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Abstract 

 

 

This study aimed to demonstrate the efficacy of summaries to improve reading 

comprehension of narrative texts. This study consisted of a sample of sixty elementary 

school students who had evident reading comprehension deficiencies especially in 

narrative texts. Qualitative and quantitative instruments were applied to meet the 

purpose of this study. These instruments were composed of pre-test and post-test, 

rubric, learning log, survey, a checklist to measure the students’ development and 

progress as well as their perspectives towards this innovation. Results indicated that 

there was an improvement in students’ reading comprehension. Post-test means 

increased from 5.96 in the pretest to 9.10. The checklist also evidenced that students 

included the required elements in their summaries. Students indicated in the learning 

logs that they would extend this strategy to other subjects, and that they had to reread 

and identify the most important information to summarize.  The study has implications 

for teachers and learners since it can bring positive considerations about the importance 

of making summaries to improve reading comprehension. 

 

Keywords: summaries, reading comprehension, students’ perspectives, narrative 

texts  
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Resumen 

 

Este estudio demostró la eficacia de hacer resúmenes para mejorar la lectura 

comprensiva de textos narrativos. Este estudio consistió en una muestra de sesenta 

estudiantes de escuela primaria quienes poseían evidentes deficiencias en lectura 

comprensiva especialmente en textos narrativos. Instrumentos cualitativos y 

cuantitativos se aplicaron para conocer el propósito de este estudio. Estos instrumentos 

estaban compuestos de pre y post evaluación, rubrica, registros de aprendizaje, 

encuesta, una lista de cotejo para medir el desarrollo y progreso, así como las 

perspectivas referentes a esta innovación. Los resultados indican que los alumnos 

mejoraron su comprensión lectora. Las medias de las pruebas finales evidencian un 

incremento del 5,96 en las pruebas iniciales a 9,10. La lista de cotejo refleja que los 

alumnos incluyeron los elementos requeridos en sus resúmenes. Los alumnos 

mencionaron en las reflexiones diarias que están dispuestos a usar los resúmenes en 

otras materias. Adicionalmente, señalaron que tuvieron que leer dos veces, así como 

también identificar la información más importante para resumir los textos narrativos. 

Este estudio tiene implicaciones para profesores y aprendices porque tiene 

consideraciones positivas sobre la importancia de elaborar resúmenes para mejorar la 

comprensión lectora. 

 

Palabras claves: resúmenes, comprensión lectora, perspectivas de los 

estudiantes, textos narrativos  
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Improving Reading Comprehension of Narrative Texts through Summaries 

 Memorization was the base of learning in traditional paradigm. Today, education 

conceives meaningful learning about models for acquisition of knowledge within 

constructivism principles where students can be involved in their own process of 

learning (Olusegun, 2015). Reading was considered important in the traditional model 

as a mechanical process used to locate specific information. Teacher talk was dominant 

because teachers lectured, explained grammar points, set the materials, gave directions, 

and conducted drills (Taufiqur, 2017). 

When learning another language, reading receives special attention (Rios & 

Valcarcel, 2005). Reading in mother language or L1 has become one of the essential 

skills for every learner to acquire due to the fundamental cognitive and linguistic 

component skills. These skills affect the development of literacy skills in the second 

language or L2 (Geva, 2006). Research highlights that effective readers in L1 can 

transfer reading skills in L2 (Tomlinson, 2013). However, there is the problem of 

reading in L1. The UNESCO Institute for Statistics (2017) showed that 387 million 

children of primary schools around the world are not achieving minimum levels in 

reading in L1, which has been identified as a “learning crisis”. In Latin America, 36% 

of primary students have low levels of reading comprehension. Data suggest that the 

new numbers are rooted in three common problems. First, children are not attending 

schools. Second, there is a failure to retain every child in school and keep them on track. 

And third, the issue of education quality and what is happening within the classroom 

itself.  

Ecuador has a low index (43%) of readers in the total population, and each 

Ecuadorian reads half of a book per year (Centro Regional para el Fomento del Libro en 

América Latina y el Caribe [CERLALC], 2016). Additionally, statistics from (Instituto 
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Nacional de Estadísticas y Censos [INEC], 2012) indicate that 27% of Ecuadorians do 

not have reading habits. Based on this index some programs conducted by the Ministry 

of Education (2016) were developed to make students read more in their L1.  

Furthermore, reading in English is a resource for learners and teachers to be proficient. 

Tomlinson (2013) highlighted that English as a second language (L2) is reinforced if 

students have successfully developed effective reading skills in their mother tongue 

(L1).  

In order to improve proficiency in English, Ecuadorian authorities of Education 

have been working for the last five years on updating the curriculum to promote better 

English practices. Since 2012, the Ministry of Education determined standards for 

English teachers. Four years later, a resolution from the Ministry of Education was 

issued, which determined that English must be included in all the grades of primary 

school with at least three periods of classes per grade (Ministry of Education, 2016). 

Reading comprehension has become an essential aspect to reach the learning standards 

for schools.  For elementary schools, the Ministry of Education requires an A2 level of 

proficiency according to the Common European Framework in CEFR. Regarding 

reading, these descriptors determine that the students can understand short, simple 

stories and comic strips (Council of Europe, 2018).  

This innovation was implemented in a private elementary school in Manta. This 

school has an international English program based on English Language Arts, Common 

Core Standards, and CEFR descriptors. During the first quarter of the school year, 

students were exposed to reading and comprehending stories. They had to demonstrate 

understanding through oral and written questions, quizzes, and summaries. The paper 

based tests during the first term showed that students were facing difficulties in reading 

comprehension skills such as summarizing stories.  



SUMMARIES FOR REDING COMPREHENSION  5 
   

The results of their scores in their midterm reading tests were not what was 

expected. They kept getting the lowest grades in the reading comprehension section. For 

this reason, students were taught how to summarize a text. The elements of narrative 

texts and strategies were practiced during this innovation.  

It was expected that once students’ performance improves in summaries their 

reading comprehension improves as well. Through summarizing, students demonstrate a 

complete understanding of a story, by including the most important events of a story, 

the character, and the setting (Fisher & Frey, 2014). 

 

Literature Review 

Reading  

        Woolley, Anderson, and Pearson mentioned that “Reading is an interactive solving 

process of making meaning from written texts” (as cited in The Expert Panel on Literacy, 

2014, p. 61). Reading is a highly essential component of every educational curriculum to 

be taught in the literacy process of learning a native or second language. Furthermore, 

reading plays a crucial role in the language proficiency of any learner. It also constitutes 

a skill that must be taught and developed inside and outside classrooms.  

The initial literary process for children includes all the elements of language such 

as phonemes, morphemes, syntax, grammar, semantics among others. Moreover, the 

process of reading acquisition must be taught and modeled. The sequence of this 

process starts at home and continues at school. Children become readers if parents, 

relatives, babysitters, and teachers read aloud to them (Tomlinson, 2013).  Reading 

helps students to gain knowledge to improve their academic performance and also 

empowers them to become successful in this knowledge society (Bano, Jabeen, & 

Quitoshi, 2018).  
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Reading in L2 

L2 reading demands that students take control of this process through the use of 

the target language in a more authentic context (Agbatogun, 2014). If young learners are 

not able to read or write in their mother tongue, they will not be able to read or write in 

English (Tomlinson, 2013). L2 reading among young learners suggests that the L1 

performs a considerable role in learning to read in a second language and focuses on the 

transfer of skills from one language to the other to successfully develop different skills 

(Tomlinson, 2013). 

Reading in Young Learners 

Teaching English as a foreign language to young learners is not the same as 

teaching to adults or adolescents (Hughes, 2010). Young learners are still developing 

cognitively, linguistically, psychologically, and socially (Tomlinson, 2013). For this 

reason, when teachers decide to teach anything to young leaners related to any subject it 

is necessary to scaffold their learning (Bruner, 1985).  

Teachers must assist children when they think about what they are doing, why 

they are doing it, and how they do it. Teachers become modelers to help students 

develop critical thinking skills. Vygotsky (as cited in Bransford, Brown, & Cocking, 

2000) considered that if children are assisted in early ages, they will be capable of doing 

anything by themselves in the future. Teachers must be modelers of thinking and 

learning by generating meaningful learning environments, and providing helpful tips 

and strategies.  

When children learn to read, they also learn the meaning of written words as they 

correspond to spoken words. In other words, they encounter written words that may lead 

them to understand spoken words (Henning, 2016). In this way children learn to read by 

reading (Atwell as cited in Tomlinson, 2013).  
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Reading Comprehension 

Reading comprehension can be defined as a process of interaction between the 

characteristics of the text, the reader, and the reading context. For the comprehension 

process, several cognitive processes such as attention, reading, perception, 

memorization, and phonemic awareness correlatively support the reader (Pečjaka & 

Pircb, 2018). Comprehension is also considered as a process in which readers make 

meaning by interacting with the text through the combination of prior knowledge and 

previous experience, information in the text, and the views of readers connected to the 

text (Gamboa-González, 2017). 

Literacy learning initiates with foundational reading skills (phonemic awareness, 

phonics, spelling, word recognition or vocabulary, and fluency). It leads to reading and 

writing to construct meaning from texts. The foundational reading skills are utilized to 

comprehend texts by using reading strategies (Houghton Mifflin Harcourt [HMH], 

2017).  

Reading comprehension strategies can be classified under different dimensions or 

titles. They can be used during the whole reading process. Some of the most important 

are POSSE (Predict-Organize-Search-Summarize-Evaluate); PQRS (Preview-Question-

Read-Summarize); Summarize; and, Questions (Asikcan & Pilten, 2018), among others. 

Narrative Texts 

Narrative texts express what readers feel in an event. This event or chain of events 

is transmitted from the narrator’s point of view about the place, time, and people to 

provide information about a text (Ozdemir, 2018).  The Program of International 

Student Assessment (PISA, 2015) determined narrative text as the type of text where 

the content refers to properties of objects in time. Narrative texts respond to questions 
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about time, events, sequence of the events, and why the characters perform certain roles 

in the story. The elements of narrative texts are: 

✓ The topic mentions the name of the story. 

✓ Characters are the people or animals that do the actions in a story.  

✓ The setting is the place where and when the story happens.  

✓ The sequence of events is the order in which the events or things happen. 

Sequencing words like first, next, then, and last are used to connect the events in 

order. 

✓ Problem and solution tells the reader the essentials of the story and how it is 

solved. 

✓ Main ideas tell more about the topic of a story; and, details give more 

information about the main idea (HMH, 2017). 

Summarizing 

Summarizing is considered one of the reading strategies that permits students to 

understand the text more profoundly, and at the same time it works as an indicator of 

understanding (Pečjaka & Pircb, 2018). Summarizing helps students to explain the 

meaning of information and to store the information in long-term memory. 

Summarizing enables students to differentiate their significant thoughts from others, and 

express the knowledge in their own words (Bıyıklı & Doğan, 2015). Some important 

aspects such as sequence of events, main characters, and setting must be considered 

when you put together what is important in narrative texts (Freedman, 2012). 

Summarizing also implies identifying main ideas, deleting irrelevant information, and 

reconstructing ideas from original texts (Ozdemir, 2018). 
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Summary strategies  

Before asking students to write a summary, it is necessary to teach students how 

to do it by giving them the strategies to use (Sefer, Benzer, Ören, & Konuk, 2016). 

These strategies include rereading the text carefully: underscoring key words in each 

paragraph, identifying the story elements such as characters and setting, identifying 

main ideas and details, as well as the most important events. It also involves checking 

grammar and punctuation, and using sequencing words, among others (Ozdemir, 2018).  

When students write a summary of a narrative text, this text must be structured 

with an introduction, development, and conclusion paragraph. In the introduction the 

characters, setting, and main ideas are incorporated. The most important events, 

problem and solution are included in the development. Lastly, the outcome, 

consequence, response from the main character, and resolution of the characters of the 

story are inserted in the conclusion. In addition, students can include the theme, 

message, or lesson presented in the story (Chen & Su, 2012). 

Perspectives 

Students’ perspectives are the powerful determiners of learning that occurs in the 

classrooms.  These perspectives are related to students’ thoughts, feelings, and reactions 

generated from a learning process (Gentilucci, 2004). 

Some inquiries were done to know the perspectives of young learners about 

studies related to this present investigation. These inquiries highlight some gaps to show 

that there are no studies done with young learners in primary schools about reading 

comprehension. However, there are some studies (Pakzadian & Rasekh, 2012; 

Khoshsima & Rezaeian, 2014; Ozdemir, 2018) which show that students who are 

successful in reading comprehension are also successful in summarizing. They have 

concluded that the teaching of summarizing strategies improves reading comprehension. 
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These studies were mostly done with high school and college students. In Ecuador, 

there are no studies about reading comprehension and summaries at the primary level. 

Having detected reading difficulties in fifth graders, and the gaps in related 

literature, this innovation explored the scaffolding of summaries of narrative texts to 

improve reading comprehension. To this end, the following research questions were 

posed:   

1. To what extent will students improve their reading comprehension through 

summaries?  

2. To what extent will students include the elements of narrative texts in a well-

structured summary comprised of three paragraphs? 

3. What are the students’ perspectives towards this innovation? 

Innovation 

The innovation for this study lasted 40 teaching hours in four weeks. This study 

addressed sixty fifth grade students. Their English proficiency was A1 level according 

to the CEFR. For this innovation the “Journeys” textbook and several short printable 

stories were used to write ten summaries during the innovation period.  

Before the innovation a reading comprehension pre-test was applied. During the 

first week of the innovation, students were introduced to the types of narrative texts and 

the elements (topic, characters, setting, sequencing words, events, problem, solution, 

and ending) as the important components to write summaries. Students were assigned to 

read some fables and traditional stories such as fairy tales to identify the elements of 

texts and summarize the stories.  

In the second week of the innovation, there was a review of some narrative stories 

(fantasy, realistic fiction, science fiction, and nonfiction) and their elements. This 

review of narrative stories was done in different classes. Besides the elements of 
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narrative texts, students were instructed with strategies on how to summarize after 

reading a story to demonstrate comprehension.  

Once students finished their summaries, they completed a checklist to determine 

if they had included the elements of the texts. In the stories the students read, they 

identified the characters, setting, main ideas, details, the most important events in a 

sequence, and the problem and solution in order to summarize each story. Additionally, 

students wrote down in their learning logs what they learnt in some sessions about the 

activities and the new knowledge they acquired. 

From the beginning to the end of the innovation, students summarized ten stories. 

This process of innovation finished with a written piece about the story, where students 

included the components of a summary and the sequencing words previously taught by 

the teacher. A rubric was used to check if they had included the elements of narrative 

texts, and if they had applied the strategies to summarize.  

The students were taught with an adjusted lesson plan based on backward design 

elaborated for the application of this innovation. This innovation was concluded with a 

post-test based on the elements of a story and a survey after the post-test in which 

students shared their perspectives about the innovation. 

 

Methodology  

This study explored the link between summaries to improve reading 

comprehension. The research methods for this study are mixed quantitative and 

qualitative. The quantitative instruments used in this research were the pre and post-test, 

a rubric, checklist, and a survey; and, the qualitative tool was the learning log. 
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Participants 

The participants in this study were 60 students from fifth grade at a bilingual 

private school in Manta. There were 31 boys and 29 girls in this study. Their learning 

styles and needs were varied. Their English proficiency was A1 according to the 

Cambridge Young Learners Test taken at the beginning of the innovation. This test 

determined students could understand very short, simple texts a single phrase at a time, 

picking up familiar names, words, basic phrases, rereading as required, and understood 

in outline short texts with illustrated stories, provided that the images helped them to 

guess a lot of the content (Common European Framework descriptors [CEFR], 2018).  

 

Instruments 

To answer the first research question: To what extent will students improve their 

reading comprehension through writing summaries? a pre-test was taken before the 

innovation. The test was a ten multiple choice reading comprehension test based on a 

story from the textbook of students. It was given to detect if the students had the 

knowledge or the skill to summarize as well as to identify the elements of narrative texts 

(Appendix A). 

In addition, a post-test with a narrative story was given to prove if students had 

improved their reading comprehension. The post-test was also a ten multiple choice 

reading test from a story in the textbook. This post-test included a part where students 

had to summarize the same story to measure that competence after they were instructed 

in how to do it (Appendix B). These tests provided quantitative data to the study.  

To answer the second research question: To what extent will students include the 

elements of narrative texts in a well-structured summary comprised of three 

paragraphs? a checklist (Appendix C) was used to verify if some steps and elements 
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when summarizing were applied by the students. During the innovation, students used it 

to remember the elements and the structure they included or not in their summaries.  

Additionally, this study implemented a rubric (Appendix D) to assess specific 

components or indicators in the summaries to support the results of the study. This 

rubric had five indicators to answer this second research question. It was also used to 

improve the quality of the students’ summaries. The teacher-researcher provided 

constant feedback based on the results of the rubric. 

Finally, to answer the third research question: What are students’ perspectives 

towards this innovation? this study included learning logs (Appendix E). The learning 

logs were utilized at the end of some sessions. It provided students’ perspectives about 

the sessions during the study and how useful it would be to apply the innovation in the 

future. It was a tool to reveal how the students reacted to the process and content. With 

the learning log, students expressed their feelings during the innovation.   

In addition, a survey (Appendix F) was given at the end of the innovation with six 

questions to gather quantitative data. These questions aimed at analyzing students’ 

perspectives towards elements of narrative texts or stories, summary structure, and 

summary strategies. As the participants were children, the options had faces in each 

question so students could understand before selecting the option. The survey had 

categories of totally disagree, disagree, neutral, agree, and totally agree. To know the 

reliability of the survey, Cronbach’s Alpha was run. 

 

Ethical Standards 

To carry out this study the teacher, who is also the researcher, requested 

permission from the authorities of the school. It is important to mention that 

permissions of the principals and directors of the school were granted for the research. 
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For this study parents’ permissions were not required, because the participants’ 

information and all data was treated with confidentiality. 

 

Data Analysis 

Data from the innovation were analyzed related to the research questions 

explained below: 

RQ#1: To what extent will students improve their reading comprehension through 

summaries? The pre-test and post-test were graded as an evidence of students’ 

knowledge of narrative texts, the elements of a story, and the strategies to summarize. 

The information was written in an Excel document and then exported to software SPSS 

(Statistical Package for the Social Sciences) to obtain the descriptive statistic data like 

mean, mode, median, and standard deviation. Once the descriptive statistics were 

collected, the effect size results as the impact of the innovation were calculated. 

RQ#2: To what extent will students include the elements of narrative texts in a 

well-structured summary comprised of three paragraphs? During the second, third and 

fourth week of implementation students made summaries, they also filled checklists and 

a rubric was applied to self-assess and evaluate if students applied the elements of a 

story and the structure to write a summary. The resulted data was tabulated in Excel and 

then introduced in the SPSS software to collect the frequencies of each component of 

the instruments during the implementation. 

RQ#3: What are the students’ perspectives towards this innovation? Learning 

logs were applied at the end of this implementation period. Four questions were 

included in students L1. The data collected from the learning logs was organized and 

tabulated in Excel to classify data according to patterns and main categories related to 

each question to support quantitative results. 
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A survey was used to assess students’ thoughts, feelings and opinions about the 

innovation as well as to collect data to be analyzed later. Students responded to six 

statements in the survey according to each statement and marked their answers based on 

a Likert scale of strongly agree, agree, neutral, disagree, and strongly disagree. The 

results from the survey provided essential data about the perspectives of students to this 

study.   

Results 

This study aimed to determine the success of summaries to improve reading 

comprehension of narratives texts. The quantitative and qualitative instruments 

provided information to answer the following research questions.  

Regarding the first question of this study: To what extent will students improve 

their reading comprehension through summaries? The results obtained from the pre-test 

and post-tests showed a meaningful difference in comprehension and summarization. 

The results of the tests are shown in Table 1. 

Table 1 

Pre-test and post-test 

 N Minimum Maximum Mean Std. Deviation 

Pre-test 60 2.00 10.00 5.96 2.41 

Post-test 60 6.00 10.00 9.10 1.10 

 

Table 1 demonstrates the minimum, maximum, the means, and the standard 

deviation that were obtained from the pre-test and post- test. The mean from the pre-test 

(5.96) showed a notable improvement in the post-test (9.10). Additionally, the results 

point out a Cohen’s d (Mean of pre-test, Mean of post-test/ pooled Standard Deviation) 

= 1.67 which means a large effect size, an assumption that Bialo and Sivin-Kachala 

(1996) agreed that represents a significant consideration about using summaries 
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effectively as a strategy instruction applied in the English school program to improve 

reading comprehension in students. 

To answer the second question: To what extent will students include the elements 

of narrative texts in a well-structured summary comprised of three paragraphs? A 

rubric was used to evaluate the final summary. In this rubric, students demonstrated 

how much they achieved in each criterion. The rubric was included at the end of the 

innovation as part of the post-test to assess the summary from a story. 

In this case, 83% of students included the story elements in their summaries, 80% 

used sequencing words in their summaries, and 68.3% of students’ summaries 

contained the most important events. 

Figure 1. Rubric to assess summaries 

 

 

 

This figure demonstrates that students mainly included the story elements 

(characters, setting, topic, problem, and solution) as well as the sequencing words in 

their summaries. In contrast, 56.7% of students preferred to do a summary with the 

structure of three well-structured paragraphs. 
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Figure 2. Comparison of Mean and Standard Deviation of the Rubric 

 

 

 

 

 

 

 

 

Figure 2 shows the maximum average in grade per component which was 2 and 

almost all the components reached this grade. This means that students mostly included 

all the components in their summaries. Students included mainly the story elements 

with a mean which is similar in all the components.  

Besides the rubric, a checklist was applied to show students’ self-assessment and 

worked as a reflection during the innovation. Students had to mark in “yes” or “no” the 

elements that their summaries contained. Figure 3 compiles the results of the last 

checklist. 
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Table 2. 

 Checklist of the elements of summaries 

 Yes No 

1.Introductory paragraph 19 41 

2.Topic 58 2 

3. Main characters 58 2 

4.Setting 58 2 

5.Development paragraph 19 41 

6.Important events  57 3 

7.Sequencing words (First, next, then, last) 57 3 

8.Main ideas 55 5 

9.Problem 58 2 

10.Solution 59 1 

11.Conclusion paragraph 19 41 

12.Ending 47 13 

13.Theme or lesson of the story 39 21 

 

The checklist results show that more than fifty students included almost all the 

elements of the checklist in their summaries as a self-assessment. These results 

represent that students have the knowledge to elaborate summaries. Most of them used 

sequencing words more than the three comprised well-structure paragraphs. Despite the 

type of summaries, the students made, a great number of them added most of the 

elements of a story in their summaries such as main characters, setting, problem, 

solution, and events in sequence. A significant number of students included a moral, 

message, or lesson they understood from the story. 

Regarding the third question: What are the student’s perspectives towards this 

innovation? A survey was applied to demonstrate which elements students included in 

the summaries as well as their perspectives towards the innovation. Results of the 

survey evidenced that students strongly agreed that summaries helped them improve 

their reading comprehension of narrative texts.  
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Figure 3. Survey about summaries 

 

 

 

 

 

 

 

 

 In this figure the highest bars represent the opinions of the students related to the 

components of the survey, they strongly agreed with each component. These results 

reveal the students consider that summaries are a good strategy to better comprehend 

the stories. 

To support research question number 3, a learning log was included at the end of 

the innovation. The use of learning logs allowed students to express their perspectives 

after employing summaries to improve their comprehension. It can be said that writing 

summaries has a meaningful effect to improve reading comprehension of narrative 

texts. Students remarked that summaries helped them to better understand the stories. 

They added that summaries could be used in other subjects such as Language, Science, 

and Social Studies. Students mentioned that summaries can be used to comprehend 

descriptive and informational texts where strategies as rereading, identifying the 

elements of a story, and most important events are applied when reading. 
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Discussion 

In this study, the results of using summaries to improve reading comprehension 

have been successful. Students demonstrated a meaningful improvement when writing 

their summaries as the study conducted by Hoosbang and Forouzan (2014).  

According to the first research question: To what extent will students improve 

their reading comprehension through summaries?, summarizing helped students greatly 

to understand the story as the study conducted by Pečjaka and Pircb (2018) as well as to 

incorporate the story elements in their summaries as mentioned in the study of 

Freedman (2012). The story elements that students included the most in their summaries 

were: characters, problem, setting, and solution, among others. The summaries also 

included the sequencing words (first, then, next, and last) with the events in order. 

For the second question: To what extent will students include the elements of 

narrative texts in a well-structured summary comprised of three paragraphs? Few 

students could elaborate a well-structured summary with an introduction, development, 

and conclusion paragraph. The elements of a story were incorporated in the paragraphs 

as Chen and Su (2012) suggested in their study. However, many of the students 

preferred to make a summary by using the sequencing words (first, then, next, and last). 

These sequencing words facilitated the elaboration of summaries to improve the 

comprehension of narrative texts. It was also evident that most students included in their 

summaries some important aspects such as main characters and setting that belong to 

narrative texts (Freedman, 2012).  

Finally, for the last research question: What are the students’ perspective towards 

this innovation? Based on the results of the survey and the learning logs, the students 

expressed that the summaries facilitated their reading comprehension. Students 

determined that if they were taught how to summarize, the elements of the stories and 
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strategies to make summaries, they could comprehend the stories better. A significant 

number of students expressed in their logs that they used the strategy of rereading, 

underscoring key words, identify the story elements such as characters, setting, 

important events, problem and solution, among others. These strategies were mentioned 

by Ozdemir (2018).  

Conclusion 

Once the innovation period was concluded, the results of the pre-test, post-test, 

and the summarizing rubric demonstrated that the students who had an efficient reading 

comprehension were also efficient in summarizing. This study concluded that the use of 

summaries improved reading comprehension of narrative texts. When students apply 

strategies to write summaries, they become conscious of the process implied to 

understand texts better.  

Furthermore, in the findings of the study the students felt more confident in 

making summaries by using the sequencing words than elaborating a well-structured 

summary of three paragraphs. Students showed to be mechanical in doing almost all 

their summaries with the sequencing words, even when they were told to choose either 

the summary with three paragraphs or the one with the sequencing words.  

This study encouraged the researcher to provide more feedback to students about 

the use of strategies to summarize. Students evidenced perspectives towards this study 

when they expressed that summaries facilitated their comprehension and worked as a 

barometer of understanding, as well as they added they could use the summary 

strategies in other subjects such as Science, Social Studies, Math, among others. This 

indicates they will transfer this strategy to other subjects, as Tomlinson (2013) 

sustained. Students mentioned that summaries helped them to reveal the most important 

events and elements of a story. 



SUMMARIES FOR REDING COMPREHENSION  22 
   

Additionally, students used a dictionary to find unknown words on their own. 

This demonstrated that students had independence to acquire new knowledge from tools 

such as a dictionary. According to these findings, it was demonstrated that summaries 

can be considered an effective strategy to teach students to improve their reading 

comprehension for other types of texts. Furthermore, as this study worked with primary 

students, this is a proof it can be implemented in elementary schools. 

 

Limitations 

Even though there were beneficial results in this study, some limitations arose 

during the development of this research. They should be contemplated for future 

research. First, the teacher-researcher did not have a control group to make final 

comparisons based on the implementation of the innovation. The group for this study 

were 60 students. It would be easier if the group were divided in two big groups. 

Second, the instruments for future studies must be piloted with the participants to 

be better structured when they are applied in the innovation. This will make the results 

more reliable. 

Third, reading is a skill. It must be practiced on a constant basis. The time for the 

study must be more than 40 hours. The process of reading and writing requires more 

practice, individual monitoring and feedback. 

Recommendations 

Relating to the limitations, it is suggested to future researchers to have a control 

group to compare the results and make the study more reliable. Future researchers also 

could include other types of instruments. The results of these instruments can be done in 

qualitative and quantitative ways. 



SUMMARIES FOR REDING COMPREHENSION  23 
   

Teaching summaries and the strategies to improve comprehension should be 

included as part of an annual plan as a requisite for different subjects especially from 

lower primary grades not only in English; summaries can be applied in Science, Social 

Studies, Spanish, and Math, among others. 

The use of summaries to improve reading comprehension of narrative texts 

requires teacher’s preparation of extra materials that usually students do not have 

available. Teachers must be prepared about how to teach students to get acquainted with 

the reading comprehension skill. Teaching students how to summarize a story demands 

time and practice, and this strategy is one of the best was to evidence the student’s 

understanding in oral or written form. 
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      Appendix A 

Pre-test 

 

 

 

 

 

1.-Read the story and write a summary about it.  (10 points, 1 point each) 

Grasshopper Learns a Lesson 

One summer day, Grasshopper sang a cheerful tune as he hopped across the grass. 

The weather was clear and warm, and he felt content to hum and play all day long. 

He stopped when he saw Ant, who was marching up the lane carrying a big piece of 

corn. “Where are you going with that?” asked Grasshopper. 

Ant did not stop. “I am taking it home. It is my third trip today!” 

she said. 

Grasshopper laughed. “Why work so hard? Come and sing with 

me instead!”  

“I am storing food for the winter,” said Ant as she walked on. 

“You should be doing the same.” “But winter is far away,” called Grasshopper. “And 

it is a great day to play in the warm sun!” “Then good-bye,” said Ant, and she 

walked away. 

Soon the weather became colder, and a thick blanket of snow covered the ground. 

Grasshopper was hungry, but he could not find any food. Grasshopper was overjoyed 

when he saw Ant´s house. “That is right,” Grasshopper said to himself. “Ant has 

food to eat! Maybe she will share some with me!”  

Grasshopper knocked on Ant´s door. “Please, Ant, Grasshopper begged. “May I 

have something to eat? I am so hungry.” 

 

 
FIRST PARTIAL FIRST QUIMESTER 

 SIXTH GRADE  
2018 -2019 

TEACHER: Paola Barreiro 
NAME AND SURNAME: ____________________________________________ 

DATE:____________________________________________________________ 

 

        

10 



SUMMARIES FOR REDING COMPREHENSION  30 
   

“What!” cried Ant. “Didn`t you store any food for winter? 

What were you doing all last summer?” “I was going to store 

food,” Grasshopper replied, “but I was busy making music. 

Before I knew it, summer was gone!” 

Ant shook her head. “Don’t you know?” she asked. “There is 

a time for work and time for play! Come in. I will share my food 

with you… this time. But you must promise to do better next 

summer. “Thank you, I will”, said Grasshopper, and he did. 

The next summer, Grasshopper and Ant worked together. They 

stored food for winter and still had time to sing and dance! 

 

 

 Reread the story “Grasshopper Learns a Lesson” and color the answer for 

each question. 

1- What is Grasshopper doing at the BEGINNING of the story? 

A. Carrying corn 

B. Singing a song 

C. Looking for Ant 

 

D. Playing in the snow 

 

2- What happened after Grasshopper saw Ant? 

A. Ant ignored Grasshopper.  

B. Grasshopper asked Ant where she was going. 

C. Grasshopper ignored Ant. 

D. Ant and Grasshopper started singing songs. 

 

3- Why did Ant store food? 

 

A. To have a picnic. 

B. To have something to eat in winter. 

C. To give it to other insects. 

D. To plant the seeds. 
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4- What happens AFTER Grasshopper says it is a great day to play? 

A. Ant shows him how to dance. 

B. Ant says goodbye and walks away. 

C. Grasshopper helps Ant carry more corn. 

D. Grasshopper says goodbye and walks away. 

 

5- Read the chart below. 

 

 

 

 

 

 

 

 

 

 

Which event belongs in the empty box? 

A. Ant does not have any food. 

B. Grasshopper cannot find any food. 

C. Ant and Grasshopper play in the snow. 

D. Grasshopper goes to sleep under the snow. 

 

6- What was Grasshopper’s problem? 

A. She has to give concerts in the forest. 

B. She was very pleased to be Ant’ s friend. 

C. She had no food in winter. 

D. Ant bothered Grasshopper. 

 

7- What happened BEFORE Grasshopper begged Ant for some food? 

A. He gave Ant some corn. 

B. He knocked on Ant´s door. 

C. He asked Ant to play a game. 

D. He dug under the snow for food. 

The weather becomes colder. 

Snow covers the ground 
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8-  What did Grasshopper say AFTER Ant asked what he did all summer? 

A. “I was busy storing food.” 

B. “I was busy making music.” 

C. “I was busy cooking dinner.” 

D. “I was busy playing in the snow.” 

 

9- What did Grasshopper and Ant do at the END of the story? 

A. They both worked all winter. 

B. They both played all summer. 

C. They both were too busy to store food. 

D. They both stored food and had time for play in the summer. 

 

10- What lesson does Grasshopper learn? 

A. It is important to play all the time. 

B. It is important to work all the time. 

C. It is important to plan for the future. 

D. It is important to stay away from snow. 

Write a summary with the story ·Grasshopper learns a lesson”. Include the 

elements of a narrative story, apply the strategies to write a summary and 

follow the structure of a summary. 

  --------------------------------------------------------------------- 

__________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________



SUMMARIES FOR REDING COMPREHENSION  33 
   

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________
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____________________________________________________________________
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Appendix B 

Post-test 

 

 

 

 

 

1.-Read the story and write a summary about it.  (10 points, 1 point each) 

Two Bear Cubs 

The bears cubs Older Brother and Younger Brother play in the 

river while Mother Grizzly catches fish. She tells the cubs to gather 

berries. The cubs wander away, even though Mother had told them 

to stay close. But the cubs did not listen. They go downriver. They 

see a big, flat rock. They nap on top of a large rock. As they sleep, 

the rock grows bigger and bigger, into a tall mountain.  

Mother Grizzly wonders where her cubs were, she is worried about her missing 

cubs. The other animals help her look for them. Hawk tells the 

animals that he has spotted the cubs on top of the new mountain. 

Mother Grizzly asks Haw to fly up to them and help them down. 

But the wind kept Hawk from reaching the cubs.  

Hawk attempts to reach the cubs but 

cannot. One by one, all the other animals try 

to reach them but fail. Mother Grizzly begins to cry. The 

animals try to console her. Finally, an unlikely helper—the tiny 

Measuring Worm—offers to help. The animals laugh at him. But 

Mother Grizzly does not laugh. She welcomes his help. 

Measuring Worm starts at the base of the mountain. Overcoming 

his fears, Measuring Worm keeps going. he inches his way higher and higher up the 

mountain to reach the top.  

When Measuring Worm reaches the top of the mountain, he 

wakes the sleeping cubs. They are afraid when they find 

themselves alone on top of the tall mountain. Measuring Worm 

reminds them to be brave and guides them back down to safety. 

Once reunite with Mother Grizzly, she gives them a hug and 

scolds at them. The cubs promise never to disobey her again. 

Everyone is thankful for the help and courage of Measuring 
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Worm. To honor him, the animals give the mountain a special name. They called it 

Tu-tok-a-nu-la. That means “Measuring Worm Stone.” 

 

Based on the story “Two Bear Cups¨, answer these questions. 

1. Who are the most important characters of the story? 

A. Chipmunk, Bird, Mouse, Hawk, and Bear 

B. Chick, Bird, Lion, Badger, Hawk, and Rabbit 

C. Chipmunk, Bird, Hawk, Mother Deer, and Bear 

D. Two Bear Cubs, Hawk, Measuring Worm, and Mother Grizzly 

2. At the beginning of the story, where are the two cubs? 

A. in the cave 

B. in the prairie  

C. in the forest 

D. on the beach 

3. What were the two bear cubs doing at the beginning of the story? 

A. Laughing and splashing  

B. Gathering berries  

C. Carrying leaves for the winter. 

D. Catching fish 

4. What warning does Mother Bear give Older Brother and Younger 

Brother? 

A. Do not talk to strangers. 

B. Do not go downriver. 

C. Do not climb to the top of the mountain. 

D. Do not eat too many berries. 

5. What happens AFTER the two bear cubs fall sleep on the rock? 

A. The bear cubs chase Badger to the top of the mountain. 

B. The bear cubs go to the river. 

C. The rock grows into a giant mountain. 

D. Hawk carries them to the top of the mountain. 

 

6. What is Mother Grizzly´s MAIN problem? 

A. She cannot find berries. 

B. She cannot find her cubs. 

C. The bear cubs hide in a den. 

D. The two bear cubs cannot fish. 

 

7. What happens AFTER Mother Grizzly asks the animals for help? 

A. Each animal tries to rescue the cubs climbing the mountain, but they all fail. 
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B. None of the animals will help her. 

C. None of the animals can see her cubs. 

D. All the animals go downriver and gather berries. 

 

8. Read the chart below. 

 

 

 

 

 

 

Which event belongs in the empty box? 

A. Measuring Worm cannot find any food. 

B. Measuring Worm decides not to go to the mountain. 

C. Measuring Worm climbs up the mountain and reaches the top. 

D. All the animals go to sleep under the snow. 

 

9. What happened to the Bear Cubs after Measuring Worm guides them way 

down the mountain? 

A. The animals made a picnic to celebrate he found the cubs. 

B. Mother Grizzly hugs the cubs, and then she scolds at them because they 

disobeyed her. 

C. The bear cubs tumble back when they tried to climb down the mountain. 

D. Mountain Lion ran as fast as they can but he did not succeed. 

 

10. What happened at the end of the story? 

A. The bear cubs always obey their parents and did not get in trouble. 

B. Bear cubs see that the mountain has become a rock again and other animals 

got stuck on it. 

C. The animals think Measuring Worm is silly. 

D. The animals think Measuring Worm is brave and learned that small creatures 

can have great courage. They honor Measuring Worm and name the 

mountain Tu-tok-a-nu- la. 

 

Write a summary with the story ·Two Bear Cubs”. Include the elements of a 

narrative story, apply the strategies to write a summary and follow the 

structure of a summary. 

  --------------------------------------------------------------------- 

Tiny Measuring Worm wants to 

help finding the Cubs. 

All the animals laugh and think 

Measuring Worm is silly. 
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____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________
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____________________________________________________________________
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____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________
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____________________________________________________________________
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____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________ 

 



SUMMARIES FOR REDING COMPREHENSION  38 
   

 

Appendix C 

Checklist  

 

In my summary, I included: yes no 

1.Introductory paragraph   

2.Topic   

3. Main characters   

4.Setting   

5.Development paragraph   

6.Important events    

7.Sequencing words (First, next, then, last) 
  

8.Main ideas   

9.Problem   

10.Solution   

11.Conclusion paragraph   

12.Ending   

13.Theme or lesson of the story   
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Appendix D 

 

Criteria Excellent 2pts. Good 1.5 pts. Below average 

1 pt. 

None 0.5 pts. Total 

Important events  Clearly the most 

important events are 

presented in the 

summary. 

Mostly the most 

important ideas 

are presented in 

the summary. 

Some events are 

not represented in 

the summary. 

Most of the 

important events are 

not presented in the 

summary. 

 

Sequencing words Details are in logical 

order and the four 

sequencing words are 

used 

(First, next, then and 

last). 

Ideas are in logical 

order and there is  

little sequencing.  

Ideas are in 

random order and 

there is little 

sequencing. 

Ideas have no 

logical sequencing. 
 

Story elements  

(topic, characters, 

settings, problem, 

solution, ending, )  

States all important 

elements ( topic, 

characters, setting, 

problem, solution, 

ending) 

Mentions most 

story elements(4-

5) . 

Include few  

elements of the 

story(1-3). 

Does not include 

any important 

Element of the 

story. 

 

Main Ideas 

 

 

includes the main ideas 

in the summary. 
Includes most of 

the main ideas in 

the summary. 

Main ideas are not 

clear in the 

summary. 

Main ideas are not 

included in the 

summary. 

 

Summary structure 

 

 

 

 

 

Characters and setting 

are presented in the 

introductory paragraph. 

The problem, main 

events, and the solution 

are described in the 

development paragraph. 

The outcome, response 

or consequence are 

shown in the last 

paragraph or 

conclusion. 

Characters and 

setting are mostly 

presented in the 

introductory 

paragraph. 

The problem, 

important events 

and the solution 

are mostly 

described in the 

development 

paragraph. 

The outcome, 

response or 

consequence are 

mostly shown in 

the last paragraph 

or conclusion.  

Characters and 

setting are not 

clearly presented 

in the introductory 

paragraph. 

The problem, most 

important events 

and the solution 

are not clearly 

described in the 

development 

paragraph. 

The outcome, 

response or 

consequence are 

not clearly shown 

in the last 

paragraph or 

conclusion. 

Characters and 

setting are not 

presented in the 

introductory 

paragraph. 

The problem and 

the solution are not 

described in the 

development 

paragraph. 

The outcome, 

response or 

consequence are not 

shown in the last 

paragraph or 

conclusion.  
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     Appendix E 

Learning Log 

Date:  

What did I learn today? 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

 

 

How did I learn it? 

_____________________________________________________________________ 

______________________________________________________________________ 

_____________________________________________________________________ 

______________________________________________________________________ 

  

Final learning log 

1. Making summaries help you to comprehend narrative texts better? Why? 

2. Will you use summaries in other subjects? Which subjects? 

3. Which summary strategies would you apply in other subjects? 

4. In which other type of texts will you use summaries? 
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Appendix F 

Student Survey  

Questions  Strongly 

agree 

 

Agree Neutral Disagree Strongly 

disagree 

1. Immediate feedback 

from my teacher helped 

me  to understand the 

concepts better. 

     

2. I can identify the 

elements of a story. 

     

3. I reread the story to 

identify the relationship 

between the characters 

and events to write a 

summary. 

     

4. I included the elements 

of a text in my summary. 

     

5. I included the 

sequencing words (first, 

next, then, last) in my 

summary. 

     

6. My summary helped me 

to understand the story. 
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Appendix G 

Design from Your Goals1 

Instructional design of units for transfer of learning to real life contexts 

Institution: 

Year of study: 

Student 

description:  

        (include 

English Level) 

Professor: 

 

Unit title: 

Weeks: 

Hours: 

Unidad Educativa Leonardo DaVinci Manta 

5th grade Basic 

A1 fifth graders, 60 nine year old students  

(A1 CEFR level 2018 update) 

 

Paola Barreiro 

 

Unit 6: What a surprise! 

4 weeks (10 hours per week, 2 hours per day) 

40 hours 

 

 

I.  Transfer Goal (Stage 1) 

Standards the unit will work with A1 CEFR Young Learners 2018 updated 

version 

Reading Comprehension 

Can understand short, illustrated narratives that are written in simple words. 

Can understand simple stories and shorter texts with the help of pictures and 

drawings. 

                                                 
1This unit design process was adapted from the Guillot Design Process worksheet (2017). Design from 
Your Goals based on Wiggins-McTighe Backward Design. 
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Goal: 

I want my students to learn to use connecting words adequately to associate ideas 

so that, in the long run and on their own, they will understand narrative texts through 

writing summaries using sequencing with emphasis on the most important ideas to 

improve reading comprehension. 

Breakdown of transfer goal   

A.  If we see and 

hear them do this, they 

CAN transfer this 

learning. 

B.  If we see and 

hear them do this, then 

they CANNOT (yet) 

transfer: 

C. What I will commit 

to doing differently in my 

classroom to ensure my 

results look like Column A. 

- Determine the most 

relevant information.  

- Use sequencing 

words (first, next, 

then, last) adequately 

to compose 

paragraphs. 

- Summarize stories 

with sequential 

sentences. 

Write a summary of 

stories. 

- The students are 

unable to identify the 

most important ideas 

about a story. 

- Cannot use 

sequencing words to 

summarize stories. 

- Cannot comprehend 

texts.  

- Introduce a model, connect it 

to literature. 

- Teach students how to use 

connectors (first, then, next 

and last) to order the story. 

- Teach students about 

identifying the elements in a 

story. 

- Teach students how to 

recognize the most important 

information in a story. 

Teach students how to 

summarize a story by using 

sequencing words.  
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II. Summative Performance Assessment Task (Stage 2) 

Goal To make a reading club in a blog with the books 

“Diary of a Wimpy Kid and Dork Diary” in order to be 

discussed after reading them. Students write a summary 

of the book from the collection. 

Role Students will be reading club members  

Audience  Students of fifth grade of any school 

Situation Students want to read one of the twelve books from 

the collection Diary of a Wimpy Kid and the one of the 

twelve books of Dork Diary and discuss each book. 

They will make a reading club.  

Performance Students will be enrolled in a blog to read a book 

from the collection of books Diary of a Wimpy Kid and 

Dork Diary. In this club they will share thoughts, 

feelings, opinions or experiences on an online journal 

after reading the book collection. 
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Standards For writing 

Identify the most important ideas and some details of 

written texts, in order to interact with and to develop an 

approach of critical inquiry to narrative texts. 

 

For reading 

Identify and use reading strategies to make texts more 

comprehensible and meaningful (reading for identifying 

important information and summarizing). 
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III. Knowledge and skills the students need to succeed in the assessment. 

(Stage 1) 

What students will need to know The skills students will need to be 

able to do 

Elements of narrative texts (topic, 

characters, setting, sequence of 

events, main ideas, details, problem 

and solution). 

What summarizing is. 

Use sequencing words to make a 

sequence of events. 

 

 

 

 

Identify the elements of narrative 

texts: 

-topic 

- characters 

- setting 

- sequence of events 

- main ideas and details 

-problem 

- solution 

Sequencing words: 

- First 

- Then  

- Next 

- Last 
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IV. Essential Questions (Stage 1) 

Essential questions support the transfer goal, signal inquiry, guide instruction, 

and can be asked over and over throughout the unit without reaching a final 

answer. 

1. How do main ideas and details help 

to summarize a text? 

2. Why is it important to use 

sequencing words to summarize a 

text? 

3. How does understanding a text’s 

structure help me better understand 

its meaning? 

 

 
 

V. Learning Activities 

Transfer goal: 

I want my students to summarize stories using connecting words adequately to 

associate ideas so that, in the long run and on their own, they will able to 

demonstrate comprehension of narrative texts in the target language with emphasis 

on the most important ideas. 

 

 

Abbreviated Performance Task:  

Students will read a book collection to make a reading club in a blog where they 

will discuss the books by sharing their experiences, feelings, thoughts among others. 
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Learning Activities (from student’s 

perspective) 

 

Intention 
A 

 

M 

 

T 

Week 1  

Day 1 

Pretest of reading comprehension about a 

story from the student text book 

“Grasshopper learns a lesson”. 

 

Day 2 

Activity 1- Students in pairs look at pictures 

of traditional fairy tales and answer the 

following questions: Do you like fairy tales? 

- What are the names of these 

stories? 

- Name the most important names of 

people in these stories 

- Which is your favorite story? 

 

Activity 2- Students look at one of the 

pictures. In groups of 4 they answer the 

questions from activity one about their 

picture. 

 

Activity 3- Students watch a video about 

narrative texts and types (fantasy, science 

fiction, realistic fiction, historical fiction, 

nonfiction). Students watch and write the 

names of three narrative types of texts. See 

the link: 

 

https://www.youtube.com/watch?v=eTHNM

KSDsqY 

 

Activity 4- In group of 4, Students are given 

some story book covers and identify the type 

of narrative text. 

 

Activity 5- Students individually write in 

their learning logs about what they have 

learnt in this session. 

 

Day 3 

 

 

Hook 

 

 

initiating 

developing 

 

assessment 

 

 

hook 

 

initiating 

 

developing 

 

 

 

assessment 

 

review 

 

 

 

hook 

 

 

 

❖  

 

 

  

 

❖  

 

❖  

❖  

 

 

 

❖  

 

❖  

 

 

❖  

 

 

 

 

❖  

 

 

 

 

 

❖  

 

 

 

❖  

 

 

 

 

 

 

 

 

 

 

 

❖  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=eTHNMKSDsqY
https://www.youtube.com/watch?v=eTHNMKSDsqY
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Activity 1- Students review the types of 

narrative texts by looking at book covers 

provided by the teacher. 

 

Activity 2- Students watch a new video and 

are introduced to the elements of narrative 

texts. 

 

Activity 3- See the link:  

https://www.youtube.com/watch?v=eTHNM

KSDsqY 

Activity 4- Students answer questions about 

the video 

 

Activity 5- Students work in pairs with a 

story and identify the elements of a narrative 

story: topic (name of the story), characters 

(people or animals in the story), setting (the 

place and time where the story happens), 

problem and solution). 

 

Activity 6: In groups of 4, students mark the 

elements of these stories with three 

traditional stories (Pinocchio, The Three 

Little Pigs, and The Country Mouse and The 

City Mouse). 

 

Activity 7- Students individually complete 

their learning log about what they learn in 

this class. 

 

 

 

Day 4 

 

Activity 1: Students read the story “The Lion 

and the Mouse” from their text book. 

 Students watch a video about a fable “The 

Lion and the Mouse” to help check 

comprehension. 

Initiating 

 

developing 

Review 

 

assessment 

 

 

 

 

 

 

 

hook 

 

initiating 

 

developing 

 

 

 

 

 

Review  

 

 

 

 

 

 

hook 

 

 

❖  
 

 

 

 

❖  
 

 

 

 

❖  

 

 

❖  
 

 

 

 

 

 

 

 

 

 

 

 

❖  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

❖  

❖  
 

❖  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=eTHNMKSDsqY
https://www.youtube.com/watch?v=eTHNMKSDsqY
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See the link: 

https://www.youtube.com/watch?v=GxcGV

CEEdcU 

 

Activity 2: Teacher asks about the animals 

from the story and explains some new 

vocabulary words from the video. 

 

Activity 3: Students answer oral questions 

about the story from the video:  

- What is the name of the story? 

- Who are the characters of the story? 

- Where does the story happen? 

- What is the problem of the main 

character? 

- How is the problem solved? 

 

Activity 4: Students learn about the sequence 

of events and sequencing words (first, next, 

then, and last) to connect the things that 

happened in the story. 

 

Activity 5: Students look at a poster about 

the fable The Lion and the Mouse and put the 

events in order. 

 

Activity 6: Students make a picture of their 

favorite part of the story and write why. 

 

 

Day 5 

Activity 1: Students answer riddles about the 

story “The Lion and the Mouse”. 

 

Activity 2: Students identify the characters 

of the story, 

Teacher explains the topic, most important 

events, setting, and characters that are in a 

story. 

 

Activity 3: Students write a summary about 

the story “The Lion and the Mouse” using 

the information from the video and from the 

poster. 

 

initiating 

 

developing 

 

 

 

assessment 

 

Review 

 

 

 

 

 

 

 

 

hook 

 

initiating 

developing 

assessment 

Review 

 

 

 

 

 

 

 

hook 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

❖  
 

 

 

 

 

❖  
 

 

 

 

 

 

❖  

 

 

 

 

 

❖  
 

 

 

 

 

 

 

 

 

❖  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=GxcGVCEEdcU
https://www.youtube.com/watch?v=GxcGVCEEdcU
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Activity 4: Students make a picture of the 

story in six parts. They display their picture 

throughout the classroom.  

 

 

 

Week 2 

 

Day 1 

Activity 1: Song: One, Two Buckle my shoe 

to introduce sequence of actions.  

Activity 2: Teacher uses a TPR activity and 

makes students sit together in a circle and 

follow directions:  

 Students are told to untie their shoe 
laces. 

 Students are told to take off their 

shoes. 

 Students are told to take off their 
socks. 

 Students are told to show their bare 
foot. 

 Students are told to say what they 

have done in the circle.  

 Students say what they did and 
teacher helps them with some words 

(first, next, then, last) to describe the 

steps to reveal their bare foot. 

Activity 3: Students review what a sequence 

of events is and retell what they have done 

and how important it is to use sequencing 

words. 

 

Activity 4: Students read a story from their 

textbook “Mr. Tanen Ties Trouble” and write 

the characters, setting, and the most 

important events using the sequencing words: 

(first, next, then, last) on a worksheet. 

 

Day 2 

Activity 1: Students look at retelling cards 

about the story Mr. Tanen Ties Trouble and 

answer questions about it such as the type of 

narrative text, the characters, among others. 

initiating 

 

 

 

 

developing 

 

 

 

 

 

Review 

 

 

 

 

 

hook 

 

initiating 

developing 

assessment 

 

review 

 

 

hook 

 

initiating 

developing 

assessment 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

❖  
 

 

 

 

 

 

 

 

 

 

❖  

❖  
 

 

 

 

 

 

 

 

 

 

 

 

 

❖  
 

 

 

 

 

 

 

❖  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

❖  
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Activity 2: Students review the sequence of 

events, characters, setting, problem and 

solution as elements of narrative texts with 

this story. 

Activity 3: Students write a summary about 

the story they have just read. 

Activity 4: Students complete a checklist 

about the elements of narrative texts and if 

they included them in their summaries. 

 

Day 3 

Activity 1: Students respond to some riddles 

about the story they read the day before. 

 

Activity 2: Students are taught about what a 

summary is and the strategies for writing 

summaries. 

See the link: 

https://study.com/academy/lesson/how-to-

write-a-summary-lesson-for-kids.html 

Activity 3: Students are instructed about the 

structure of a summary: introduction 

paragraph (character and setting described), 

development paragraph (shows the major 

problem of the main character and how it is 

solved) and conclusion paragraph (includes 

the response, consequence or outcome of the 

main character). Additionally, students 

include in their summaries the moral, lesson 

or theme that is shown in the story. 

 

Activity 4: In groups of 4 students are given 

some pieces of written texts. They have to 

identify which ones are summaries and why. 

Activity 5: Students apply the strategies for 

writing a summary with the story Mr. Tanen 

Ties Trouble and color the elements of 

narrative texts in that story. 

 

Activity 6: They use a checklist to mark the 

elements of the story. 

 

 

 

Review 

developing 

 

 

assessment 

 

Review 

 

hook 

 

initiating 

 

developing 

 

Review 

 

 

 

hook 

 

initiating 

developing 

Review 

 

 

 

hook 

 

initiating 

 

 

 

 

 

 

 

 

 

 

❖  

 

❖  

 

 

 

 

 

❖  

❖  

 

 

 

❖  

 

 

 

❖  

❖  

 

 

 

 

❖  
 

 

 

 

 

 

❖  

 

 

 

 

 

 

 

 

 

 

 

 

❖  

❖  

 

 

 

 

 

❖  
 

 

 

 

 

 

❖  

 

 

 

 

https://study.com/academy/lesson/how-to-write-a-summary-lesson-for-kids.html
https://study.com/academy/lesson/how-to-write-a-summary-lesson-for-kids.html
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Activity 7: Students switch their checklists to 

compare their classwork in pairs. 

 

Day 4 

Activity 1: Students in a guessing game 

review the elements of narrative texts and 

strategies for writing summaries. 

 

Activity 2: Students read the story “A 

Mysterious Tadpole” from their textbooks. 

 

Activity 3: Students highlight the elements 

of the story. 

 

Activity 4: In pairs, students are assigned 

one part of the story and underline the most 

important ideas in the assigned part. 

 

Activity 5: Students share their responses 

with the whole class. 

 

Activity 6: Students learn about what main 

ideas and details are. 

 

Activity 7: Students check their responses of 

activity 4 and make the corrections based on 

the explanation about main ideas and details 

provided by the teacher. 

 

Activity 8: Students write in their learning 

logs about what they learn in this session. 

 

Day 5 

Activity 1: Students describe their daily 

routines at home using the words first, next, 

then and last. 

 

Activity 2: Students observe photos of 

famous movies. These pictures are not in 

order. 

 

Activity 3: Teacher reminds students about 

the use of words to make sequence. 

developing 

 

 

developing 

 

 

 

Review 

 

 

review 

 

 

 

 

hook 

 

 

initiating 

 

 

developing 

 

developing 

 

developing 

developing 

 

assessment 

 

developing 

 

 

❖  

 

❖  

 

 

 

 

 

 

 

 

 

 

❖  

 

 

❖  

 

 

 

 

 

 

 

❖  
 

 

 

 

❖  

 

 

 

 

 

 

 

 

❖  

 

 

 

❖  
 

 

 

 

 

❖  

 

❖  

 

 

 

 

 

 

❖  

 

 

 

 

 

❖  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

❖  
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Activity 4: Students take turns to unscramble 

the pictures according to the story “A 

Mysterious Tadpole” and tell the events in 

order, using sequencing words first, next, 

then and last. 

 

Activity 5: Students work in groups of four. 

Group 1 says the characters and setting, 

Group 2 says the problem, group 3 says the 

sequence of events, group 4 says the most 

important ideas and details from each part of 

the story, and group 5 says how the 

characters solve the problem. 

 

Activity 6: Students write their summaries of 

the story by applying the strategies for 

writing summaries. 

 

Week 3 

Day 1 

Activity 1: Students observe photos of 

several famous traditional tales and name 

them (Cinderella, Sleepy Beauty, Pinocchio, 

Snow White, Tangled, Little Red Riding 

Hood).  

 

Activity 2: Students work in groups to 

answer oral questions about each story, such 

as topic, characters, settings, main events, 

problem, solution, and ending. 

 

Activity 3: Students receive feedback as a 

group about the stories and the use of 

sequencing words. 

 

Activity 4: Teacher displays the pictures 

again and reminds students what a main idea 

is. 

 

Activity 5: Teacher displays some short 

paragraphs and students identify what each 

paragraph is about. 

 

Day 2  

Activity 6: Students work in pairs with a 

short story and identify the main idea by 

underlining it in each paragraph. 

 

 

hook  

 

 

 

initiating 

 

 

 

developing 

 

assessment 

 

 

 

 

review 

 

 

 

hook 

 

initiating 

 

developing 

 

 

 

assessment 

 

 

 

 

 

 

❖  

 

 

❖  

 

 

 

 

 

 

 

 

 

❖  

 

❖  

 

 

 

 

 

 

 

 

 

 

 

❖  

❖  

 

 

 

❖  

 

 

 

 

 

❖  

 

 

❖  
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Activity 7: Students are assigned a narrative 

story “The Ungrateful Tiger”. The students 

write a summary about the story after 

highlighting the main ideas and the elements 

of the story. 

 

Activity 8: Students are assigned a fable in 

groups and make a role play with this fable. 

At the end they make a picture of their fable 

with the events in sequence. 

 

Day 3 

 

Activity 1: Students watch a video about a 

traditional story to identify the elements of a 

narrative text: topic, characters, setting, 

events, problem, solution, and the ending of 

the story. 

See link: 

https://www.youtube.com/watch?v=nCTGStr

LLzc 

 

Activity2: Students complete a worksheet 

about the topic, characters, setting, events, 

problem, solution and ending of the story 

from the video from the activity 1.  

 

Activity 3: Students read a fable from the 

book “Yeh-Shen” and color the main idea in 

each paragraph. 

 

Activity 4: Students complete the worksheet 

with the story “Yeh-Shen” and compare with 

the story from the video.  

 

Activity 5: Students participate in a class 

discussion about the elements of a narrative 

text using these two stories. 

 

Activity 6: Students write a summary of the 

story from the book. They must include the 

elements of the story, the main ideas and 

details.  

 

 

Day 4 

 

review 

 

hook 

 

 

initiating 

 

developing 

 

 

developing 

 

assessment 

 

review 

 

 

 

initiating 

 

 

 

 

developing 

 

 

 

 

 

developing 

 

 

 

 

 

 

❖  

 

 

 

 

 

 

 

 

 

 

 

❖  

 

 

 

 

 

 

 

 

 

❖  

 

❖  

 

❖  

 

 

 

 

 

 

 

❖  

 

 

 

 

 

❖  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

❖  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=nCTGStrLLzc
https://www.youtube.com/watch?v=nCTGStrLLzc
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Activity 1: Students read a story from their 

text book called “How Chipmunk got her 

Stripes”.  

 

Activity 2: Students circle the characters, 

setting, and the most important events from 

the story. 

 

Activity 3: With a reading cube, students sit 

in a circle and answer the questions with 

who, what, when, where, why and what 

happened first, next, then, and last about the 

story “How Chipmunk got her Stripes”. 

 

Activity 4: Students make a reading quiz 

about the story “How Chipmunk got her 

Stripes”. 

 

Activity 5: Students write a summary about 

the story “How Chipmunk got her Stripes”. 

Students use the elements of the story 

checklist for their summaries. Student use a 

rubric to assess their own summary. 

 

Day 5 

Activity 1: Students are assigned to read the 

story from their textbook “Rafi’s Science 

Project”. 

 

 

Activity 2: Students apply the strategies to 

write a summary of the story “Rafi’s Science 

Project”. 

 

Activity 3: Students write a summary and 

include the elements of narrative texts about 

the story “Rafi’ s Science Project”. 

 

Activity 4: Students switch their summaries 

and use a rubric to assess each other’s 

summaries.  

 

Activity 5: Students receive feedback from 

the teacher and from each other based on the 

results of the rubric. 

 

Activity 6: Students complete a learning log 

based on that learnt in this session. 

 

 

 

assessment 

 

 

review 

 

 

 

 

Review 

 

 

review 

 

 

 

 

❖  
 

 

 

 

❖  
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Week 4 

Day 1 end of the project 

Activity 1: To finish the intervention period, 

Students write a summary with the story 

“Two Bear Cubs”. First, students read the 

story from their book. Then, students reread 

the story and write down in a piece of paper 

the elements of a story, and last students 

write down the key words of the story. 

(applying summary strategies) 

 

Activity 2: Students use a checklist to mark 

the elements of a summary the have included 

in their summaries. 

Students’ summaries are assessed with a 

rubric for summaries. 

 

Day 2 

Activity 1: After the intervention period 

students complete their reading 

comprehension unit test (post- test) with the 

narrative story “Two Bear Cubs”. 

Day 3 

Activity 1: Performance task Students 

will read a book from a collection to make 

a reading club in a blog where they will 

discuss the books by sharing their 

experiences, feelings, thoughts among 

others. 

 

 

 

 

Day 4  

Activity 1: Students will write a summary 

with the most important information from a 

book they have read in the previous day. 

 
Activity 2: Students complete a survey about 

summaries. 
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Day 5 

Activity 1: Students complete a learning 

log with 4 questions in their L1 ( Spanish)  

 
Learning process:  A = Acquisition, M = Meaning Making, T = Transfer 

Intention:  Hook, formative assessment, initiating, developing, review, closure, research, other. 

Indicate Week 1, 2, etc. and number of hours. 

 

VI. On-going Self-Assessment 

As I reflect on student learning, what will I do if my plan is not yielding my 

expected results?   

First, I have to identify which stage or activities of my plan did not work so I 

could change them. 

Next, I would create a new situation in which students feel identified and 

involved. 

Then, I would work on the aspects that my students are having difficulties with 

and provide them with solutions. 

Last, I would redesign the lesson plan with all the considerations.  
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