
Running head: CLASSIFYING PARTS OF THE SPEECH 

 

 

 

 

Classifying Parts of the Speech to Improve Reading Comprehension in EFL University 

Learners 

 

 

 

 

Rosa Marianella Contreras Jordán 

Guide: Ms. María Rossana Ramírez Ávila 

 

 

 

 

 

 

 

Presented as Partial Fulfillment for the Degree of Master en Pedagogía de los Idiomas 

Nacionales y Extranjeros con Mención en la Enseñanza de Inglés. CES: RPC-SO-25-N˚.416-

2016. Cohort 2017 -2019. Guayaquil, June 1st, 2019.



CLASSIFYING PARTS OF THE SPEECH                                                                            2 
 

Abstract 

The purpose of this study was to examine the results of word recognition through parts of 

speech classification facilitated by Google drive sheets. Participants were 20 EFL students at 

a public university in Babahoyo. This action research study used quantitative data gotten 

from pre-post surveys, quizzes, pre and post-tests. Evidence showed that students improved 

17% on their word recognition skill and this upgraded their reading comprehension skills 

with 14% increment. It was corroborated by the p-value 000 < 0.05. Moreover, the effect size 

according to Cohen´s was large with 1.02 in the vocabulary section and small effect in 

reading comprehension with 0.39. Also, class observations demonstrated that differentiating 

adjectives and adverbs was the most challenging issue for students. Finally, outcomes 

demonstrated that students changed their perspective positively about learning vocabulary 

after the intervention. Implications of this study involve other EFL teachers at higher 

education institutions who would like to improve their students’ reading comprehension and 

overall English proficiency. 

Keywords: Parts of the speech, reading comprehension, skimming, scanning, Google 

Drive sheets. 

Resumen 

El propósito de este estudio fue examinar los resultados del reconocimiento de palabras a 

través de la clasificación de partes del discurso por medio de las hojas de cálculo de Google 

Drive. Los participantes fueron veinte estudiantes de idioma nativo español pertenecientes a 

una universidad pública de Babahoyo. Esta investigación de acción utilizó datos cuantitativos 

obtenidos de encuestas, lecciones y pruebas de conocimiento. La evidencia mostró que los 

estudiantes mejoraron un 17% en su habilidad de reconocimiento de palabras y esto les 

permitió mejorar sus habilidades de comprensión de lectura en un 14%. Esto fue corroborado 
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por el valor de p 000 <0,05. Además, el tamaño del efecto según Cohen fue significante con 

1,02 en la sección de vocabulario y menor efecto en la comprensión de lectura con 0,39. 

Además, observaciones de clases demostraron que la diferenciación entre adjetivos y 

adverbios fue el problema más desafiante para los estudiantes. Finalmente, los resultados 

demostraron que los estudiantes cambiaron su perspectiva positivamente sobre el aprendizaje 

de vocabulario después de la intervención. Implicaciones de este estudio están dadas 

específicamente para otros docentes de inglés como lengua extranjera a fin de mejorar la 

comprensión lectora de sus estudiantes y del nivel de inglés en general. 

Palabras clave: partes del discurso, comprensión de lectura, encontrar idea general, 

escaneo, Google Drive hojas de cálculo.  
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Classifying Parts of the Speech to Improve Reading Comprehension in EFL University 

Learners 

The Program for International Student Assessment (PISA) evaluates the quality, equity, 

and efficiency of educational systems. Seventy-two countries around the world are within this 

program. This program has evaluated 540,000 fifteen-year-old students. The international 

average (72 countries included) for reading comprehension is 493 from the total grade that is 

1000. PISA report detected that the lowest grade in reading proficiency was 347 and the 

highest 535, only 42 points above the mean (Organización para la Cooperación y Desarrollo 

Económico, OECD, 2016). 

Flotts, Manzi, Jiménez, Abarzúa, Cayuman, and García (2015), in the Third Regional 

Comparative and Explanatory Study (TERCE, abbreviation in Spanish), evaluated primary 

schools from Latin America and the Caribbean. Fifteen countries and the state of Nuevo Leon 

– Mexico were assessed. The sample represented 170,097 third-grade students and 229,447 

sixth-grade students. Regarding reading, countries with an average below the mean were 

Ecuador, Guatemala, Honduras, Nicaragua, Panama, Paraguay, and Dominican Republic 

(third and sixth grade). Among all countries, there are 60% and 72% of students in levels I 

and II, in third and sixth grade, respectively. In Ecuador, 62% and 77% of the students are in 

level I1 and II 2 in L1 reading comprehension, 3rd and 6th grade respectively. It means that 

students had very low reading levels mostly. 

According to the Ecuadorian National Institute of Statistics and Census (Instituto 

Nacional de Estadísticas y Censos, 2012), 73% of the Ecuadorian people (16 years old and 

more) read, but 56% of them read the newspaper which is not considered academic reading, 

and only 5% read in educational institutions. Also, 57% of the respondents do not read 

                                                             
1 Level I: Students can find repeated and isolated information with one meaning 
2 Level II: Students can find information in a short text, identify synonyms, recognize simple phrase 
reformulation and redundancies between graphic and verbal code. 
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because of a lack of interest. This survey was conducted in the main cities Quito, Guayaquil, 

Cuenca, Machala, and Ambato.  

Regarding reading in English as a foreign language, a study conducted by the British 

Council in Ecuador (2015) reported that respondents with basic reading skill claimed it was 

because they did not read in English frequently enough (45%), others said they had not been 

studying English very long (28%), and almost a quarter of Ecuadorian English learners said 

for different reasons related to the education system constraints. On the contrary, learners 

who stated to have good reading skills said that it was because they practiced reading on their 

own (43%), others for their education in English language schools (17%), and few of them 

because of the use of social media in English (14%). 

 Ecuadorian learning standards (Ministerio de Educación, 2012) state that students 

should have a B1 English proficiency level when they enter the university, but the reality is 

that they barely have an A1 level in the place where this study was developed. The researcher 

has worked in the place of study for four years and diagnostic tests have always been a 

requirement. These tests showed students having no more than A1 proficiency level. 

Moreover, the British Council (2015) stated that even though bachelor´s students graduate 

with B1, there were not any English requirements to enter university. Thus, this study aimed 

at real students´ proficiency level, which is A1. This level was provided after a proficiency 

test. According to the Ecuadorian learning standards, A1 students can understand and identify 

easy information, familiar names, words, and basic vocabulary. Regarding reading strategies, 

students should be able to come up with the main ideas and identify key information on basic 

texts (Ministerio de Educación, 2012).   

 This study was conducted in a public university in Babahoyo city. Most students in this 

institution come from public high schools. Students’ age ranges between 17 and 30 years old. 

In a pilot sample, students filled out a survey (see Appendix 1) about their vocabulary and 
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reading perspectives. Most of the students (57%) disagreed on understanding a text with the 

first reading. Moreover, 71% of the students agreed that they understood a short text by 

rereading it. Also, 57% of the students agreed on getting an idea about the content of simple 

informational material with visual support, and 79% of the students agreed on getting an idea 

of the content of short simple descriptions with visual support. However, in the open-ended 

questions of the survey, some students wrote that English words were not easy because they 

are written differently from their pronunciation, some words are strange and confusing, they 

are not used to the language outside the classroom as well. Even though students said they 

understood short texts, they also mentioned feeling stressed, confused, and scared when they 

saw a passage and did not know the meaning of the words.      

Therefore, reading comprehension is a real problem because of limited vocabulary 

range knowledge. This study posited an innovative solution using a word recognition 

technique through Google drive sheets. This study answered the following research 

questions:  

a. To what extent will students classify vocabulary into parts of speech correctly? 

b. To what extent will students improve their reading comprehension? 

c. What are students' perspectives to classifying parts of speech to improve reading  

  comprehension? 

Literature Review 

The study analyzed the impact of vocabulary acquisition to improve reading 

comprehension skills. The variables of the study are the following: classification of the 

vocabulary into parts of the speech using Google drive sheet as the independent variable and 

reading comprehension improvement as the dependent variable.  

Since the objective of learning a language is to be able to communicate through it, this 

study was based on CLT (Communicative Language Teaching) approach. As Berns (1990) 
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stated, CLT is seeing language as a communication process, a social tool for people to use in 

their daily life. Moreover, according to Richards (2006), CLT is a group of principles for the 

language teaching goals, the activities inside the classroom, how students learn a language, 

the roles that teachers and students assume on this approach. Some of the principles that 

Richards (2006) mentioned are approached in this study: 

● Take advantage of students’ mistakes 

● Promote real communication 

● Give students the chances to practice, and develop accuracy and fluency 

● Integrated skills  

● No direct explanation of grammar, students infer the rules. 

Spratt, Pulverness, and Williams (2005) defined vocabulary as an individual or group 

of words which have their meaning according to the context. The vocabulary is learned either 

by form, use, or meaning. The parts of speech that were considered for this study were the 

following: nouns, verbs, adjectives, and adverbs. Sonbul and Schmitt (2009) stated that direct 

and explicit vocabulary instruction within reading passages is the best pedagogical technique 

for constructing a vast range of L2 vocabulary and consequently to improve reading 

proficiency. 

Pang, Muaka, Bernhardt, and Kamil (2003) said that reading is a complex process 

associated with personal judgement and thought. They also stated that the process of reading 

involves word recognition and comprehension. Word recognition is noticing the written 

word, the spoken language, and comprehension to be knowledgeable with the meaning of the 

text. Spratt, Pulverness, and Williams (2005) added to the meaning of the words in context, 

their form and use.  

Alyousef (2006) mentioned that reading comprehension is an interactive process 

between the reader and the text in which different processes take place, pointing out as the 
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first one the automatic recognition skill. Furthermore, according to Glenberg (2011) “reading 

comprehension, much like comprehension of situations and comprehension of oral language, 

is embodied” (p.5) which means that comprehension includes taking action about the 

physical world, individual objectives, and cultural background. Burrows and Holsworth 

(2016) made a study about how word recognition technique helped to improve reading 

comprehension in Japanese students. They concluded that it should be permanently practiced 

in classrooms. 

Some studies have proved that gaining vocabulary through word recognition skills 

improves students´ reading performing. Cuadro, Balbi, and Luis (2017) demonstrated in their 

research that precise and fluid word recognition has a great incidence on the students´ reading 

ability because of the speed in which they get the accurate meaning of the words. In fact, 

Nation and Snowling (1998) stated that children with reading comprehension difficulties had 

weaker semantic skills causing a restriction for word recognition development. Finally, Li 

and Kirby (2014) analyzed the relationship between vocabulary repertoire and vocabulary 

meaning knowledge with English reading in Chinese students. They said that “both breadth 

and depth of vocabulary are required for adequate L2 word reading and reading 

comprehension” (p. 631).  

On the contrary, van Steensel, Oostdam, van Gelderen, and van Schooten (2016) who 

analyzed the relationships between word decoding, vocabulary knowledge, metacognitive 

knowledge, and reading comprehension in monolingual and bilingual students from 7th and 

9th grades, concluded that word decoding did not have an important effect in ninth graders´ 

reading comprehension.  

Two strategies are well-recognized to improve reading comprehension: skimming and 

scanning. Regarding skimming, Spratt, Pulverness, and Williams (2005) stated that it aims at 

a general background about the text. Also, Ngoc (2015) emphasized that it allows readers to 
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get the core of a text superficially. The same authors described scanning as a subskill which 

helps students to look for specific information. Ngoc (2015) established that scanning follows 

three steps: define the keywords needed, search these words rapidly in the text, and finally 

read the content around them to see if they give the information the reader is looking for.  

In the teaching field, Firth and Mesureur (2010) stated that Google drive is useful for 

teaching assignments management, reporting grades, extensive reading, homework 

production and submission, self and peer assessment, feedback, and collaborating writing. 

They added that Google drive is a free online tool given by Google in which people share 

documents and work collaboratively in real time. It also gives the opportunity to store 

documents in the cloud hosted on the internet. This tool has Google docs, sheets, and slides. 

Brescó and Verdú (2014) assessed the use of collaborative tools such as Wikispaces and 

Google drive in higher education, Google drive obtained better outcomes for communication 

and organizing work. Furthermore, Moore (2016) emphasized Google Drive as an effective 

tool, to prepare students for the job market and to be competitive workers. 

Teh and Morgan (2005) mentioned in their study that the sheets give a suitable platform 

to organize and visualize data in a friendly way. Most of the studies in which sheets were 

used are related to statistics (Lee, Park, Choi, & Kim, 2016; Upendra, Mahendra, & Rao, 

2017) or any other numerical subject (Uddin, Ahsanuddin, & Khan, 2017), or even to teach 

technology (Willis, 2016) but there are not researches in which sheets were used for learning 

a language.  

Lastly, students´ perceptions of the use of Google drive has also been investigated. 

Brescó and Verdú (2014) and Sadik (2016) have proved that students’ perspectives are 

positive regarding the Google drive tool since they perceived it as an easy, friendly-user, and 

useful for academic issues. Students´ attitudes towards using Google drive focuses on 

communication or work organization. 
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In order to help students improve their reading skills, this innovation applied the 

classification of vocabulary into parts of speech, as well as skimming and scanning. After the 

literature review, the following gaps have been found: There are no research studies 

regarding reading in higher education that have explored parts of speech, skimming, and 

scanning; research included here were applied in different contexts; and, there are not studies 

that have been implemented to test the effectiveness of Google drive sheets to learn a 

language.  

Innovation 

The innovation consisted of classifying words into parts of speech to improve reading 

comprehension using Google Drive sheets. The innovation was applied for seven weeks, four 

hours per week which means 28 hours in total in one course of 20 students.  A backward 

design plan was developed for this purpose (see Appendix 2). Within these 28 hours, two 

hours were assigned for induction and two hours for the final assessment task, post-test and 

survey. Students did five hours of autonomous work with five assignments for classifying 

parts of speech (see Appendix 3). Since the lab was not always available for different 

reasons, some sessions were conducted in the classroom. Students classified the words using 

posters.  

The final authentic task was a piece of writing about an invention. They drew and wrote 

the description of their invention which was unique and something that did not yet exist. 

Students used the words that were in their spreadsheet. A rubric was used to grade this 

composition. The characteristics containing the rubric were the number of new words, correct 

usage of the words, and length of the paragraph (see Appendix 4). 

In the first week, students had a short training about how to use Google Drive and the 

sheets. According to a preliminary survey most of the students did not know the tool or they 
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had just heard about it, but not used it. During this time, they also learnt about the parts of the 

speech (noun, verb, adjective, and adverb), meaning and function in context.  

In the following weeks, reading exercises were guided with a skimming and scanning 

form. Students used this form in following passages. After each reading practice, students 

added words on the sheets in groups while they were in the classroom, and individually at 

home. Some activities were held to learn new vocabulary such as acting out, trivia, visuals, 

Pictionary, and spelling games. The content was based on the textbook, to cover the syllabus, 

but it also was enriched with authentic material and tasks. Students worked collaboratively in 

pairs and groups to infer meaning through pictures or statements.  

Methodology 

According to Dick (2015), Action Research is a set of allied processes which applies 

different methods and tools in order to provoke a change; and this adjustment should imply 

an improvement in a specific issue. Thus, this study is an Action Research with quantitative 

analysis.  

Participants 

The convenient sample was one course of 20 students. This course was assigned to the 

teacher and corresponded to the fourth out of six levels available. All the students attended a 

public university located in Ecuador-Los Rios-Babahoyo. Regarding the placement test 

results, students’ English level was A1 according to the CEFR (Common European 

Framework of Reference). 
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Table 1  

Demographic information 

 

As illustrated in Table 1, most of the participants were female (80%), their socio-

economic background was low to medium mostly, and the majority were between 17 and 22 

years old (75%). Moreover, students said to have more access to technology at home (90%) 

than in school (10%); this sometimes was a constraint to apply the innovation. Finally, most 

of the students expressed to have a basic (55%) and intermediate (30%) technology 

knowledge. It is worth saying that the question about technology did not specify anything 

about Google Drive so students answered it in general terms.    

Instruments  

To draw the sample characteristics, a demographic survey was taken to describe the 20 

participants. The demographic survey (qualitative) contained nominal data such as gender, 

yes-no questions, and open-ended questions; ordinal data like the knowledge they had about 

technology and English proficiency level. This instrument had 19 items in total (see 

Appendix 5). 

Because of the researcher’s own experience in which courses are multilevel, an English 

proficiency test was suitable to plan the class better. The proficiency English test 

(quantitative) was taken online through https://www.mmpublications.com/Online-Placement-

Test which is a free test with the certificate for organizations and individuals. 

Male 20% Low 45% 17-22 75% Home 90% Beginner 10%
Female 80% Medium 50% 23-26 20% School 10% Basic 55%

High 5% 27-30 5% Intermediate 30%
Advance 5%

Technology 
knowledge

Social-
Economic 

Gender Age
Access to 
technology

https://www.mmpublications.com/Online-Placement-Test
https://www.mmpublications.com/Online-Placement-Test
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Then, to answer the first research question which is: To what extent will students 

classify vocabulary into parts of speech correctly? The following instruments were used: The 

pretest and posttest (quantitative) was a reading exercise. The reading title was Japan´s 

famous dog and it was taken from the internet but adapted by the researcher. Since this 

reading was originally aimed at intermediate level students, the researcher had to change 

some tenses and words in order to convert it to an A1 level text.  

The researcher added classification and skimming exercises to accomplish with the 

study objective. This part was focused on the classification of parts of speech and usage only. 

The classification section was out of 30 points and the usage out of seven giving a total score 

of 37 (see Appendix 6).  

Three mini vocabulary quizzes were taken and they consisted in three open questions, 

the first instruction involved students to write the words they remember, the second question 

was to give the meaning of these same words and the third one was to use those words in 

sentences (see Appendix 7). 

Next, to answer the second research question which is: To what extent will students 

improve their reading comprehension? A pre –post-test about reading comprehension 

activities was used. This section was focused on skimming, scanning, and comprehension 

exercises only. The first part was open questions in which students had to skim the text. The 

maximum score was six points. The second part was a scanning exercise out of seven points, 

giving a total score of 13 (see Appendix 6). To conclude, the complete test was 50 points. It 

included two sections:  the vocabulary section that was considered to answer the first research 

question (37 points) and the reading comprehension section that answered the second 

research question (13 points). 

Finally, to answer the third question that is: What are students' perspectives to 

classifying parts of speech to improve reading comprehension? A pre-post vocabulary survey 
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(quantitative) was used. This instrument was previously piloted with another group of the 

same characteristics. This survey contained 13 ordinal items classified in: totally disagree, 

disagree, neutral, agree and totally agree; and seven open questions (see Appendix 1). The 

reliability of the survey was tested through Cronbach alpha, which was 0.88. It means its 

internal consistency is very good. Thus the instrument reliability is high.  

Data Analysis 

After students completed the demographic survey, the information was coded and 

registered in an excel spreadsheet. The researcher did a frequency table with demographic 

information only.  

RQ#1. To what extent will students classify vocabulary into parts of speech 

correctly? 

The vocabulary section of the pre and post-test was used. Students had to classify the 

words into parts of the speech. These grades were analyzed through the mean to see how 

much improvement students had before and after the innovation., Cohen´s d was also 

calculated to determine the effect size. Also, students did three quizzes, they were tabulated 

in the Excel by categories: word number, word meaning and word usage in order to see the 

process of improvement in each area. Descriptive statistics (minimum, maximum, media, and 

standard deviation) were calculated for each instrument. 

RQ#2. To what extent will students improve their reading comprehension? 

Reading comprehension pre-test and post-test grades were coded and then transferred to 

the SPSS. Descriptive statistics were calculated: minimum, maximum, media, and standard 

deviation. Also, the effect size was calculated to know the magnitude of the treatment and 

determine if the impact of the innovation was null, small, intermediate, or large. Then, the 

researcher calculated the T-test for related samples in SPSS for comparing pre-test and post-
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test means (over the total score). This comparison showed if the intervention influenced the 

students´ improvement overall. In this same chart, the p-value that represents the statistical 

significance should be ≤ 0.05 to not be rare by chance, it showed strong evidence to conclude 

that changes after the innovation were due to the intervention.  

RQ#3. What are students' perspectives to classifying parts of speech to improve 

reading comprehension? 

Finally, vocabulary students’ perceptions pre-post survey reliability was tested by 

Cronbach alpha. Items from the survey were classified in complex, neutral, and not complex 

according to students´ perceptions. After, students’ answers were tabulated in each 

denomination. Finally, these results were translated in percentage to analyze how students´ 

perspectives changed after the intervention. 

Ethical Standards 

It should be mentioned that ethical standards were respected. A letter was sent to 

authorities in order to have the permission to implement the innovation. After, the researcher 

socialized the study with students, getting a free and voluntary participation agreement with 

them. Finally, identities of the students were confidential. 

Results  

The results of the study are presented according to the research questions. The first 

research question: To what extent will students classify vocabulary into parts of speech 

correctly? The data was classified in word recognition (parts of the speech classification) and 

the use of the same words, it is shown in Table 2. 

Table 2  

Descriptive statistics of classification and usage of vocabulary in pre and post-tests  
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The data given in Table 2 shows that there was an improvement in classification (10.05 

– 15.48) and in the usage (3.10 – 3.96) according to the means. Overall, there was an 

improvement of 6 points (13.15 – 19.44) in the vocabulary section. Finally, Cohen´s d was 

calculated resulting in large effect size with 1.02. 

Next, students did three quizzes, each quiz had three categories: number of words, 

meaning, and usage. It is shown in Table 3.  

Table 3  

Process about vocabulary learning through quizzes 

 

N Minimum Maximum Mean Std. Deviation
Classification 20 2,727 21,818 10,055 4,123

Usage 20 1,556 5,444 3,100 1,316
Subtotal 20 4,727 26,818 13,155 4,942

Valid 20

N Minimum Maximum Mean Std. Deviation
Classification 20 5,455 24,545 15,486 6,086

Usage 20 1,556 7,000 3,961 1,850
Subtotal 20 9,455 31,545 19,447 7,191

Valid 20

Descriptive statistics (vocabulary post-test)

Descriptive statistics (vocabulary pre-test)

N
Minimum Maximum Mean Std. 

Deviation
Q1 #words 20 2 10 4,15 1,725
Q2 #words 20 1 7 4,00 1,589
Q3 #words 20 1 7 4,35 1,872
Q1 word meaning 20 0 6 3,45 1,395
Q2 word meaning 20 1 7 3,40 1,698
Q3 word meaning 20 1 7 3,55 1,538
Q1 word usage 20 0 4 2,25 1,251
Q2 word usage 20 1 6 2,55 1,468
Q3 word usage 20 1 7 3,00 1,686
Valid 20

Descriptive statistics 
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As it is shown in Table 3, the average in the number of words that students remembered 

after class sessions did not show improvement (Quiz#1 4.15 – Quiz#3 4.35). About the 

meaning of these same words, students showed a mild upgrade (Quiz#1 3.45 – Quiz#3 3.55). 

Concerning the word usage, students had an increase from 2.25 to 3.00 in quizzes 1 and 3 

respectively, being this section the one they progressed better during the innovation. The 

reason this instrument demonstrated a small upgrade compared to the results of the 

Vocabulary pre and post-tests could be the way students were assessed. In the pre and post-

test, students had to classify the underlined words in a given text and then matched them in 

sentences. On the other hand, in the quizzes students had to remember by themselves the 

words, explain the meaning and then make sentences with them, turning out the quizzes more 

difficult in their development.  

The second research question: To what extent will students improve their reading 

comprehension? It is first answered through general descriptive statistics, shown in Table 4. 

Table 4  

Descriptive statistics of skimming and scanning of reading comprehension pre and 

post-tests 

 

N Minimum Maximum Mean Std. Deviation
Skimming 20 1,0 6,0 3,300 1,418
Scanning 20 2 6 4,450 1,191
Subtotal 20 4,0 12,0 7,750 2,414

Valid 20

N Minimum Maximum Mean Std. Deviation
Skimming 20 2 6 3,750 1,446
Scanning 20 3 6 4,900 1,021
Subtotal 20 6 12 8,650 2,183

Valid 20

Descriptive statistics (reading pre-test)

Descriptive statistics (reading post-test)
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As Table 4 shows, there was a slight improvement in skimming (pre-test 3.3 – post-test 

3.75) and scanning (pre-test 4.45 – post-test 4.90) according to their means. Overall, there 

was an upgrade of 0.9 points in the reading comprehension section. Finally, Cohen´s d was 

calculated, resulting a small effect size of 0.39. 

Moreover, the T-test paired sample in Table 5 showed the mean difference (-7.192) 

within the 95% confidence interval between -9.493 and -4.892. This demonstrated that the 

means were different. To corroborate that the means were statistically different the T value (-

6.545) is also shown in the table. The T value is the result of the division between the mean 

difference and the standard error mean. Furthermore, the P-value is .000 < 0.05 which means 

that the difference between the means is significant in relation to before and after the 

intervention, it was not rare by chance.  

Table 5 

T-test of paired samples 

 

The third research question: What are students' perspectives to classifying parts of 

speech to improve reading comprehension? A comparison of students´ perspectives was done 

between the pre and post surveys (see Table 6). 

  

Lower Superior
-7,192929 4,914622 1,098943 -9,493043 -4,892816 -6,545 19 0,000

Standard 
error mean

Sig. 
(bilateral)

t gl

T test of paired samples
95% confidence interval of the differencePRE-TEST - 

POST-
TEST

Mean Std. 
Deviation
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Table 6  

Comparison of the percentages of students’ perspectives 

 

Table 6 shows how students changed their perspectives about learning vocabulary. 

Forty percent of the students thought it was complex in the pre-survey but then it decreased to 

25% in the post survey. The other 45% remained neutral in the pre-survey and 30% in the 

post survey. Finally, only 15% of the students perceived learning vocabulary as not complex 

in the pre-survey, but then 45% in the post survey. In general, students changed their 

perspectives positively after the intervention.  

Discussion 

Regarding the first question: To what extent will students classify vocabulary into parts 

of speech correctly? Findings showed that there was an improvement of 18% in classification 

and 16% in the usage of the vocabulary, so the classification was slightly better developed by 

students. As Richards (2006) mentioned, taking advantage of mistakes is an effective 

principle to learn a language. It was an ally to make students learn the difference between 

adjectives and adverbs, being these two items the most difficult to recognize according to the 

researcher´s observation.  

To get these positive results explicit vocabulary instruction was applied in the 

innovation. Using dictionaries and making students give direct attention to the meaning and 

use of the words were the keys for their learning, as Sonbul and Schmitt (2009) stated, the 

explicit vocabulary instruction is an appropriate technique for students with low proficiency 

Complex Neutral Not complex Complex Neutral Not complex
40% 45% 15% 25% 30% 45%
8Ss 9Ss 3Ss 5Ss 6Ss 9Ss

Post survey 
Open questions about learning vocabulary

Pre survey 
Open questions about learning vocabulary
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level. Moreover, the progress on how students developed their vocabulary range was 

analyzed through quizzes. The results demonstrated that students did not remember more 

words after classes, but they were aware of the meaning of them, also the usage was the area 

they improved the most. These results may not be related to the ones in the pre and post-tests 

because the design of the quizzes and tests were totally different. Being a group with A1 

proficiency level, open questions in the quizzes could have been more difficult to answer than 

the ones that were multiple choice in the tests.  

In regards to the second research question: To what extent will students improve their 

reading comprehension? Results showed that students improved the same dimension either in 

skimming or scanning. So, students upgraded their reading comprehension in 14%. This 

achievement is aligned to the Ecuadorian learning standards (2012) in which students are able 

to comprehend and recognize easy vocabulary and apply skimming and scanning strategies. 

According to Glenberg (2011), comprehension is to take action. This innovation aimed at 

students’ practice, so students could develop their fluency and accuracy, as Richards (2006) 

also stated. Moreover, a T-test showed that there was an improvement of 6.54 points 

according to the general pre and post-tests means, this demonstrated that applying word 

recognition technique in the classroom helped students to improve their reading 

comprehension skill as it has been demonstrated in other research studies (Burrows & 

Holsworth, 2016; Cuadro, Balbi, & Luis, 2017; Li & Kirby, 2014). 

Lastly, the third question: What are students' perspectives to classifying parts of speech 

to improve reading comprehension? Findings showed that students changed positively their 

perspective about learning vocabulary. They went through a negative perspective in the pre-

survey with 15% of the students considering vocabulary as not complex to a positive position 

in which they set vocabulary as not complex (45%). Finally, students showed to be 

comfortable using Google Drive sheets. Even though it was a new tool for most of them, the 
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researcher observed students enjoyed working with it in the classroom. The same results can 

be compared to the ones obtained in other studies (Brescó & Verdú, 2014; Sadik, 2016). 

Conclusions 

The aim of this study was to prove how learning parts of the speech and the correct use 

of the vocabulary could allow students to improve their reading comprehension skills. Based 

on the evidence, word recognition and use were useful to improve reading comprehension 

skills such as skimming and scanning.  

It can be concluded that even though there was an improvement in both vocabulary and 

reading comprehension, students performed better in vocabulary knowledge than in reading 

comprehension skill, but this result could have been diminished because of the number of the 

items in the pre and post-test. There were 37 items for vocabulary and 13 for reading 

comprehension. Since fewer items mean less opportunities for students to succeed in the task. 

This is also related to the quizzes instrument in which students could not perform as well as 

they did in the test (vocabulary section), due to the open questions design learners could not 

develop their knowledge fully. 

An important finding was that adjectives and adverbs were the most difficult for 

students to differentiate, but it was good to keep students´ attention at the beginning. With 

time students could learn the difference, but then they turned out to be boring with the same 

repeated classification methodology.   

Finally, this study demonstrated that students felt more confident about learning 

vocabulary after having applied the innovation. They also perceive Google drive sheets as an 

easy and friendly-use tool. 

All in all, reading comprehension can be raised with the awareness of parts of speech 

combined with technology. Thus, findings in this study may well serve to the EFL 
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community to pay attention to receptive skills to upgrade students’ English level and assist 

them in reaching the levels according to the standards set by authorities.  

Limitations 

Institutional paperwork to get a lab was a hard issue since labs were already taken, or 

the availability did not match with the class schedule. After, many tries the researcher got one 

for only two hours per week, even though sometimes fewer than that. Due to new authorities’ 

elections, labs were closed. Since the lab was not always available, the researcher 

implemented the innovation without using technology but implementing only posters and 

markers. 

The time to implement the innovation was also a constraint. Due to the new authorities´ 

election period, some classes were cancelled, so the researcher had to make an agreement 

with students to attend classes in another schedule, in order to accomplish all the program; so, 

the intervention was conducted in a hurry most of the time.   

A control group could not be applied in the study since the researcher was assigned 

only one fourth level course.  

Matching the institution syllabus and innovation´s learning objectives was a time rush 

challenge since word recognition is a time-consuming technique. Fourth level students are 

required to pass a final test in which the four skills that several grammar topics should be 

covered. This final test involves vocabulary and reading comprehension too. 

Recommendations 

Since technology is difficult to get mostly in public institutions, researchers could 

handle a blended environment, in which the study does not depend only on one technological 

tool. Even though working with the Google drive sheets made the learning more time 
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efficient, teachers could handle autonomous work outside the classroom to compensate the 

learning. 

The study should be piloted before implementing the innovation since this is the only 

way to be aware of the problems that could come up and polish the instruments or procedures 

if it is necessary. Instruments should measure the study variables equally. Choose the 

instruments that help to answer the research questions specifically, so the study does not lose 

the focus of it. Notice that one instrument can answer two research questions, but they should 

be logically and correctly divided into the sections needed. If there is more than one 

instrument to answer one research question, these instruments must be related and focused on 

one objective. 

Moreover, teachers should try to approach different word recognition techniques, in 

that way students do not get bored in the middle and final term of the implementation. 

Teachers should look for innovative ways to make students find words and classify them, for 

example a hunted-word game. 

Lastly, seasons are also important; researchers should try to not implement the 

intervention on difficult dates like Christmas holidays. 
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Appendix 1 

Pre-Post Survey Vocabulary for Reading 

Students’ perspectives toward vocabulary 

Estimados Estudiantes: 

La información de la siguiente encuesta se utilizará para el estudio denominado “Classifying 
Parts of Speech to improve Reading Comprehension” (Clasificación de palabras de acuerdo 
a su función para mejorar la comprensión lectora”. Los datos obtenidos en este instrumento 

se tratarán con estricta confidencialidad. 

Gracias por su participación libre y voluntaria. 

Atentamente,  

Lcda. Rosa Contreras 

Candidata a Máster. 

============================================================== 
Pre-Post Survey vocabulary for reading  

Encuesta sobre vocabulario para lectura. 

 Name:  

  

  

Totally disagree 

Totalmente 

de acuerdo 

Disagree 

En 

desacuerdo 

Neutral Agree 

De 

acuerdo 

Totally Agree 

Totalmente 

de acuerdo 

I can understand a short, 
simple text.  
Puedo entender un texto 
pequeño y fácil en 
inglés. 

 
    

 
  

I understand single 
phrases at a time.  
Entiendo frases cortas 
en inglés. 

          

I pick up familiar words 
or phrases in passages.  
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Reconozco palabras 
familiares o frases en 
lecturas en inglés. 

I understand a short text 
with the first reading.  
Entiendo una lectura 
corta en la primera 
lectura.  

          

I understand a short text 
by rereading it.  
Entiendo una lectura 
corta después de leerla 
dos o más veces.  

          

I can skim.  
Puedo leer rápido para 
encontrar la idea 
principal.  

          

I can scan. 
Puedo leer rápido para 
encontrar datos 
específicos.  

          

I can classify words 
according to their 
function in a sentence. 
Puedo clasificar las 
palabras de acuerdo a 
su función en una 
oración. 

          

I can recognize a noun. 
Puedo reconocer un 
sustantivo. 

     

I can recognize a verb. 
Puedo reconocer un 
verbo.  

     

I can recognize an 
adjective. 
Puedo reconocer un 
adjetivo. 
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I can recognize an 
adverb. 
Puedo reconocer un 
adverbio. 

     

When I read, I translate 
all the words? 
Cuando leo traduzco 
todas las palabras. 

     

 

I see a passage and I feel…. /  Veo una lectura en inglés y me siento ……… 
___________________________________________________________________________
___________________________________________________________________. 
 
I can skim and scan. Explain the process of each. / Puedo usar estrategias de lectura. Explique 
el proceso de cada estrategia.  
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
__________________________________________________________. 
 
I translate all the words. / Traduzcotodas las palabras. 
___________________________________________________________________________
_________________________________________________________________. 
 
I can recognize the following part of speech (conjunction, pronouns, and prepositions).  
Puedo reconocer las siguientes funciones: conjunción, pronombre y preposiciones).  
______________________________________________________________________ 

 
I feel the knowledge of vocabulary in English is…  
Siento que mi conocimiento de vocabulario en inglés es …. 

___________________________________________________________________________
___________________________________________________________________. 
 
I think learning vocabulary is complex …. 
Pienso que aprender vocabulario en inglés es 
complicado…._______________________________________________________________
___________________________________________________________________________
____. 
 
English words are/aren’t easy because  
Las palabras en inglés son/no son fáciles porque 
……_______________________________________________________________________
_______________________________________________________________________. 
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Appendix 2 

Backward Design – Lesson Plan 

Course description: 

Institution: 
Year of study: 
Student description:  
(include English Level) 
 
Professor: 
 
Unit title: 
Weeks: 
Hours: 

Universidad Técnica de Babahoyo 
2018 
20 students from public university with an A1 English 
proficiency level, medium- low socioeconomic background, 
between 17 and 35 years old. 
Rosa Contreras 
 
 
7 weeks  
28 

Textbook: Blue Skies 4 

The following lesson plan has 2 sections per week. Each section is two hours. That gives a 

total of 28 teaching hours. Five lessons will be covered from the Blue Skies book 4. (See 

appendix 7) 

The learning goals are: 

Lesson 2A: 

● To skim and scan a text  

● To classify new vocabulary: HELP the environment day 

● To create and write a poster for an environmental day event.  

 

Lessons 3A, 3B, 3C, 3D: 

● To skim and scan a text  

● Reading for details 

● To classify new vocabulary: The sky at night, Robots, Update it, Hi-tech computer 

glasses, Wall-E 

To talk about advantages and disadvantages of some inventions.  
 To write a description of an invention. 

 

I.  Transfer Goal (Stage 1) 



CLASSIFYING PARTS OF THE SPEECH                                                                            33 
 

Standards the unit will work with:   

 3.c.4. Use technological resources (e.g., internet, software, computers, and related 
devices) to enhance language and content-area instruction for students. 

 A1. Reading. Understand and identify simple informational, transactional, and 
expository texts—a single phrase at a time—picking up familiar names, words, and 
basic phrases and rereading as required. Extract the gist and key information items from 
simple informational, transactional, and expository texts. 

 A1. Writing. Produce informational, transactional, and expository texts consisting of a 
sequence of simple sentences that have more detail and show more variety in lexical 
range and sentence structure. 

 

Goal: 

I want my students to learn reading comprehension skills (word recognition, skimming and 
scanning) so that, in the long run and on their own, they can comprehend texts in order to write 
accurately. 

Breakdown of transfer goal   

A.  If we see and hear them 
do this, they CAN transfer 
this learning. 

B.  If we see and hear them 
do this, then they CANNOT 
(yet) transfer: 

C. What I will commit to 
doing differently in my 
classroom to ensure my 
results look like Column A. 

 
 Students will be 

able to classify parts 
of the speech. 

 Students will be 
able to come up 
with general ideas.  

 Students will be 
able to find specific 
information in texts. 

 Students will be 
able to infer 
meaning by context. 

 
 
 
 

 
 Students get confuse 

on what is a verb, a 
noun, an adverb and 
an adjective. 

 
 Students do not 

show suitable 
vocabulary rank on 
their writing. 

 
 Students hesitate 

when giving 
meaning to the new 
words. 

 
 Students take too 

much time in doing 
the tasks. 

 
 Provide 

opportunities to 
define, interpret and 
apply reading 
strategies. 
 

 Provide students 
with vocabulary 
explicit instruction. 
 

 Make students to 
work collaboratively 
using technology. 
 

 

 

II. Summative Performance Assessment Task (Stage 2) 

javascript:void(0)
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Goal Apply reading strategies to comprehend texts in order to write a description 
using the vocabulary involved. 

Role Inventors 
Audience Classmates and teachers 
Situation Students will write a description of a unique and non-existed invention to 

publish in their classroom. This description should have a drawing, being 
this one the most faithful to the written description 

Performance Students are required to write a description based on a rubric and draw it 
too. 

Standards Comprehend simple information 
Skimming and scanning information 
Rubric 

 
 

III. Knowledge and skills the students need to succeed in the assessment. (Stage 1) 

What students will need to know The skills students will need to be able to 
do 

Parts of the speech 
Google drive  
Excel spreadsheet 
 

Word recognition 
Skimming 
Scanning 

 

IV. Essential Questions (Stage 1) 

Essential questions support the transfer goal, signal inquiry, guide instruction, and can be 
asked over and over throughout the unit without reaching a final answer. 
1. How can classifying parts of the speech help to acquire and improve my vocabulary 
repertoire? 
 
 
2. How can vocabulary knowledge help to write accurately? 
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Learning Activities. 

 

1st Section. (2 hours) 

Your 

Intention:  

hook, 

formative 

assessment, 

initiating, 

developing, 

review, 

closure, other 

A M T 

 Students will take a proficiency English test to 

make sure about their real level. 

 Students will have a Google Drive training. 

 

2nd Section. (2hours) 

 Students will take the pre-test and survey. 

 Students will have the training about parts of 

the speech.  

 

3rdand 4th Sections. Lesson 2A: Save our planet. (4 

hours) 

Students will watch a video about causes and effects of 
climate change 
https://www.youtube.com/watch?v=G4H1N_yXBiA 

 
Students will work in groups. Each group will read the 
vocabulary section, they will classify the words and then 
infer the meaning through the examples.  
 
Students will discuss the following questions:  
What can people do to protect the environment? 
Do you do anything to protect de environment? 
 

 
SS will read the text HELP the environment day. 
Students will get the general idea, then they will classify 
the words in the excel spreadsheet. After, they will create 
a questionnaire with the information of the text and make 

 

 

 

 

 

 

 

 

 

hook 

 

Initiating 

 

Initiating 

 

 

Developing 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A 

 

 

 

 

 

 

 

 

 

 

 

M 

 

M 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=G4H1N_yXBiA
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a pair work activity where one asks and the other 
answers. 

 
SS will listen a conversation between two friends about 
the things they are / are not going to do to protect the 
environment and complete the notes.  
 
SS will talk in pairs pretending they are organizing a 
HELP environment day, following the prompts given in 
the book. 
 
Students will design and write a poster for a HELP 
environment day using the words from the vocabulary. 

 
 

 
 

5thand 6thSections. Lesson 3A. (4 hours) 

Students will answer a trivia about things from space. 
 
SS will review about nouns, verbs, adjectives and 
adverbs. 
 
SS will check the spreadsheet done in last class. 
 
SS will read a text and underline new words. They will 
fill out the excel spreadsheet with those words in groups 
and share it with the teacher. One spreadsheet per group.  
SS check and correct mistakes with the teacher. 
 
SS will make reading comprehension exercises about the 

text. Word meaning and scanning information. 

 

SS will infer grammar rules for the use of the article the 

and do an exercise.  

 

SS will listen an interview about space tourism, SS 

should complete some notes. 

 

SS will talk in pairs about some facts of the Earth and 

the moon.  
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SS will answer learning log 1 and do quiz #1 

 

 

7th and 8th Sections. Lesson 3B. (4 hours) 

 

SS will play a spelling game with the words learnt up to 

far. Class will be divided in two groups. One student 

from each group will compete between them and so on, 

so all students will participate with one word. The 

teacher will read the word and the students should spell 

it. Each well spelled word is one point.  

 

SS will infer the meaning of some words by watching 

the pictures.  

 

SS will read fast the text about robots to give the main 

idea. 

 

SS will underline the new words in the text and classify 

them in the spreadsheet in groups. Check each 

spreadsheet.  

 

SS will scan to answer the questions about the text and 

match word meaning.  

 

SS will infer grammar rules about the passive voice 

(present and past simple). They do an exercise.  

 

SS will listen an interview made in a Science fair about 

three inventions. SS should answer the questions and 

complete some notes.  
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Each group will look for an invention in Internet and 

read about it (Real material outside the book). Then, 

each group should write a short description about this 

invention using the passive voice tense. They should 

cover the following information: What is it made of? 

who was it invented by? When was it invented? And 

what is it used for? 

When they finish writing the description, they should 

read it to the class without saying which the invention is, 

so the other groups can guess which invention their 

classmates are talking about.  

 

9th and10th Sections. Lesson 3C. (4 hours) 

Students will watch a video about the advantages and 

disadvantages of the technology. Discuss about the 

technology. 

 
SS will read the text about Update it and they will 
underline the new words to keep constructing their 
spreadsheet. Check all the spreadsheets to give general 
feedback. Then, they will match the highlighted words / 
phrases from the text with the meaning given.  
 
 
SS will answer some comprehensive questions about the 
text.  (scanning) 
 
 
SS will infer grammar rules (tag questions) and make 
some exercises for practice 
 
SS will write and acting out a conversation in pairs. They 
will imagine being in a technological store. The roles are 
the customer and the salesperson. They should present 
two objects of the same kind (for example 2 cellphones) 
with different characteristics and use tag questions.  
 
SS will answer learning log 2 and do quiz #2 
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11th and12th Sections. Lesson 3D. (4 hours) 

SS will discuss the following questions: 

 How often do you use your computer or 

smartphone? 

 Would you like to be able to “wear” your 

computer or smartphone? Why / Why not? 

 
SS will read about hi-tech computer glasses and they will 
get the main idea.  
 
After, they will underline unknown words to write in the 
spreadsheet and make the classification. Check all 
spreadsheets to give feedback generally. 
 
SS make some comprehension exercises about the text. 
(scanning) 
 
SS will listen to three advertisements about three 
inventions and check the correct picture. 
 
 
Students will write and then acting out in pairs about 
how they think the computer and the car of the future 
will be. They should use the prompts given. 
 
 
Students will imagine their own and unique inventions. 
Something that does not exist. They will draw this 
invention and then write the description about it. 
(practice for their final summative assessment task) 
 

SS will answer learning log 3 and do quiz #3 

 
13th Section. Closing (2 hours) 
 
 
SS will read about Wall-E and give the principal idea. 
(skimming), then they will underline new words to fill 
the spreadsheet. After, they will make a comprehension 
exercise (scanning). 
 
SS will review all the vocabulary from all the lessons 
studied before by playing Pictionary. 
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14th Section.  (2 hours) 
 
SS will present their final summative assessment task 
about their own inventions. 
 
SS will take the post reading comprehension test and 
post-vocabulary survey. 
 

 

 

 

 

 
 
 
 
 
 
 
 
 

 

T 
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Appendix 3 

 Innovation Schedule 

 

 

 

 

 

 

 

  

 

 

# sections Dates Description # hours

1 November 6 Proficiency English test/ 
Google Drive training

2

2 November 8
 Pre-test and survey / 
Parts of the speech 

training 
2

3 November 13 2A 2
4 November 15 2A 2
5 November 20 3A 2

November 22 Final exams
6 November 27 3A 2
7 November 29 3B 2
8 December 4 3B 2
9 December 6 3C 2

10 December 11 3C 2

11 December 13 3D 2

12 December 18 3D 2

13 December 20 Closing 2

14 December 27 Assessment task / Post-
test and survey 2

7 weeks 28

Innovation schedule
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Appendix 4 

Assessment Task Rubric 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Writing rubric 1 2 3 4

Number of new 
words

Students 
mention 1-2 
new words

Students 
mention 3-5 
new words

Students 
mention 6-9 
new words

Students 
mention 10 

or more 
new words

Usage

Students 
use 

correctly 1-
2 new 
words

Students 
use 

correctly 3-
5 new 
words

Students 
use 

correctly 6-
9 new 
words

Students 
use 

correctly 10 
or more 

new words

Length
Paragraphs 
are 50-74 

words 

Paragraphs 
are 75-99 

words 

Paragraphs 
are 100-

129 words 

Paragraphs 
are 130-

150 words 
or more
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Appendix 5 

Demographic Survey 

 
Demographic Information/Información Demográfica 
 
Name:  ______________________________ 
Nationality:  ______________________________ 
 
Checks school type/ Seleccione el tipo de institución: 
Public (   )      Private (   )  Bilingual (   )   IB (   )    Foundation (   )   Co-financed (   ) 
Pública (   )    Privada (  )  Bilingüe (  )     IB (   )   Fundación (    )   Cofinanciado (   ) 
 
School name/Nombre de la institución: ____________________________  
 
City/Ciudad: __________________________________ 
 
Course-parallel/level – Curso-paralelo/nivel: _____________ 
 
Religion: _____________________________ 
 
Gender/Género:  Male/Masculino(    )    Female/Femenino (    )    
 
Ethnicity/Étnia: _____________________________ 
 
Social-economic class/Clase socio-económica: 
(   ) low-income/bajos ingresos    (   ) middleclass/clase media      (   ) high-income/clase alta 
 
Age/Edad: 
(   ) 17 - 22     (   ) 23 - 26   (  ) 27 - 30   (   )  31 - 40   (  ) 41+ 
 
 
Language/Idioma: Spanish/Español (   )      English/Inglés (  )   Quichua (  ) 
 
Marital status/Estado Civil:   single/soltero(a) (  ) married/casado(a) (  )       
widowed/viudo(a) (   )               divorced/divorciado(a) (   )   separated/separado(a)  (   
)  other/otro ________________________________  
 
English level/Nivel de inglés:  Beginner/principiante (   )     Basic/básico (   )    

Intermediate/intermedio (    )  Advanced/avanzado (   ) 
 
English learning background/Describa su experiencia aprendiendo inglés (donde, por 
cuánto tiempo, dificultades): 
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___________________________________________________________________________
_______________________________________________________________________ 
 
Special needs/Necesidades especiales: 
____________________________________________________________ 
___________________________________________________________________________
_______________________________________________________________________ 
 
Other skills/otras destrezas: 
______________________________________________________________ 
_________________________________________________________________________ 
 
Access to technology/Tiene acceso a tecnología: Yes/Sí (   )      No (   )   
 
Access to technology from/Tiene acceso a tecnología desde:  
Home/casa (   )   School/institución educativa (   )      Municipality/Municipio (   )        
Other/otro: _______________________________________________________________ 
 
Knowledge about technology/ Conocimientos sobre tecnología:  
None/nada (    )                           Beginner/principiante (   )                  Basic/básico (   )     
Intermediate/intermedio (    )       Advanced/avanzado (   ) 
 
Professional/Employment Status-Estado profesional/empleo:   
Student/estudiante(  ) employed/empleado (   )  self-employed/independiente (    )  
Retired/jubilado(  )  Unemployed/desempleado (   ) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



CLASSIFYING PARTS OF THE SPEECH                                                                            45 
 

Appendix 6. 

Reading Comprehension Pre-test and Post-test 

Instructions: Read through the text below, answer the questions that follow. 

Japan's famous dog 
 
In front of the enormous Shibuya train station in Tokyo, there is a life-size bronze statue of a 
dog. Even though the statue is very small when compared to the huge neon signs flashing, it 
isn't difficult to find. This place is a meeting point; hundreds of people wait there for their 
friends to arrive- just look for the crowds. Hachiko, an Akita dog, was born in 1923 and 
brought to Tokyo in 1924. His owner, Professor Eisaburo Uyeno and he were inseparable 
friends right from the start. Each day Hachiko used to accompany his owner, a professor at the 
Imperial University, to Shibuya train station when he left for work. When he came back, the 
professor used to find the dog patiently waiting for him. Sadly, the professor died suddenly 
at work in 1925 before he could return home. Although Hachiko was still a young dog, the 
bond between him and his owner was very strong, and he continued to wait at the station every 
day. Sometimes, he stayed there for days, how amazing! though some believe that he kept 
returning because street vendors gave him food. He became a familiar sight to commuters 
over time. In 1934, a statue of him was put outside the station. In 1935, Hachiko died at the 
place he last saw his friend alive. 
 

Classify the 30 words in bold in the following list: 

Noun: 
………………………………………………………………………………………………….. 

Verb: 
………………………………………………………………………………………………….. 

Adjective: 
………………………………………………………………………………….……………… 

Adverb: 
……………………………………………………………………………….………………… 
 

Use the words in the box to complete the following sentences (two words aren´t going to 

be used): 

 

Commuters                  huge                             sadly                        inseparable                 vendors 

Suddenly                     patiently                        bond                      compared 
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1. My mom was …………… waiting for me after my exam. 

2. My sister's house is ………….. , it has a big yard with a pool.  

3. Metropolitan police are always disturbing the ……………. who are selling things on 

the street. 

4. The …………. between twin sisters and brothers is very strong. 

5. I was walking home when a snake appeared …………… on the floor. 

6. This exam …………….. to the last one, was very easy. 

7. ………….….. were protesting with a strike because of the transportation bad service.  

 

Answer the following questions. 

What is the main idea of the text? 

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

Who is Hachiko? 

………………………………………………………………………………………………... 

Who was Hachiko's owner? 

……………………………………………………………………………………………….. 

To what place Hachiko accompanied his owner? 

……………………………………………………………………………………………….. 

What Hachiko continued doing when his owner died? 

……………………………………………………………………………………………….. 

In what place Hachiko died? 

…………………………………………………………………………………………………

Choose the correct answer. 

Q1 - The statue of Hachiko is small. 

Right 

Wrong 

Doesn't say 

Q2 - The statue isn't difficult to find because there are so many people there. 

Right 
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Wrong 

Doesn't say 

Q3 - The professor worked in a school. 

Right 

Wrong 

Doesn't say 

Q4 - The professor died at work. 

Right 

Wrong 

Doesn't say 

 

Q5 - The dog waited every day at the station. 

Right 

Wrong 

Doesn't say 

Q6 - Nobody gave the dog any food. 

Right 

Wrong 

Doesn't say 

Q7 - The dog died before the statue was put outside the station. 

Right 

Wrong 

Doesn't say 

Adapted from https://www.usingenglish.com/comprehension/10.html  

https://www.usingenglish.com/comprehension/10.html
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Appendix 7 

Vocabulary quiz 1-2-3  

 

1. How many words did you learn in this section? (¿Cuantas palabras aprendió en esta sesión?) 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………. 

 

2. Explain the meaning of the words you wrote above. (Explique el significado de las palabras 
mencionadas en pregunta 3) 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

 

3. Use the words above in examples. (Use las mismas palabras en ejemplos) 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………. 

 

 

 

 

 

 


