socio-economic class n (%)  

          Low 18 (24.0) 

          Medium 46 (61.3) 

          High 11 (14.7) 

Time learning English n (%)  

          1-4 years 53 (70.7) 

          More than 4 years 22 (29.3)  

**Time spent on voluntary reading n (%)  

          0-2 hours a day 64 (85.3) 

          More than 2 hours 11 (14.7) 

***Books read per year (mean/SD) (1.05/1.13) 
 

*Information based on the Ecuadorian minimum wage ($400 a month) see Appendix G 

**It does not include books read for career purposes. 

***Only books read for pleasure in their L1. 
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Instruments 

 Several instruments were used during this research project, including a placement test, a 

demographic survey, a pre-test, a post-test, rubrics, an interview and learning logs. This section 

presents information about them. 

 Placement test and demographic survey. 

Before this quasi-experiment began, a 50-item multiple choice placement test by National 

Geographic Learning (n.d.) was performed with the CG and the EG in order to measure students’ 

English proficiency. It was identified that most of the students had an A2 level according to the 

CEFR. It was essential for planning the innovation, selecting the pre and post-test instrument and 

the correct graded books to be read during the ER program. Moreover, a demographic survey (see 

Appendix G) was applied to all the students from the EG and CG in order to get descriptive data. 

Pre-test and post-test. 

 Some parts of the reading test from the Cambridge KET (see Appendix H and I) were 

used to measure reading comprehension levels at the beginning and at the end of the quasi-

experiment. The sections from the KET exam used were sections 1, 4, and 8, since they measure 

reading comprehension. The other parts from the Cambridge KET exam were not considered 

since they measure vocabulary and grammar usage (Cambridge English, 2016). The tests were 

applied to the CG and EG and they were digitalized and applied by using the institutional Moodle 

web site in order to avoid plagiarism and facilitate grading. 

Final performance task rubric. 

 The rubric applied to assess the final performance task at the end of the innovation 

contained four criteria. The first criterion used was fluency and pronunciation, which assessed the 

way students spoke during the video recording in order to persuade an audience to read their 

favorite book. Vocabulary range and text recognition focused on using a wide range of suitable 
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vocabulary for the text type in a correct way. Another criterion was digital quality and 

preparation, which measured the video quality per se and students’ readiness before recording 

the material. The last criterion, content and reading comprehension, focused on how well 

students used general ideas and specific details from the book plot during the video. This 

reflected the students’ level of comprehension after reading a book. The maximum score possible 

in each criterion was two point five. 

Interviews and learning logs. 

The interviews were semi-structured and they contained five open-ended questions that 

elicited general feelings students got during the innovation, positive and negative aspects of the 

program, and challenges students faced. In addition, two questions focused on getting to know 

whether or not they felt an improvement on their reading skills, and finally, there was some space 

for students’ suggestions (see Appendix J). 

The learning logs students did during this research contained five questions. They were 

asked about what they learnt during the reading class, what was something easy about the class, 

what was something challenging for them and how they overcame those challenges. At the end of 

each learning log students were asked about the abilities they improved during that specific class. 

They had eight options such as: spelling, writing, reading, among others (see Appendix C). 

Data Analysis 

Pre-tests and post-tests were graded automatically by Moodle LMS. Later, those results 

were coded and analyzed on SPSS 25. Rubrics from the final performance task were also used to 

answer the research questions. The investigator computed and examined the scores obtained by 

students on the criteria “Vocabulary Range and Text Recognition” and “Content and Reading 

Comprehension.” 
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The researcher performed 24 interviews, which were video-taped and written down. Then, 

interviews were read and coded into categories to make all the information more comprehensible. 

Student selection was stratified according to the score pupils got in the post-test; eight high 

achievement, eight average achievement and eight low achievement students took part in the 

interview. The questions were directed to get qualitative data to answer question two. 

Regarding learning logs, they were digitalized on Moodle to facilitate grading and 

management. As mentioned above, they were assigned as homework after each class session. 

Learning logs were also read and coded to answer research question three. There were 175 valid 

learning logs that were used; several were not presented or were incomplete. 

Ethical Considerations 

This study tackled all ethical issues for research. The Language Center directors granted 

permission for the pedagogical innovation to be carried out. Also, students knew they were going 

to be part of a research study, and consequently, they signed a letter of consent. Validity and 

reliability are guaranteed in this study because the placement test and the reading comprehension 

tests were developed by knowledgeable educational organizations. Regarding the interview 

questions, they were evaluated by three experts before carrying them out. Recording and writing 

the interviews down was done to avoid prejudice and bias when coding them. Finally, all the 

information and scores from students were confidential. 

Results 

This section contains the results obtained from the research project. They are organized 

according to the research questions. 
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Results for Question 1 

Figure 1 

 

CG and EG Means Obtained in the Pre-test and the Post-test. 

 

 

The pre-test and the post-test had 17 items each, but in order to make information more 

comprehensible for the reader, the results were weighted out of 50. Figure 1 presents the results 

obtained by the CG in the pre-test (M = 33.63, SD = 10.57; missing data n = 1) and in the post-

test (M = 34.91, SD = 9.43). Additionally, it is possible to see the results from the EG in the pre-

test (M = 31.32, SD = 9.49) and in the post-test (M = 37.60, SD = 9.68). 

Paired sample t-tests. 

Table 2 

Paired Sample t-test Results from CG and EG 

Group p-value Cohen’s d 

*CG 0.211 0.206 

EG < 0.001 0.656 
* Missing data (n=1) in pre-test 

 

Two paired sample t-tests were carried out comparing the pre-test and post-test means 

from the CG and the EG.  Table 2 shows that there was a not-statistically significant difference 

on the CG; t(36) = -1.275, p = 0.211 with a small effect size (d = 0.206), and there was a 
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statistically significant difference on the EG; t(36) = -4.007, p < 0.001 with a medium effect size 

(d = 0.656). These data suggest that the students from EG improved their reading comprehension 

skills due to the ER program. 

Independent sample t-test. 

Table 3 

Post-test CG and EG Independent Sample t-test Results  

CG mean/SD EG mean/SD p-value Cohen’s d 

34.91/9.43 37.60/9.68 0.226 0.281 

 

 In addition to the paired sample t-tests, the researcher also performed an independent 

sample t-test to compare the means obtained in the post-test by the CG and EG. Table 3 shows 

that there was not a statistically significant difference; t(73) = -1.220, p = 0.226, the effect size is 

small (d = 0.281). Although the EG improved reading comprehension skills significantly after the 

innovation (pre-test and post-test), which did not happen in the CG, the EG is not different than 

the CG when comparing the post-test results. 

 Final performance task. 

Table 4 

Rubric Criteria Descriptive Statistics 

 Vocabulary Range and 

Text Recognition 

Content and Reading 

Comprehension 

mean/SD 1.82/0.57 1.95/0.58 

Minimum 0.50 1.00 

Maximum 2.50 2.50 
n = 37 

 

At the end of the treatment students from the EG worked on a video in which they 

reviewed their favorite book. This task was assessed by using a rubric created by the researcher; 

two criteria were analyzed and coded. Table 4 presents the results; considering that the maximum 

score possible was two point five, on average students evidence a good level of reading 
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comprehension (M = 1.95, SD = 0.58). Regarding vocabulary and text recognition skills, it can be 

stated that students achieved a desirable level (M = 1.82, SD = 057). Descriptive data suggests 

students developed a considerable level of comprehension and vocabulary usage.  

Results for Question 2 

 The interviews revealed the students’ perception on the ER program they took part in. 

Generally speaking, students had a positive perception of the program. Although during the 

interviews they also expressed some negative comments, they gave suggestions and there were 

some unexpected comments. 

Students openly expressed that ER was useful and constructive. It was said by all students 

but one that ER helped them to improve their English skills, particularly vocabulary. They also 

felt ER made them improve their reading comprehension, vocabulary inference and reading 

fluency skills. Motivation towards reading in L1 and L2 was positively affected with ER, and 

pupils claimed that now they feel more confident when reading in L2. 

Some negative ideas about ER were also expressed, the most common was that at the 

beginning of the program they felt anxious about reading in L2, and for six students, reading for 

two hours was dull. However, most of the students who experienced anxiety before ER 

mentioned they felt more confident about reading in L2 at the end of the innovation. There was 

one student who openly expressed negative feelings about the comprehension logs and the book 

reviews that they were assigned. But, at the same time, ten students said those tasks helped them 

to evaluate their own comprehension when reading, and three students told the researcher that 

they liked the post-reading activities because they could express what they felt. 

 Suggestions also arose during the interviews. Students felt it would be good to include 

short breaks during the sustained silent reading time in order to avoid attention loss. They prefer 

to read a book of their choice rather than having a book for all the class because they liked to read 
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at their own pace. Another suggestion was that the teacher or the institution library should have 

more books with more genres and topics, so they could have a greater variety to choose from. 

Seven students felt ER should be done by all teachers. Table 5 presents the ideas mentioned by 

the pupils during the interview in detail. 
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Table 5 

Interview Comments 

 

 

 

 

 

Positive 

Comments 

I practice and learnt new vocabulary (23) 

I learnt to paraphrase (5) 

I learnt to read faster (6) 

I learnt to infer word meaning by context (8) 

I felt I improved my reading comprehension skills (15) 

I felt more motivated to read in L1 or L2 (8) 

After the ER, I feel more confident to read other passages in L2 (2) 

I liked to do comprehension logs and book reports because I could express my 

ideas (3) 

Comprehension logs and book reports help me to notice whether I understood 

the book or not (10) 

It was good that I could change books if I did not like them (4) 

Reading has been a way to relax and get distracted from my career duties (1) 

I liked to role play scenes from the story (3) 

 

 

Negative 

Comments 

I found it difficult to identify main ideas for the comprehension logs (4) 

I felt afraid when I knew we were going to read in English (9) 

I felt tired when reading long books (6) 

I think it was boring to read for two hours (4) 

Some books were really boring (2) 

I think reading was boring (2) 

I hated to do the comprehension logs and book reports (1) 

 

 

 

Suggestions 

for 

Teachers 

It would be good to have short breaks during the two reading hours, so I don’t 

get tired (8) 

Teachers should do more extensive reading in the class (7) 

There should be more books with a wide range of topics and genres (7) 

There should be more silent reading time (1) 

Every day, there should be some reading time at the end of the class (3) 

I liked to choose the book I wanted to read (9) 

Comprehension logs and book reports should be done in Spanish (1) 

Reading should be done in class because we do not have enough time (4) 

 

 

 

 

Other 

Comments 

of Interest 

I found it extremely difficult to read in L2, but later I discovered I could read in 

L2 (8) 

I prefer doing comprehension logs and book reports because they are not as 

difficult as traditional summaries (3) 

I noticed the grammar we learnt in the coursebook, but in context (4) 

I could find new words several times in the books and it helped to consolidate 

knowledge (3) 

I would rather read books than the coursebook passages (3) 

It was a unique way to learn English (4) 

It was the first time I read books in English and that was interesting (11) 

We would learn more English if we read more (6) 
Note: (n) is the frequency that those ideas were said during the interviews 
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Results for Question 3 

 Learning logs showed what aspect or feature of language students felt they improved in 

after the ER program. Many aspects were mentioned in all learning logs submitted; Figure 2 is a 

bar chart that illustrates the frequency students pointed out an aspect of language. The most 

commonly mentioned aspects were vocabulary, reading, writing and grammar. This information 

matches with what was said during the interviews.  

In addition, students answered four open questions on learning logs. Pupils expressed 

some commonalities. They mentioned the biggest challenge when reading was dealing with new 

vocabulary and some unknown grammar structures. Another big challenge for them was trying to 

read without translating every single word and trying to follow the sequence of some stories that 

did not had a simple plot. It was said by students that they overcame these difficulties by asking 

each other, using the dictionary and their inference skills. Also, teacher help was commonly 

mentioned as a way to overcome difficulties. 

Figure 2 

Aspects of Language Students Believed They Improved with ER 

 

Note: Some learning logs contained more than two aspects of language. 
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Discussion 

 The present study was designed in order to answer three questions. The first one was 

regarding reading comprehension and how it is influenced by reading extensively. Although 

mathematically the EG outperformed the CG in the post-test, the independent sample t-test 

showed that this difference was not statistically significant, which suggests that the EG and the 

CG reading comprehension skills remained the same in spite of the ER program. However, it is 

worth noticing that the paired sample t-tests revealed there was a statistically significant 

difference between the pre-test and the post-test from the EG, a situation that did not occur with 

the CG.  

Despite the results from the independent sample t-test, the paired sample t-tests 

demonstrated the ER program had a positive impact on the EG students’ reading comprehension 

skills. These results are similar to Morgado’s (2009). Studies that reported large effect sizes and 

important differences between experimental and control groups are usually performed during 

longer periods of time (Bell, 2001; Song & Sardegna, 2014; Suk, 2016). It is very likely that time 

constraints in this study did not allow the EG to develop the sufficient reading skills to 

statistically outperform the CG in the post-test. Another possibility is that the EG students 

developed reading fluency, which helped them to get better results in the post-test when 

comparing with the pre-test, but fluency does not necessarily mean absolute comprehension 

(Hagaman, Luschen & Reid, 2010) 

 The second question sought to understand students’ perception towards the ER program. 

It was clear that they had positive feelings and ideas about reading extensively, not only because 

they felt it helped them improve their English, but because it motivated them to read in L1 and 

L2. Even though students felt anxious or reluctant to read in L2 at the beginning, these 

perceptions gradually vanished and became positive. These outcomes resemble other qualitative 
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studies (Tien, 2015; Yamashita, 2004, 2013). Although it was not proved with a formal test, 

students claimed their vocabulary, reading, writing, and grammar among other skills, were 

enhanced with ER. This resembles findings from other research projects (Zutell, 1978; Rodrigo, 

Krashen, & Gribbons, 2004; Tanaka & Stapleton, 2007; Park, 2015). Interviews confirmed the 

importance of having a wide range of books with different styles and genres, as well as having 

students read appropriate material at their own pace, which is suggested by the literature. 

 Finally, the third question scope was on the linguistic aspects students believe they 

improved while reading extensively. The coded data from learning logs and interviews pointed 

out that they felt their vocabulary skills were mostly benefited when taking part in ER. Students 

also felt their reading comprehension, grammar and writing skills were enhanced during the 

program. The instruments used during this study did not allow the researcher to confirm that 

vocabulary was enhanced, and therefore, further research will be needed to do so. Grabe (1995) 

remarked the importance of vocabulary when reading, which interestingly was mentioned by 

students. It was stated that dealing with new vocabulary was a challenge for them. Thus, book 

selection is crucial for them to succeed in an ER program. 

Conclusion 

 The pillars for this research project were three questions: (1) To what extent does 

extensive reading enhance reading comprehension? (2) How do students feel about using 

extensive reading at the end of the treatment? (3) What aspects of language do students believe 

they improve when reading extensively? Data and findings presented on this research project 

allowed the researcher to conclude that ER undeniably has a positive effect on students’ 

comprehension skills, but it is necessary to have longer application periods to get more consistent 

results. Also, ER was seen as something positive and useful by the students who took part in the 

program. Having a good perception of reading might cause students to read more, which will 
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eventually have a constructive effect on their L2 reading comprehension skills and overall 

language proficiency. Interviews raised some must-consider aspects when implementing an ER 

program in the Ecuadorian EFL context. Finally, students feel their vocabulary is mostly 

improved when doing ER. 

Limitations 

The present study had some limitations. Considering that this study was performed in an 

EFL context, the most evident limitation was time. In addition, this study was limited to a small 

sample size (75 people), and therefore, the results and findings cannot be generalized to a whole 

context and to do so further research will be needed. However, interviews raised suggestions that 

match the literature on ER, and at the same time, are important to consider when implementing 

ER in any context. Finally, since this was an action research and the investigator had direct 

contact with the objects of study, bias is another issue. To avoid it, tests were graded 

automatically by Moodle, and interviews were videotaped to get accuracy and keep all important 

aspects said. 

Recommendations  

The main and the most important recommendation for researchers who are willing to 

study the effects of ER on students’ English skills has to do with application time. An ER 

program might not have immediate effects; instead, ER will reveal more tangible and evident 

results when performed for longer periods of time. 

In other research projects focused on ER, it is important to consider not only reading 

comprehension skills. It would be of great use to include formal assessment tools to measure 

vocabulary acquisition, spelling, among other language skills to increase the scope of future 

studies. 
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ER programs require certain conditions to be successful. For instance, ER requires 

teachers and administrators to provide a wide range of books and reading material. In spite of 

having a considerable number of books during the present ER program, some students suggested 

that the institution and the teacher have more books with different topics and genres. Moreover, it 

should be considered that ER should be done during class hours and with short breaks during 

sustained silent reading. In addition, it is advisable to let students read the book they chose at 

their own pace. In this particular study, students mentioned they did not like to have a book for 

the whole class. Lastly, book selection is crucial in ER since fluent reading requires students to 

understand almost all the words in the text. ER should have the i-1 or even i-2 principle (Day, 

2015; Day & Bamford, 1998; Grabe, 1995; Renandya, 2007; Renandya & Jacobs, 2002). 
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Appendix A 

Lesson Plan: Design from Your Goals 

Institution: CTT de los Andes Language Center 

Academic Term: October 2019 – February 2020 

Student description: 37 non-English Majors (A2 level CEFR) 

Professor: Felipe Santamaría Velasco 

Unit title: Extensive Reading Program 

Weeks: 8 Weeks 

Hours: 24 hours 

 - 16 hours in class 

- 4 hours (8 Moodle Learning Logs) 

- 4 hours or more (Expected at least reading 2 books 

at home) 

 

I.- Transfer Goal (Stage 1) 

 

Standard: 

Can understand enough to read short, simple stories and comic strips involving familiar, concrete 

situations written in high frequency everyday language. 

Goal: 

I want my students to learn to read extensively so that on their own and in the long run they can 

demonstrate comprehension of simple stories and comic strips at their level by taking part into 

discussions, or doing book reviews. 

 

Breakdown of transfer goal 

 

A. If we see and hear them 

do this, they CAN transfer 

this learning. 

B. If we see and hear them 

do this, then they CANNOT 

(yet) transfer: 

C. What I will commit to 

doing differently in my 

classroom to ensure my 

results look like Column A. 

 

Students can identify main 

ideas from a story or a 

chapter from a book. 

 

Students can relate the book 

content with real life 

situations and their own 

experiences. 

 

Students can infer vocabulary 

from context, which makes 

their reading fluent. 

 

 

Students confuse general 

ideas with specific details. 

They are not able to identify 

the main plot of a story or 

series of events. 

 

Unknown words prevent 

students from continuing 

reading and therefore it 

affects their comprehension 

and reading fluency. 

 

 

 

Provide students with guided 

practice exercises to make 

sure students can identify 

main ideas.  

 

Use pictures mimes and 

gestures to help students infer 

vocabulary. 

 

Lower the level of the graded 

books until students can 

comprehend and read 

fluently. 
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Lack of comprehension 

prevents from relating the 

book content to real life 

situations and their own 

experiences. 

 

 

II.- Summative Performance Assessment Task (Stage 2) 

 

Goal You will show evidence that you can comprehend simple stories and comic 

strips by speaking and recommending what you have read. 

Role You are a YouTuber that reviews books online. 

Audience Classmates and teacher. 

Situation You will review books online following a specific criteria. 

Performance You will select and read a book of your choice. Later, you will record 

yourself talking about specific parts of the book. You will post it on the 

Moodle site for others to watch your video and comment on it. 

Standards 

(Performance 

Task) 

Can understand enough to read short, simple stories and comic strips 

involving familiar, concrete situations written in high frequency everyday 

language. 

 

III.- Knowledge and skills needed to succeed in the summative assessment task. (Stage 1) 

 

What students will need to know The skills students will need to be able to 

do 

 

Difference between main idea and specific 

details. 

 

Structure of simple stories, comic strips and 

common texts. 

 

Simple grammar tenses. 

 

High frequency everyday language. 

 

 

 

Ss will be able to read a text quickly to 

identify main events and ideas. 

 

Ss will be able to get specific information 

from a text. 

 

Ss will be able to infer unknown vocabulary 

based on context. 

 

Ss will be able to follow common texts by 

using their text structure, grammar and high 

frequency vocabulary knowledge. 

 

Ss will be able to connect their own 

experiences and real life situations to the 

content from books. 

 

Ss will be able to do a book review based on 

what they have read. 
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IV.- Essential Questions (Stage 1) 

1. In what ways does reading impact my life positively? 

2. What can I do to become a better reader? 

3. What strategies do good readers use and how can I apply them? 

V.- Learning Activities (Stage 3) 

Learning Activities Intention A M T 

Before the Innovation     

- Placement Test 

 

Obtaining data 

 

   

Week 1 – (120 Minutes)     

- Pre-Test 

- Demographic survey 

 

Supervised Extensive Reading 

 

- Ss choose as a whole class a book that they want to read. 

- Ss see a sequence of pictures with the title of the book and 

chapter they will read. In pairs they discuss what events 

might happen. 

- Ss share the ideas as a whole class. 

- Ss silently read the first chapter. They are encouraged to 

underline unknown vocabulary. 

- Once Ss have finished reading the chapter, they will get 

into groups of 3 or 4 to check new vocabulary for no more 

than 10 minutes. They are expected to help each other. 

- While Ss are working in groups, the teacher monitors and 

helps Ss with difficult words by providing examples, 

pictures, synonyms, gestures and mimes to make students 

infer vocabulary meaning. 

- Ss will read the chapter again while the teacher reads the 

story to them. 

- Once they finish reading the chapter, Ss will discuss 

questions related to the chapter that will be projected on the 

board. 

- Finally, Ss listen to an explanation on how to complete the 

Chapter Comprehension Log (see Appendix B). Ss will see 

examples of good comprehension logs and bad 

comprehension logs, so they know what they are expected to 

do. 

 

Homework 

 

- Students complete the learning log on Moodle (see 

Appendix C). 

Obtaining data 

Obtaining data 

 

 

 

Hook 

 

Development 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Formative 

Assessment 

 

 

 

 

 

 

Formative 

Assessment 

 

 

 

 

 

X 

 

 

 

 

X 

 

 

 

 

 

 

 

 

X 

 

 

 

 

 

 

 

 

 

X 

 

X 

 

 

X 

 

 

X 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

X 

X 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

X 

 

 

X 
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Week 2 – 3 – 4  – (120 Minutes per week)     

 

Supervised Extensive Reading 

 

- Ss brainstorm what they remember from the previous 

chapter. 

- Ss see a sequence of pictures with the title of next chapters 

they will read. In pairs they discuss what events might 

happen. 

- Ss share the ideas as a whole class. 

- Ss silently read the next chapters. They are encouraged to 

underline unknown vocabulary. 

- Once Ss have finished reading the chapter, they will get 

into groups of 3 or 4 to check new vocabulary for no more 

than 10 minutes. They are expected to help each other. 

- While Ss are working in groups, the teacher monitors and 

helps Ss with difficult words by providing examples, 

pictures, synonyms, gestures and mimes to make students 

infer vocabulary meaning. 

- Ss will read the chapters again while the teacher reads the 

story to them. 

- Once they finish reading the chapter, Ss will:  

 

Week 2: choose a part they loved from the chapters and they 

will create a mini role play in pairs or groups depending on 

the part they choose. 

 

Week 3: discuss questions related to the chapter that will be 

projected on the board. These questions are focused on 

opinion and feelings students have towards the story. 

 

Week 4: choose a part they loved from the chapters and they 

will create a mini role play in pairs or groups depending on 

the part they choose. 

 

 - Finally, Ss complete the Chapter Comprehension Log. 

 

Homework 

 

- Students complete the 3 learning logs on Moodle (1 per 

week). 

 

 

 

 

 

 

 

 

Hook 

 

Development 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Formative 

Assessment 

 

 

Formative 

Assessment 

 

 

 

 

 

 

 

 

 

X 

 

 

 

 

 

 

 

 

X 

 

 

 

X 

 

X 

 

 

X 

 

 

X 

 

 

X 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

X 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

X 

 

X 

 

 

 

X 

 

 

 

X 

 

 

 

X 
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Week 5 (120 Minutes per week)     

 

Independent Extensive Reading 

 

- Before class, Ss will be asked to bring their phones because 

Ss will take part in a workshop on how to record videos 

using their mobile phones. To begin it, Ss will discuss about 

famous YouTubers and why they are famous. 

- Ss will be asked create a short video on the topic they 

prefer (e.g. my favourite restaurant, or an anecdote). 

- Ss will upload this video to Moodle using the computers 

from the language center lab. Then, they will comment on 

each other. 

- Ss will individually receive feedback on their videos during 

class and after class by using Moodle features. 

- The activity is expected to take no more than 60 minutes. 

- Later, Ss choose a book they like. The books will be taken 

from the language center library. 

- Ss read the books individually at their own pace and in 

silence during class time. Ss have the possibility to ask the 

teacher any question regarding vocabulary or the book itself. 

- Once Ss finish reading each book, they will work on a 

book review (see Appendix D). 

- During class time, Ss will have short meetings with the 

teacher to discuss their progress and to ask any question if 

needed. 

 

Note: Ss will be encourage to read at home as much as 

possible. It is expected that they finish at least 2 books and 

they will create book reviews for them. 

 

Homework 

 

- Students complete the learning log on Moodle. 

 

 

 

Hook 

 

 

 

Development 

 

 

 

 

Formative 

Assessment 

 

Hook 

 

Development 

 

 

Formative 

Assessment 

Formative 

Assessment 

 

 

 

 

 

 

 

 

Formative 

Assessment 

 

 

 

 

 

 

 

 

 

 

 

 

X 

 

 

 

 

X 

 

 

 

X 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

X 

 

 

 

 

 

 

 

 

 

X 

 

 

 

 

 

 

 

 

X 

 

X 

 

 

 

 

 

 

 

 

 

 

X 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Week 6 (120 Minutes per week)     

 

Independent Extensive Reading 

 

- Ss choose a book they like. The books will be taken from 

the language center library. 

- Ss read the books individually at their own pace and in 

silence during class time. Ss have the possibility to ask the 

teacher any question regarding vocabulary or the book itself. 

 

 

 

Hook 

 

Development 

 

 

 

 

 

X 

 

X 
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- Once Ss finish reading each book, they will work on a 

book review (see Appendix D). 

- During class time, Ss will have short meetings with the 

teacher to discuss their progress and to ask any question if 

needed. 

 

Homework 

 

- Students complete the learning log on Moodle. 

Formative 

Assessment 

Formative 

Assessment 

 

 

 

 

Formative 

Assessment 

 

 

X 

 

 

 

 

 

X 

 

X 

 

 

 

 

 

 

 

 

 

 

 

Week 7 – (120 Minutes)     

 

Independent Extensive Reading 

 

- Ss continue working with their books and book reviews. 

- Ss listen to the teacher’s instructions who is going to 

explain to them the Final Performance Task, which is going 

to be due Week 8. 

 

Homework 

 

- Students complete the learning log on Moodle. 

 

 

 

 

Development 

 

 

 

 

 

 

Formative 

Assessment 

 

 

 

X 

 

 

 

X 

 

 

 

 

 

 

X 

 

 

 

 

 

X 

X 

Week 8 – (120 Minutes)     

 

Feedback on Performance Task 

 

- Ss get feedback about their final performance task and they 

watch some good quality videos from the ones they have 

created as a whole class. 

- Post-Test and Interviews 

 

Homework 

 

- Students complete the learning log on Moodle. 

 

 

 

 

Formative 

Assessment 

Obtaining data 

Obtaining data 

 

 

 

Formative 

Assessment 

  

 

 

 

 

 

 

 

 

 

X 

 

 

 

 

X 

 

 

VI.- On-going Self-Assessment 

If the plan is not meeting the expectations, I will choose books that students show interest 

in and also, I will find motivational videos on the importance of reading. 

Ss will work on learning logs (Moodle) 

Ss will have short informal meetings with the teacher to track their progress on reading. 
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Appendix B 

Chapter Comprehension Log (Option A) 

BOOK: _____________________________ NAME: _____________________________ 

CHAPTER:__________________________ DATE:______________________________ 

I.- From 1 to 10. How much did you enjoy this chapter? (Write an “X” in the box) 

 

          

1 2 3 4 5 6 7 8 9 10 

 

II.- Complete the sentences with your own ideas. 

 The best part of the chapter was ____________________________ because __________ 

________________________________________________________________________

________________________________________________________________________ 

 

 My favorite character from the chapter was ___________________ because __________ 

________________________________________________________________________

________________________________________________________________________ 

 

 This story is similar to _____________________________________________________ 

because__________________________________________________________________

________________________________________________________________________ 

 

 I believe that in the next chapter ______________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

III.- Write 5 words from the chapter that were difficult for you or that you just learnt. 

Word Meaning Sentence taken from the book 
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Chapter Comprehension Log (Option B) 

BOOK: _____________________________ NAME: _____________________________ 

CHAPTER:__________________________ DATE:______________________________ 

I.- From 1 to 10. How much did you enjoy this chapter? (Write an “X” in the box) 

 

II.- Draw 2 scenes from the chapter that you thought were amazing or that had an impact 

on you. Then, write a short description of them. 

 

 

 

 

 

 

 

 

 

 

 

 

 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_____________________________________ 

 

III.- Write your predictions about the next chapter. 

 I believe that in the next chapter ______________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

IV.- Write 5 words from the chapter that were difficult for you or that you just learnt. 

Word Meaning Sentence taken from the book 

 

 

  

 

 

  

 

 

  

 

 

  

 

 

  

          

1 2 3 4 5 6 7 8 9 10 
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Appendix C 

Learning Log (English Version) 

BOOK: _____________________________ NAME: _____________________________ 

CHAPTER:__________________________ DATE:______________________________ 

 

I.- Answer the following questions. You can answer them in Spanish. 

 

1) What did you learn from this reading class? 

 

2) What was easy for you? 

 

3) What was difficult or challenging for you? Why? 

 

4) How did you overcome these difficulties? 

 

5) What English skills do you think you improved the most by reading this chapter or book? (Use 

an “X” to choose your answer, you might select various answers) 

 

Writing  Vocabulary  

 

    

Grammar  

 

Spelling  

    

Reading  

 

Punctuation  

 

    

Other 

 

__________________ 

__________________ 

  

None of 

them 
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Learning Log (Spanish Version) 

LIBRO: _____________________________ NOMBRE: _____________________________ 

CAPÍTULO:__________________________ FECHA:   ______________________________ 

 

I.- Conteste las siguientes preguntas. Puede contestarlas en Español. 

 

1) ¿Qué aprendiste en esta clase de lectura?  

 

2) ¿Qué fue fácil para ti? 

 

3) ¿Qué fue difícil o desafiante para ti? ¿Por qué? 

 

4) How did you overcome these difficulties? 

 

5) ¿Qué habilidades de inglés cree que mejoró más al leer este capítulo o libro? (Use una "X" 

para elegir su respuesta, puede seleccionar varias respuestas) 

 

Escritura  Vocabulario  

 

    

Gramática  

 

Ortografía  

    

Lectura  

 

Puntuación  

 

    

Otros 

 

__________________ 

__________________ 

  

Ninguno 

de ellos 
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Appendix D 

Book Review 

Name: _________________________________ 

 

Book Title: _________________________________ 

 

Author _________________________________ 

 

I.- From 1 to 10. How good was the book? 

          

1 2 3 4 5 6 7 8 9 10 

 

 

 

This book was 

about…. 

 

 

 

 

 

 

 

 

The best part 

of the book 

was…. 

 

 

 

 

 

 

 

Something I 

did not like 

about the book 

was…. 

 

 

 

 

 

 

 

Something I 

would change 

from the book 

story is…. 

 

 

 

 

 

 

 

What would 

you say to the 

author of the 

book? 

 

 

 

Book 

Cover Page 
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Appendix E 

BOOK REVIEW VIDEO RUBRIC 

NAME: _____________________________________   DATE: __________________________ 

 

 

 

 

 

 
CRITERIA 2 – 2.5 

Exceeds the 

Standard 

1.5 – 2 

Meets the 

Standard 

1 – 1.5 

Near the 

Standard 

0 – 1 

Below the 

Standard 

 

 

FLUENCY AND 

PRONUNCIATION 

 

 

 

Pronunciation, 
fluency and 

intonation is native-

like. This is of great 
help for the reviewer 

to persuade the 

audience to read the 
book. 

 

Little hesitation that 

does not interfere 
with communication. 

There are few 

pronunciation or 
intonation mistakes. 

This helps the 

reviewer to persuade 
the audience to read 

the book. 

Some hesitation that 

interferes with 
communication. It 

has distracting 

pronunciation or 
intonation mistakes. 

This is of little help 

for reviewer to 
persuade the 

audience to read the 

book. 

Performance is full 

of hesitation and 
pronunciation 

mistakes that make 

the performance 
unintelligible. This is 

of little help for 

reviewer to persuade 
the audience to read 

the book. 

 

 

VOCABULARY RANGE 

AND TEXT 

RECOGNITION 

 

 
During the video the 

speaker uses 

correctly a wide 
range of vocabulary 

that is suitable for the 

type and style of text 
read. 

 

 
During the video the 

speaker uses, with 

some minor 
mistakes, a wide 

range of vocabulary 

that is mostly 
suitable for the type 

and style of text read. 

 

 
During the video the 

speaker uses, with 

some distracting 
mistakes, vocabulary 

that is somehow 

suitable for the type 
and style of text read. 

 

 
During the video the 

speaker does not use 

vocabulary that is 
suitable for the type 

and style of text read. 

The used vocabulary 
is not used correctly. 

 

 

 

 

DIGITAL QUALITY 

AND PREPARATION 

 

 

It is more than clear 

that the student got 
ready before 

recording the video. 

No background noise 
and the image is 

good. The student 

can be a YouTuber. 

 

 

 

It is clear that the 
student got ready 

before recording the 

video. No 
background noise 

and the image is 

good. 

 

Student was 

improvising or 
reading during some 

parts of the video. 

Some background 
noise. Image is dark 

or bright, which 

distracts viewers. 

 

 

The student was 
improvising or 

reading during the 

video. A lot of 
background noise 

and the image is too 

dark or too bright. 

 

 

CONTENT 

AND 

READING 

COMPREHENSION 

 

 

The student conveys 

a lot of excitement 
through the video. It 

is clear that the 
student has read the 

book because he/she 

effectively uses 
general ideas and 

specific details from 

it. The video is 
enjoyable. 

 

 
It is seen that the 

student has read the 
book because he/she 

makes use of general 

ideas and specific 
details from the 

book. 

 

It is seen that the 
student has read the 

book. However, 
some information is 

mistaken or wrong. 

General ideas and 
specific details from 

the book are not used 

accurately 

 

There is no evidence 
that the student has 

read the book. There 
are no specific 

details nor general 

ideas from the book. 

 

FEEDBACK: 

 

 

 

 

 

Grade: 

_______/10 

NAME OF THE BOOK AND AUTHOR:  

__________________________________________ 
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Appendix F 

Chapter Comprehension Logs and Book Review Rubric 

 

BOOK: _____________________________ NAME: _____________________________ 

AUTHOR:___________________________ DATE:______________________________ 

 

C
ri

te
ri

a
  

5 

 

4 

 

3 

 

2 

 

1 

C
o

m
p

re
h

en
si

o
n

 

 
The information 

included in the task 

evidence that the 
student has read and 

deeply comprehends 

the book. Content or 
details that are 

absolutely relevant and 

meaningful for the 
story plot are included. 

 

 
The information 

included in the task 

evidence that the 
student has read and 

comprehends the 

book. It contains 
relevant content, 

important details and 

interesting comments.  

 
The information 

included in the task 

evidence that the student 
has read and moderately 

comprehends the book. 

It has some irrelevant 
information. A few ideas 

might be mistaken. 

 

 

 
The information 

included in the task 

evidence that the student 
has read the book and 

achieved a low 

comprehension level. It 
has irrelevant facts. 

Some ideas are mistaken 

or not coherent. 

 
The information included 

in the task evidence that 

the student has not read 
the book at all, so 

minimal comprehension 

has been achieved. It has 
completely mistaken 

information. Comments 

are copied from the book. 

 B
o

o
k

 C
o

n
te

n
t 

C
o

n
n

ec
ti

o
n

 

   

The task content 
reveals a strong 

connection between 

the student real 
experiences and 

knowledge with the 

book content like 
events, characters, and 

setting. The student 

certainly will be able 
to discuss the story 

with other people. 

The task content 
reveals a good 

connection between 

the student real 
experiences and 

knowledge with the 

book content like 
events, characters, and 

setting. The student 

will be able to discuss 
the story with other 

people. 

The task content reveals 
a moderate connection 

between the student real 

experiences and 
knowledge with the book 

content like events, 

characters, and setting. 
When discussing the 

story with other people, 

the student might have 
difficulties. 

The task content reveals 
a poor connection 

between the student real 

experiences and 
knowledge with the book 

content like events, 

characters, and setting. 
The student will 

experience severe 

problems when trying to 
discuss the story with 

other readers.  

 

The task content does not 
show any connection 

between the student real 

experiences and 
knowledge with the book 

content like events, 

characters, and setting. 
Students is unable to 

react to the story 

elements. The student 
would certainly fail to 

discuss the story with 

others. 

 

Feedback and comments: 
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Appendix G 

Demographic Survey 

Estimados Estudiantes: 

La siguiente encuesta tiene como objetivo proveer información que se utilizará para la 

investigación “The use of extensive reading to enhance reading comprehension” (El uso de lectura 

extensiva para mejorar la comprensión lectora). 

Los datos obtenidos en este instrumento se tratarán con estricta confidencialidad. 

Gracias por su participación libre y voluntaria. 

Atentamente, 

 

Lic. Felipe Santamaría 

Candidato a Máster en Pedagogía de los Idiomas Nacionales y Extranjeros  

 

Dear Students: 

The main objective of this survey is to obtain information that will be used for the investigation 

“The use of extensive reading to enhance reading comprehension.” 

The obtained data will be handled with absolute confidentiality.  

Thanks for your free and voluntary participation. 

Sincerely, 

 

Lic. Felipe Santamaría 

Master in National and International Languages Pedagogy candidate. 

 

Instrucciones: Complete la información requerida. En los paréntesis (   ) utilice una “X” para 

responder. 

Instructions: Complete the required information. Use an “X” in (   ) brackets to answer. 
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Información Demográfica 

Nombre Completo: _____________________________________________________________ 

País de Origen: ________________________________________________________________ 

Ciudad de Residencia: __________________________________________________________ 

Curso-paralelo / nivel: __________________________________________________________ 

 

 

Demographic Information 

Full Name: ____________________________________________________________________ 

Country of origin: ______________________________________________________________ 

City of Residence: ______________________________________________________________ 

Class/Level: ___________________________________________________________________ 

 

 

Estado Civil:    

(    ) Soltero(a) (    ) Casado(a) (    ) Divorciado(a) 

(    ) Viudo(a) (    ) Unión Libre (    ) Separado(a) 

 

Civil Status:    

(    ) Single (    ) Married (    ) Divorced 

(    ) Widow (    ) Domestic partnership (    ) Separated 

 

Género:  

(    ) Masculino (    ) Femenino Otro: ___________________ 

 

Etnia: ________________________________________________________________________ 

 

Gender:  

(    ) Male (    ) Female Other:___________________ 

 

Ethnic Group: _________________________________________________________________ 
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Clase socio-económica: 

(   ) Ingresos familiares menores a $700 mensuales 

(   ) Ingresos familiares entre $700 a $2000 mensuales 

(   ) Ingresos familiares mayores a $2000 mensuales  

 

Socioeconomic Class: 

(   ) Family income below $700 a month. 

(   ) Family income between $700 to $2000 a month. 

(   ) Family income above $2000 a month. 

 

Edad (años): 

(   ) 16 (   ) 17 (   ) 18 (   ) 19 (   ) 20 (   ) 21 (   ) 22 (   ) 23 (   ) 24 (   ) 25 

Otro: _______________ 

 

Age (years old): 

(   ) 16 (   ) 17 (   ) 18 (   ) 19 (   ) 20 (   ) 21 (   ) 22 (   ) 23 (   ) 24 (   ) 25 

Other: _______________ 

 

Lengua Nativa:  

(   ) Español (   ) Inglés (   ) Quichua Otros: ____________ 

Conocimiento de otras lenguas:  

(   ) Inglés (   ) Francés (   ) Quichua Otros: ____________ 

Tiempo aprendiendo Inglés 

(   ) 1 - 2 años (   ) 2 – 4 años (   ) 4 – 6 años (   ) más de 6 años 

 

Native Language:  

(   ) Spanish (   ) English (   ) Quichua Other: ___________ 

Other language knowledge:  

(   ) English (   ) French (   ) Quichua Other: ___________ 

Time learning English: 

(   ) 1 - 2 years (   ) 2 – 4 years (   ) 4 – 6 years (   ) more than 6 years 
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Tiempo dedicado a lectura académica (Libros, artículos y demás material universitario) 

(   ) 0 - 1 hora diaria (   ) 1 - 2 horas diarias (   ) 2 - 4 horas diarias (   ) mayor a 4 horas diarias 

Tiempo dedicado a lectura no académica o voluntaria (Novelas, revistas, comics, periódicos 

entre otros). 

(   ) 0 - 1 hora diaria (   ) 1 - 2 horas diarias (   ) 2 - 4 horas diarias (   ) mayor a 4 horas diarias 

¿Cuántos libros usted lee al año? (Sin considerar el material de sus clases normales) 

(   ) 0 (   ) 1  (   ) 2  (   ) 3 (   ) 4 (   ) 5 Otro: ____________ 

 

Time spent on academic reading (Books, articles and other university sources) 

(   ) 0 - 1 hour a day (   ) 1 - 2 hours a day (   ) 2 - 4 hours a day (   ) more than 4 hours a day 

Time spent on non-academic reading or free voluntary reading (novels, comics, magazines, 

newspaper and so forth). 

(   ) 0 - 1 hour a day (   ) 1 - 2 hours a day (   ) 2 - 4 hours a day (   ) more than 4 hours a day 

How many books do you read a year? (Without considering your subject materials) 

(   ) 0 (   ) 1  (   ) 2  (   ) 3 (   ) 4 (   ) 5 Otro: ____________ 

 

 

Acceso a tecnología: 

(   ) Si  (   ) No 

Tengo acceso a tecnología en: 

(   ) Casa (   ) Universidad (   ) Áreas publicas Otro: _____________ 

Acceso a internet: 

(   ) Si  (   ) No 

Tengo acceso a internet en: 

(   ) Casa (   ) Universidad (   ) Áreas publicas Otro: _____________ 
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Access to technological equipment: 

(   ) Yes  (   ) No 

I have access to technology: 

(   ) at home (   ) in the University (   ) at public areas other:_____________ 

Internet access: 

(   ) Yes  (   ) No 

I have internet access: 

(   ) at home (   ) in the University (   ) at public areas other:_____________ 
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Appendix H 

Cambridge Key English Test (Pre-Test) 

Note: This test will be digitalized in Moodle to facilitate assessment. 
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Appendix I 

Cambridge Key English Test (Post-Test) 

Note: This test will be digitalized in Moodle to facilitate assessment. 
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ER TO ENHANCE READING COMPREHENSION                                                                   59 
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Taken from:  

Cambridge University. (2003). Cambridge English: Key English test 1 with answers. Cambridge, 

UK: Cambridge University Press. 
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Appendix J 

Interview Questions 

 

1) Generally speaking, how did you feel about the ER program? 

 

2) What were some of the positive things of the program? 

 

3) What were some of the negative things of the program? 

 

4) What challenges did you find when reading extensively? 

 

5) Do you have any extra comment you would like to say? 

 

6) Do you think your reading comprehension skills improved after this program? 


