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Abstract
This research implemented peer-assessment, skimming, and scanning to improve reading
comprehension. The research was applied at a public high school in Guayaquil. The sample
was 25 students of second baccalaureate with a majority of them being at an A1 level with
some students in an A2 English level. This action research was supported by qualitative and
quantitative instruments. Skimming and scanning strategies were scaffolded, monitored and
developed during the implementation with different activities. Results show that the impact of
the innovation was Cohen d= 3.29 which indicates a large impact in learning. After applying
the innovation, 76% of the students showed an improvement in their reading comprehension
as evidenced in a pre and post-test. This result was supported by the changes in attitude that
were observed during the process of the activities as well. This innovation demonstrated that
by applying peer-assessment of skimming and scanning strategies learners can improve their
reading comprehension in a second language.
Key words: Peer-assessment, Skimming, Scanning, Reading comprehension, EFL.
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Resumen
Esta investigación implementó la evaluación entre pares, identificación de la idea principal e
ideas específicas para el mejoramiento de la lectura comprensiva. La investigación fue
aplicada en un colegio público de Guayaquil. La muestra fue de 25 estudiantes de segundo de
bachillerato los cuales en su mayoría tenían un nivel A1, habiendo algunos estudiantes en un
nivel de inglés A2. Esta investigación utilizó instrumentos cualitativos y cuantitativos. Se
modeló, monitoreó y desarrollo la estrategia de búsqueda de la idea principal e ideas
específicas durante la etapa de implementación con diferentes actividades. Los resultados
muestran que el impacto de la innovación fue Cohen d= 3.29 el cual indica un gran impacto en
el aprendizaje. Después de aplicar la innovación, el 76% de los estudiantes mostró una mejora
en su comprensión lectora como se puede evidenciar en la comparación del pre y post-test.
Este resultado fue respaldado por los cambios de actitud que se observaron durante el proceso
de las actividades. Esta innovación demostró que aplicando la evaluación entre pares de la
identificación de la idea principal e ideas específicas se puede mejorar la lectura comprensiva
de una segunda lengua.
Palabras clave: Evaluación entre pares, idea principal, ideas específicas, lectura
comprensiva, inglés como idioma extranjero.
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Peer Assessment of Skimming and Scanning to Improve Reading Comprehension
Nunan (2003) mentioned that English is one of the most important languages in the
world. Many countries have been increasingly implementing it as a compulsory subject.
According to the 2016 curriculum on the official web page of the Ministry of Education,
Ecuador was one of the countries that started to teach the English language from 2nd grade in
that year (Ministerio de Educación, 2016). Avello, Camacho, Urquia, and del Campo (2019);
and, Garton, Coplan, and Burns (2011) agreed that many governments have ensured an
English-speaking workforce because of the demand for the language around the globe. Thus,
the implementation of English at primary and secondary levels is important, so that students
can be part of the global economy.
Several studies have indicated that learners have difficulties when learning a language,
specifically in reading (Bernhardt, 2005; Fuchs, Fuchs, Seethaler, Cutting, & MancillaMartinez, 2019; Josephs & Jolivette, 2016). Some of these problems involve the lack of
literacy programs, the incorrect use of reading strategies, and reading comprehension tasks,
especially in their L1 which will not allow students to transfer their knowledge to a second
language.
Additionally, students who lack English proficiency can compensate this problem by
increasing awareness of reading strategies and learning how to use them appropriately to
comprehend what they read (Mokhtari & Sheorey, 2002). However, this is something that
many teachers do not tend to teach their students. Zaman and Asghar (2019) questioned
whether or not teachers introduce reading strategies from an early age in public schools. This
can also be observed in public schools in Ecuador.
For instance, students who skim and scan can get information without spending too
much time; they are flexible readers who can get information according to their needs, even
not knowing every word in the text (Fauzi & Raya, 2018). Skimming allows students to get

PEER ASSESSMENT OF SKIMMING AND SCANNING

4

the gist of the text while getting the specific information when scanning (Sinaga, &
Simanullang, 2019). This will allow learners to comprehend academic texts without having to
read every single word in it.
Even though peer assessment is not a reading strategy, it is an effective pedagogical one
in which students assess their peer’s work (Li, Xiong, Zang, Kornhaber, Lyu, Chung, & Suen,
2016). Additionally, they will have the opportunity to take responsibility for analyzing,
monitoring and evaluating their peers’ learning process and product as well as their own
(Basuki, 2016). Therefore, it can complement skimming and scanning, so that students can
help each other to acquire these strategies better and faster while reading.
Peer-assessment has been explored within the reading skill context (Lan, Sung, &
Chang, 2007; Vickerman, 2009), and authors have reported positive outcomes. Although peerassessment can enhance students learning process, it has not been researched in combination
with skimming and scanning strategies. Thus, there is a knowledge gap that this research can
explore.
On the other hand, skimming and scanning skills are widely documented for higher
education and its effects on reading comprehension. However, there are few studies that deal
within the Ecuadorian contexts, and only one was found for public schools. This study focuses
mostly on reading habits but does not focus on how reading strategies help students’
comprehension (Jaramillo-Ponton, Vargas-Saritama, Cabrera-Solano, Vivanco-Rios, &
Zuniga, 2019).
It is important to identify weaknesses in reading at an early stage to minimize risk of
reading complications throughout the school years like the lack of use of reading strategies
(Murphy & Farquharson, 2016). Bernhardt (2005) mentioned that to achieve literacy in a
second language, learners’ first language has to be strong. However, being exposed to reading
comprehension activities is not common in nonnative English speakers (Fuchs, Fuchs,
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Seethaler, Cutting, & Mancilla-Martinez, 2019). Even though, the National Reading Panel and
the National Institute of Child Health and Human Development (2000) deemed that reading
fluency is an essential aspect of literacy instruction, schools have faced challenges when
implementing this skill (Josephs & Jolivette, 2016).
Moreover, the Ministry of Education has set standards, in accordance with the Common
European Framework, that teachers must follow in order to help students be proficient in the
language. Standards for reading consist of understanding and identifying specific information
from simple texts, short phrases, as well as obtaining the main idea of different types of
documents (Ministerio de Educación, 2014). In order to reach these two standards, reading
strategies must be taught to students so that they can find the information they need from the
readings.
This research focused on the reading skill and strategies of peer assessment of skimming
and scanning for reading comprehension. Reading is one of the most important skills for input
gaining, which will lead to the development of language (Guo, 2012). Moreover, Richards,
Baker, Gersten, Baker, and Smith (2015) mentioned that reading can help improve English
proficiency in struggling students. This is why this research was implemented to improve this
skill, since it led to the improvement of the participants’ language learning.
This innovation was carried out in a public school in the city of Guayaquil with high
school students. A proficiency test was taken to determine students’ level in the English
language. The majority of them were in an A1 level, with a low score in reading
comprehension. Additionally, a pre-test and posttest with readings from a range of A1 to B1
was applied. Additionally, field notes were used to identify students’ reactions towards the
use of the strategies. All the results and information gathered were analyzed to answer the
following research questions.
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1) To what extent does peer-assessment of skimming and scanning improve
students’ reading comprehension?
2) What are student’s reactions when being assessed by their peers on what they
have read?
Literature Review
This action research focused on peer assessment of skimming and scanning as strategies
to improve reading comprehension. The independent variables involved peer assessment,
skimming and scanning, and the dependent variable is reading comprehension. Theories and
concepts that support this study are illustrated in this section.
Reading Comprehension
Reading comprehension is a complex process which essentially means understanding
what is being read (Moore, McClelland, Alef, & Vogel, 2016). In this procedure the reader
transforms the content in the text into meaning. This process starts with the information within
each paragraph and ends with what the person acquires from it (Marliasari, 2017).
Consequently, the use of this skill should be paramount in every level, since constructing
meaning will help students to become better readers that monitor their thinking while they
read (McLaughlin, 2012). In conclusion, to be a better reader, students have to decode visual
symbols, understand literal meaning, and interpret the author’s intentions (Maley & Prowse,
2013).
Skimming.
Skimming is regarded as an essential academic reading skill that allows the reader to re
through large amounts of information to find the general idea of the text in a short time (Hong,
2013). While skimming, learners move their eyes quickly to look for data in a short amount of
time (Strukelj & Niehorster, 2018). When applying this strategy, students do not have to read
each individual word in order to get an overview of the text (Yusuf, Yusuf, Yusuf, & Nadya,
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2017). The data needed to get an overall idea involves reading the title, subtitle, headings,
introductory paragraph, first sentence of subsequence paragraphs, graphic elements, and the
conclusion (Wahyuningsih, 2018).
Scanning.
Scanning is a reading strategy where the reader looks for key words or phrases in a text
(Lucantoni, 2017). This strategy is more limited. It is used only to retrieve a specific piece of
information relevant to the activity or the reader (Abdelrahman & Bsharah, 2014). Also,
students with rapid scanning abilities are the ones with the best accuracy when finding specific
data (Maxwell 1972). Students find it easier to use this process since there is no need to
understand every word or meaning, so they do not need other resources that would take them
away from the task (Deveci, 2018).
Peer Assessment
Peer assessment is a process where groups of individuals rate their peers’ work or
performance (Falchikov, 1995). Many times this strategy is used during formative
assessments, where learners provide mostly qualitative comments and sometimes mark to
provide feedback (Gielen, Peeters, Dochy, Onghena, & Struyven, 2010). Moreover, facilitators
expect that students take on the role of assessors, developing in them the criteria of what
counts as quality work while also increasing peer relations (Harris, Brown, & Harnett, 2014).
However, as with many strategies there are positive and negative sides to take into
consideration before applying them. Azarnoosh (2013) argued that teachers must be aware of
students’ bias which could provide negative information, or too much positive feedback due to
their reluctance to fail their classmates.
Communicative Language Teaching
Communicative Language Teaching (CLT) in its core has communicative competences
as a priority rather than grammar (Richards, 2006). It asks teachers to re-think classroom
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practices, the type of materials they use for specific activities as well as the design of the
lesson plan (Thornbury, 2016). According to Humphries and Burns (2015), CLT puts learners
at the center. It focuses on meaning rather than form. Students are expected to negotiate
meaning with almost no control from the teacher.
However, most studies show that this approach has not been implemented in the
majority of schools and traditional ones are still prevalent (Jabeen, 2014). One of these issues
is that there is not one constant definition which leads to multiple interpretations and a broad
array of teaching practices. This makes people lose focus on the main goal of the approach and
instead pick and choose certain characteristics of it (Liu, 2017).
Principles like meaning-based, learner-centered for L2 teaching where fluency is given
priority over accuracy and the emphasis is on the comprehension and production of messages
are the driving force of CLT (Spada, 2007). These are the principles that this research focused
on to improve students’ reading comprehension.
Backwards Design
Backwards design is a curricular program where the development of students
understanding is deepened by the ability to make knowledge into big ideas (Wiggins &
McTighe, 2011). This is because this form of planning is focused on a long-term process
which involves the desire results, evidence, and learning planning (McTighe & Wiggins,
2012).
Other concepts like transfer, understanding, and acquisition are important in backwards
design. They entail the use of the information they are taught independently, the transferability
of big ideas into provocative essential questions and the acquisition of the knowledge at the
end of the unit (Yurtseven & Altun, 2017).
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Scaffolding
Scaffolding refers to the different ways teachers facilitate learning, starting from an
initial mental structure to a complicated content or skill by organizing learners new knowledge
(Reiser & Tabak, 2014). Providing organization while teaching content will allow learners to
better understand and apply this new knowledge.
It is a temporary but essential assistance in the classroom activities that helps learners
complete the tasks successfully provided in the classroom (Gibbons, 2002). Without this
assistance, many tasks can be too challenging, which might frustrate or intimidate learners,
and this will lead to students to not do the activity and thus, not learning what is being taught.
However, as teachers become aware that learners acquire new skills facilitators start to
withdraw that support, and provide it again in new tasks (Hammond & Gibbons, 2005), so that
students start to apply what they have learned by themselves without the facilitator’s
assistance outside of school.
Therefore, Smit, Grift, Bot, and Jansen (2017) claimed that scaffolding has three stages.
The first one is the support provided in the classroom. The second stage is the withdrawal of
support, and thirdly which is the transfer of responsibility, where students take charge of their
learning.
Innovation
The innovation was developed using a lesson plan taking into consideration backwards
design and CLT principles. The implementation of the innovation lasted five weeks with 25
periods in total. The activities in the planning developed students reading strategies so that at
the end of the unit they could create a poster session to present their favorite readings from the
classes.
In order to improve reading comprehension of students where a majority of them have a
A.1 level of English proficiency, the innovation included the introduction and practice of peer-
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assessment of skimming and scanning. All the activities that were developed were explained
step by step.
The strategies of skimming and scanning to improve reading comprehension were
scaffolded when introduced by the researcher the first week of the application of the
innovation (see Appendix 1). These activities were completed with the help of the teacher in
order to get used to the strategies and the rubric for reading activities (see Appendix 2).
The readings that were used during this innovation were scaffolded as well. Each
reading was marked with the level of proficiency that they demanded, as well as a set of
questions that students used in order to look for information. This allowed learners to
recognize the proper way to ask question for skimming and scanning when assessing their
peers, which they had to do at the end of the activities.
In the first two days of innovation, students learned about the strategies and the process
that they had to carry out with each one. They performed activities where they read questions
only to recognize what strategy they had to follow and they tried to question each other to get
possible answers.
The facilitator provided the correct answers at the end, so students could correct their
responses. Also, at the end of the activities, the teacher and peers asked questions about the
main ideas, supporting details and the use of strategies in their L1 in order to see if they
understood where they made mistakes.
Starting the second week, students had to complete different types of tasks; individual,
in pairs and groups tasks. When doing the peer assessment activities, they used a rubric to
evaluate each other. The researcher monitored their progress and intervened only when
needed. The activities started with a vocabulary game using the words from the readings that
leaners studied in that week. Then, they had reading activities where they had to get the main
idea as well as specific information by questioning their peers.
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The readings were increasing their level of difficulty each week, they started with A1
and ended in B1 texts. These texts were taken from Cambridge sample tests. They were related
to the topic of the fifth unit of the student’s book. The topics were about traveling, leisure
activities, and telling past experiences. They performed activities relevant with the innovation
from the book as well.
Each Friday students chose one of the readings that they found the most interesting to
use in their poster session. Student helped each other by brainstorming on the specific ideas
and the general information they put in as content and the type of graphics they used.
Methodology
This is an action research. Quantitative and qualitative instruments were used to answer
questions about relationships within the variables. All the data collected during the innovation
through field notes and pre and post-test was analyzed and interpreted to answer the research
questions. This section introduced the participants as well as the instruments that were used in
the innovation, the way in which the data was analyzed and ethical considerations that were
considered before carrying out the study.
Description of Participants
Students from second baccalaureate from a public high school participated in this study
through a convenience selection of the sample. There were a total of 25 students. Ages ranged
between 16 and 18 years old. Their economic level was low, and they came from modest
families in the northern sector of the city of Guayaquil. In the course, 60% were men while
40% were women. The ethnicity of the students was mestizo. Their mother tongue was
Spanish. The majority did not have access to internet, although many of them had
smartphones.
Students' weakest ability was reading comprehension. The evidence was a reading
comprehension test taken before the implementation of this innovation. The proficiency test
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showed that their knowledge of the English language was limited. The reason for this was that
they did not have previous instruction in English for six months due to the lack of teachers.
After that, they were assigned a teacher who was not trained in the foreign language area, the
use of didactic resources was nonexistent, and strategies for language acquisition were not
applied.
Instruments
To report the first research question: To what extent does peer-assessment of skimming
and scanning improve students reading comprehension? A pre and a post-test were applied
with different levels of texts that ranged from A1 to B1 according to the Common European
Framework of Reference. Each level had a different marking: 8 points for A1, 5 points for A2,
and 27 points for B1. This tested students’ current level (A1) to the level that they should have
in their school year (B1.1). In this evaluation, the following parameters were taken into
account: a short paragraph with specific information, details of time, place, and activities for
the A1 readings, and longer texts with multiple choice questions (see Appendix 2). The
maximum grade students could obtain was 40 points in both the pre and posttest.
Moskal (as cited in Brookhart, 1999) described scoring rubrics as schemes that are
developed by evaluators to guide the analysis of the products or processes of students' efforts.
The rubric that was used in this innovation had five categories which were: Identifying main
information, identify details, questioning, responding inquiries, and the process of skimming
(Appendix 3). Each category had four levels. This rubric was used each time the innovation
was applied with the students in the reading comprehension tasks.
To report the second research question: What are student’s reactions when being

assessed by their peers on what they have read? The researcher used field notes (Appendix 4)
to record data from observation of the learners’ reactions when they were assessing their peers.
Field note is a descriptive instrument for acquiring qualitative data through observation
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(Mulhall, 2003). The field notes focused on four statements: Students’ reaction when starting
and finishing peer assessment activities as well as their reactions when questioning their peers
and when being questioned by them. This instrument was used each time the reading activities
were performed to see the process that students did and how they felt when doing them.
Data Analysis
Data of pre and post-test were entered in Excel and exported to the SPSS program to get
descriptive statistics (minimum, maximum, media, and standard deviation). This information
was used to get the effect size. Furthermore, to confirm the results of the skimming and
scanning process, a quantitative analysis of each level of the test was done since there are
more scanning questions in the A1 and A2 questions than in the B1 section.
To answer the second research question, field notes were used to describe students’
reactions each time that they were assessed by their peers. The information gathered in this
instrument was organized according to frequent patterns to answer this research question.
Ethical Considerations
Before carrying out the present research study a written approval was obtained from the
school Director and from the students of the second baccalaureate education level. Once the
process was approved, the students were verbally informed about the innovation and its
importance for the educational community, its objectives, time, and methodological
approaches. The ethical considerations such as confidentiality were paramount, so
authorization was provided to take photographs to record the process of the activities. It was
stated that students’ faces were not going to be displayed; pictures were kept only to provide
evidence of students’ performance. Students were communicated that they could refuse
participation at any time of the process.
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Results
Findings of this study are presented based on data collected during five weeks in order to
answer the research questions. Regarding the first research question: To what extent does peer
assessment of skimming and scanning improve students reading comprehension? Results
showed low grades in the pre-test. Through these results, the researcher realized that learners
did not comprehend the readings, which was attributed to the lack of reading strategies at the
beginning of this research. The results can be seen in table 1.
After five weeks of the application of the innovation, students took a post-test as a final
activity of the research. The results showed that after applying the strategy of peer-assessment
of skimming and scanning, students had a significant improvement in their reading
comprehension. Cohen (1988) defined a “d=.8” as a large effect size, this innovation had a
d=3.29. This value confirmed that the application of the strategies in the innovation had a large
impact in learning.
Students got a higher score in the post-test than in the pre-test. The minimum and
maximum grade were higher in the later test than in the former. The mean was doubled in the
post-test, and the standard deviation was smaller in the post-test which means that most of
student’s scores were closer to mean.
There results from the post-test show a significant improvement when compared with
the pre-test with a p< ,00. This means that students could comprehend significantly more when
reading the texts, the second time they took the test.
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Table 1
Results of pre and posttest
Pre

Post

p<0.05

Minimum

3

6

0.00

Maximum

15

26

Mean

10.08

21.67

Standard Deviation

3.20

3.82

Results from each level in the test also showed that learners put more effort into the most
difficult section, in this case being the B1 level. The results can be observed in table 2.
Learners had a significant improvement in the B1 section compared to the A1 and A2 ones. In
the A1 section of the test, students got a higher minimum, maximum and mean in the pre-test
than in the posttest. Additionally, the scores showed a smaller standard deviation in the pretest than in the post-test, even though the second time students did the test, they got a lower
grade. In the A2 section, students got a slightly higher grade as a minimum, the maximum was
the same on both the pre-test and post-test and a smaller standard deviation in the former one.
This indicates that students had a score closer to the mean in the pre-test than in the post-test.
In the B1 section where students put more attention, they got a higher grade in the posttest than in the pre-test. The maximum grade was almost three times higher than in the first
test. Additionally, the standard deviation was smaller in the post-test than in the pre-test, even
though the mean was over two times higher in the post-test than in the pre-test. This means
that most of the students got a score closer to the mean in the later test.
Students commented that because the B1 section had the most questions, and due to the
lower difficulty on the first two levels which contained more scanning activities, the majority
of them started with the later section and finished with the former ones. However, because of
the time and mental exhaustion, many of them did not read the texts and questions carefully.
Thus, the lower grades in the post-test in the A1 and A2 sections.
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This would mean that learners applied the skimming strategy more than scanning.
However, due to their decision to start with the B1 section and being mentally exhausted when
they arrived to the first two sections, scanning was not applied appropriately by many of the
students.
Table 2
Results of pre and posttest according to the level
Pre A1

Post A1 Pre-A2

Post-

Pre B1

Post B1

A2
Minimum

3

0

0

1

0

5

Maximum

7

5

3

3

5

18

Mean

5.08

3.12

1.44

1.80

3,88

12.24

Standard Deviation

1.32

1.33

1.08

.5

2,40

3.07

Regarding the second research question: What are student’s reactions when being
assessed by their peers on what they have read? Data collected through the field notes, helped
to identify students’ views on the strategy of peer-assessment of skimming and scanning, and
how these views changed or did not change over time.
Firstly, most participants wanted to be paired with a close friend in order to feel more
comfortable while doing the activities. This feeling did not change at any time during the
implementation.
At the beginning few students used the words given to them to make questions to answer
in English. They preferred to do it in Spanish because some partners asked them to speak
faster than they could, thus they used their mother tongue to speak. However, this situation
changed overtime in some students. As their partners were using the words to do the activities
the others tried to do so as well.
Additionally, during the first three lessons students asked the researcher to model the
activities, since the use of these strategies was new to them, they were afraid of making
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mistakes. Thus, the researcher made the decision to do the activities with the students in the
first week. After the fifth lesson, students felt like they could do the tasks on their own and
stopped asking for help, however, the researcher kept monitoring every task and providing
feedback when he felt that students were making a mistake.
Regarding the use of the rubric, many students noticed that their peers skipped one or
two steps of the process of skimming; however, they did not want to grade their friends with a
low score. Thus, the researcher explained that the activity where they had to use the rubric was
a formative one, meaning that it was only to provide feedback and the score would not be used
against them. After that explanation, students felt relieved and scored their peers with the
grade they deserved. They even took notes of the feedback and kept them in mind for future
practices.
Concerning student’s emotions towards the peer-assessment of skimming and scanning
activities, at the beginning one or two students felt confident enough to speak and write
without stopping anytime they made a mistake in either in English or Spanish. However, as
time went by, and because the researcher did not penalize them for those mistakes, each time
more learners participated actively in each activity. At the end, half of the class mostly
participated in English.
Discussion of Results
This study intended to improve student’s reading comprehension through peerassessment of skimming and scanning. Results indicate that the application of the strategies
had a large impact in learning. This section presents the results in light of previous theories.
Regarding the extent to which students improved their reading comprehension, findings
showed a significant impact Cohen d = 3.29 after having participated in the learning activities
during the implementation of the innovation.
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Even though reading comprehension is a complex process, where students have to
understand what is being read as mentioned by Moore, McClelland, Alef, and Vogel (2016),
students who applied peer-assessment of skimming and scanning strategies during reading
activities comprehended more the texts than when the strategies were not used. This was
demonstrated by Mokhtari and Sheorey (2002) who explained that even without being
proficient in the language, learners can compensate this problem by increasing awareness of
reading strategies and learning how to use them appropriately to comprehend the text.
This was observed in each of the sections independently. Even though the results
showed a lower grade in the first two sections in the posttest, the researcher noticed that by
applying the strategy, students were able to comprehend most of the text in the A1 and A2
sections, and some key information in the B1 readings.
Qualitative data obtained from field notes confirmed that when students help each other
in their learning process they tend to do better the reading activities. This was also mentioned
by Basuki (2016) who said that peer-assessment does not only help students take responsibility
for analyzing, monitoring and evaluating their peer’s learning process and product but also
their own at the same time.
Another reason why the strategies helped students improve their reading comprehension
was that every activity was scaffolded. Every activity was organized so that at the end students
could understand how to use the strategies, as well as providing an initial model for each task.
Reiser and Tabak (2014) said that scaffolding facilitates learning, starting from an initial
mental structure to a complicated content or skill by organizing learner’s new knowledge. This
allowed students to apply what they learned in the test, thus the improvement in the overall
results.
The researcher found that many theories in this study coincided with the results obtained
at the end of the innovation. Participants who used peer-assessment of skimming and scanning
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improved their reading comprehension without having a high level of English proficiency.
Additionally, learners did not only improve their reading comprehension, but also, the
innovation allowed students to be responsible for their classmate’s as well as their own
learning process.
Conclusions and Implications
In order to help students reach academic success, developing their reading skills is
essential. Lack of strategies was the motivation to apply this research in this group of students.
It is important to note that skimming and scanning strategies have been researched by
many authors; however, it has not been studied in combination with peer-assessment.
Therefore, this research helps to reduce the gap on this topic.
This study confirms that peer assessment has a great impact for learning. Results showed
that students who use the strategy not only improved their reading comprehension, but also
increased their motivation and participation during the process of the activities. This was
mainly due to the conditions of the tasks, like pairings between friends, the use of formative
activities, scaffolding the strategy, and allowing without penalization the use of L1.
At the beginning of the study, students asked to be paired with someone with whom they
had a close friendship. They said that if the pairing was done randomly, they might have
gotten someone who they did not feel comfortable with. Many of them even refused to
participate in the innovation if the pairing process was randomized. Therefore, in order to get a
sizeable sample, the researcher allowed students to form pairs with their closest friend. This
small concession in the process allowed learners to actively participate in the different
activities. Many of them even use their L2 once they felt comfortable enough to do so.
Additionally, using formative activities where students do not worry about a score,
allows them to be more active, they do not have to worry about making mistakes and they are
more receptive to feedback from their peers when they finish evaluating each other.
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Findings also revealed that using readings with different levels helped learners to feel
like they were improving and that what they were learning worked. However, something that
the researcher sees as paramount is to recycle vocabulary. As each reading contained a similar
theme, each text shared a good amount of words. This allowed learners to practice their
repertoire in different contexts while learning new words at the same time.
Lastly, the researcher realized that students should not be penalized for using their
mother tongue, especially in their early levels of learning a language. Encouraging students to
use both languages does not only allows them to practice their L2 each time they can but also,
it allows learners to feel less pressured while using it.
Limitations and Scopes
The study was limited to 25 Ecuadorian EFL students from a public high school. It was
also limited mostly to the classroom, having certain days of use of the laboratory, due to the
national exams of third baccalaureate. The scope of the study was directed on the peerassessment of skimming and scanning strategies.
Due to the inconsistency of student’s attendance, the study was limited to one
experimental group. The course was selected because the majority of the students attended
school with regularity, and the majority of students wanted to participate in the
implementation of the innovation.
The innovation lasted five weeks because of curricular concerns of the last unit, the
extracurricular celebration activities in the institution, and the national strike in Ecuador.
Although there were many limitations, like students’ lack of vocabulary, non-exposure
to English outside of school, the amount of time left in the school year and having started
learning the language in ninth grade due to not having teachers with pedagogical formation in
teaching English; students from this course always showed the willingness to learn and parents
demonstrated a desire to help their children increase their level of English. Additionally,
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teachers of other areas like physical education and art gave me twenty minutes of their classes
in order to complete the five hours each week.
Recommendations
This study addresses the following recommendations for future improvement: It is
essential to have a control group as well as an experimental one in order to have more data to
validate and contrast the results. Additionally, it is recommended to extend the duration of the
research in order to get better results as well as to have the opportunity to use more readings
with different levels of the language. It is important to implement activities that students are
familiar with in the test or practice them during the implementation, and remind them to
always start with the easiest part of the test to later continue with the most difficult tasks.
Finally, it is also suggested to explore the use of technology to develop more engaging
activities.
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Appendix 1
Lesson Plan
Instructional design of units for transfer of learning to real life contexts
Institution:

Unidad Educativa Fiscal José Martínez Queirolo
(public catholic institution)

Year of study:

Second Baccalaureate

Student description:

26 sixteen to eighteen years old EFL learners. The

(include English Level)

majority of students have an A-1 CEFR level. The
majority of them come from homes with a low
economic situation.

Professor:

Jimmy Javier Perlaza Estupiñan

Unit title:

Around the world

Weeks:

5 weeks

Hours:

25 periods

I. Transfer Goal (Stage 1)
Standards the unit will work with: A 1 CEFR learners 2018 updated version


Reading for orientation
Can find and understand simple, important information in advertisements, in programs
for special events, in leaflets and brochures (e.g. what is proposed, costs, the date and
place of the event, departure times etc.).



Reading for information and argument
Can get an idea of the content of short informational material and short simple
descriptions, especially if there is visual support:

A1: Can deduce the meaning of a word from an accompanying picture or icon.
Transfer:
I want my students to recognize specific and general information in texts, so that they
can orally ask and answer questions orally to their friends in order to provide short opinions
about them.
Breakdown of transfer goal
A. If we see and hear

B. If we see and

C. What I will commit

them do this, they CAN

hear them do this, then

to doing differently in my

transfer this learning.

they CANNOT (yet)

classroom to ensure my
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transfer:

results look like Column
A.



Skimming





Find specific

details to answer

vocabulary tasks that

information within

specific questions

will be used in the

They cannot find



readings.

text.



Provide more

Respond and answer



They cannot respond



Provide engaging

questions to their peers

and ask questions

activities where

about the text.

about the readings to

students create

their peers.

questions using short
simple information.



Understand the general



They cannot provide
A general idea of a

idea of text



Provide activities with

text.

multiple options in



They do not read.

order for them to select



They have problems

the correct general idea,

with vocabulary.

until they can do it on

Their participation is

their own.



slow when reading.


Not all participate.

II. Summative Performance Assessment Task (Stage 2)
Goal

To improve reading comprehension in EFL students from second
bachelor course.

Role

Readers, inquirer, replier

Audience

Classmates and teacher

Situation

Students will read text about travels, leisure activities, and vacation
stories, then they will provide the information they found (the main
idea and specific information) in the readings. Finally, using a rubric
they will assess themselves on the correct use of the skimming and
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scanning strategies.
Performance

Students will make a poster session using the texts they have read
about travels, leisure activities and vacation stories inside the
classrooms where learners from other rooms can see their work.
They will find pictures related to the information they will share.
Students will be assessed using a rubric which will contain a criteria
for each of the following aspects.

Standards

Their poster session should:
Contain real images related to the topic.
Show creativity and be connected with the topic.
Content is clear and easy to understand.
Presenter’s response to questions demonstrated knowledge of subject
matter and project.
In their oral performance class, they have to:
Ask and respond for specific and general information in readings.
Find specific information in readings according to questions their
peers have asked.
Find general information in readings according to the information
shares with their peers.

III. Knowledge and skills the students need to succeed in the assessment. (Stage 1)
What students will need to know

The skills students will need to be
able to do

●

Vocabulary about the different

●

readings, travels, holidays,
vacations, personal stories,

Understand vocabulary according
to the context of the readings.

●

invitations, directions.

Use learned vocabulary to ask
questions.

●

Skimming and scanning procedure.

●

Wh-questions

●

Recycled vocabulary learned in the

●

Ask and answer short questions.

previous unit.

●

Write Wh- questions

IV. Essential Questions (Stage 1)

●

Find specific and general
information in readings.
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Essential questions support the transfer goal, signal inquiry, guide instruction, and
can be asked over and over throughout the unit without reaching a final answer.
1. In what way do reading strategies help me improve my reading comprehension?
2. How do I feel when a peer assesses me during the reading process?
3. How does questioning and responding to questions help me comprehend better
the text?

V. Learning Activities
Transfer goal: I want my students to give their opinion about readings by using the
specific and general information they find in the text and from their peers using images and
other visual aids to help them communicate appropriately.
Abbreviated Performance Task:
You want to provide information to your classmates and friends about the text you have
read. Create a poster session using the information you have found from the texts. The
topics are about traveling, vacation stories, following instructions, personal stories, and
invitations. Share your poster with your classmates using visual aids for a better
communication.
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Intentions

A

Hook
Initiating

X

M T

Learning Activities (from student’s perspective)
Intention
Pre – Test
A1 to B1 Level – (adapted from Cambridge reading sections)
Week 1 – (5 periods)
Day 1 (2 periods) (2 hours)


Warm up



Answer questions about alligators.
Where can you find alligators?
What type of food do they eat?



Describe an alligator.



Use the word from the vocabulary to fill in blanks the idea
with the help of a classmate.

2. Development Activities



Students read the process of scanning then they select
what ideas could be considered as specific from the
board.






The sun
1999
Evidence has shown that crime has
increased compared to other provinces.

Students read about the process of skimming, then in
groups of four they will write a short phrase with the
main idea of the text.

Developing

X
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Students will show in which of the three paragraphs they
found the main idea and they will say why they think it is.



Students look at the answer sheet to see if their response
was correct or not.



Students look at examples of wh- questions and say what
each Wh-word conveys.



Formative
assessment.

X

Hook
Initiating

X

Developing

X

Students read the wh-questions and say what information
they are asking for.



Students read the text and write one question using the
vocabulary given.

4 Closing


Students answer one of their peer’s questions, then check
their answers in groups.

Day 2 (1 period) (2 hours)



Warm up



Watch a video about animal extinction in Ecuador.



Why do you think animals become extinct?



List the animals from the video and talk about the reasons
they might be in danger.

2. Development Activities



Students read the questions from the card and mark them
in the parenthesis with (sk) for skimming and (sc) for
scanning.
EXTINCT ANIMALS
Answer the three questions before your
classmate(s), or before time runs out.
1.What does the writer thinks about the
extinction of the Caribbean Monk Seal?
( )
2.When did the Caribbean Monk seal
became extinct? ( )
3.Why were the Caribbean Monk Seals
not hunted? ( )



Read the words from the new vocabulary then look at the
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images and guess what word belong to each image.


Flip the image and see if you were correct or not.



Then complete the sentences using the words from the
vocabulary.



Read the text and find the answers for the questions in the
card.
EXTINCT ANIMALS
The Caribbean Monk Seal did not have good
quality fur or tasty meat, and was therefore not
hunted. However, as the Caribbean became a
popular holiday destination, many hotels were built
close to the sea and the seal lost places to look after
its young. It became extinct midway through the
20th century. It is a shame that humans have caused
an animal to become extinct just so they could
build fancy hotels.

A2 reading


Check with a classmate their answers.



Check again using the answer sheet provided by the
teacher.

3. Assessment




Read the text and find the different details in order to
create your own questions with a partner.



Make and answer questions to your partners about the
text using the new information in it. Use different words
(what-where-who-how-why-when-which-what time, etc.)
to obtain a lot of information.

Formative
Assessment

X
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Day 3 (2 periods) (2 hours)
1. Warm up


In pairs answer the following questions.
Is there any type of eco-friendly transportation in your
city?
Name at least 3 types of renewable energy sources.
What can people do to conserve energy at home?



Development Activities



In pairs read the title of the text and guess what details

Hook
Initiating
X

the will find in the reading.


Jigsaw game. Read part of the story and ask a partner for
some information in order to complete it.
In pairs choose images provided by the teacher about the
text.

Developing

x

Only buses

3 people or +

Environmentallyfriendly form of
transport
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Make a small collage with the pictures and write details
of the text that correspond with each image



Use the scanning strategy to obtain specific ideas from
the text.



Ask and answer questions to your partner about the
general idea of the text.



Check the answers to see if you were correct.



Assessment

Formative
assessment

Students will choose one of the readings from this week
to use them in the poster session.


Choose one of the texts from the week and write what
you understood from it.



Make a short presentation using the images plus the
information about what you understood about the reading

x
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Intentions

A

Hook

X

M T

Day 1 (2 periods) (2 hours)

1. Warm Up



Look at the picture and answer the following questions
Where are the people? In case they do not answer
camping, the teacher elicits the answer with follow-up
questions.
Have you ever gone camping or something similar, like a
trip to the countryside?
What activities have you done there?
What emotions did you feel during the trip?

2. Developing activities.


Look at the pictures and brainstorm of other activities you
might find in the reading.



Say how people might feel doing the activities in the
previous task, use the images as prompts.

Developing

x
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Using the words learned from previous activities read the
first paragraph and writes some questions to ask your
classmate in order to get a general idea of the text.



With your partner divide the 2 remaining paragraphs find
at least 5 facts each one.



Question your classmate about each fact so that he/she
can quickly find the answer.



When both are over think about the general idea you
wrote before and improve it.
Formative

3. Assessment

X
assessment



With your partner using prompts tell what the reading is
about to the rest of the class, give at least 8 support your
ideas.



When all students are done, they will use the information
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from the text to write a short letter to their parents to send
them to a camping trip, they have to tell the name of the
camp, activities, and why they want to go.

40
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Day 2 (1 period) (1 hour)
1. Warm up


Look at the picture without reading the text then
say where you can find this type of texts.



Formative

X

assessment

Say how many times you send this type of texts
during the day.



Name some reasons you send text messages.
Developing

2. Developing activities.


Read the first part of the text and make questions
with a partner about the next part of the message.
Example: What time do you think they will meet?
Do you think they will meet at a restaurant or a
park?
A1
reading

X
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Read the second part of the text and ask true or
false questions to your classmate using the facts
from the message.

Example
1. Aziz writes to Neira first.
True
False


Using the questions, you wrote and answered with
a classmate, now complete the following
statement.
Formative

The reading is about two people that…

assessment
3. Assessment
X
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Write a text message similar to the one in the
reading, you have to invite a friend to an event or
to hang out telling them the time, place, and
activities to do.
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Initiation
X

Day 3 (2 periods) (2 hours)
1. Warm up

Hook

Students will be taken to the audio-visual room to watch
a video.



Watch the video and say what it is about.



Name the activities mentioned in the video.



Say which activities you normally do.



Make a list of the activities you consider people
should do in order to make the most of their time.

2. Developing


Read the title of the text and ask questions to your
partner about it.
Example: Do you think they will talk about
sports?
Do you think parties will be mentioned?
Make the Most of your Free Time



Read the following statements and ask your
classmate about their meaning. Use your L1 if
necessary and ask the teacher if there is any
question.

Developing
X
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People nowadays have more free time than ever
before
Images and information are constantly entering into
ourWhat
brainsyou want to realize in your free time
You can choose whether or not to postpone it
Make sure you have everything you need to enjoy
your free time in advance
Don’t let anything else interrupts your free time
we take the role of consumer
Take on the role of producer for a change


Jigsaw game. Make questions to your partner in
order to find the missing information

45
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Using the information, you have gathered make
questions to your classmate about each paragraph
in order to select a heading to them.

Why is it
so hard
Plan ahead



Establish your

Set a

goals
Guard your

dateGet

time

creative

Assessment
Ask your classmate what type of activities he or
she likes doing in their free time.
Using the information from the text and your
classmates’ information, use images to make a
schedule to a him/her with activities you might
want to do together.
Orally invite your classmate to several activities
outside of school using the schedule you have
created for him/her.

.
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Assessment

X

PEER ASSESSMENT OF SKIMMING AND SCANNING
Week 3 – (5 periods)

47
Intentions

A

Hook

X

Day 1 (2 periods) (2 hours)

1. Warm Up


Look at the pictures and say what type of
documents they are.



Say why people would need this type of
documents.



Say what you know about the places in the
pictures.



Say what places would you like to travel and why.

2. Developing


Look at the brochure and say mention the country
and cities that are being advertised.



Read the following words and phrases, then
mention places in Ecuador that you can make
connections with.
Trendy restaurant- shops-market place- pier-baybridge- landmark- towers- prison- attractions-roller

Developing

M T
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coaster- skate park- gym- museum- theatre- rides.


in groups of four divide the cities and find some
interesting facts about them.



M
a
k
e questions to your classmate about the city they
have.
Example: Where can you go?
What is interesting about the city?



Use the following question to brain storm in order
to get the general idea of the document.
1) What does the brochure want us to know about
the cities?



Write a short paragraph to introduce the general idea of
the text in the document.

This brochures shows people…

3. Assessment

48
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In pairs: create your own brochure about any city
in your country.
Use images to support your claims.



Tell other classmates about the places you chose in
your brochure in order to sell the place you chose.

Formative
assessment
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Day 2 (1 period) (1 hour)
1. Warm up


Look at the two images and guess what stories

Initiation
Hook

X

from Ecuador they are from.


Mention briefly some facts that you know about
these stories.



Talk about some other weird stories you may
know.

Developing x

2. Developing


Fill in the gaps with the words from the list

Strange- be born- look after- smiled- keep- knew- repliedsame- found- both- twin- scared- died- denied.
A baby________ in the hospital.
I ________ running in the park.
A ________ object flew over the park.
The pretty lady ________ at me at work.
I ________ the answer in English class.
Miss Laura ________ to the letter I sent.
My dog ________ last year. I was very sad!
The baby sister_________ the baby for us.
I am________ of that movie.
I_________ two dollars on the floor.
The criminal ________ having stolen my bag.
My brother and I like the ________ clothes.
x


Look at the picture and answer questions about it
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to infer what the text will say.


Example: Who are the people in the picture?



What do you think happened to them by reading
the title?



Skim the text and find the general idea about
it?



Listen to each other’s ideas and write some
questions to ask him/her to see how he got to
that conclusion.



Ask your classmate 3 questions for specific
information to support their main idea of the
text.
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3. Assessment


Use drawings on the boards to tell a short story
about a strange event that happened to you in your
life.

Day 3 (2 periods) (2 hours)
Students will go to the audio visual room to watch a video.
https://www.youtube.com/watch?v=SHN-4ve81TY

1. Warm Up

52

Formative
assessment
x
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Watch the first 5 minutes of the video, then say
what it is about.



Say what activities from the video they have done.



Students talk about activities they think help

53
Initiation
Hook

x

people get fit.



Read the words and mime them so that your
classmates guess the action.
Jog- run- walk- expensive clothes- beach- warmcool- money- running shoes- injury- gentlytraining.

2. Developing
Each student will have 2 possible titles for the text.



Skim the text and find the main idea.



Choose the title that you find the most appropriate
for the text.



With a peer tell the title you chose.



Ask your classmate questions about why he/she
chose his/her title.

Types of training

.

activities
Feeling great and

Walking and
jogging
Doing soft

getting fit
exercise
After providing evidence of why each chose the

Developing

x
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title.


Choose only one of the titles for you and your
partner.



Scan the text to find as many facts to support your
claim.



Make questions to each other about the
information in the text to help your partner find
different types of data.
Example: what type of sport will people find
easier. Use your L1 if necessary, but mix it with
your L2 to gain vocabulary.



In front of the class you and your partner show the
title and explain why you chose it. Use the specific
and general idea you found.

54
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At the end of the class the correct answer will be
provided so that students know who got the
response.

3. Assessment
Students will choose one of the readings from this week to Formative

Assessment

use them in the poster session.


Other students from different classes will
write in L1some problems they have about
doing exercise.



Read the problems and using the
information from the text provide advices
for them so that they can improve their
health.

x
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Week 4 – (5 periods)

56

Intentions

A

Hook

X

M T

Day 1 (2 periods) (2 hours)

1.

Warm Up

Students go to the audio-visual room to watch a video
https://www.youtube.com/watch?v=oxTUC5I22LU



Watch the video and say how people communicate
nowadays according to it.



List the ones you normally use to keep in touch with
people.



Mime the actions and guess what type of method of
communication it is.

2. Developing


Look at the pictures and write the ending of the
words. Use the word bank.

Mouth- conference-signal- chat-post


Read the sentences and infer their meaning to learn
the new vocabulary.
I am going back home for the holidays.
We remained sited during the anthem.
Nowadays people watch Netflix instead of movies.
My grandfather is 85, he is old.
house means “casa” in Spanish.

Developing
x
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People has polluted the earth overtime.


Scan the 5 paragraphs and write 1 question for each
one to ask your classmates.



Copy their answer and highlight it in the document.



Half of the students write a short paragraph saying
what is the purpose of the text.



A classmate from the other half skims the text to
asks questions to give feedback.

3. Assessment:


In groups students create a new futuristic method of
communication and presented to the class.



Write how people can get in touch with your idea
using images and text.

x

Formative
assessment
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Day 2 (1 period) (1 hour)
1. Warm up

Initiation
Hook

A video will be sent to learners before class.

X

https://www.youtube.com/watch?v=3Sv0ac-W8Vc




Students will watch a video on their phones about
traditions around the world, then they will discuss
which of those traditions are found in Ecuador, and
which they find interesting.



Name some traditions you have with your family
when you are on holydays.

2. Developing


Look at the pictures and match them with the
vocabulary. Then complete the sentences.



Developing x

Scan the text and complete it with the words bellow.

Money Lanterns

Presents

Parades

Turkey

Fireworks
___________are used to decorate houses in
hallowing.
___________are thrown to the sky to celebrate the
new year.
___________Are given in Christmas and birthdays.
___________Is given to children so that they can buy
stuff.

x
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Highlight the phrase or sentence where you found the

answer.


Ask a classmate what answers he/she put and ask them
to show where he/she got the answer.



If the answer is wrong give feedback to your
classmate and tell him/her how you find it.



Skim the text and say in front of the class what you
think the reading is about. Use the specific facts and
vocabulary found in previous activities.



While listening take notes of what their peers say and
add or correct some fact or the general idea if
x

necessary.


Write an e-mail to a friend talking about what you are

Formative
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going to do this Christmas.
Say what traditions you share with your family.
Where you normally go.
What you normally eat
What presents you would like to get.

60
assessment
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Day 3 (2 periods) (2 hours)
1. Warm Up


Answer the following questions.

Initiation
Hook

x

Have you written or read personal letters?
What reasons you had to write the letter?
How do you start a letter?
What goes in the body?
How do you end a letter?
What words or phrases are appropriate for a personal
letter?
2. Developing activities


Read the subject of the letter and in pairs talk about

Developing

what do you think the letter will be about.
Example: What do you think it will be about?
Subject: Surfing Holiday


Read the statement and continue the idea with a
phrase or word.

I’m so pleased …………

There’s a…………

there will be …………

it’s 5 miles from…………

I hated staying……….

Developing

wants to hire………
It’s a shame……..
the cheapest option………
guest houses are………
I’d love to stay………

x
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In pairs scan the text and find the most important
facts.



Each student states two facts they found in front of
the class.



Other students ask where their peer found the
detail in case, they have not read it, or correct them
if wrong.



Using the details from your classmates find the
purpose of the letter.



Ask your classmate what information tells the
purpose of the letter, correct them if they are
wrong.



Using one of the following topics write a letter to a
friend.

x
Formative
Assessment
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-Invitation to a party
-Invitation to a trip.
-Cancelling and invitation.
-Invitation to enter a study group.


Choose one of the readings to use in the poster
session at the end of the innovation.

Week 5 – (5 periods)

Intentions

A M T

Hook

X

Day 1 (2 periods) (2 hours)

1.


Warm Up

Read the word or phrase and make question to your
classmate.



Example: (Travel- Vacation) Where do you travel on
vacations?



Say what places people should go to relax on vacations.



Say how much of your country you have visited.



Say what is travel and tourism: Brain storm ideas with a
classmate about the two words and write them on the
board. Use the word bank.

 Holiday- traveler – away – resort- new placesexperience –
discover – travel agent- countries- going abroadvisit- interactive- benefits


Give feedback by choosing the ideas you consider
suitable for each word (travel-Tourism).
Explain why does ideas are or are not appropriate.

Developing

x
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Read the article quickly and choose the most suitable
heading for each paragraph. (There are two extra
headings.)a.Virtual tourism b.Tourist or traveller?
c.Most popular destinations.



Ask your classmate where they got the information
from in order to choose their heading.
If incorrect give feedback.



Read the article again and answer the questions.



1.How is a traveller different from a tourist?
Give three examples.



2.How did tourism start?



3.What does the text say about people who live in
large countries?



4.What is an ‘armchair traveller”?



5.How has television affected attitudes to travel?



6.How could travel develop in the future?

64
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Listen to your classmate’s answers and correct them if
they are wrong, then help him/her find the right
answer



Using the title and the information from the previous
activity skim the text and write a short paragraph with
the general idea of the text.



Each student will read each other’s short paragraphs
and give feedback in case there are mistakes with
some information.



Using images the teacher provides, advice a classmate
a place to do tourism.
-Say why you chose that place.
x

-Things that they can do there.
-What to eat
-When to travel.

Formative
assessment
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Day 2 (1 period) (1 hour)
1. Warm up


Students answer some questions about giving oral
presentations.
Example: What facilitates peoples understanding of the
topic?
Do you get nervous when doing presentations?
What do you do to get comfortable about doing an oral
presentation?



Students will watch a video about how to present a poster
session.



Take notes about things to do and not to do when doing a
poster session.

2. Developing


In pairs, choose at least 4 of the readings from previous
classes.
Poster session will be about the use of reading strategies
for reading comprehension.



With the readings you chose with your classmate
brainstorm ideas of what you learned during the process
of the innovation to use those key points in the
presentation.

3. Assessment
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Use images and the ideas you brainstormed with your
classmate and create a poster that explains your key
points.



Make a short presentation in front of the class in order to
receive feedback from them and the teacher.



Use the rubric to guide on how you and your classmate
will be evaluated.

Day 3 (2 periods) (2 hours)
2. Warm Up


Listen to the instruction before the presentation.



Ask any question that needs clarification to the teacher.

Initiation
Hook

Example: Vocabulary, pronunciation, etc.


Do some relaxation activities like: stretching, inhalation
and exhalation exercises.



Receive the classmates from other courses to start the

Developing

presentation.


Each classmate will give feedback to each other and to
the activities done in the innovation to improve in a next
project.

Assessment

x
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RUBRIC FOR POSTER PRESENTATIONS
Criteria

Presentatio
n of key
ideas

Visual
Presentatio
n

Expert

Proficient

Apprentice

Novice

Prominently
positions
title/authors
of paper
thoroughly
but concisely
presents main
points of
introduction,
and
conclusions in
a wellorganized
manner
Narration
and/or
answering of
questions is
engaging,
thorough, and
adds greatly
to the
presentation
Overall
visually
appealing; not
cluttered;
colors and
patterns
enhance
readability;
Uses font
sizes/variatio
ns which
facilitate the
organization,
presentation,
and
readability of
the research
Graphics (e.g.,
tables, figures,
etc.) are
engaging and
enhance the
text content is
clearly
arranged so
that the
viewer can

Contains
title/authors
of paper
adequately
presents main
points of
introduction,
and
conclusions in
a fairly wellorganized
manner
Narration
and/or
answering of
questions is
adequate and
adds to the
presentation

Contains title/authors
of paper presents main
points of introduction,
and conclusions but
not as sufficiently and
not as well-organized
Narration and/or
answering of
questions is somewhat
lacking

Title/authors absent
Does not sufficiently
present main points
of introduction, and
conclusions and is not
well-organized
Narration and/or
answering of
questions is lacking

Overall
visually
appealing; not
cluttered;
colors and
patterns
support
readability
Adequate use
of font
sizes/variatio
ns to facilitate
the
organization,
presentation,
and
readability of
the research
Graphics (e.g.
tables, figures,
etc.) enhance
the text
content is
arranged so
that the
viewer can
understand

Visual appeal is
adequate; somewhat
cluttered; colors and
patterns detract from
readability
Use of font
sizes/variations to
facilitate the
organization,
presentation, and
readability of the
research is somewhat
inconsistent/distractio
ns
Graphics (e.g., tables,
figures, etc.)
adequately enhance
the text
Content arrangement
is somewhat confusing
and does not
adequately assist the
viewer in
understanding order
without narration

Not very visually
appealing; cluttered;
colors and patterns
hinder readability
Use of font
sizes/variations to
facilitate the
organization,
presentation, and
readability of the
research is
inconsistent/distracti
ng
Graphics (e.g., tables,
figures, etc.) do not
enhance the text
Content arrangement
is somewhat
confusing and does
not adequately assist
the viewer in
understanding order
without narration
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Use of L2

Spelling &
Grammar

understand
order without
narration
Uses L2 to
explain the
whole
presentation,
Including
answering
questions.
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order without
narration
Uses mostly
L2, but some
ideas are
provided in
their L1.

Some spelling Minimal
& grammar
spelling &
mistakes
grammar
mistakes

Uses mostly their L1
language to present
their arguments, and
answering questions.

Does not use L2 in
any way to present
their arguments nor
to answer questions.

Noticeable spelling
and grammar mistakes

Excessive spelling
and/or grammar
mistakes

Comments:

This rubric was adapted from: https://usm.maine.edu/sites/default/files/assessment/RubricPosterPresentation_1.pdf
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Appendix 2
Reading Test
The following Reading test has 6 sections with 40 questions in total.
Read the instructions for each section carefully.

Number

Read each question of each reading carefully, then answer it with the readings corresponding
to each section.
Each question carries one mark, total of 40 points.
Do not write your names on the paper.
Use the number that will be assigned to you at the beginning of the test.
Disclaimer: The following readings were taken from Cambridge sample test (A1, A2 and B1).
Source: https://www.cambridgeenglish.org/exams-and-tests/preliminary/preparation/

Do not write in this section

Number of questions answered: __________
Number of questions answered for: A1__________

A2_________

B1_________
Marking: _________
Comments for the instructor:
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
_________________________________________
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Answer the questions. Mark A, B, or C to respond.
5. Where do Richard and his family live?
A: City

B: Small village C: A big camp site

6. Richard’s friend is called…
A: Katie B: Mon

C: William

7. What was in the water with the kids?
A: A fish B: A dog

C: A turtle

8. What is the purpose of the story?
A: To say where Richard lives.

A1

B: To say who was best at the competition.
answer
using one word
C: Write
To talkthe
about
the fish.
1. Who was the second child to jump out of the
water?
__________________________________________
2. What were the two competitions about?
______________________________________-___
3. When did Richard and his friends meet?
__________________________________________
4. Who jumped the lowest in the second competition?
___________________________________________

PEER ASSESSMENT OF SKIMMING AND SCANNING

72

Questions 9-13
A2
Look at the text in each question.
What does it say?
Mark the correct answer A, B or C.

PEER ASSESSMENT OF SKIMMING AND SCANNING
Questions 14-20
B1
Read the articles about a young man and a woman who lost a
ring.
Are sentences ( 14-20 ) “Right (A) or “Wrong” (B)?
If there is not enough information to answer “Right (A) or
“Wrong” (B)? choose “Doesn’t say” (C).

73
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Questions 20-25
Read the text and questions.
For each question, mark the correct letter A, B, C or D

74
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Questions 26-30
Read the text and questions.
For each question, mark the correct letter A, B, C, or D

75
B1
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For questions 30 – 40 you are going to read an article about a student
accommodation in which four college students talk about the place. For
questions 30-40, choose from the people (A-D). The people may be
B1
chosen more than once.
Example

There is an example at the beginning (0).

3
0
4

3

5
3
6
3
7

3

8
3
9
4
0

4

0
4
0
4
0
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Appendix 3
Rubric for reading activities

CATEGORY

4

Identifies
important
information

Clearly states
the main idea.
Main idea is
relevant to the
story.

Identifies
details

Students
accurately
identify specific
details that are
relevant to the
main idea of the
text.

Questioning
others about
the Reading.

Asks different
types of
questions; about
the text.

Responding to
questions
about the
reading

Answers are
clearly stated,
accurate and
well-supported
with evidence
from the text.
Quotes and
examples are
complete and
quoted
accurately.
Ideas are well
explained.

Reads the title,
subtitle,
headline,
introductory
paragraph,
graphic
elements, first
sentence of

Follows the
process of
skimming by
reading all the
elements that
are necessary in
the reading.
Shows

3

2

Generally, states
the main idea.
Main idea is
relevant to the
story.

1

Simply states
the main idea.
Main is
somewhat
relevant to the
story.
Students can
Students can
find most of the find a few
specific
specific details
information that in the text, but
helps
missing
understand the
information can
texts.
make
comprehension
a bit difficult.
Can ask few
Beginning to
questions and
ask questions;
that are in the
unable to
text.
support with
evidence from
the text.
Answer is
Answer is not
complete and
fully answered
accurate with
or may be
some
somewhat
explanation.
inaccurate. ideas
Ideas are
are supported
supported with
with little
evidence from
evidence from
the text.
the text. Quotes
Quotes and
and examples
examples are
are incomplete
mostly complete or not well
and mostly
chosen and
quoted
partially quoted
accurately.
accurately.

Unclearly states
the main idea.
Main idea is not
relevant to the
story.

Somewhat
follows the
process of
skimming by
reading most of
the elements
that are
necessary in the

Does not follows
any of the
process
skimming, none
of the elements
are read, and
shows no
comprehension

Follows few of
the processes of
skimming by
reading few of
the elements
that are
necessary in the
reading, Shows

Students cannot
find any specific
information that
can help to
understand the
text.

Unable to ask
questions.

Answer to
question is not
correct or no
quotes/ evidence
to support text.
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each
paragraph, and
conclusion of
the Reading.

comprehension
of the general
idea of the text.

reading.
However, shows
comprehension
of the text.
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comprehension
of the text.
of some ideas of
the text, but the
main one is
incomplete.
This rubric was adapted from: https://es.scribd.com/document/368494174/skimming-andscanning-rubric
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Appendix 4
FIELD NOTES
Research study: Peer assessment for skimming and scanning to improve reading
comprehension.
This field note was done from scratch using the information learned from Qualitative class.
Field Notes from class observation N0 1
Setting

Classroom” C”, 25 students

Date

Monday, 25th November 2019

Role of

Non- participant – Participant

researcher

(Select on option)

Students are asked to form pairs or groups in order to use the strategy, they get an
explanation of what to do and how to do it.
All of the students ask if they can pair up with a particular friend, they say that if it’s not
with a friend, they will not do the activity.
Few students use the words that are given to speak in English while applying the strategy,
and most of them speak in Spanish while applying it.
Students ask the researcher to perform the activity with someone else, so that they can have
a better idea of how to do it.
After scaffolding the strategy, the students started to do the activity.
Some students notice that their peers skipped one or two steps from the strategy which
according to the rubric, it should lower their peer’s score. The researcher tells them that this
particular activity is a formative one. (I explain what a formative and summative activity was).
Thus, the “score” is only to give feedback on their performance.
Many students feel relieved that the activity did not matter in term of score, and applied a
grade that their peer deserved.
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Many students were reminded by their peers of how the strategy is applied, and many of
them took additional notes.
All students participated in the activities. However, most of them used Spanish to
communicate. Some students said that they felt pressure to speak fast by their peers and reason
why they could not speak English.
Some students felt nervous at the beginning of the activity. However, they felt a little bit
more secure after a few minutes due to their peers’ help; they started to talk more confidently
and louder than at the beginning.
Even though at the beginning only 4 or 5 students made questions when they realized the
researcher is not penalizing for speaking in Spanish, the majority started to be more active.

