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Abstract 

 

This innovation focused on analyzing the effects of classifying vocabulary into parts of 

speech using the technological tool of Google Drive sheets. This six-week action research 

study was applied to 33 students in a private high school institution in Guayaquil, Ecuador. 

Surveys, learning logs, pre and post- tests were instruments used to get quantitative and 

quantitative data for the analysis. Through the quantitative method, this study reported an 

improvement of reading comprehension skills with vocabulary enrichment of 33% and an 

effect size of 0.79 noticing a positive effect on the application on this innovation. According 

to students’ answers in the learning logs, they had a positive opinion towards this 

implementation. Thus, in view of Ecuadorian students need to enhance their reading 

comprehension skill and due to the very little information on classifying parts of speech to do 

it; this innovation should be implemented. Experts and educators should enable learners to 

accomplish better outcomes in evaluations and performance, improving their English skills.  

Keywords: vocabulary acquisition, reading comprehension, parts of speech, Google 

sheets 
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Resumen 

Esta innovación se centró en analizar los efectos de clasificar el vocabulario en partes del 

discurso utilizando la herramienta tecnológica de las hojas de Google Drive. Este estudio duró 

seis semanas y se aplicó a 33 estudiantes de una institución secundaria privada en Guayaquil, 

Ecuador. Las encuestas, reflexiones de alumnos, las evaluaciones previas y posteriores a la 

innovación fueron los instrumentos utilizados para obtener información cuantitativa y 

cualitativa para este análisis. A través del método cuantitativo, los resultados demuestran una 

mejora de las habilidades de comprensión lectora con un enriquecimiento de vocabulario del 

33% y un impacto de 0,79. Esto nos indica un efecto positivo en la aplicación de esta 

innovación. Las respuestas de los estudiantes en los registros de aprendizaje indican una 

opinión positiva sobre esta implementación. Por lo tanto, en vista de que los estudiantes 

ecuatorianos necesitan mejorar su habilidad de comprensión lectora y debido a la poca 

información sobre cómo clasificar las partes del discurso para mejorar esta comprensión, esta 

innovación debe ser implementada. Los expertos y educadores deben permitir a los alumnos 

lograr mejores resultados en sus evaluaciones y desempeño, mejorando sus habilidades en 

inglés.  

Palabras claves: adquisición de vocabulario, comprensión lectora, partes del discurso, 

hojas de Google 
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Classifying Vocabulary to Improve Reading Comprehension 

Tong and Cheung (2010) stated that English language plays a significant role, since it 

has become the most relevant mean of communication. They also remarked that an effective 

communicator must develop comprehension for different cultures and languages to participate 

in a worldwide conversation. Serrano, Vizcaíno, Cazco, and Kuhlman (2015) claimed that it 

is important to improve English learning in schools because English is the language of 

business, economy, and social media worldwide. Their study mentioned that a few years ago 

in Ecuadorian universities there was a more independent way on how they prepared their L2 

(Second Language) teachers. However, there was a necessity of more effective methods 

capable of preparing English instructors to increase the language proficiency of their students. 

Moreover, Ecuadorian authorities have since seen the urgent need to newly train educators to 

improve the EFL (English as a Foreign Language) process.  

The Teaching English to Speakers of Other Languages (TESOL) organization 

mentioned that teacher instructors in Ecuador joined to collaborate in the creation of a new 

international standards-based curriculum (as cited in Serrano et al., 2015). Concerning this, 

the Ecuadorian curriculum for EFL referred to a more effective model focused on increasing 

student language proficiency. The “National Curriculum Guidelines” indicate the objectives 

per skill and per communicational competence component at the end of each year of Basic 

Education. It acknowledged the unique approach of Communicative Language Teaching 

following the Can-Do statements of the Common European Framework of Reference for each 

level. This curriculum is beneficial as it leads to better reading comprehension aspects 

(Ministerio de Educación, 2016). 

 Regarding comprehension to acquire effectiveness in communication, Nurie (2017), 

reported issues in managing reading comprehension classes in teachers. While examining the 

reading practices of L2 teachers, he found that all the teachers applied similar procedures of 
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teaching reading comprehension. He reported that teachers were only limited to giving tasks 

and asking students to answers the questions correctly. This practice only provided a limited 

description of the topic. Nurie also found that teachers neither focused on the content of the 

readings nor paid any attention to construct their meanings.  

Similarly, Ning’s study (as cited in Pan & Wu, 2013) highlighted that reading is a skill 

in which traditional methods focused on linguistic accuracy and rote learning. The author 

remarked that this form of teaching, where teachers are basically the only providers of EFL 

knowledge, makes students passive recipients. He also stated that this does not encourage 

learners to show better autonomy to become active and practical users of the language. 

The decreased interest in reading is a worldwide trend. The fast development of the 

entertainment industry has been the cause of displacing reading and its valuable source of 

information as a pleasant form of leisure (Kamalova & Koletvinova, 2016). Consequently, 

improving reading comprehension skills has been a problematic situation not only for 

Ecuadorian learners but worldwide (Escudero, Fuentes, & López, 2018). They acknowledged 

that reading comprehension in Ecuadorian students has mostly been focused on a literal 

comprehension level in their native language without considering inferential or critical 

thinking.  

On the other hand, Kusumawati and Widiati (2017) stated that if readers want to 

achieve their purpose of reading a text which is to comprehend it, they must be equipped with 

appropriate vocabulary since it plays the most important part of reading comprehension in all 

languages. According to national authorities, students can use a variety of online dictionaries 

and interactive resources available to learners for vocabulary acquisition. They have 

opportunities to explore these resources to develop their understanding (Ministerio de 

Educación, 2016). It also referred that at sublevel EGB (Basic General Education) learners 

need to know high frequency vocabulary. 
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 Readily accessible global interaction through advances in computer and information 

technology have a deep influence on learning and teaching and more importantly, in 

accessible knowledge (Goldie, 2016). Concerning this, Thota and Negreiros (2015) stated that 

the internet has been the major medium for researchers to gather information and a great 

access to different perspectives. According to Li, Snow, Jiang, and Edwards (2015), the use of 

Information and Communication Technology (ICT) offers possibilities to promote language 

abilities. A connection can be made between diverse strategies and technological means for 

better student motivation and the development of cognitive process assimilation.  

 Concerning this, Ecuadorian English standards set the “use of technological resources 

(e.g., internet, software, computers, and related devices) to enhance language and content-area 

instruction for students” (Ministerio de Educación 2011, p.5). Solano, Cabrera, Ulehlova, and 

Espinoza (2017) claimed that it is fundamental to incorporate both technology and applicable 

teaching strategies in EFL. However, in their study in ten state Ecuadorian school classrooms, 

technology was not commonly used or it was used without proper teaching strategies. 

 Referring to effective reading strategies Gordillo and Del Cisne (2018), in their study 

explained how the use of Socrative (Students Response System) as an online tool that allows 

educators to create quizzes, educational activities, supervise students’ answers and show their 

evolution in real time, worked to assess formative reading, and helped L2 learners enhance 

their reading skills. Students also received constant feedback in real-time, achieved 

metacognitive reading strategies, their motivation to do reading activities increased, and 

reading reluctance decreased. The authors also pointed out that flexibility in scaffolding to 

evaluate students’ performance was also another benefit obtained with this tool for teachers as 

well as for students.  

  Espinoza-Celi, Pintado, and Ulehlova (2018) mentioned in their study how the use of 

social networks has helped improve L2 skills. According to these authors, most EFL learners 
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have problems understanding a text. They explained how the use of Twitter which offers a 

variety of texts worked to make university students of the South region of Ecuador read 

messages and subsequently make comments on them. The comments provided by students 

through this social network evidenced how their reading comprehension improved and how 

their vocabulary increased. 

 There are other methods to improve students’ reading comprehension skills.  Clark 

(2017) for example, commented on how the use of comics through jokes and funny stories 

motivated students in a public school in Puerto Bolivar in Ecuador to increase their reading 

habits and enrich their vocabulary. Students worked a pre-test based on emotions, after 

receiving the instruction, both groups were given a post-test which measured the acquisition 

of the target vocabulary words. The group that worked with comics proved a better 

motivation on the acquisition of the target language that the non-comic group. This strategy 

worked and has been more accepted by teachers, parents, librarians, and critics. However, 

there are still some doubts about its pedagogy in the learning field.   

 The studies mentioned above showed how the use of different strategies could improve 

students’ reading comprehension skills. None of these researchers have focused on the use of 

parts of speech classification to enhance reading comprehension skills. Thus, there is a gap in 

the current research, and it is a valid reason for a study in this area. This innovation 

incorporated the use of Google Drive to facilitate the association of words and for targeting 

vocabulary awareness and comprehension. This innovation was conducted in a private school 

where most students evidenced difficulties in their reading tests. Their low scores and their 

lack of motivation marked the necessity of a reading intervention to help them improve their 

reading skills. 
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Literature Review 

 Considering the necessity of adequate methods to help students improve their reading 

comprehension skills, literature related to effective reading strategies in L2 was reviewed. 

This study was developed in an institution which actually motivates teachers to combine 

methods and technology to improve students’ English skills. Independent variables 

(classifying words using Google sheets) as well as the dependent variables (reading 

comprehension skills) are part of this section.  

 This project used Communicative Language Teaching (CLT) as the approach for class 

development emphasizing the interaction between students and teacher engaging students 

which facilitated the learning process.  

Communicative Language Teaching (CLT) 

Communicative Language Teaching has a goal for teaching communicative competence 

by developing learners who know “how to use language [,] … how to vary language 

according to the setting [,] … how to produce and understand different types of texts [and] 

how to maintain communication despite having limitations” (Richards, 2006, p. 3).  

Richards also suggested that activities to promote real-world communication with 

meaningful and authentic interaction are part of CLT. Its principles will eventually guide 

students to develop their critical thinking. CLT offers students the tools to develop their 

language performance for meaningful and real-life communication. Richards (2006) added 

that students feel motivation to personalize their own learning as well as to apply what they 

have learned to their own lives through CLT activities. 

Vocabulary 

Vocabulary is perceived as essential for achievement in reading, and it is frequently 

attested that vocabulary size is one of the most significant indicators of reading development 

(Moody, Hu, & Kuo, 2018). Moreover, August, Carlo, Dressler, and Snow (as cited in 
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Huddle, 2014) demonstrated how English language learners with limited English vocabulary 

have more probabilities of reading failure. Consequently, that deficiency tends to affect 

reading comprehension of academic words in middle and high school texts. When learners 

acquire new content through reading, they find plenty of new vocabulary (Harmon, Hedrick, 

& Wood, 2005). 

As an illustration, Swanson, Vaughn and Wexler (2017) commented how middle school 

learners who worked with text vocabulary learning strategies in class as part of the reading 

action plans surpassed those who did not receive that instruction. This noticeable difference in 

the effect of vocabulary instruction on content knowledge after applying it in class, made 

these researchers suggest that other teachers should also design their own instructional 

materials to introduce the new vocabulary. They suggested explaining the meanings of words 

and relating them to the content to boost vocabulary knowledge and improve reading 

comprehension.  

Hirsch (2003) stated that most vocabulary development is coincidental and gradual and 

pointed out that students who read more have a more extensive lexicon than non-frequent 

readers. The author stated that there is a proven vocabulary influence in reading 

comprehension. Vocabulary acquisition may well be considered one of the performance 

factors of student reading comprehension skills. Regarding this matter, Crossley, Salsbury, 

and McNamara (2015) analyzed proficiency in L2 vocabulary use in both oral and written 

texts. They found that language proficiency could be determined by collocation accuracy 

which is to master vocabulary and grammar. All words have patterns and when these patterns 

are the same, they could share aspects of meaning and can be reproduced according to their 

functional knowledge of the grammar and vocabulary. Thus, this could be advantageous to 

language proficiency. 
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Parts of Speech 

English has eight common grammatical parts of speech: First, the noun and the 

pronoun, the first one refers to a person, place, or thing; and, the second one is used to replace 

a noun. Additionally, the verb describes an action; the adjective gives information about 

nouns or pronouns; the adverb describes a verb or an adjective; prepositions and conjunctions 

are used to connect words, phrases, and clauses. Finally, the interjection indicates emotions 

(Cambridge University Press, 2019).  

Considering the importance of parts of speech in English, many grammar books are 

arranged by this method of categorization. Parts of speech are independent of each other and 

can be learnt in isolation (Haslam, 2019). However, Haslam stated that due to their 

relationships to each and to their importance, they are best understood as a syntactic system 

and not as independent categories.  

Word difficulty and learning of English as a Foreign Language (EFL) were also 

investigated by other researchers. Brown, Waring, and Donkaewbua (as cited in Hatami, 

2017) indicated that while reading seemed to be a more effective input mode to acquire the 

meaning of a word, there are other dimensions of word knowledge. One of these dimensions 

can be the spoken form where students acquire part of speech associations more effectively 

through listening. 

However, Masrai and Milton (2015), while studying the reasons why English learners 

find it difficult to learn new words and acquire a foreign language, included in their study the 

repetition of words in students’ EFL textbooks, word length, and parts of speech. They 

considered that word length and the parts of speech provided irrelevant contributions to the 

general model of learning. The results of their studies demonstrated that there was a 

permanent effect of repetition and a limited influence of the native language translation 
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corresponding to the L2 vocabulary learning, indifferent to the number of syllables in a word 

or the part of speech element.  

Reading Comprehension 

Akyol and Çetinkaya (2019) define reading as a way of constructing a perceived 

contextual significance with an interaction of information between the reader and writer. The 

authors pointed out that his interaction must be according to a suitable mode and purpose. On 

the other hand, Nurie (2017), defined reading as the construction of meanings in transaction 

with texts. Additionally, Hammerberg expressed, “… the construction of meaning is an 

interactive process, more so than merely decoding the words, saying them aloud in your head, 

and assuming comprehension ‘happens’ when the words are heard” (as cited in Nurie, 2017, 

p. 5). Mundhe (2015) stated in his research on teaching the use of different techniques that 

reading is not the passive activity many still believe it to be but that “in order to understand a 

text, each reader brings to it different types of knowledge to make meaning” (p. 4) and that 

this makes it an interactive activity. 

Undoubtedly, encouraging students to actually read is generally a constant concern for 

teachers. Educators know that reading will help students succeed academically and 

economically since it has been associated with nearly all measurement of positive personal 

and social behavior (Lewis & Hanc, 2012). The different roles of reading that a teacher may 

use to encourage student interest can include the reading for the acquisition of new 

information and learning; but, also for relaxation and pleasure. Students’ different attitudes 

towards this activity are definitely a concern which needs to be addressed (Žolgar-Jerkovic, 

Jenko, & Lipec-Stopar, 2018). 

Seitz (2010) found that student attitudes toward reading were actually multidimensional 

and challenging to assess. He suggested that providing students with choices of their reading 

material, no matter how irrelevant they can be, seem to positively influence their attitude and 
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enhance their interest. So, even a small element of students’ choice in reading material should 

be included in order to gain their interest through more active involvement.  

Intensive Reading 

 This study involves intensive reading as later explained by Mart (2015) and Macalister 

(2011). Mart (2015) defined Intensive Reading (IR) as a strategy that focuses on accuracy 

instead of fluency by remarking detailed study of vocabulary and grammar. Benwari and 

Nemine (2014) remarked the necessity of study habits acquisition to succeed in academic 

performance. One of these habits can be intensive reading where learners read texts for details 

or for a specific purpose or task. They added that if students do not have this habit, they 

should be agreeable in forming it. Macalister (2011) stated that if teachers enable readers to 

comprehend texts, this can have a significant impact related to vocabulary, grammar, and/or 

concepts. The author pointed out that teachers should help students develop specific reading 

skills, such as identifying main ideas and guessing the meaning of new words from context. 

Macalister listed four learning objectives for intensive reading:  

 1. Focus on new language 

2. Focus on ideas 

3. Learn new skills such as making inferences and identifying main ideas 

4. Pay attention to text features such as genre structure and cohesion 

Extensive Reading 

Besides exploiting the text for accuracy, students were exposed to several texts of the 

same topic which is defined as Extensive Reading (ER). It is an “approach to the teaching and 

learning of reading in which learners read large amounts of material that are within their 

linguistic competence” (Grabe & Stoller, as cited in Waring & McLean, 2015, p.160). In 

other words, extensive reading induces the formation of autonomous readers through their 

inner motivation while developing reading skills. On the other hand, Carrell and Carson 
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(1997) defined ER as the practice that involves the fast reading of a lot of material such as 

whole books focusing on the overall meaning instead of the specific language and is generally 

considered something enjoyable rather than task based. 

Google Drive 

Slavkov (2015) stated that Google Drive is a well-known online storage and document-

sharing technology which can be seen as “an effective tool for meaningful and cost-effective 

technology-enriched instruction that entails potential advances in pedagogical practices” (p. 

80).  Likewise, Roda and Luiz (2016) defined Google Drive as an open network access tool 

that enables users to perform online work by storing documents in the cloud. 

Additionally, Slavkov (2015) explained that this platform works as a pedagogical tool 

where the teacher can set the drive up according to the course. For example, by allocating 

individual space, group space, and whole class space, the teacher can view the work of each 

student. Slavkov also commented that the system enables a teacher to follow the advances of 

progressively saved work as well to monitored students’ progress.  

While this present research focuses on the use of Google Drive ‘sheets’ to develop 

vocabulary knowledge, the initiation of language learners into the usage of this tool as part of 

the scaffolding process in this innovation opens up further opportunities for future use. This is 

an initial step into more intensive writing form of work for students both individually and in 

groups and prepares students for such work in the future.  

Perspectives 

According to Astin in the Student Involvement Theory (as cited in Jorgenson, Farrell, 

Fudge, & Pritchard, 2018), students are at the center of their own success. He also stated that 

external factors such as facilities and course content do not influence their ability to succeed 

in the same way their own involvement does. Regarding the same topic, Knezek (2015) 

referred to attitudes and dispositions as predispositions. He also remarked that they are 
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important to those working with educational technology since they influence the cooperation 

and use of it. 

With knowledge of how reading benefits students academically, the positive results 

that researchers have had through different studies of reading and vocabulary, and the large 

number of failures that students have in reading comprehension, it is thus, the entire issue of 

students reading skills that address the following questions: 

 To what extent does “classifying vocabulary into parts of speech” with Google Drive 

sheets improve reading comprehension skills? 

 To what extent do students classify parts of speech correctly? 

 What are students’ perspectives towards this innovation? 

Innovation 

The innovation consisted of classifying words into parts of speech using sheets in 

Google Drive to improve reading comprehension. Three books were added to the main 

coursebook chosen to raise students’ interest while improving their reading comprehension 

skills: American Crime stories, World Folktales, Stories of Detection and Mystery, and some 

short texts from the internet. 

This innovation lasted 18 hours. The course was taught in six weeks with three periods 

in each. The three periods were divided into one period of laboratory practice and two periods 

in the classroom to make use of technology. One period of induction and eight autonomous 

hours for homework were part of this study. 

 Students were trained in the use of Google Drive and the grammatical parts of speech in 

context. The following week, students built the sheets in groups and worked on the first 

classification of words in the computer lab. They worked on a post-activity to include more 

words in their sheets as homework. Additionally, students practiced with the new words in 
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class through vocabulary activities like use of new words in sentences, meaning word 

activities, among others. See the detailed lesson plan in appendix 1. 

Formative assessment included mini quizzes and summative assessment with reading 

comprehension activities and the classification of words into parts of speech. For the final 

authentic task, students performed an oral summary of one of the stories they read to 

demonstrate their comprehension and application of new vocabulary. A rubric was applied to 

assess this performance task. It evaluated the number of sentences students use to summarize 

the text, identification of the main idea and important details, words recognition, as well as 

students’ fluency (Appendix 2). Students provided details about their experiences and 

perspectives on this innovation.  

Methodology 

This study is an action research. Wang (cited in Han, 2017) stated the main 

characteristics of this method include “self-reflective, action-based, context specific, 

empirical, participatory, collaborative and aiming for change and improvement” (p. 124).  

Han (2017) further explained how many researchers and scholars consider educational action 

research an effective way or approach for language teachers’ professional development. It is 

through this method, teachers are able to make observations of the participants, draw their 

conclusions, and share their findings for future studies.  

This study uses qualitative and quantitative referents to determine if there was an 

improvement due to the innovation. Quantitative methods confirm theories and test 

relationships between variables through statistical methods. An example of this more 

empirical approach is the survey research technique using questionnaires analyzed by a 

statistical software, such as the SPSS (Nimehchisalem, 2018). 

On the other hand, Rahman (2017) stated that the use of the qualitative method has 

some advantages. He stated that the benefits of using this method in language testing and 
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assessment are accomplishing further understanding into structuring, regulating and 

deciphering language evaluation. It is associated with multiple aspects that make easy to 

understand human experience in different settings. 

Participants 

The participants were selected from a private institution in Guayaquil, located in the 

Guayas province. Thirty-three students formed the target group. They attended the 10th basic 

course. Their English level is B1. The class sessions available to develop this study were on 

Thursdays from 13:30 to 14:55pm and on Fridays from 07:15 to 07:55am.  

Although, this group of participating students were selected as belonging to a B1 level 

course with aims to make advancement into the B2 level competency, the results of the 

placement test indicated that some of them were actually found to already be in the B2 level 

while two were at the A2 level. 

Table 1.  

Demographic information 

Level 

of 

English 

Frequency 
Technology 

Knowledge 
Frequency 

Gmail 

Knowledge  
Frequency 

A2 2 Beginner 1 Yes  19 

B1 21 Basic 7 No 14 

B2  10 Intermediate  23     

    Advanced 2     

Total 33 Total 33 Total 33 

 

 A preliminary survey about technology in general was applied to demographically 

describe (Table 1) the participants in terms of technology. As a result, almost all learners 

considered themselves capable of using technology and were also willing to learn the new 

tools associated with Google Drive. However, the results in a survey related to Google Drive 

showed that it was still necessary to prepare a basic workshop for more effective use of 

Google Drive and to help students master the usage of a Google Drive sheet.  
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Ethical Considerations 

 To conduct the present study, the permission of the Principal of the institution as well as 

the English Department Area Head were required. The letters sent to these authorities for their 

approval were provided by the master program authorities. The researcher also detailed the 

objectives of this study, sequence of activities, and expectations.  

 Once the authorities approved the request, oral and written information about the 

innovation were given to the participants. Confidentiality of this study was assured. In other 

words, the participants were not identified.  The participants were also free to decline their 

participation if they had any objection.  

Instruments 

The following instruments were applied to describe the participants: 

Placement test. While the group selected was based on already having a B1 

qualification, a placement test ‘American English in Mind’ (Cambridge University Press, 

2019) was applied to confirm actual student English levels. The multiple-choice exam from 

Cambridge worked through a progressively increased difficulty. The exam was given under 

time constraints and the students were evaluated on their grammatical capacity, knowledge of 

vocabulary and ease of use (Appendix 3). 

 Survey. At first, this study used a demographic survey with 19 elements of which two 

were included in this study to describe the students’ access and level of technology 

knowledge (Appendix 4). Another survey measured the students’ knowledge of Google 

Drive. It was composed of eight yes/no questions and two open questions. Students had to 

choose from a number of options about their knowledge of a Gmail account and their use to 

confirm if they use Google Drive sheets to learn any subject, English, or vocabulary 

(Appendix 5).  
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 Pre and post-test. To address the first research question: To what extent does 

“classifying vocabulary into parts of speech” through the use of Google sheets improve 

reading comprehension skills? The instruments considered were the pre and post-tests. They 

were combined with an oral review of their stories to measure reading comprehension. A 

rubric to measure reading comprehension was used. It had four categories: summarization, 

identification of the main parts, details, and use of vocabulary. 

 To answer the second research question: To what extent do students classify parts of 

speech? The study used a comparison of the number of words students could classify in the 

pre and post-test (Appendixes 6 and 7). The pre-test contained a chart with five columns, 

named noun, verb, adverb, adjective, and conjunction. Learners had to go through the reading 

passages, identify the different parts of speech and classify them in the table. This research 

began with the aim to improve recognition of five parts of speech such as nouns, pronouns, 

verbs, adjectives and adverbs. In the post-test, three more parts of speech were added: 

prepositions, conjunctions, and interjections. Students could successfully work with the eight 

parts of speech at the end of this study. 

 Survey about vocabulary and reading comprehension. To address the third research 

question: What are students' perspectives towards the innovation? The quantitative 

instruments were pre-post surveys regarding student perspectives towards vocabulary for 

reading comprehension. The pre-survey was composed of eight check components, with the 

categories of totally agree, agree, neutral, disagree, and totally disagree. It also had four open 

questions. The post-survey was composed of thirteen check components, with the categories 

of totally disagree, disagree, neutral, agree, and totally agree, as well as seven open questions 

(Appendix 8). This instrument was applied in another study with a Cronbach’s Alpha of 0.88 

which means that the internal consistency is reliable (Contreras, 2019).  
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Learning logs. Qualitative information was gathered to know students’ perspectives 

through six learning logs. Students wrote two learning logs every two weeks. There were 

several opinions students commented on the learning logs enabling them to reflect on the 

process of this innovation. Another benefit of this instrument was the information they 

provided about students’ performances and attitudes toward this study what made possible to 

make opportune changes during the research.  

 

Data Analysis  

RQ#1. To what extent does “classifying vocabulary into parts of speech” through 

the use of Google sheets improve reading comprehension skills? 

Students were evaluated in pre and post-tests. These grades were tabulated in an excel 

spreadsheet. Then, the previous information was transferred to the SPSS 20 program to obtain 

descriptive statistics: minimum, maximum, media, and the standard deviation. Then, to get 

information about how this innovation impacted the group of students, this study applied the 

Cohen’s d to get the effect size, and this information was represented in a table. 

RQ#2. To what extent do students classify parts of speech correctly?  

The total number of words students classified correctly in the pre-test were tabulated in 

excel. Five columns of five categories related to nouns, pronouns, adjectives, verbs, and 

adverbs. In addition, the means of the five parts of speech of the pre-test were obtained. Then, 

the same process was applied for the post-test where three more parts of speech were added 

(prepositions, conjunctions, and interjections) to compare the results. 

RQ#3: What are students’ perspectives towards this innovation? 

Pre and post surveys about vocabulary for reading comprehension were applied to 

know if students’ perspectives changed as a result of the innovation. The answers were 

collected according to their similarity and the results arranged by frequencies. 
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          Results 

This section presents the overall results based on the three research questions of this  

research study. Pre and post-test provided quantitative data that is later analysed.  

Regarding the first research question: To what extent does “classifying vocabulary into 

parts of speech” through the use of Google Sheets improve reading comprehension skills? 

Table 2 shows that there was an improvement between the pre and post-test. The results of the 

first part of the pre and post-tests regarding reading comprehension present a large effect size 

d=0.79 (Kelley & Preacher, 2012). Furthermore, the p value is 0.000, which means that the 

change was due to the innovation. In other words, the data indicates that students’ reading 

comprehension skill improved after the application of the innovation, proved in the post-test. 

Table 2 

Results of the pre and postest. 

 Minimum Maximum Mean Std. Deviation N Sig. (P-Value) Cohen's d 

Pre-Test 8 15 11 2.18 33 
0,000 0.79 

Post -Test 14 20 18 1.86 33 

 

The second research question: To what extent do students classify parts of speech 

correctly? A comparison between the number of words students classify correctly in the 

second part of the pre and post-tests is in Table 3.  

Table 3 

Comparison of the number of words classified correctly in the pre and post-tests. 

  PRE- TEST POST- TEST 

PARTS OF 

SPEECH No. Min Max Mean Std. Deviation Min Max Mean Std. Deviation 

NOUN 33 2 4 2.55 0.75 4 6 5.30 0.77 

ADVERBS 33 1 4 2.12 1.17 2 4 2.55 0.56 

VERBS 33 2 3 2.55 0.51 2 6 4.36 1.56 

ADJECTIVE 33 1 4 1.79 0.78 2 5 3.12 1.11 

CONJUCTION 33 1 3 1.91 0.81 2 5 2.64 0.86 
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 Table 3 shows that there was an improvement in the amount of words students 

classified accurately in the post-test. The average number of each part of speech on the post-

test was higher than in the pre-test. The parts of speech that they classified the most from the 

beginning were nouns. However, the percentage of adverbs recognition was no significant 

and it could have been due to the increase of the level of difficulty of new words in the post-

test.  All in all, there was an increase in the parts of speech recognition in the post-test. 

To respond to the third research question: What are students’ perspectives towards this 

innovation? A frequency comparison of the pre and post survey regarding vocabulary is 

reported in table 4.  

Table 4. 

Comparison of the pre and post survey regarding vocabulary. 

 
Vocabulary Complexity 

for Reading (Pre-Survey) 

Vocabulary Complexity for 

Reading (Post-Survey) 

 Frequency Valid Percent Frequency Valid Percent 

Complex 17 51.50% 0 0% 

Neutral 7 21.20% 5 15.20% 

Not Complex 9 27.30% 28 84.80% 

Total 33 100% 33 100% 

 

As it is shown in Table 4, in the pre-survey, 51.50% of the learners thought learning 

vocabulary was complex. On the contrary, the post-survey informed that 84.80% of the 

students changed their perspective after the implementation of the innovation.  

There are several opinions students commented on the learning logs. Some of them are 

necessary to mention. For instance, at the beginning of the innovation, students found the 

comprehension of texts and the classification of words into parts of speech challenging, but in 

the end, they found them enriching due to the acquisition of a richer vocabulary that helped 

them improve their reading comprehension skills (Appendix 9). 
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Discussion 

As a whole, this research has determined that classifying vocabulary into parts of 

speech facilitated reading comprehension. Results demonstrated that students expanded their 

vocabulary, retrieved it when they needed, gained confidence in their ability to comprehend 

the text being read, and were prepared to discuss it. The overall results showed that there was 

a 33% improvement of reading comprehension at the end of the six weeks of the innovation.  

Nurie (2017), after examining the practices of teachers and their way of managing 

reading comprehension strategies, found that all applied similar practices in which vocabulary 

enrichment was not essential. Consequently, many students due to this lack of an enriching 

lexicon could not develop an appropriate understanding. Through this innovation, students 

worked on stimulating readings to encourage them to increase their vocabulary and identified 

their parts of speech. These strategies ended with students acquiring better reading 

comprehension skills and confidence. 

Regarding this topic, Escudero, Fuentes, and López (2018) noted that reading 

comprehension in Ecuadorian students’ mother tongue has mostly been centered on a literal 

comprehension level without considering inferential and critical thinking. Under those 

circumstances, if students cannot understand the use of some words in a text and their 

connection in a structure that gives a correct meaning and makes sense in their L1, it will be 

more difficult to do it in a foreign language. Moreover, if students have previously developed 

these abilities in their native language, they could transfer these abilities to enhance their 

comprehension in a target language.  

Ning’s study (as cited in Pan & Wu, 2013) found that reading is a skill in which 

traditional methods focused on linguistic accuracy and rote learning. Additionally, he 

mentioned that teachers are the only providers of the language knowledge and students are 

just passive recipients. In contrast, during this study CLT through real life activities were 
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included. This confirmed that students can be active learners rather than just passive 

recipients. Moreover, the process of scaffolding the intended learning provided an easy step 

by step process giving students’ confidence to continue even on their own, permitting a level 

of autonomy in their learning and reading comprehension abilities.  

Referring to the parts of speech and its classification, Haslam (2019) stated that due to 

their relationships the parts of speech are best understood as a syntactic system and not as 

independent categories. During this study, these parts of speech were previously worked 

isolated and categorized, which helped students comprehend their grammatical characteristics 

and then their use in sentences. Consequently, students classified the eight parts of speech 

correctly which was a benefit since students realized how the parts of speech worked together 

in sentences through different texts.  

 The technological tool enabled interactive communication between the students with a 

system which they were able to use further into the future as an avenue for team-work writing 

projects. This corroborates what Li, Snow, Jiang, and Edwards (2015) remarked about how 

technology, including social media and other applications offer many possibilities for second 

language learners to improve their language acquisition.  The students are now prepared with 

the confidence that they can indeed achieve results more independently than they could 

previously. 

To conclude, students’ perspectives regarding the complexity of vocabulary changed 

after the application of this innovation, noticing how it enhanced their reading comprehension 

skills. This innovation has promoted in students a new perspective towards reading. After 

studying in more depth, the first chapter, analysing the style and vocabulary, students realized 

that the pleasurable intension of reading has indeed become a real possibility.  
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Conclusions 

Attempting to motivate high school students to improve their reading comprehension 

and change their perspectives regarding the importance of increasing their vocabulary to 

enhance their reading comprehension, this research demonstrated that knowing the functions 

of each word helped students acquire a better understanding of different texts. Even though, 

the use of grammar and its relation to increase vocabulary and enhance reading 

comprehension does not have a considerable number of studies. 

Although not all students had the intermediate level in reading comprehension skills at 

the beginning, after the implementation of this innovation, results showed a definite positive 

impact, Cohen’s d=0.79. They improved by 33% and students confirmed that having a wider 

range of vocabulary helped them develop reading comprehension skills which will benefit not 

only in their academic performance but also through the connection in their real-life activities.  

Additionally, students’ perspectives changed eventually 100% while reflecting on the 

importance of developing their reading comprehension skills reported after their final post-

test. Considering not only the students in this project but all EFL Ecuadorian students, indeed 

EFL students around the world suffer from a lack of reading comprehension skills, the 

implementation of this innovation has the potential to contribute to enhance students’ reading 

comprehension abilities through vocabulary enrichment. For this reason, this innovation may 

serve other teachers to enable students to enhance their reading comprehension abilities in the 

future. 

Limitations 

Although there were positive effects of this study, there were also several restrictions 

when applying the innovation. In the first place, there were not studies which could have 

provided some information related this study. However; the existence of other studies 

connected to this topic worked as a guide to continue this action research.  



CLASSIFYING VOCABULARY 

25 

The lack of interesting passages in students’ course books, and their repetitive 

activities demotivated students to reach a higher level. With this innovation, students enjoyed 

a variety of readings to work differently and with meaningful activities to raise their 

confidence and autonomy. 

Other limitations to consider are the absence of a control group that would make the 

results more conclusive, the large number of students made the control of individual 

performance more demanding, and the logistic limitations (internet, little availability of 

computer labs to work with the technology, and the restrictions of time to use them).  

Recommendations 

The impact of the grammatical technique to use parts of speech for vocabulary 

enhancement, has proven to be a very necessary and useful procedure for improving not only 

reading comprehension but the perceptive interpretation of language learners to reflect on the 

topics to be read. As previously mentioned, there is no literature about the significance of 

parts of speech recognition to enrich vocabulary to improve reading comprehension skills and 

develop critical thinking. However, the success in this project leads towards the obvious 

continuation of future studies on the wider reaching impacts that this grammatical 

categorization can achieve. 

The need to incorporate students’ choice in part of the course planning activities could 

promote students’ autonomy. Sometimes, students should take decisions concerned with their 

learning process, for instance, the topics for a project they would like to work or the kind of 

readings they enjoy the most. However, the selection of the English coursebooks should not 

be only an option for students based on their preferences, but they also need a broad range of 

vocabulary encouraging learners to recognize associated parts of speech through activities.  

A vocabulary bank is also advantageous as students may familiarize themselves with 

new words, identify confusing ones, or be motivated to look up their meanings in a dictionary. 
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This will help learners enhance their reading comprehension skills. All mentioned before will 

help teachers and students practice different activities in class and avoid repetitive ones. 

The use of technology is crucial to enhance interaction between teachers and students. 

The implementation of English labs, the use of the internet in schools to facilitate students’ 

learning where they can collaborate with others, while making their own decisions to solve 

problems is a prime resource to be considered as teachers’ resources. Another 

recommendation is the implementation of a control group to help future researchers raise the 

reliability of the study.  
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    Appendix 1 

Backward Design – Lesson plan 

Course Description:  

The present study aims at B1 level students. The course content combines a range of reading 

activities to develop interpretation of content comprehension. The specific reading activities 

will improve student reading skills while advancing active communicative skills as well as 

critical thinking abilities.  Composed of a compilation of stories during three class periods per 

week, a total of 24 class periods in two months, it will also include the use of Google sheets 

which groups of students will use to classify vocabulary into parts of speech. Students will 

work these activities on Thursday from 13:30 to 15h00 and one more period of 35 minutes on 

Fridays. Considering the overall purpose of this study is to broaden the scope of active 

communication abilities, the Communicative Language Teaching method will be 

fundamental. 

Description of the story and books:  

Story: ‘Emperor Penguin’ 

A simple nonfiction story about a penguin that lives in Antarctica. It is the tallest and heaviest 

of all penguin species, and his body characteristics help him escape from his enemy the Leopard 

Seal. With a variety of new vocabulary, this reading is appropriate to be used in a Teacher 

Guided Scaffolding Activity to demonstrate the essential Reading Skills. 

Book 1: World Folktales: retold by Kathy Burke. Pearson Education Limited 2003 

These readings will try to catch the readers’ attention taking them to an exciting journey to 

distant cultures and times. 

Story 1: ‘The Good Peasant’s Son’  

A Russian folktale about Martin, whose dad dies and his mom worries about the way they 

will survive without his husband. Martin’s mother throws Martin out of her home because he 
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has spent her last money on saving a dog and a cat from cruelty instead of buying food. A 

series of adventures start from this moment where only with the help of magical new life and 

love start. 

Through this reading students will continue with the process of scaffolding for Reading 

Comprehension (skim-scan). Pages 1-14. 

 Book 2: ‘American Crime Stories’ by John Escott: Oxford University Press, 1996 

As the book contains seven different stories, each having around criminals in the United States 

of America where sometimes they get caught and others not. These seven stories are written by 

well-known American writers where murders, revenge, love, mugging and a combination of 

feelings are the main topics of this book. Students can be asked to practice their own 

comprehension by describing the story they selected to others in the class and skim over the 

story and scan through the overall text to develop a pre-impression of it. (pages 1 to 102) 

Book 3: ‘An Unpleasant Man’ by Cyril Hare in Stories of Detection and Mystery: 

Pearson Education Limited, 1999. 

A mystery story where strange events and an unexpected ending will catch the readers’ 

attention ‘An Unpleasant Man’ takes place in an English village where Sergeant Place 

investigates a murder. Place asks Wilson the dead man’s English servant many questions 

about the events related to the discovery of the dead body earlier that morning. The servant 

gives Place some information but the astute detective Place thinks that something is wrong 

with this and tries to solve the mystery. Students will continue with skim and scan activities, 

parts of speech recognition and critical thinking through their use of imagination and a 

reflection about the content. (pages 43-52) 

Desired Results: 

As the students work on classifying vocabulary into parts of speech and in turn developing 

their word recognition, the students should learn how to achieve an improved comprehension 
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for the content of a story and with this better grasp be able to more efficiently reflect on the 

author’s message. By using short stories, the students will be able to make a summary of 

them.   

Enduring Understandings 

● Students will realize how classifying words enriches their vocabulary and their 

understanding of the content of a text. 

● Students will use reading strategies such as skimming and scanning. 

Essential Questions Knowledge & Skills 

1. How does the recognition of words 

into the parts of speech help improve 

reading comprehension?  

Knowledge 

Parts of speech 

Use of Google drive 

2. How does intensive reading of a 

variety of extracurricular stories 

motivate students to compile lists of 

words and classify which parts of 

speech categories they belong into?   

Skills 

Skimming 

Scanning 

Classify the parts of speech of words in 

context.  

 

Essential Student Questions  

Essential student questions to support the transfer goal, signal inquiry, guide instruction, and 

can be asked over and over throughout the unit without reaching a final answer. 

1. How can the recognition of words into the parts of speech help me and my 

classmates improve reading comprehension and fluency?  

2. How can the selection of extracurricular stories through intensive reading motivate 

my classmates and me to create lists of words to classify them into parts of speech?  

3. How does reading stories and classifying words into parts of speech increase our 
vocabulary in English? 

4. How do reading comprehension and the enrichment of vocabulary through the parts 
of speech improve our oral production in English? 

 

3.  
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Breakdown of transfer goal (for the teacher) 

Transfer goal: I want my students to learn to grasp the content of a text by developing their 

word recognition through classifying vocabulary into parts of speech so that in the long run 

and by themselves they will be able to reflect the author’s message, summarize the stories 

following the basic grammar rules.  

 

A.  If we see and hear 

students do this, they CAN 

transfer this learning. 

B.  If we see and hear 

students do this, then they 

CANNOT (yet) transfer: 

C. What the teacher should 

commit to doing differently 

in the classroom to ensure 

results look like Column A. 

Get the main idea of a text. Find difficult to get the main 

idea. Cannot identify specific 

information in the established 

period of time.  

Motivate students by 

selecting engaging stories.  

Identify specific information.   Scaffold skimming and 

scanning skills with the 

students to then appropriately 

apply these strategies 

according to their needs.  

Work with facility in the 

sheets. 

Classify incorrectly the 

words. 

Remind students of the 

different parts of speech.  

Arrange words into parts of 

speech according to the 

context in the stories.  

Cannot add words in the 

sheet. 

Assist in arranging words 

into categories by their parts 

of speech before asking 

students to work on their 

own.  

    Check their spreadsheets 

constantly providing the 

corresponding feedback.  

    Encourage students to look 

up the meanings of the words 

as part of the process to 

enrich their lexicon.  
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Desired knowledge and skills of the students to succeed in the assessment  

 

What students will need to know What skills students will need to have 

 

 Parts of speech in context  

 Basic grammar tenses 

 Google drive management 

 

 

 Reading for Gist: Identify main idea 

and supporting details 

(skimming and scanning) 

 Make descriptions using new 

vocabulary  

 Infer the topic and figure out meaning.  

 Analyze information and answer 

questions 

 Use a dictionary 

 

 

Summative Performance Assessment Task  

Goal Students are famous actors and actresses, they will receive 

different stories of which they will prepare the script to 

role play them. 

Role Actors and actresses. 

Audience Teachers and classmates. 

Situation There is a new movie, the director is looking for actors and 

actresses, they have to pass the casting.  

Performance Students are famous actors and actresses; they receive the 

story and have to write a script and act it out. 

Standards Understand and identify longer, more complex and 

narrative texts with a satisfactory level of comprehension. 

Use appropriate interpretation strategies to deal with the 

corresponding text types (expository, procedural, 

narrative). Extract the gist and key information items from 

simple informational and expository texts.  
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Course Learning Activities Outline 

 

Learning Activities:  

(six weeks) 

PART A (2 weeks): 

1. Pre- Study: 

a. Complete the Demographic survey 

b. Pre-survey: 

i. Use of Google spreadsheets. 

ii. Vocabulary for speaking. 

2. Preparation: 

a. Training: 

i. Workshop on the use of Google spread sheets. 

ii. Grammar lesson: Parts of speech. 

b. Pre-test: TEXT 1 ‘The good Peasant’s Son’ 

i. Summary of the first chapter 

c. Scaffolding for Reading Comprehension (skim-scan): 

i. Reading skill development using the text ‘Emperor Penguins’ 

ii. Oral presentation:  

PART B (2 weeks): 

1. Reading: TEXT 2 ‘American Crime Stories’ 

a. Reading Skill: Skim: overview + perception 

i. Skim over the story and scan through the overall text to develop a 

pre-impression of it. 

ii. Looking at the book and/or the story title, what do you think this 

story is about? 

iii. What genre or niche do you think it belongs to? For example, Crime: 

Police or detective, or murder mystery etc.?  

iv. What might you predict about the story? For example, is it on a 

farm, island, space craft etc.? 

v. What elements give you that impression? 

b. Reading Skill: Scan: information search 

i. Vocabulary Awareness: targeting new vocabulary + possible    

meaning 

c. Vocabulary Grammar: 

i. Digital: Spreadsheet Vocabulary 

ii. Grammar: Parts of speech 

d. Reading Comprehension: 

i. Summary for understanding a paragraph 

2. Role-play:  

a. Write script 

b. Act out the play 

* Learning logs 1-2-3 
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PART C (2 weeks):  

1. Reading: TEXT 3 ‘An Unpleasant Man (Agatha Christie Book) 

a. Reading skill: Skim&Scan 

i. Vocabulary Awareness 

b. Reading skill: Interpretation 

i. Vocabulary Scan - targeting new vocabulary + possible    meaning 

ii. Critical Thinking – reflection / imagination 

c. Grammar: Parts of speech 

i. Vocabulary building 

d. Overall Reading Comprehension 

* Learning logs 4-5-6 

2. Post Analysis: 

a. Test: 

i. Written: Reading Comprehension 

ii. Oral Review on Reading Comprehension 

b. Post Surveys: 

i. Spreadsheets 

ii. Vocabulary 

 

 

Learning Activity Result Intentions 

Your Intention:  initiation, hook, development, 

formative assessment, review, closure, other 
Acquisition Meaning Transfer 

Part A: Week 1         

Day 1         

         Demographic survey and pre-
survey of use of Google Sheets.

initiation       

         Vocabulary Survey for 
speaking.

initiation       

Day 2         

         Workshop on the use of 
Google spread sheets.

hook √     

          

Part A: Week 2          

Text: ‘Emperor Penguin’         

Day 1         
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         Grammar lesson to introduce 

the parts of speech. 
hook √     

         Teacher guided activity: 
Skimming and Scanning a text

development √     

Text: ‘The Good Peasant’s Son’         

Day 2         

         Pre-test: Summary: Oral 

summary of the first chapter of the 

story.

summative 

assessment 
  √   

          

Part B: Week 1         

Text: ‘American Crime Stories’         

Day 1         

         Reading Comprehension: 

Skim/Scan activity
development √ √   

         Vocabulary Awareness: 
targeting new vocabulary + 

possible meaning.

development √ √   

Day 2         

         Digital spreadsheet: Classify 
the words into parts of speech

development √ √   

          

Part B: Week 2         

Day 1         

         Reading Comprehension: 
Understand a chapter + summary

review   √ √ 

         Script writing+ (meaning and 
transfer)

formative 

assessment 
    √ 

Day 2         

Role play:          

         act out. (transfer) 


       

         Learning logs 1-2-3         

          

Part C: Week 1         
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Text: ‘An Unpleasant Man’         

Day 1         

         Vocabulary Awareness. developing √     

         Vocabulary Scan + Intro 
Critical Thinking.

formative 

assessment √ √ √ 

         Grammar: Parts of speech 
(vocabulary building)

developing/ 

formative 

assessment 
  √ √ 

Day 2         

         Overall Reading 

Comprehension.

review/summative 

assessment 
  √   

          

Part C: Week 2         

Day 1         

         Learning logs 4-5-6         

          

Post Analysis:         

         Reading review
summative 

assessment 

  
√ √ 

         Post-test: Oral book review review 
  

    

Day 2         

         Overall Reading 
Comprehension /Oral reflection of 

the project (self-assessment).

self- assessment 

  

  √ 

         Post surveys: Spreadsheets/ 

Vocabulary
review 

  
  √ 
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Appendix 2 
Student’s name: ______________Teacher’s name: Marcela Garcia M.  10th ______Date: ______ 

  

                                             Reading and Vocabulary Comprehension Rubric 

             4 3                  2            1 

Summarization Student uses only 

1-3 sentences to 

describe clearly 

what the passage 

is about. 

Student uses several 

sentences to 

accurately describe 

what the passage is 

about. 

Student summarizes 

most of the passage 

accurately, but has some 

misunderstanding. 

Student has 

great difficulty 

summarizing the 

passage. 

Identifies 

important 

information 

Student lists all the 

main points of the 

passage without 

having the passage 

in front of him/her. 

Student lists all the 

main points, but uses 

the passage for 

reference. 

Student uses one of the 

main points, using the 

passage for reference. 

He/she does not 

highlight any important 

points. 

Student cannot 

list important 

information 

with accuracy. 

Identifies details Student recalls 

several details for 

each main point 

without referring 

to the passage. 

Student recalls 

several details for 

each main point, but 

needs to refer to the 

passage, 

occasionally. 

Student is able to locate 

most of the details when 

looking at the article. 

Students cannot 

locate  

details with 

accuracy. 

Use of 

vocabulary 

Student appears to 

have full 

understanding of 

the vocabulary 

word. The 

student has 

provided more 

than two examples 

and definitions 

of the vocabulary 

words. 

The examples and 

definitions 

correctly explain 

the 

meanings of the 

words. 

Student appears to 

have partial 

understanding of the 

vocabulary words. 

The student has 

provided two 

examples and 

definitions 

of the vocabulary 

words. 

The examples and 

definitions 

correctly explain the 

meanings of the 

words.  

Student appears to have 

partial understanding of 

the vocabulary words. 

The student has 

provided an example or 

a definition of the 

vocabulary words. The 

example and/or 

definition 

may be incomplete. 

Student appears 

to have 

no 

understanding 

of the 

vocabulary 

word.  

The student has 

provided a 

“don’t know.” 

answer or  

an incorrect 

definition or 

example. 
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Appendix 3 

Placement test 
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Appendix 4 

Demographic survey 

Estimados Estudiantes: 

La información de la siguiente encuesta se utilizará para el estudio denominado “Classifying 

parts of speech to improve reading comprehension” (Clasificación de palabras de acuerdo a su 

función para mejorar la comprensión lectora”. Los datos obtenidos en este instrumento se 

tratarán con estricta confidencialidad. 

Gracias por su participación libre y voluntaria. 

Atentamente,  

Lcda. Marcela García M. 

Candidata a Master. 

--  

Demographic Information/ Información Demográfica 

 

Name/ Nombre: ______________________________ 

Nationality/ Nacionalidad: ______________________________ 

Check school type/ Selecciones el tipo de institución: 

Public ( )      Private (   )  Bilingual (   )   IB (   )    Foundation (   )   Co-financed (   ) 

Pública (   )  Privada (  )  Bilingue (  )     IB (   )    Fundación (    )   Cofinanciada (   ) 

School name/ Nombre de la institución: ____________________________  

City/ Ciudad: __________________________________ 

Course-parallel/level/ Curso-paralelo/nivel: _____________ 

Religion: _____________________________ 

Gender/ Género: Male/ Masculino (  )     Female/ Femenino (  )    

Ethnicity/ Étnia: _____________________________ 

Social-economic class/ Clase socio-económica: 

low-income/ bajos ingresos (  ) middle class/clase media (   ) high-income/clase alta(   ) 

Age/ Edad:  6 – 11 (  )   11 - 17 (   )   18 - 22  (   )   
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Language/ Idioma: Spanish/Español (   )      English/Inglés (  )    Quichua (  ) 

English level/Nivel de inglés:  

Beginner/principiante (   )      Basic/básico (   )     

Intermediate/intermedio (   )             Advanced/avanzado (   ) 

English learning background/ Describa su experiencia aprendiendo inglés (donde, por 

cuánto tiempo, dificultades): 

___________________________________________________________________________

___________________________________________________________________________ 

Special  needs/ Necesidades especiales: 

___________________________________________________________________________ 

___________________________________________________________________________

___________________________________________________________________________ 

Other skills/ Otras destrezas: 

___________________________________________________________________________ 

___________________________________________________________________________ 

Access totechnology/ Tiene acceso a tecnología:  Yes/Si (   )      No (   )   

Access totechnology from/Tiene acceso a tecnología desde: 

Home/casa (  )    School/ institución educativa (   ) Municipality/ Municipio (   )        

Other/ Otro: _______________________________________________________________ 

Knowledge about technology/ Conocimientos sobre tecnología: 

None/ nada (  ) Beginner/ principiante (   )     Basic/ básico (  )     

Intermediate/ intermedio (  )        Advanced/ avanzado (  ) 

Professional/Employment Status/ Estado profesional/empleo: 

Student / estudiante (  )  Employed / empleado (  )   
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Appendix 5 

 

Estimados Estudiantes: 

La información de la siguiente encuesta se utilizará para el estudio denominado “Classifying 

parts of speech to improve reading comprehension” (Clasificación de palabras de acuerdo a su 

función para mejorar la comprensión lectora”. Los datos obtenidos en este instrumento se 

tratarán con estricta confidencialidad. 

Gracias por su participación libre y voluntaria. 

Atentamente,  

Lcda. Marcela García M. 

Candidata a Master. 

============================================================== 

Pre-survey/ Encuesta inicial 

Name/ Nombre: 

 Drive Survey/ Encuesta sobre el uso de Drive Yes / Si No 

I have a Gmail account. / Tengo una cuenta de correo 

electrónico en Gmail. 
    

I know how to use drive. / Se cómo utilizar el Drive.     

I can open an excel spreadsheet. / Puedo abrir una página de 

Excel en Drive. 
    

I can share my document with others. / Puedo compartir la 

página de Excel con mis compañeros u otras personas. 
    

I know certain functions of the excel spreadsheet. / Conozco 

ciertas funciones de excel. 
    

I have used excel spreadsheet for learning any subject before. / 

He utilizado excel para aprender cualquier materia antes. 
      

I have used excel spreadsheet to learn English. / He usado excel 

antes para aprender Inglés. 
    

I have used excel spreadsheet to learn vocabulary. / He usado 

excel antes para aprender palabras en inglés. 
    

 

What are your expectations regarding the usage of this e-tool? ¿Cuáles serían sus expectativas 

en relación al uso de Excel para aprender palabras en inglés? 

__________________________________________________________________________ 

What do you expect to learn in this class? ¿Qué espera aprender en las próximas clases de 

inglés? 

__________________________________________________________________________ 
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Suggestions for the teacher to conduct classes using Google Sheets in expansion of new words 

for Reading comprehension: /Sugerencias para el docente referente al uso de Google Sheets 

para la expansión de vocabulario con el fin de lograr la comprensión de lectura: 

 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 
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 Appendix 6 

Pre-Test 

Name: _________________________________Date: _____________10th _________ 

Read the following text and follow the instructions. 

 

Emperor Penguins 

There are seventeen kinds of penguin in the world. Emperor penguins are the largest of them 

all. They spend their lives in the Antartic and are the only animals to stay there during the 

winter. Other animals find it too cold. 

The female Emperor penguin lays one egg a year in winter. Then she leaves to go and catch 

fish. The male keeps the egg with him on the ice. He has to keep it warm. He does this by 

putting it on his feet.  

He looks after the egg until the baby penguin comes out, which usually takes about 65 days. 

Around that time, the female Emperor penguin returns to look after the baby chick. The 

hungry male can finally go into the sea to eat some fish.  

 

Classify the words in bold in the following list: 

 

Noun : 

………………………………....................................................................................................... 

Verb : 

………………………………………………………………………………………………… 

Adjective : 

………………………………………………………………………………………………… 

Adverb : 

………………………………………………………………………………………………… 

Conjunction : 

………………………………………………………………………………………………… 

………………………………………………………………………………………………… 
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Appendix7 

Post-Test 

Name: _________________________________Date: _______________10th _________ 

 

Active Villagers 

Residents of a small Welsh-speaking community have (1) clubbed together to buy the post office and 

shop, ten years after buying the pub. 

 

The people of Llithfaen, Caernarfonshire were determined to prevent their village losing its (2) focal 

point. Ten years ago, they paid £40,000 for the pub, called the Victoria, (3) and now they have helped 

to keep the shop (4) open. Most of the cost, £19,500, was met by the local (5) council and a European 

Union (6) grant, but the villagers needed to raise a (7) further £6,000 to buy the shop from the owner 

who is retiring. 

 

John Jones, chairman of the community (8) committee, said: “We went (9) around every house and 

came back with £500 more than we needed. The post office and the pub are essential to the life of the 

village. There are no other (10) amenities. 

 

“We were not prepared to stand by and let the heart and soul be (11) ripped out of our community. No 

one else was going to help us so we decided to buy them ourselves.” Llithfaen had a population of 600 

but that (12) halved when (13) nearby granite (14) quarries were closed. The primary school was shut 

because of the population decline but the locals turned it into a (15) leisure centre and youth club. 

 

The shop has been leased to Ffion Medi Llywelyn, 24, who lives in the village with her husband, 

Dillon. She said: “There is a wonderful community spirit here.” 

 

For each underlined word in the sentences, identify and then write the part of speech on the line 

next to the number. Use the following abbreviations: 

 

 

N Noun  ADV adverb 

PRO pronoun  PREP preposition 

V Verb  CONJ conjunction 

ADJ adjective  INT interjection 

 

1. __________ 

2. __________ 

3. __________ 

4. __________ 

5. __________ 

6. __________ 

7. __________ 

8. __________ 

9. __________ 

10. __________ 

11. __________ 

12. __________ 

13. __________ 

14. __________ 

15. __________ 
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Student perspectives toward vocabulary 

Estimados Estudiantes: 

La información de la siguiente encuesta se utilizará para el estudio denominado “Classifying 

parts of speech to improve reading comprehension” (Clasificación de palabras de acuerdo a 

su función para mejorar la comprensión lectora”. Los datos obtenidos en este instrumento se 

tratarán con estricta confidencialidad. 

Gracias por su participación libre y voluntaria. 

Atentamente,  

Lcda. Marcela García M. 

Candidata a Master. 

============================================================== 

Vocabulary Survey 

/ Encuesta sobre vocabulario para lectura 

Pre-Post Survey vocabulary for reading 

  

  

Totally 

Agree 

Agree Neutral Disagre

e 

Totally 

disagree 

I can understand a short, 

simple text. / 

Puedo entender un texto 

pequeño y fácil en inglés. 

     

I understand single phrases at 

a time. / 

Entiendo frases cortas en 

inglés. 

     

I pick up familiar words or 

phrases in passages. 

Reconozco palabras 

familiares o frases en 

lecturas en inglés. 
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I understand a short text with 

the first reading. 

Entiendo una lectura corta en 

la primera lectura. 

     

I understand a short text by 

rereading it. 

Entiendo una lectura corta 

después de leerla dos o más 

veces. 

     

I can get an idea of the 

content of simple 

informational material with 

visual support. 

Tengo una idea del contenido 

de material informativo fácil 

con ayuda visual. 

     

I can get an idea of the 

content of short simple 

descriptions with visual 

support. 

Tengo una idea del contenido 

de una descripción corta fácil 

con ayuda visual. 

     

I can follow short, simple 

written directions. 

Puedo seguir las 

instrucciones escritas cuando 

son cortas y fáciles. 

     

 

When I see a passage, I think…. / Cuando veo una lectura en inglés, me pienso ……… 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________ 
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I can skim.  

Puedo leer rápido para 

encontrar la idea principal.  

          

I can scan. 

Puedo leer rápido para 

encontrar datos específicos.  

          

I can classify words according 

to their function in a sentence. 

Puedo clasificar las palabras 

de acuerdo a su función en una 

oración. 

          

I can recognize a noun. 

Puedo reconocer un 

sustantivo. 

     

I can recognize a verb. 

Puedo reconocer un verbo.  

     

I can recognize an adjective. 

Puedo reconocer un adjetivo. 

     

I can recognize an adverb. 

Puedo reconocer un adverbio. 

     

When I read I translate all the 

words. 

Cuando leo traduzco todas las 

palabras. 

     

 

I can skim and scan. Explain the process of each strategy. / Puedo usar estrategias de 

lectura. Explicar el proceso de cada estrategia. 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________ 
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I translate all the words. / Traduzco todas las palabras. 

__________________________________________________________________________

__________________________________________________________________________ 

I can recognize the following parts of speech and know what they are (e.g. conjunction, 

pronouns, and prepositions). Puedo reconocer las siguientes funciones y que representan 

(ej. conjunción, pronombre y preposiciones):  

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________ 

I feel my knowledge of vocabulary in English is… / Siento que mi conocimiento de 

vocabulario en inglés es …. ___________________________________________________ 

__________________________________________________________________________

__________________________________________________________________________ 

I think learning vocabulary is complex…/ Pienso que aprender vocabulario en inglés es 

complicado…. ______________________________________________________________

__________________________________________________________________________

__________________________________________________________________________ 

English words are/aren’t easy because…/ Las palabras en inglés no son fáciles 

porque…__________________________________________________________________

__________________________________________________________________________ 

I see a passage of text and I feel… / Veo una lectura y me 

siento…___________________________________________________________________

__________________________________________________________________________ 

__________________________________________________________________________ 
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Appendix 9 

Learning logs 

Learning log 1 

What did you learn with the first practice? 

__________________________________________________________________ 

  

What facilitated that learning? 

__________________________________________________________________ 

 

Learning log 2 

Which activity did you find challenging? 

__________________________________________________________________ 

 

Which activity required more work for you to get the answer? 

________________________________________________________________________ 

 Learning log 3 

Which vocabulary activity do you remember the most? 

________________________________________________________________________ 

Which class activity (individual-pair-group) was most enriching? 

________________________________________________________________________ 

Which reading/passage do you enjoy best, why? 

________________________________________________________________________ 

 

Learning log 4  

What did you learn in the second practice? 

_________________________________________________________________________ 

What facilitated that learning? 

_________________________________________________________________________ 

 

Learning log 5 

Which activity did you find challenging? 

__________________________________________________________________________ 

Which activity required more work for you to get the answer? 

__________________________________________________________________________ 

 

Learning log 6 

Which vocabulary activity do you remember the most? 

__________________________________________________________________________ 

Which class activity (individual-pair-group) was most enriching? 

__________________________________________________________________________ 

Which reading/passage do you enjoy best, why? 

__________________________________________________________________________ 
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Learning Log 1  

What did you learn in the first practice?  

 Frequency Percentage Valid 

percentage 

Cumulative

percentage 

Classify words 1 3.0 3.0  

Improve reading skills 1 3.0 3.0 3.0 

Learn new vocabulary 24 72.7 72.7 6.1 

Recognize parts of speech 1 3.0 3.0 78.8 

Remember previous 

vocabulary I learnt in school 

1 3.0 3.0 81.8 

The Excel activity 2 6.1 6.1 84.8 

Apply the new vocabulary 1 3.0 3.0 90.0 

Understand a story 1 3.0 3.0 93.9 

Work in groups 1 3.0 3.0 97.0 

Total 33 100.0 100.o 100.0 

 

What facilitates that learning?  

 Frequency Percentage Valid 

percentage 

Cumulative

percentage 

Exercises in class 1 3.0 3.0 3.0 

Find the meanings of words 3 9.1 9.1 12.1 

Perform the story 1 3.0 3.0 15.2 

Use these words 3 9.1 9.1 24.2 

Find strategies to understand 

the readings 

1 3.0 3.0 27.3 

Increase the reading habits 1 3.0 3.0 30.3 

Use of Cambridge dictionary 1 3.0 3.0 33.3 

Google spreadsheets 4 12.1 12.1 45.5 

Use of Excel spreadsheets 5 15.2 15.2 60.6 

Classmates’ help 1 3.0 3.0 63.6 

Teacher’s help 1 3.0 3.0 66.7 

The level of readings 7 21.2 21.2 87.9 

Infer 3 9.1 9.1 97.0 

Work at home 1 3.0 3.0 100.0 

Total 33 100.0 100.0  
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Learning Log 2  

Which activity did you find challenging?  

 Frequency Percentage Valid 

percentage 

Cumulative

percentage 

Exercises in class 1 3.0 3.0 3.0 

Find the meanings of some 

words 

3 9.1 9.1 12.1 

Perform the story 1 3.0 3.0 15.2 

Use the new words in activities 3 9.1 9.1 24.2 

Understand some words 1 3.0 3.0 27.3 

Increase my reading habits 1 3.0 3.0 30.3 

Use of the Cambridge 

dictionary 

1 3.0 3.0 33.3 

Work on the Google sheets 4 12.1 12.1 45.5 

Work in Excel 5 15.2 15.2 60.6 

Help classmates 1 3.0 3.0 63.6 

Teacher’s help 1 3.0 3.0 66.7 

Number of readings 7 21.2 21.2 87.9 

Complexity of some readings 3 9.1 9.1 97.0 

Work at home 1 3.0 3.0 100.0 

Total 33 100.0 100.0  

 

 

Learning Log 2  

Which activity required more work for you to get the answer?  

 Frequency Percentage Valid 

percentage 

Cumulative

percentage 

Classify the words 4 12.1 12.1 12.1 

Recognize some parts of 

speech 

4 12.1 12.1 24.2 

Work with Excel spreadsheets 2 6.1 6.1 30.3 

Find the meanings of words 8 24.2 24.2 54.5 

Perform the story 2 6.1 6.1 60.6 

Summarize the story 1 3.0 3.0 63.6 

None 1 3.0 3.0 66.7 

Organize the group 1 3.0 3.0 69.7 

Remember the vocabulary 1 3.0 3.0 72.7 

Remember some parts of the 

reading 

3 9.1 9.1 81.8 

Read some characters of the 

story 

2 6.1 6.1 87.9 

Speaking activities 2 6.1 6.1 93.9 

Comprehend the story 2 6.1 6.1 100.0 

Total 33 100.0 100.0  
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Learning Log 3  

Which vocabulary activity do you remember the most?  

 Frequency Percentage Valid 

percentage 

Cumulative

percentage 

Find the words in the readings 1 3.0 3.0 3.0 

Classify the words 2 6.1 6.1 9.1 

Everything 2 6.1 6.1 15.2 

Work on Excel spreadsheets 8 24.2 24.2 39.4 

Find the meanings of words 12 36.4 36.4 75.8 

Performances using the new 

words 

1 3.0 3.0 78.8 

Use of phrasal verbs 5 15.2 15.2 93.3 

Use of nouns in sentences 1 3.0 3.0 97.0 

Speaking activities with the 

new words 

1 3.0 3.0 100.0 

Total 33 100.0 100.0  

 

Learning Log 3  

Which class activity individual-pair-group was most enriching?  

 Frequency Percentage Valid 

percentage 

Cumulative

percentage 

Work with Excel spreadsheets 2 6.1 6.1 6.1 

Find the meaning of words 3 9.1 9.1 15.2 

Read stories with unknown 

words 

1 3.0 3.0 18.2 

Performance 7 21.2 21.2 39.4 

Readings 4 12.1 12.1 51.5 

Improvise sketches 1 3.0 3.0 54.5 

Speaking activities 2 6.1 6.1 60.6 

Work in groups 13 39.4 39.4 100.0 

Total 33 100.0 100.0  

 

Learning Log 3  

Which reading/ passage do you enjoy best?  

 Frequency Percentage Valid 

percentage 

Cumulative

percentage 

‘An Unpleasant Man’ 5 15.2 15.2 15.2 

‘Death in Christmas’ 2 6.1 6.1 21.2 

All of them made me feel 

inside the story 

1 3.0 3.0 24.2 

‘Lazy Susan’ 2 6.1 6.1 30.3 

‘Ride the Lightning’ 3 9.1 9.1 39.4 

‘The Death on Christmas Eve’ 1 3.0 3.0 42.4 

‘The Good Peasant’s Son’ 1 3.0 3.0 45.5 

‘The Gutting of Couffignal’ 4 12.1 12.1 57.6 

‘The Heroine’ 8 24.2 24.2 81.8 

‘The lipstick’ 1 3.0 3.0 84.8 
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The mystery ones 1 3.0 3.0 87.9 

The performances of the 

stories more than the stories 

1 3.0 3.0 90.9 

‘Death Wish’  1 3.0 3.0 93.9 

The Princess’ marriage (The 

Good Peasant’s Son) 

1 3.0 3.0 97.0 

The servant’s death 

(Unpleasant Man) 

1 3.0 3.0 100.0 

Total 33 100.0 100.0  

 

Learning Log 4  

What did you learn in the second practice?  

 Frequency Percentage Valid 

percentage 

Cumulative

percentage 

Increase reading skills 1 3.0 3.0 3.0 

Learn new vocabulary 25 75.8 75.8 78.8 

Work in groups is not easy 1 3.0 3.0 81.8 

Parts of speech 1 3.0 3.0 84.8 

People care only about 

themselves 

1 3.0 3.0 87.9 

People betray themselves 1 3.0 3.0 90.9 

Improve speaking skills 1 3.0 3.0 93.9 

Improve my reading 

comprehension 

1 3.0 3.0 97.0 

Work group organization 1 3.0 3.0 100.0 

Total 33 100.0 100.0  

 

Learning Log 4  

What facilitated that learning?  

 Frequency Percentage Valid 

percentage 

Cumulative

percentage 

Excel spreadsheets 1 3.0 3.0 3.0 

Find the meanings of words 7 21.2 21.2 24.2 

Interact with classmates 1 3.0 3.0 27.3 

It was not difficult 1 3.0 3.0 30.3 

Learn English continuously 1 3.0 3.0 33.3 

My vocabulary 1 3.0 3.0 36.4 

Some activities we made 1 3.0 3.0 39.4 

My friends’ help 1 3.0 3.0 42.4 

The plot of the story 2 6.1 6.1 48.5 

Clarity and ease of 

comprehension of the readings 

16 48.5 48.5 97.0 

English knowledge 1 3.0 3.0 100.0 

Total 33 100.0 100.0  
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Learning Log 5  

Which activity did you find challenging?  

 Frequency Percentage Valid 

percentage 

Cumulative

percentage 

Nothing was challenging 1 3.0 3.0 3.0 

Classify some words 2 6.1 6.1 9.1 

Create a new ending for the 

story 

1 3.0 3.0 12.1 

Discover the real murderer 1 3.0 3.0 15.2 

Work on Excel spreadsheets 1 3.0 3.0 18.2 

Find the meanings of new 

words 

8 24.2 24.2 42.4 

Perform my character 1 3.0 3.0 45.5 

I don’tremember 1 3.0 3.0 48.5 

Parts of speech activities 1 3.0 3.0 51.5 

Recognize difficult words 1 3.0 3.0 54.5 

Memorize the script to 

perform my story 

1 3.0 3.0 57.6 

Understand all the readings 10 30.3 30.3 30.3 

Summarize the story 1 3.0 3.0 3.0 

Understand the plot 1 3.0 3.0 3.0 

Understand the message of the 

writer 

1 3.0 3.0 3.0 

Write our own script 1 3.0 3.0 3.0 

Total 33 100.0 100.0 100.0 

 

Learning Log 5  

Which activity required more work for you to get the answer?  

 Frequency Percentage Valid 

percentage 

Cumulative

percentage 

Classify the words 1 3.0 3.0 3.0 

Discover the real murderer 1 3.0 3.0 6.1 

Work with Excel spreadsheets 1 3.0 3.0 9.1 

Find another ending 1 3.0 3.0 12.1 

Find the meanings of some 

new words 

8 24.2 24.2 36.4 

None 3 9.1 9.1 45.5 

Recognize all the words into 

parts of speech 

3 9.1 9.1 54.5 

Recognize some of the words 

into parts of speech 

1 3.0 3.0 57.6 

Some stories 1 3.0 3.0 60.6 

Comprehend all the readings 9 27.3 27.3 87.9 

The writing activities 2 6.1 6.1 93.9 

Understand the endings 1 3.0 3.0 97.0 

Preparation of the script 1 3.0 3.0 100.0 

Total 33 100.0 100.0  
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Learning Log 6  

Which vocabulary activity do you remember the most?  

 Frequency Percentage Valid 

percentage 

Cumulative

percentage 

Find meaning of uncommon 

words 

1 3.0 3.0 3.0 

Classify the words 4 12.1 12.1 15.2 

Everything 2 6.1 6.1 21.2 

Work on Excel spreadsheets 2 6.1 6.1 27.3 

Find meanings of all the words 8 24.2 24.2 51.5 

Classify into parts of speech 7 21.2 21.2 72.7 

Recognize words in a text 3 9.1 9.1 81.8 

None 1 3.0 3.0 84.8 

The first paragraph of the 

readings 

1 3.0 3.0 87.9 

Reported speech sentences 2 6.1 6.1 93.9 

The readings 1 3.0 3.0 97.0 

The use of some verbs 1 3.0 3.0 100.0 

Total 33 100.0 100.0  

 

Learning Log 6  

Which class activity (individual-pair-group) was most enriching?  

 Frequency Percentage Valid 

percentage 

Cumulative

percentage 

Work with Excel spreadsheets 1 3.0 3.0 3.0 

Find the meanings of the 

words 

3 9.1 9.1 12.1 

Individual activities 7 21.2 21.2 33.3 

Learn new vocabulary 2 6.1 6.1 39.4 

Classify all the words into 

parts of speech 

2 6.1 6.1 45.5 

Classify some of the words 1 3.0 3.0 48.5 

Perform the stories 2 6.1 6.1 54.5 

The first activities (with the 

teacher) 

1 3.0 3.0 57.6 

The content of the readings 9 27.3 27.3 84.8 

Work in groups 4 12.1 12.1 97.0 

Write scripts 1 3.0 3.0 100.0 

Total 33 100.0 100.0  
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Learning Log 6  

Which reading/passage do you enjoy best?  

 Frequency Percentage Valid 

percentage 

Cumulative

percentage 

‘An Unpleasant Man’ 18 54.5 54.5 54.5 

‘Death Wish’ 1 3.0 3.0 57.6 

I couldn’t understand one of 

the readings 

1 3.0 3.0 60.6 

‘Lazy Susan’ 1 3.0 3.0 63.6 

‘Ride the Lightning’ 1 3.0 3.0 66.7 

The use of technology while 

reading all the stories 

1 3.0 3.0 69.7 

The first part of the readings 

where I knew the main 

characters 

1 3.0 3.0 72.7 

The last part when the police 

in the story died 

1 3.0 3.0 75.8 

‘The Lipstick’ 1 3.0 3.0 78.8 

The suspense all the readings 

had 

1 3.0 3.0 81.8 

The one I performed 1 3.0 3.0 84.8 

The part when the detective 

caught the guilty 

1 3.0 3.0 87.9 

The second part of the reading 1 3.0 3.0 90.9 

When the police were talking 

with a man telling him that 

Mr. Harris had died. 

1 3.0 3.0 93.0 

When they realized that Mr. 

Harris was not dead. 

1 3.0 3.0 97.0 

When the mystery was solved 

so that I could understand 

better the story. 

1 3.0 3.0 100.0 

Total 33 100.0 100.0  

 

 

 

 

 

 

 


