Running head: AWARENESS OF HESITATION

Awareness of Hesitation Devices Helps University EFL Students Manage Discourse

Susana Beatriz Salmon Morales, ssalmon@casagrande.edu.ec

Guide: Kari Miller, kalymiller@yahoo.com

Presented as Partial Fulfillment for the Degree of Magíster en Pedagogía de los Idiomas
Nacionales y Extranjeros con Mención en la Enseñanza de Inglés. CES: RPC-SO-25-N˚.4162016. Cohort 2017 – 2019. Guayaquil, April, 2019.

AWARENESS OF HESITATION

2
Abstract

This study aims at raising EFL learner’s awareness to use hesitation devices to manage
discourse by providing them with a strategy for filling pauses and allowing them to gain time
to think during speaking production. The innovation was carried out during 26 class hours. A
total of 12 university students participated in the study. They had a CEFR B1 level but found
it hard to express themselves orally. The objective of the innovation was to improve the
learners’ discourse management. Five communication activities were presented and practiced
aiming at specific training on hesitation devices. Pre and post-test procedures demonstrated
the effect of specific strategy training on students’ discourse. Field notes and interviews
provided students’ perception of their speaking progress after instruction. The findings reveal
that the intervention was highly significant, Cohen’s d = 0,89. The findings of the present
study have implications for language teachers and curriculum designers. Teaching students to
develop an awareness of communication strategies would help them overcome language
difficulties, as well as maintain and develop the interaction. Likewise, incorporating
communication strategies into the EFL program would spell out that communicative
competence should not be separated from language usage.
Keywords: communication strategies, strategic competence, hesitation devices,
awareness raising, communicative competence
Resumen
El objetivo de este estudio es aumentar la conciencia de los aprendices de inglés como lengua
extranjera para utilizar muletillas como soporte del discurso, proporcionándoles una
estrategia para pausar y ganar tiempo para pensar durante la producción oral. La innovación
se realizó en 26 horas de clase. Doce estudiantes universitarios con un nivel MCER B1
participaron en el estudio. El propósito de la innovación fue mejorar el discurso. Cinco
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actividades de comunicación dirigidas a la capacitación específica en muletillas fueron
presentadas y practicadas. Las pruebas demostraron el efecto del uso de muletillas en cuanto
al discurso. Las notas de campo y las entrevistas proporcionaron la percepción de los
estudiantes sobre su progreso en la comunicación oral después de la instrucción. Los
hallazgos revelan que la intervención fue altamente significativa, Cohen d 0,89, lo cual
compromete a profesores de idiomas y diseñadores de currículos. Enseñar a los estudiantes a
crear conciencia de las estrategias de comunicación les ayudaría a superar las dificultades del
lenguaje, así como a mantener y desarrollar la interacción. Del mismo modo, la incorporación
de estrategias de comunicación en el programa de EFL explicaría que la competencia
comunicativa no debe separarse del uso del idioma.
Palabras clave: estrategias de comunicación, competencia estratégica, muletillas,
concienciación, competencia comunicativa.
Zusammenfassung
Im Rahmen dieser Forschungsarbeit werden Strategien für EFL-Studenten für die
Verwendung von Füllwörtern zur Verbesserung und Herstellung eines Sprachflusses
erarbeitet. Die Techniken und deren Wirksamkeit wurden innerhalb eines 26-Stunden
Trainings getestet. 12 Studenten mit GER-B1-Sprachniveau nahmen an der Studie teil. Ziel
der Innovation war es, das Diskursmanagement der Lernenden zu verbessern. Es wurden fünf
Kommunikationsaktivitäten vorgestellt und geübt, die auf gezielte Schulungen zu
Verzögerungsgeräten ausgerichtet waren. Vor und nach dem Testverfahren zeigten die
Auswirkungen des spezifischen Strategietrainings auf den Diskurs der Schüler. Feldnotizen
und Interviews gaben den Schülern die Wahrnehmung ihres Sprechfortschritts nach dem
Unterricht. Die Ergebnisse zeigen, dass die Intervention von großer Bedeutung war, Cohens d
= 0,89. Die Ergebnisse der vorliegenden Forschung haben Auswirkungen auf Sprachlehrer
und Lehrplaner. Wenn Sie den Schülern beibringen, ein Bewusstsein für
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Kommunikationsstrategien zu entwickeln, können Sie Sprachschwierigkeiten überwinden
sowie die Interaktion aufrechterhalten und entwickeln. Ebenso würde die Einbeziehung von
Kommunikationsstrategien in das EFL-Programm deutlich machen, dass kommunikative
Kompetenz nicht vom Sprachgebrauch getrennt werden sollte.
Schlüsselwörter: Kommunikationsstrategien, strategische Kompetenz, Zögern,
Bewusstseinsbildung, kommunikative Kompetenz
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Awareness of Hesitation Devices Helps University EFL Students Manage Discourse
An important reason why the world’s language learners study English is to speak the
language acceptably. However, EFL learners, when asked to speak in front of others, undergo
difficulties because of their limited amount of exposure (Bijani & Sedaghat, 2016).
Accordingly, Ellis (2005) stated that hindrance in oral production is to a high extent the most
widespread problem that almost every foreign language speaker encounters during the
process of language learning.
To speak a foreign language appropriately, a speaker needs linguistic competence, but
to know how to use it, he/she needs the ability to produce words or phrases according to the
situation/context. This is what is termed communicative competence (appropriate and
coherent use of language) and should not be separated from language usage (knowledge of
correct usage). Remache (2016) claimed that communicative competence is an extension of
linguistic competence. He insists that a learner should not only be taught language structures
but how to use them in different social situations.
In this regard, Dörnyei (2007) believes that communication strategies (CSs henceforth)
help foreign language learners to facilitate message delivery and meaning conveyed while
performing oral communication. "An absolute continuity of speech is impossible" (O'Connell
& Kowal, 2008, p. 30). In natural spoken discourse, people hesitate, make pauses and even
stutter since speaking involves multiple tasks, including conceptualization, articulation, and
monitoring (Levelt, 1989). Hesitation devices (HD) are, therefore, essential. Tang (2015)
added that they do not hinder the goal of message delivery, instead, they enable effective
communication by helping the speaker stay on task while he experiences a mental deviation
or difficulty.
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Dörnyei (1995) investigated the teaching of these strategies, namely, avoidance or
reduction; achievement or compensatory; and time-gaining strategies, which include the use
of HD in the category of lexicalized pauses—I mean, you know, actually, well... and nonlexicalized pauses—erm, uh, uhm…. This study focused on the use of HD to manage
discourse by giving students a strategy for filling pauses and allowing them to gain time to
think during speaking production. However, little was known about how this would impact
their communicative competence.
Education in Ecuador aims at building new models of society, based on the principles
of equality, fairness, multiculturalism, and multilingualism (Crespo, 2012). A profound
change is expected to strengthen intercultural bilingual education. It would guarantee an
educational service that is culturally and linguistically appropriate for all nationalities and all
indigenous people. Van Damme, Aguerrondo, Burgos, and Campos (2015) claim that
Ecuador’s envisioned education for the 21st century implies not only improvement but a
profound transformation process.
The new foreign language curriculum is based on internationally recognized teaching
levels and processes for language learning which closely follows the Common European
Framework of Reference for Languages: learning, teaching, assessment (CEFR). One of the
main objectives of the curriculum of English as a foreign language is to develop students'
understanding of the world, other cultures and their own, and their ability to communicate
their points of view through the foreign language (Ministerio de Educación, 2016). The
CEFR introduces a new vision of the learner at all levels, i.e., the learner is the one who
exerts agency in the learning process (learner-driven learning). The design of curricula is
based on real-world communicative needs which are accompanied by ‘Can-do’ descriptors
that highlight what learners can do in the target language (Council of Europe, 2018).
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This study was conducted on a university level, in a small, private university in
Guayaquil, Ecuador. English classes have students from different majors. Each course lasts
12 weeks. The participants in this study had a CEFR B1 level—independent users. They
could produce simple connected text on topics which are familiar, describe
experiences, and briefly explain their opinions. They had mastered the basic structures
of the language and were beginning to attempt to produce more complex language. However,
they suffered a sudden interruption or articulated isolated words when they tried to express
themselves orally. This caused their production to be weak and meaningless.
Considering that teachers do not usually teach CSs, nor are they included in the
curriculum (Vettorel, 2018), the researcher in this study was committed to implementing
effective student training on HD. It aimed at raising EFL learners’ awareness to manage
discourse by learning how to give themselves time to think and gain confidence to effectively
put language into communication.
Research indicates that the use of HD decreases along with the increase of learners’
proficiency; therefore, it was reasonable to expect these participants, who began to attempt to
produce more complex language, incorporate these devices into their speech to manage
discourse and create a sense of fluency. Fluency, according to Tavakoli, Campbell, and
McCormack (2016), is mainly associated with the ability to communicate one’s intended
meaning naturally, smoothly, and with no or little disruption.
The findings of this study would have a positive effect on students’ speaking skills.
Ecuadorian students of higher education are expected to achieve B1 level in terms of
knowledge and skills gained throughout the process, specifically Discourse management—
how well they manage what they are actually saying. It is hoped that the results would shed
light on the usage and adoption of these strategies into oral production.
Literature Review
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It has been widely acknowledged that a student’s communicative competence is made
up of four components: grammatical competence, discourse competence, sociocultural
competence, and strategic competence (Canale & Swain, 1980). Subsequently, Savignon
(2002) accentuates the interrelation of these components affirming that improving one area
will produce an equivalent increase in overall communicative competence. In this light, CSs,
which are a key component of strategic competence, ought to be taken into consideration in
English language teaching pedagogical practices. The Companion Volume of the CEFR
(Council of Europe, 2018) regards CSs as a kind of hinge between communicative language
competence and communicative language activities. By performing “Can-do” activities, the
learner develops competence and acquires strategies.
According to Chambers (1997), there is a direct connection between strategic
competence and fluency. Likewise, Tang (2015) claims that making learners deliberately
listen to natural communication in L2 will provide great opportunities for students to
scrutinize the HD used by English native speakers in natural speech contexts. She suggests
noting the spoken utterances word by word to gradually incorporate them in actual speech.
Above and beyond, speakers need to know what kind of spoken interaction they are taking
part in (e.g. asking for repetition or expressing thanks) to select the appropriate language and
formulate cohesive grammatical structures (Tomlinson, 2013).
In recent research, Seong (2014) refers to strategic competence (SC) as the skills a
learner needs to put language into use. These are the communication strategies the researcher
in this study will refer to as “hesitation devices”. The term SC has been used differently by
different scholars. Thus, Canale and Swain (1980) view it as the verbal and nonverbal ability
to use communication strategies to compensate for interruptions in communication due to the
insufficiencies of linguistic knowledge. Nakatani (2008) regards SC as the ability to use
metacognitive strategies consciously in order to solve language-related problems in
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communicative situations. Light and McNaughton (2014) report that individuals with
complex communication needs inevitably come across circumstances of weighty limitations
that negatively influence their communicative competence. In these cases, they must use
strategic competence or coping strategies to maximize communication in face-to-face
communication. In similar fashion, Ramírez and Artunduaga (2018) claim that using
language in meaningful situations allows students to understand and make sense of their
reality, construct new knowledge, and develop their communicative skills. Also worth
mentioning is that students become more effective, strategic language learners if they are
aware of useful strategies. They become competent users transferring such strategies to new
learning tasks (Zhang, Aryadoust, & Zhang, 2016). In this regard, Oxford (2013) asserts that
knowledgeable teachers help their students develop an awareness of learning strategies.
This is what we currently know about effective CS training. Recently, Rabab’ah (2016)
found that CSs in EFL interactions enabled participants to solve communication problems. In
a 14-week EFL course based on the Communicative Language Teaching (CLT) approach, 80
participants were assigned into two groups. The findings revealed that participants in the
experimental group outperformed the control group in their speaking test scores. The results
were attributed to the CSs training. In his study, Rabab’ah claimed that eliciting unknown
language items from the interlocutor, using time-gaining strategies, i.e., HD to continue their
conversation, and solving their communication problems were the main reasons that
accounted for raising the consciousness of communication strategies.
In addition, Bijani and Sedaghat’s (2016) study discloses that students with high
apprehension and anxiety levels employ more CSs than students with low apprehension and
anxiety level. Data of the study revealed that learners with a lower level of L2 competence
tend to adopt a higher number of CSs due to the relatively small number of linguistic
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resources available to them. More proficient learners, on the other hand, do not seem to make
much use of these strategies due to their broader L2 linguistic knowledge.
In a recent study, Abbas, Tariq, and Tahir (2018) claim that hesitations are phenomena
that can help both the speaker and the hearer, due to the functions they have in a dialogue.
Furthermore, the interpretation of pauses and hesitations depends on the context in which
they occur, ranging from adding emphasis to processing. According to Gürbüz (2017),
the mere existence of HD such as I mean, you know, actually, well, erm... may make L2
speech more fluent. Surprisingly, he adds, no occurrence of them at all may be perceived as
unnatural as any utterance of real language use is rich in these discourse hesitations—nonlexical chunks that fill in the pauses.
Although Kellerman (1991) questions the validity and usefulness of the instruction of
CSs, others recommend the training of CSs so that the learners find ways for using such
strategies in their communication (Ahmed & Pawar, 2018; Dörnyei & Thurrell, 1991; Gan,
Rafik-Galea, & Chan, 2017; Rabab’ah, 2016). In a similar vein, Canale and Swain (1980),
Dörnyei (1995) and Nakatani (2008) highlight the significance of using HD as a conscious
means to sustain communication regardless of the difficulties. However, there are
controversies in this field. Kellerman declares that EFL learners mechanically transfer their
L1 strategic competence. He emphasizes the importance of teaching the language itself and
letting the strategies take charge of themselves. On the contrary, Rabab’ah (2016) suggests
that instruction is positive for EFL learners, as it raises their awareness to use HD and
eventually improves their performance.
Along with that, Gonzalez et al. (2015) using educational resources for teaching
listening and speaking skills in the Amazon region of Ecuador, claim that teaching speaking
demands the use of different methods and strategies that help learners improve their
communication skills. Although their study emphasizes the implementation of transactional
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activities and interactions like small group discussions, it does not underline the importance
of the instruction of HD in spontaneous spoken discourse. As this has not been done yet, this
research tried to bridge that gap.
Regarding fluency, Yang (2014) claims that the goal of learning English is to speak the
language naturally. He asserts that the learners’ ability to speak the language fluently can
help them to produce continuous utterances and maintain communicative efficiency. Fluency
is a complex phenomenon to measure as it is not a natural attribute for EFL learners, nor is
something speakers can perform exactly alike (Tavakoli et al., 2016). Chambers (1997)
follows a similar line of reasoning. She asserts that practice will help production but how this
happens is not very clear as fluency cannot be taught. In this regard, she defines fluency, in
the broad sense, as the effectiveness of language use within the limitations of linguistic
knowledge. On the contrary, fluency in a narrow sense refers to the speaker’s ability to direct
the listener’s attention towards his/her message (Lennon, 1990). For English language
learners, maintaining fluency is a challenge, since as speakers they cannot plan the exact
words they want to say; hence, this study intended to raise their awareness to use a strategy,
particularly HD, to manage discourse as speaking happens in real time (Fauzan, 2016).
In regards to students’ attitude and perception, a positive or negative tendency of an
individual against a situation influences his/her attitude (Özbaş, 2016). The way students
perceive their learning will define their attitude, therefore, we should reduce anxiety and
stimulate learners’ self-assurance during practice and performance. Taking this into account,
the researcher intended to provide a comfortable environment that contributed to learners’
awareness and acceptance of the learning situation as the strategy training should affect their
attitude as well.
Since specific training on CSs has not been covered by EFL teaching programs in
Ecuador, the researcher considered imperative to teach these strategies to raise EFL learners’
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awareness and eventually improve their performance. This study addressed the following
research questions:
1. To what extent does oral communication strategy instruction, particularly the use of
hesitation devices, improve oral communication?
2. How do students perceive their speaking progress after specific training in oral
communication strategies?
Innovation
The innovation provided the learners with a strategy, specifically HD, that helped
them to manage discourse while conversing, stay on task while interacting with others, give
themselves time to participate in conversations and not abandon their message. The objective
of the innovation was to improve the learners’ discourse management and, in the long run,
move in the direction of independent production of sustained interactions. The strategy
training procedure included communicative tasks that reflected CLT aspects (e.g. using
language to create interaction with others, negotiating meaning or clarification). The
innovation took three consecutive weeks—26 hours of class.
Five communication activities were presented and practiced aiming at specific training
on HD. The practice was done in pairs as conversations. During the conversations, actual
information was exchanged, and the language used was not totally predictable. The ultimate
goal of these activities was to raise the participants’ awareness of the benefits of using HD to
manage discourse. Activities 1 and 2 introduced HD as a strategy to improve discourse.
Activities 3, 4 and 5 provided specific training on HD. The participants described and
identified how HD could give meaning to the interaction. See a detailed procedure in
Appendix 1.
The researcher had the opportunity to co-teach, as she was not the main teacher. This
allowed her to have regular feedback from the teacher, which helped both the implementation
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of the study and the enrichment of the English course as the innovation was integrated into
the content of the regular program. The researcher recycled the words from the unit in a
subtle way. Knowing what vocabulary would be used gave the learners a sense of security
and made the learning experience more tangible and achievable.
The researcher made use of the three stages of learning recommended by Wiggins and
McTighe (2005). Daily activities were planned for students to engage and experience
acquisition, meaning making, and transfer. First, the researcher introduced HD in written
form, then, the learners listened to them in different conversations and interviews (videos).
This helped with acquisition and retention. The second stage focused on their ability to
understand the purpose of these small words as they drew appropriate inferences, i.e., they
understood and identified the intention of the speakers (actors) when using HD. After making
their own meaning, the learners began to find patterns in the speakers’ conversations and
generalize the situations where hesitators were used. Lots of training and practice while
making sense of the use of HD helped them transfer. All the activities were adapted to their
needs. They included a brief explanation, modeling, and performance. The learners worked in
pairs. The researcher provided guidance and information about their performance—what they
did or said, and why they did it. This was usually done individually and in pairs after
practicing the conversations and making the videos for self-assessment. The goal was to
make them recast what they had learned and use HD when they lacked the language during
the interaction. See instructional design in appendix 2.
During the intervention, the participants were asked to keep a journal where they wrote
down the details of what happened during the activities, their understandings, and difficulties.
In this way, they made sense of things that happened and reflected on their speaking progress
and experience. The activity was done daily at the end of each class. This way, their
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perspectives were still fresh in their minds, which helped them to make self-reflections and
gauge their progress.
Methodology
This study addressed the following research questions:
1. To what extent does oral communication strategy instruction, particularly the use of
hesitation devices, improve oral communication?
2. How do students perceive their speaking progress after specific training in oral
communication strategies?
Before the innovation took place, both the coordinator of the English Department of the
university and the participants read and signed a consent letter (see Appendices 3, 4).
Participants were informed about the purpose and process of the study, confidentiality, trust,
accountability, mutual respect, and fairness of the investigation. Demographic information to
better understand the characteristics of the sample was collected in a survey (see Appendix
5).
The participants in the study comprised fourteen male and female university students
between 18 and 22 years of age—two students were excluded from the study as they were
absent during instruction. They came from different socioeconomic levels. They had been at
the university for two years. They had completed basic intermediate levels 1 to 5 out of the
six courses of the English program. They had previously taken the Cambridge English Test.
The results showed their CEFR level was B1. In terms of their studies, all of them were
officially enrolled in an undergraduate program and needed to improve their speaking
abilities to continue with the curriculum.
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The researcher conducted the study in the room where the participants currently take
the English course. The innovation was applied in the second half of the course and the
length of the implementation was three weeks which included 26 class hours.
The methodology in this research study was action research. The researcher purposely
visited this class and observed the difficulties the learners presented to maintain oral
performance. She attempted to implement specific instruction. Data collection and analysis
was quantitative and qualitative. The outcome variables measured in each participant were
his/her discourse management and interactive communication, and perception of his/her
speaking progress (dependent variables), which might be influenced by manipulation of
hesitation devices (independent variable).
In order to determine progress speaking, a pretest and post-test were used. Pairs of
students were videotaped by the researcher. A rubric was used to assess the results (see
Appendix 6). The rubric used adapted Cambridge criteria for the following indicators:
discourse management which includes extended stretches of language (the amount of
language produced by a candidate which should be appropriate to the task), relevance (a
contribution that is related to the task and not about something completely different),
coherence and cohesion (clear and logical stretch of speech which is unified, structurally
organized and can be easily followed by a listener; includes the use of hesitation devices as a
tactic when communication breaks down), and interactive communication, which refers to
initiating (starting a new turn); responding (replying or reacting to what the other candidate or
the interlocutor has said); exchanging information (a brief interaction which typically
involves two turns in the form of an initiation and a response); developing interaction
(actively developing the conversation); prompting and support (helping the candidate;
University of Cambridge, 2016).
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To meet B1 level criteria, regarding speaking, students needed to demonstrate that they
could apply discourse management and interactive communication scales appropriately. The
maximum grade for each indicator was 5. The researcher expected an improvement of the
students’ performance level in the post-test. Both the researcher and the teacher used the
rubric. This allowed them to get quantitative data to be compared and discussed after the
activities were performed. The student-student conversations were videotaped. The audio
corroborated the conversation. The rubric allowed the researcher to compare and contrast the
pre and posttests. Qualitative data supported quantitative results. Descriptions of field
observations were written reflectively after class. They helped the researcher monitor
students’ attitude, response and understanding. Data collected from both tests answered the
first research question, specifically, to what extent does oral communication strategy
instruction, particularly the use of hesitation devices, improve oral communication?
The learners also reflected on their understanding and difficulties. Moreover, keeping a
journal helped the learners be aware of their speaking progress. This allowed them to selfreflect during the interviews. Journal writing, according to Duchesne and McMaugh (2016),
encourages students to reflect on their learning and verify their understanding without
worrying about assessment.
The data collection instrument to measure the students’ perception of their speaking
progress was the semi-structured interview which was applied at the end of the intervention.
The purpose of the interview was to find out how students perceived their speaking progress
after specific training in oral communication strategies. Following Burns’ procedure, the
questions were carefully designed to elicit the interviewee’s ideas and opinions on the topic
of interest, allowing for some flexibility (2010). The questions were semi-structured and
focused on the learners’ beliefs and perspectives. The researcher’s aim was to transcribe the
recordings of the interviews to be studied in detail, linked with the field notes. The interview
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was in English. The purpose of the interview was to ask what they thought contributed to
their discourse management, provide opportunities to explain their experience, tell a story.

Students with diverse levels of progress were selected in order to know a variety of
perspectives. Once the grades of the post-test were obtained, they were put in order from
highest to lowest. The next to the highest and the next to the lowest grades were discarded as
outliers. The researcher selected the participants from the remaining group of students by
dividing the sum of the highest and lowest scores by two. The action was repeated to get six
students. Given the importance of ethics, the researcher maintained the confidentiality and
anonymity of the participants’ responses. The researcher got an audio recording of the
interview to be able to recall what the participants said. See interview transcripts in Appendix
7. The data collected answered the second research question, specifically, how do students
perceive their speaking progress after specific training in oral communication strategies?

The questions made the participants reflect on their learning, understanding, meaning,
and transfer of the strategy learned. The questions were as follows:

1.

Which activities enhanced your speaking performance? Understanding of task

2.

How is the use of hesitation devices like something you have already learned?
Connecting to context and prior knowledge

3.

Why is it important to know about the use of hesitation devices? What will they
help you do? Transfer

4.

How do you perceive your speaking progress after this training? Perception
Discussion

The gathering of data was sequential explanatory (Hernandez, Fernández, & Baptista,
2014), that is, the researcher opened the investigation with quantitative data collection. This
means that the quantitative results could be influenced by or be the foundation for the
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qualitative data collection and analysis. The researcher calculated descriptive statistics using
the Statistical Package for the Social Sciences (SPSS). The researcher first used the
quantitative results to establish the relationship between variables and then the qualitative
section to get an understanding of how and why that relationship occurred.
To analyze quantitative data, the researcher conducted a paired sample t-test to pair the
two variables: scores of the pre and posttest. Subsequently, a qualitative analysis of the
interviews allowed the researcher to compare the interviewees’ perception of their progress.
Quantitative Results
The rubric allowed the researcher to measure participants’ discourse management and
interactive communication (see transcripts in Appendices 8, 9). All the raw data were
reported in the form of a table. The mean of the pre-test was 4,50 (SD 1,624). The mean of
the post-test was 5,92 (SD 1,564). A lower standard deviation in the posttest indicated that
more students were close to the mean, which resembled homogeneity. The overall
improvement after instruction was 31,55%. A paired sample t-test was conducted to pair the
two variables. Figure 1 shows that participants’ speaking improved after instruction.
Figure 1. Speaking overall improvement.
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To estimate the effect size (ES) or the effectiveness of the intervention, the researcher
calculated Cohen’s d (Mean of pretest – Mean of posttest / pooled SD). The Paired Sample
Statistics provided the following results: Mean Pretest (4,50) – Mean Posttest (5,92) / pooled
SD (1,594282) = ES (0,890683). Cohen (1988) suggests that a large effect size is any value
about 0,50. Thus, in our instance, Cohen’s d = 0,89 is large; therefore, the independent
variable “hesitation devices” had a strong effect on the dependent variables. The result
suggests that the intervention was highly significant.
The researcher compared the means of the subcategories for the class by analyzing
videos of pairs. The means of the pre-test in discourse management was 2,41 and the means
of the post-test 2,91. It indicated an improvement of 20,75%. The means of the pre-test in
Interactive communication was 2,08 and the means of the post-test 3,08. It indicated an
improvement of 48,1%. Considering that the maximum grade for each subcategory was 5,
discourse management increased 10% and interactive communication 14,2%. The percentage
increase revealed that the class improved after instruction. Figure 2 shows the results of the
two subcategories in the pre and posttest.
Figure 2. Subcategory improvement.
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Field Notes
The learners started to raise their awareness to use HD as a strategy when they
understood the purpose of these small words. Despite some hesitation during discourse, they
started to use HD as a way to gain time when their mind was blank. They were given
opportunities to apply what they have listened to and observed in the videos to effectively
boost HD while conveying information.
Unlike the first activities, activity 5 was carried out with great enthusiasm and
commitment. Their level of engagement and compliance was noticeable. Their contributions
were mostly relevant and the stretches of language produced were relatively longer. A few
repetitions were observed, though. The idea of using the telephone to make an appointment
provided the right setting to manage what they were actually saying. The students improvised
the conversation spontaneously. By incorporating HD, they began to make their oral
production more coherent for their interlocutors. These research findings concur with
Ramírez and Artunduaga (2018) that using language in meaningful situations allows students
to understand and make sense of their reality. It also releases the construction of new
knowledge and develops their communicative skills. Likewise, these results lend support to
Tomlinson (2013) who suggests that speakers need to know what kind of spoken interaction
they are taking part in to select the appropriate language and formulate cohesive grammatical
structures.
After specific training on communication strategies, the students were encouraged to
keep practicing the strategy learned to give themselves time to participate in conversations
and not abandon their message. Students’ knowledge and understanding of HD motivated
them to practice on their own. They showed compliance and took on their role responsibly. It
was observed that they used a range of cohesive devices, especially HD, to connect their
ideas, maintain and develop the interaction, and avoid repetition. These findings are in line
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with those of Gürbüz (2017) that the mere existence of HD such as I mean, you know,
actually, well, erm... may make L2 speech more fluent.
Qualitative Results
Interview results
The participants who took part in the interview manifested positive perceptions towards
the use of HD. They recognized that the new learning strategy, specifically the use of HD,
had contributed to the improvement of their oral production. See interviewees’ responses in
Appendix 10.
“Well uhm…I remember it was on the third class that we were in pairs talking
about uh…erm…an appointment. We were getting ready to talk about the
appointment and I was working with (name of classmate) and I spoke more than I
usually did…”
Thus, 50% said that activity 5—making an appointment, allowed them to put into
practice what they had observed and listened to in the videos. They felt at ease. They were
engaged in the activity and willing to incorporate HD to solve their communication problems.
They managed to keep the interaction. They enhanced their performance. The other 50%
agreed that activities, like mimicking the movie scenes or watching the videos, helped them
to raise their awareness and understanding of HD.
Data showed that participants very much related HD with connectors. Eighty-three
percent were able to make connections to prior knowledge. Their schema allowed them to
make sense out of what they observed and listened to in the videos. The conversations
showed that students established a connection to context and prior knowledge. In that way,
their participation in speaking activities increased.
“So, this Saturday my brother (pointing out interlocutor) and I are planning a
barbecue in our house for my mother’s birthday- so obviously my grandparents will
be there because they always bring great wine…”
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Participants clearly stated that learning and understanding about the use of HD
motivated them to practice on their own, without the teacher’s support. They made a decision
to apply the new skills and appropriately respond to an idea or point of view.
“…when your mind goes blank you will like keep speaking but with these
sounds or words you don’t have to be in silence…”
Thus, 83% felt confident to use HD appropriately to keep the flow of speech.
Regardless of their linguistic knowledge, they started to apply what they had learned. This led
to a greater likelihood of retention and future connection. Notably, they were willing to
incorporate HD in speech to develop interaction. However, 17% of them acknowledged the
use of HD but admitted that a superficial grasp was not enough to retain or transfer.
Regarding students’ perception, 100% of the participants responded to instruction.
They showed a positive attitude towards strategy training. Their enthusiasm and
cooperativeness were evident.
“I feel that my speaking has improved more. I really feel more confident when
I’m talking and…because I’m a little shy…a lot! (smiles). And I think that these words
help me like…when I don’t know how or what to answer I can use it like to take my
time and think better what I want to say…”
This agrees with Özbaş (2016) that positive or negative tendency of an individual
against a situation influences his/her attitude. The participants were empathetic and open to
learning. They were allowed to pair up as they wanted. The activities practiced in class
allowed them to put language into use. They could perceive their daily progress. This made
them raise awareness to use HD to manage discourse.
Analysis
Learning the nature and communicative use of HD aroused the learners’ curiosity and
interest. Watching the videos and listening to people using HD in real life situations helped
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them become aware of the strategies they started to use. The consciousness-raising helped
them to think of their own learning process.
Taking risks while using HD helped them improve their discourse. For instance,
participant 01, who initially showed no attempt to maintain a conversation, improved
considerably in the post-test. He kept the interaction going with little prompting and support.
He started the conversation and showed interest in his partner’s responses. He produced
extended stretches of language and used HD instead of repetition. Notably, he was able to
give a lengthy response compared to the pretest. The specific training helped the learner to
raise awareness to use HD to manage discourse. He got a total average of 4 in the pretest and
8 in the posttest. These research findings support Ahmed and Pawar’s (2018), Dörnyei and
Thurrell’s (1991), Gan, Rafik-Galea, and Chan’s (2017) who recommend the teaching and
training of CSs so that the learners find ways for using such strategies in their
communication.
Analyzing students’ discourse, it was found that some participants, despite limitations,
produced responses which were extended beyond short sentences. Little hesitation was
observed and all contributions were mostly relevant. Conversely, other learners made use of
HD when they experienced difficulties. Repetitions were observed and most of the responses
were characterized by short phrases. These findings concur with Bijani and Sedaghat’s
(2016) study whose data revealed that more proficient learners do not seem to make much
use of HD due to their broader L2 linguistic knowledge. Learners with a lower level of L2
competence, on the contrary, tend to adopt a higher number of HD due to the relatively small
number of linguistic resources available to them.
In general, the participants showed a positive attitude towards strategy training. One
important factor is the one related to self-reflection. It is of paramount importance to allow
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time for reflection after practice. In this way, the students learn to analyze what they have
done well and what needs improvement.
Conclusions
What prompted this study was that private university EFL learners who are about to
finish basic intermediate levels find it hard to express the ideas they have in mind.
Consequently, they articulate isolated words and disconnected sentences. In addition, they do
not give themselves time to think while conversing and frequently lean towards message
abandonment. Literature reviews have indicated that it is possible to develop effective
strategy training activities to help learners overcome their speaking problems.
The use of hesitation devices was implemented in this study to manage discourse and
maximize communication in face-to-face communication regardless of the difficulties. The
findings revealed that oral communication strategy instruction, particularly the use of HD,
improved discourse management. The results were consistent with studies of Rabab’ah
(2016) who claimed that using time-gaining strategies, i.e. hesitation devices helped the
learners to continue their conversation.
The learners were able to maintain longer communication flow and develop the
interaction. They used a range of cohesive devices, especially HD, to connect their ideas and
avoid repetition. They were more aware of using HD strategies to overcome their problems.
These findings are in line with those of Gürbüz (2017) that the mere existence of HD may
make L2 speech more fluent.
Dörnyei (2007) reasoned that CSs help foreign language learners to facilitate message
delivery and meaning conveyed while performing oral communication. Subsequently, this
study underlined the importance of awareness raising to use HD as a strategy to manage
discourse. Identifying how HD could give meaning to the interaction was of paramount
importance in raising their awareness of using CSs to overcome their problems. They were
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confident that applying the new strategy, their discourse was going to improve. This led to
greater self-confidence and social skills. Finally, and most importantly, mimicking the
selected movie scenes, after a thorough understanding of the actor’s intention when using
HD, was the hallmark for raising the consciousness of communication strategies.
Limitations
This study is limited in three different perspectives: the number of participants, time,
and students’ absence. First, the number of participants was limited. However, working with
a small number of students was advantageous for individual assistance and management. The
second limitation is rooted in the short time allotted for this study, which may not be enough
to indicate relevant results. Though the findings evince that participants did better after
instruction on hesitation devices than they did prior to having specific training, making them
exploit more complex language is worth exploring further. That is, using sufficient
vocabulary and complex sentence forms to express viewpoints on most general topics. Third,
the nonattendance was detrimental in the process. Students who did not show up the first days
of instruction could not actively take part in the study. Their interest and contribution were
applauded though.
Recommendations
Further research should be done over a complete course or academic year to investigate
the effect of specific communication strategy training on EFL learners’ strategic competence,
particularly how this will impact their communicative competence.
It is not enough to demonstrate that participants have learned during specific instruction
or as a result of some kind of learning program or treatment. It is strongly recommended to
have a control group or a comparison group to show that the control group is not changing
over time or that the training group is changing even more than the control group. Only then,
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researchers can have a firm basis of concluding that what they have implemented is actually
having a reliable effect.
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Appendix 1

First stage. Diagnostic Phase
The innovation took place during the unit Developing speaking skills. To facilitate
interaction, the researcher used a topic the learners had previously worked on Relationships
and family get-togethers. In pairs, they planned a family event. Students talked about who
they would like to attend the event and what they would like to do there.
The purpose of this activity was to observe students’ abilities to interact with peers
about familiar topics, what problems they faced during communication and the ways they
solved these problems. Cambridge evaluation criteria was adapted in the construction of the
rubric to assess students’ performance. The researcher applied two descriptors: discourse
management and interactive communication. The communicative activity was designed for
all the participants before the implementation of the innovation took place.
To revisit the situation objectively, the activity was videotaped. Data collected served
as a pretest.
Second stage. Using communication activities with special focus on HD
Activity 1
Students were introduced to hesitation devices as a strategy they could use to improve
discourse. They learned that they were categorized as lexicalized pauses: I mean, you know,
actually, well… and non-lexicalized pauses: erm, uh, uhm… They watched and listened to
real life examples of HD, for instance, interviews. They commented on their impressions.
The purpose of this activity was to raise learners’ awareness and gain knowledge on
the use of HD by focusing explicitly on their use.
Activity 2
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Students watched movie scenes in YouTube. They tried to describe and guess the
actor’s intention when using HD. Afterwards, they mimicked movie scenes to practice
timing, stress and intonation. The intention was to raise awareness and gain understanding by
examining the use of HD in speaking. The participants described and identified how HD
could give meaning to the interaction. The participants shared their experiences on the
rehearsal and said how the use of HD influenced their discourse. The researcher monitored
the activity and took notes on the use of HD while reproducing the scene.
Activity 3
Modeling a conversation: Students listened to a conversation between the researcher
and the teacher (see unit plan in appendix 2).
After watching the conversation between the researcher and the teacher, students were
encouraged to look for a partner and prepare a similar conversation where they had to solve a
problem or situation. Students had to videotape their conversation and upload it to YouTube.
The purpose of the activity was to provide an opportunity to apply what they had listened to
and observed in class and in the videos, and effectively boost HD while conveying
information. The learners observed their videos and reflected on their progress.
Activity 4
Students brainstormed things they complain about on a daily basis: their school, their
neighborhood, the weather, etc. As they provided the reasons why, they were encouraged to
speak without stopping or repeating themselves. If they needed to gain time, they were
encouraged to use hesitation devices.
The purpose of this activity was to make use of HD as a strategy to put language into
use and gain time when there were interruptions or their mind was blank. The researcher
monitored and observed how HD were used and how discourse started to change.
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Activity 5
In pairs, they made an appointment on the telephone or in person, for example, setting
up a medical appointment. In pairs, student A was the receptionist and student B was the
patient. They made or canceled an appointment. During the conversation, if they changed the
date or were asked for information, they were encouraged to use hesitation devices to think of
a possible arrangement.
The purpose of the activity was to observe students’ progress, their level of
engagement and compliance, i.e. willingness to incorporate HD in their oral performances to
develop interaction. The participants were videotaped while carrying out their conversations.
After completing the task, the participants listened to their performance to notice and selfmonitor their learning. They reflected on the use of HD and commented on their progress.
The researcher continued visiting the class as an outside observer to keep monitoring
the students’ progress and taking notes on the use of HD to maintain discourse.
Third stage. Posttest
The posttest consisted of a similar communication task during which the participants
explained what made them choose their major. In pairs, they described what motivated them
to register in one major or the other. Students were expected to make simple comparisons and
justify their preferences.
The posttest took place at the end of the intervention. The participants were
videotaped by the researcher. The video was used to prove the collected data.
The purpose of the posttest was to measure the extent to which communication
strategy instruction, particularly the use of HD, improved discourse. The researcher used a
rubric to measure language production and contribution (discourse management), interactive
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communication, and the tactics used (particularly HD) when experiencing communication
breakdowns. Cambridge evaluation criteria helped collect data. The communicative activity
was designed for all the participants.
Fourth stage. Interviews
After the intervention, the researcher selected the participants who would be
interviewed. Once the grades of the posttest were obtained, they were put in order from
highest to lowest. The next to the highest and the next to the lowest grades were discarded as
outliers. The researcher selected the participants from the remaining group of students by
dividing the sum of the highest and lowest scores by two. The action was repeated until she
got six students.
The purpose of the interview was to explore the participants’ thinking, perceptions,
attitudes, assumptions and perspectives towards the strategy training and their progress, i.e.
how they perceived their speaking progress after specific training in oral communication
strategies. The researcher scheduled the time and place for the interview. The questions were
open to get students to talk and give them a chance to have the final word.
The interview was semi-structured. The researcher structured questions but was free
to clarify, add, exemplify, etc.
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Appendix 2

Design from Your Goals1
Instructional design of units for transfer of learning to real life contexts
Institution:

Universidad Casa Grande

Year of study:

Second year

Student description:

The participants in the study comprise fourteen male and
female University students between 18 and 22 years of age
whose CEFR level is B1, which corresponds to Basic
Intermediate level 6 at the university where the study is
conducted. In terms of their studies, all of them are
officially enrolled in an undergraduate program and need to
improve their speaking abilities to continue with the
curriculum.

(include English Level)

Professor:
Unit title:
Weeks:
Hours:

Mr. Cesar Vergara
Developing Speaking Skills
3
26 hours (week 1: 10 hrs., week 2: 10 hrs., week 3: 6 hrs.)

I. Transfer Goal (Stage 1)
Standards the unit will work with:
· Speaking Production B1 Level students sustain a straightforward description of a subject or
a variety of matters within the personal, educational, public, and vocational domains rather
fluently, presenting it as a linear sequence of points.
· Speaking Interaction B1 Level students exchange, check, and confirm information to deal
with less routine situations and explain why a problem has occurred. Enter unprepared into
conversations on topics that are familiar, of interest, or pertinent to everyday life within the
personal, educational, public, and vocational domain.
Goal:
I want my students to learn hesitation devices commonly used in speech such as I mean, you
know, actually, well, erm uh, uhm... so that, in the long run and on their own, they can apply
them to improve fluency and stay on task.
Breakdown of transfer goal

1

This unit design process was adapted from the Guillot Design Process worksheet (2017) Design from
Your Goals based on Wiggins-McTighe Backward Design.
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A. If we see and hear them
do this, they CAN transfer
this learning.

B. If we see and hear them C. What I will commit to
do this, then they CANNOT doing differently in my
(yet) transfer:
classroom to ensure my
results look like Column A.

Apply hesitation devices
appropriately to keep the
flow of speech

Can’t express ideas
fluently/limitations in the
target language affect
communication

Use hesitation devices to
compensate for language
disruption

Willing to incorporate
hesitation devices in their
oral performances to
develop interaction

Does not show ability of
using hesitation devices to
compensate for
interruptions

Finds it difficult to interact
with other classmates/Does
not ask for clarification nor
negotiate meaning

Have students listen to
different videos and online
interviews to identify the
hesitation devices and study
their usage in real life
communication
Videotape their
conversations in the pre and
posttest to observe their
abilities and progress

Encourage negotiating
meaning when
understanding is
incomplete/unclear

II. Summative Performance Assessment Task (Stage 2)
Goal

Apply hesitation devices to improve fluency.
Effectively boost hesitation devices while conveying information.

Role

Speaker, interlocutor

Audience

Teacher, researcher and peers

Situation

English teachers complain that students at basic intermediate levels have
problems while communicating in the target language. Although their
overall grades allow their promotion to the next level, their speaking
ability does not fully meet the expected criteria. Therefore, your teacher
has assigned you to record a conversation you have with your partner.
After watching the conversation between the researcher and the teacher
on day 4, students are encouraged to look for a partner and prepare a
similar conversation where they have to solve a problem or situation.
Students will attempt to apply what they have listened to and observed in
class and in the videos. Students decide which hesitation words they will
use during the conversation.

Performance

Using a voice recorder, the learners will videotape their conversation.
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The conversation should meet the following criteria: discourse
management, interactive communication, monitoring and repair (see
rubrics).
The teacher will be tolerant of learners’ errors as they indicate that the
learner is building linguistic knowledge to express intended meaning. As
long as the participants achieve communication that is meaningful to the
learners, the objective is accomplished.
The learners will select hesitation devices I mean, you know, actually,
well, erm... They will demonstrate a working knowledge of hesitation
devices and their use in oral communication to improve fluency.
The time between the original learning and the transfer is relatively
short. Success depends upon using HD to effectively gain time when
there are communication breakdowns.

III. Knowledge and skills the students need to succeed in the assessment. (Stage 1)

●
●

●
●
●
●

What students will need to know

The skills students will need to be able to
do

Hesitation devices are essential to sustain
communication in the face of difficulties.

Listening skills

Attentively listen to videos and interviews
Hesitation devices are sounds or words that where native speakers use hesitation
are spoken to fill out gaps in utterances:
devices. Students will listen without any
other task that diverts their attention from
Hesitation sounds like erm, uhm, ah help
the listening itself. The more they listen to
you keep the conversation alive.
sounds, the softer their inner voice. In other
Other phrases like Well, uhm… are used at words, with ongoing practice, the learners
the beginning of an utterance and give you will reinforce the way they choose to listen,
extra time to think of the correct word or
negotiate future events and predict what is
answer.
likely to happen. Tomlinson (2013)
And uhm… also give you time to think and suggests that students should be given time
is used to add extra information
to listen attentively and think (inner voice)
You know… to signal the listener is aware
to allow them to create a mental
of what you are saying.
representation of what they listen.
You see… to provide information the
interlocutor might not know.
Speaking skills
Actually… to point out something you
think is true, when others might not agree. Students will sustain short conversations in
pairs as naturally as they can.
Students will make use of hesitation
devices to control their oral performance.
Students will comment on their impressions
of the use of HD, share their experiences on
the rehearsal, reflect on the use of HD and
comment on their progress.
IV. Essential Questions (Stage 1)

AWARENESS OF HESITATION

40

Essential questions support the transfer goal, signal inquiry, guide instruction, and can be
asked over and over throughout the unit without reaching a final answer.
1.What do learners need to do to maintain
their oral performance in case of language
disruption?
2. How can learners apply hesitation
devices effectively?
3. How can learners see and monitor their
own progress by learning communication
strategies?
V. Learning Activities (Stage 3)
Transfer goal: Apply hesitation devices commonly used in speech such as I mean, you know,
actually, well, erm, uh, uhm... to keep a natural flow of speech on your own, in daily
communication, under real conditions.
Abbreviated Performance Task:
The participants will sustain three conversations, one at the beginning, another one in the
middle, and another one at the end of the intervention. Students show their comprehension by
incorporating the correct hesitators when needed.
Learning Activities

Your
Intention:
hook,
formative
assessment,
initiating,
developing,
review,
closure, other

Week 1 – (10 hrs.)
Day 1 (2 hrs.) No intervention.
Diagnostic phase.
Students fulfill and sign the consent to participate in
research study. 10 minutes
Teacher introduces purpose of the unit: students are
informed of the plan and their participation in the
study.
Whole class activity
Students share an experience:
A volunteer comes to the front to talk about an
experience. The student has to talk for 30 seconds
without stopping. The challenge is to speak about
the topic in a straightforward way but without
making any pause. The teacher encourages the use

Ethical
considerations
for research

Initiating

A

M

T
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of synonyms/examples if they do not know how to
say the word in English.
A time-keeper will help to control the time. Then,
others are challenged. This time for a longer period.
Pair activity
For this activity, the researcher helps students to
recall vocabulary from the lesson: Relationships and
family get-togethers.
In pairs, they will plan a family event. Students will
talk about who they would like to attend the event
and what they would like to do there.
The activity is videotaped by the researcher. It is the
pretest.
Day 2 - (2 hrs.)
Hesitation devices are introduced in written form.
The researcher makes a list of lexicalized and
nonlexicalized hesitators.
Students will watch a video where they will listen to
hesitation devices for the first time.

Pretest

Hook

The video is played:
https://www.youtube.com/watch?v=SPNw6ATvexA
Robby’s accent adventure 4.21 minutes
Robby, the presenter, exaggerates the pronunciation
and gives examples of when to use HD. Students
comment on the use of the new words: I mean, you
know, actually, well, erm, uh, uhm… They say if
they have heard them in conversations or if they
have used them in any circumstance. They imitate
the speaker, they exaggerate the sound.

HD Training

Second video: Students watch and listen to a reallife interview: 2013 Olympia 2nd place winner Kai
Greene

Hook

The video is played:
https://www.youtube.com/watch?v=v1fy7dWUpfs
Interview 4.59 minutes
Students react to the live interview and notice the
most common hesitators used by the interviewee K.
Greene. 15 minutes
In pairs, students make a list of the words they hear
in a repetitive way Well, and uhm, err... 4 minutes
Students practice the pronunciation and attempt to
make sentences using hesitation devices. 20
minutes

HD Training

A

A

M

A

A

M
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Students listen to the sounds one more time. They
start imitating sounds (Video 1 is repeated) 4.56
minutes
Now that they have listened to them, they will
observe how they fit in a sentence.
The video is played:
How to get fluent in English faster:
https://www.youtube.com/watch?v=1sULFgOf59s
2.44 minutes
The video will help them to get familiar with HD: I
mean, you know, actually, well, erm, uh, uhm… in
written form.
Students are encouraged to give their opinion. In
their words, they say what they think of the tips they
are given and what their concerns are of speaking in
front of others.
They answer questions like:
Why should speakers use hesitation devices?
Do you think they provide a better connection
between the speaker and the interlocutor?
Do you think it will be easy to apply them in
everyday communication?
Journal entry (written). In their notebooks they
write: How did learning feel today?
Day 3- (2 hrs.)
Awareness raising:
Students watch the movie clip Notting Hill where
Julia Roberts visits Hugh Grant in his apartment
after having behaved very badly twice. The whole
scene is packed with natural examples of hesitation
devices.
The video is played:
https://www.youtube.com/watch?v=_6O2sYLkuO4
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Hook

Developing

Developing /
Use of
hesitation
devices

They try to guess the actors’ intention when using
some hesitators.
The students imitate the scene to practice timing,
stress and intonation.
Feedback
The video is repeated twice and the learners get
ready to act out the scene themselves. They might
modify the text but should exaggerate the devices
they heard.
The participants will share their experiences on the
rehearsal and say how the use of HD influences their
discourse. They do it orally.
Journal entry (written). They write about their
understandings and difficulties.

A

M
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Day 4 (2 hrs.)
Model the activity
Students listen to the conversation between the
researcher and the teacher:
T: Hey Susan! How was your weekend?
R: Well uhm, not bad! But it could have been
(written)better, I think!
T: Why? What happened?
R: You know… the kids were on vacation and we
wanted to go straight to the beach but my mother-inlaw got sick so we had to stay home. My husband
had to take her to the doctor and uhm…. she was
prescribed some medicine and uhm some special
therapy. So, we had to stay!
T: Gosh! Poor kids!
R: Yeah! Well…. at least we had fun staying at
grandma’s swimming pool. So, we enjoyed our
weekend after all!

M

Students are encouraged to look for another partner
(not the same one of the movie scene) and prepare a
similar conversation. To connect the new
information to what they already know, students will
attempt to apply what they have listened to and
Students
observed. The students will videotape the
‘video 1
conversation and upload it to YouTube.
The learners will practice the conversation using
cohesive devices to link their ideas and build
interesting sentences. They will express their ideas
in an easy to follow manner. They will use HD if
needed. Furthermore, the learners will try to stay on
task and solve the problem. They will observe their
video and reflect on their progress. They will notice
they can create, produce, and adapt language to a
new situation. They start to transfer.
Journal entry (written). They complete the sentence:
Today speaking felt…. because….

M

Using
Hesitation
devices

T

Feedback

T

Day 5 (2 hrs.)
Pair work
Students brainstorm things they complain about on a
daily basis: their school, their neighborhood, the
weather in the country, travelling on public
transport, the current situation of the country,
learning English, money and the city or town where
they live, etc. As they provide the reasons why, they
are encouraged to speak without stopping or

T

Hook
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repeating themselves. If they need to gain time, they
are encouraged to use hesitation devices.
Pair work
In pairs, students take turns and say what aspects of
their lives they do not like. Students try to agree on
an order (1-8), where 1= the aspect that they both
dislike the most and 8= the aspect they both dislike
the least.

Feedback

The result is presented to the class. The researcher
checks students’ understanding and use of HD.
Journal entry (written). They write about made them
improve their speaking.
Week 2- (10 hrs.)
Day 6 (2 hrs.)
Pair work activity
In order not to front load the students with the
learning of hesitators, they will get a speaking
worksheet. Student A describes and compares the
people in the pictures. They answer questions like:
What is their job? What do you think they find
particularly satisfying about their jobs? Student A
tries to speak for one minute without stopping or
repeating while student B listens. Then, student B
tells his partner his thoughts on this question: Which
job would you prefer to do and why?

Developing
Discourse

Student B is free to stop his partner any time he does
not understand or requests clarification.
A volunteer tells the class about the experience.
Then the researcher asks the question: What do you
do when you do not understand the overall
message/what your partner is saying?
Journal entry (written). They write about the above
question.

Hook

Day 7 (2 hrs.)
Group work: Problem solving
A tablet has gone missing from the school computer
lab. The Computer Science teacher says ….
1. Think about what happened to the tablet and
prepare your story.
2. Think of questions to ask each person.

Development
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3. Work together. Try to find out exactly what
happened.
They build confidence and show their ability to use
knowledge and thinking effectively. If, while
discussing, students do not come up with the right
word or phrase, they will be encouraged to use
hesitation sounds or phrases appropriately.
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Feedback

At this stage, they might be able to use HD more
confidently. They demonstrate understanding of the
language and the use of the hesitators. They reflect
on their strengths and weaknesses on their journals.
Day 8 (2 hrs.)

Feedback

Pair work
In pairs, they will make an appointment on the
telephone or in person, for example, setting up a
medical appointment, setting up an appointment for
a haircut, etc. In pairs, student A is the receptionist
and student B is the patient. They make or a cancel
an appointment. During the conversation, if they
change the date or are asked for information, they
are encouraged to use hesitation devices to think of a
possible arrangement.

T

The activity is videotaped. The learners will get
feedback on their participation.
The learners will reflect on their fluency progress in
written form. Journal entry (written).
Day 9 (2 hrs.)
Students receive feedback from the teacher.
Together they watch a couple of videos of the
students’ work in class (what they used at the
beginning, what they are using now). The purpose of
this activity is to notice and self-monitor their
learning. They write sentences where HD are used.
They take turns to share what they noticed. They
will reflect on the use of HD and comment on their
progress.
Pair work
Students get a speaking worksheet with 8 pictures of
different TV programs. In pairs they decide which
program they will both watch. They discuss the
good things and the bad things about each program.

Students’
video 2

AWARENESS OF HESITATION

46

If they are having difficulty adding to the discussion
or get stuck, they may use hesitation devices.
Day 10 -13 (8 hrs.)
From this day on, the teacher will be an outside
observer to see if the participants put the instruction
into practice. She will take notes on students’
practice of HD during oral performance. With their
teacher, the students will help solve practical
problems, saying what they think and asking others
what they think. They will discuss nutrition and
hygiene. They will talk about eating habits, proper
nutrition and how to find and prepare healthy meals.
During speaking practices, the researcher will make
field observations.

Observation
Field notes

Closure
Field notes

Students are encouraged to keep writing journal
entries.
Day 14 (2 hrs.)
Pair work
In pairs, they will describe what motivated them to
register in one major or the other. Students are
expected to make simple comparisons and justify
their preferences. This activity is the posttest.

T
Posttest

During the conversation, the use of hesitation
devices is encouraged in case they need to gain time
to think of a word they need during oral
performance. This conversation will be videotaped
by the teacher and data collected will serve to
analyze the learners’ fluency progress.
At the end of the intervention, the researcher will
conduct a semi structured interview to measure the
participants’ perception of their speaking progress.
See appendix 7.

Interview

Learning process: A = Acquisition, M = Meaning Making, T = Transfer
Intention: Hook, formative assessment, initiating, developing, review, closure, research, other.
Indicate Week 1, 2, etc. and number of hours.

VI. On-going Self-Assessment
As I reflect on student learning, what will I do if my plan is not yielding my expected results?

Feedback
Provide consistent, ongoing and timely feedback. Teaching less and providing more
feedback, we can produce greater learning (Marzano, Pickering & Pollock, 2001).
Timely
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Providing important information about their performance on time
Be consistent
What I tell them today about their work is consistent /coherent today and ever.
Ongoing
Providing opportunities to reshape, rebuild, and improve their performance.
Level appropriate
Articulating words that are appropriate to their level and age.
Gradual release of responsibility
Guide instruction! Only then, with formative assessment I can turn them loose.
Build a bridge
Think of what students know, their experience and what they expect of you. Build a
bridge between what students know and what they need to learn.
Constant engagement
An engaged student from a poor background will have a better shot at a successful career
than a disengaged learner from a more privileged background.
Sell the product (use of HD to maintain fluency)
Students become disengaged when they see no benefit or value in what they are being
asked to do. Become a salesperson! https://www.youtube.com/watch?v=DwzIS39WfKU
Circulate to facilitate learning
Connecting the students is what matters. Find out what is going on with the students.
Sometimes the problem is not the class but something is going on at home. Walk around
and know what’s going on.
Reduce fear
Fear does not motivate students.
Perseverance
Mastering requires practice. The process of learning takes time.

Appendix 3
Consent to Do a Research Study
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Title of study: RAISE EFL LEARNERS’ AWARENESS TO USE HESITATION
DEVICES TO MANAGE DISCOURSE
Investigator: Susan Salmon
Master’s Program: Pedagogy in the national and international languages with mention
in English
Since 2017, Universidad Casa Grande has offered a Master’s degree in the
Pedagogy of Teaching English as a Foreign Language (EFL) for in-service EFL
teachers coming from K-12 schools, language academies and universities.
A graduation requirement is an article reporting the results of a classroom
innovation designed to engage students to learning through authentic tasks. The
requirement presents a challenge for the students since traditional, teacher-centered
methodologies dominate in Ecuadorian classrooms and teachers usually follow course
books page by page.




Purpose of Study
The purpose of the study is to find out if the training on communication strategies improves
students’ discourse management and possibly changes their perceptions of self-reported
progress.
Ultimately, this research may be presented as an article to contribute to knowledge and
theory development.



Description of the Study Procedures
Participants will be asked to answer a demographic questionnaire, and have a personal
interview with the researcher.



Observations and recordings will take place during class.



Risks/Discomforts of Being in this Study
There are no reasonable foreseeable (or expected) risks.
Confidentiality



This study is anonymous. We will not be collecting or retaining any information
about students’ identities.
The records of this study will be kept strictly confidential. Research records will be kept
in a locked file and all electronic information will be coded and secured using a password
protected file. We will not include any information in any report we may publish that
would make it possible to identify participants.
Right to Refuse or Withdraw
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The decision to participate in this study is entirely up to the participants. Their decision
will not affect their grades.
Consent
Your signature below indicates that you have decided to consent to this study, and that
you have read and understood the information provided above.
Coordinator's
Name (print):
Coordinator's
Signature:

Date:

Investigator’s
Signature:

Date:

Appendix 4
Consent to Participate in a Research Study
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Title of study: RAISE EFL LEARNERS’ AWARENESS TO USE HESITATION
DEVICES TO MANAGE DISCOURSE
Investigator: Susan Salmon
Master’s Program: Pedagogy in the national and international languages with mention
in English


Introduction
You are being asked to be in a research study of communication strategies.



You were selected as a possible participant because of the researcher’s previous
observations during class.



We ask that you read this form and ask any questions that you may have before agreeing
to be in the study.





Purpose of Study
The purpose of the study is to find out if the training on communication strategies improves
students’ discourse management and possibly changes their perceptions of self-reported
progress.
Ultimately, this research may be presented as an article to contribute to knowledge and
theory development.



Description of the Study Procedures
If you agree to be in this study, you will be asked to do the following things: answer a
demographic questionnaire, and have a personal interview with the researcher.



Observations and recordings will take place during class.



Risks/Discomforts of Being in this Study
There are no reasonable foreseeable (or expected) risks.
Confidentiality





This study is anonymous. We will not be collecting or retaining any information
about your identity.
The records of this study will be kept strictly confidential. Research records will be kept
in a locked file and all electronic information will be coded and secured using a password
protected file. We will not include any information in any report we may publish that
would make it possible to identify you.
Right to Refuse or Withdraw
The decision to participate in this study is entirely up to you. Your decision will not
affect your grades.
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Consent
Your signature below indicates that you have decided to volunteer as a research
participant for this study, and that you have read and understood the information provided
above.
Subject's Name
(print):
Subject's
Signature:

Date:

Investigator’s
Signature:

Date:

Appendix 5
Demographic Information/Información Demográfica
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______________________________

Nationality: ______________________________

City (you come from)/Ciudad: __________________________________

Religion: _____________________________
Gender/Género: Male/Masculino (

)

Female/Femenino (

)

Ethnicity/Étnia: _____________________________
Social-economic class/Clase socio-económica:
( ) low-income/bajos ingresos ( ) middle class/clase media
Age/Edad:
( ) 18 - 22

( ) high-income/clase alta

( ) 23 - 26 ( ) 27 - 30

First Language/Idioma Materno: Spanish/Español ( )

English/Inglés ( ) Quichua ( )

Marital status/Estado Civil: single/soltero(a) ( )
married/casado(a) ( )
widowed/viudo(a) ( )
divorced/divorciado(a) ( ) separated/separado(a) ( )
other/otro ________________________________

English learning background/Describa su experiencia aprendiendo inglés (donde, por
cuánto tiempo, dificultades):
___________________________________________________________________________
_______________________________________________________________________
Special needs/Necesidades especiales:
_______________________________________________________________________

Appendix 6
OVERALL SPEAKING SCALES B1 LEVEL

AWARENESS OF HESITATION

53

Excellent

Good

5
Discourse
Management

Produces
extended
stretches of
language
despite some
hesitation.

Can start
again using a
different tactic
such as
hesitation
devices when
communication
breaks down.

communication

Contributions
are mostly
relevant, but
there may be
some
repetition.
Uses basic
cohesive
devices.
Attempts to
start with a
new tactic
when
communication
breaks down.

Initiates and
responds
appropriately.

Initiates and
responds
appropriately.

Maintains and
develops the
interaction and
negotiate
towards an
outcome with
very little
support.

Keeps the
interaction
going with very
little prompting
and support.

Adapted from Cambridge English Preliminary Teachers Handbook
https://www.cambridgeenglish.org/images/168150-cambridge-english-preliminary-teachers-handbook.pdf

Appendix 7

Some aspects of 1 and 3

Uses a range
of cohesive
devices to add
meaning to the
interaction.

3
Produces
responses
which are
extended
beyond short
phrases,
despite
hesitation.

Some aspects of 3 and 5

Contributions
are relevant
despite some
repetition.

Interactive

4
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Interview protocol

1. Which activities enhanced your speaking performance?
2. How is the use of hesitation devices like something you have already learned?
3. Why is it important to know about the use of hesitation devices? What will they
help you do?
4. How do you perceive your speaking progress after this training?
Interview transcripts
Interview transcript participant 01
Researcher, Susana Salmon (SS): How do you feel today?
P01: I’m really good, thanks!
SS: Tell me something, during instruction, what activities you were asked to do
enhanced your speaking performance?
P01: I think the important one for me was the performance about the movie that we
saw last time where I was acting with (name of classmate), I remember… I think that
was probably the most important one.
SS: Why particularly that activity?
P01: The use of hesitation devices in general.
SS: Were you using them for the first time?
P01: Not really! It was not the first-time using hesitation devices, but yeah, kinda lot
of time ago that I used it.
SS: How is the use of HD like something you have already learned before?
P01: Erm... I cannot really compare with something that I learned before because I
think it’s the same stuff. I think I learned them by myself… watching movies,
watching people speaking in native English. There’s where I could see the hesitation
devices.
SS: Why is it important to know about the use of hesitation devices? What will they
help you do?
P01: I don’t think they are a hundred percent important but they could probably help
you if you don’t have an idea or you are not a hundred percent secure of what you are
gonna say… you can use it, yeah…but I wouldn’t recommend to use it in speech.
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SS: Why not?
P01: Why not in speech? … Because if you use hesitation in speech for example, I
would say, as a judge, that you are not secure or you didn’t learn about the topic that
you are going to talk about.
SS: Will they help you be more confident?
P01: Confidence! Kinda! In an informal way. I can speak with someone, you know,
as friends I can use it there ─as I told you, in a job interview for example, I wouldn’t
use it.
SS: How do you perceive your progress?
P01: My progress! I think I’m the same level I would probably say. Yeah! Probably
they helped me a bit. I mean… you reminded me of hesitation devices. That is
something that I forgot but yeah…
Interview transcript participant 02
SS: How do you feel today?
P02: Eh… I feel so nervous.
SS: A little nervous, why?
P02: Erm…I don’t know.
SS: Hey, come on. Just relax and take your time to answer… This is a conversation
about what has been going on during these three weeks of learning of hesitation
devices… (name of participant) tell me something… What activities you were asked
to do in class enhanced your speaking performance?
P02: Activities like making an appointment. For example, the appointment to the
doctor and the erm… patient.
SS: Why? How did the activity help you?
P02: Because the activity is uhm… it happens like a routine, but it’s like every day. I
think this activity helped me improve my speaking.
SS: How is the use of HD like something you have already learned before?
P02: The hesitation devices helped me to connect the sentences and they are words
that help someone to connect the sentences and to have time to think what you want
to speak.
SS: Why is it important to know about the use of hesitation devices? What will they
help you do?
P02: The hesitation devices is very important because uhm…erm…like I was
speaking they help you to connect sentences and these words can help you to have
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time to think the ideas that you have in your mind and speak and these words are used
in every day. They are words that you use every day with your friends, your parents,
etc.
SS: How do you perceive your progress after training?
P02: I perceive I have made good progress.
SS: How? How do you notice it?
P02: At the beginning I was very nervous for speaking because I don’t speak every
day in English in front of much people like in class. It’s very difficult to me to speak
in front of people. And uhm… I perceive my progress that I advanced in these three
weeks.
SS: What about your confidence? Do you feel more confident, more secure of what
you are saying?
P02: Yes, I feel more confident than the first class now, yes!
Interview transcript participant 03
SS: How are you? How do you feel after all this teaching?
P03: I feel my speaking has improved much.
SS: Ok. What activities you were asked to do enhanced or improve your speaking
performance? Can you recall one or two activities where you really feel you improved
your speaking?
P03: Well uhm…I remember it was on the third class that we were in pairs talking
about uh…erm…an appointment. We were getting ready to talk about the
appointment and I was working with (name of classmate) and I spoke more than I
usually did.
SS: Do you refer to the length, quantity, number of words? What do you mean with
“more”?
P03: Erm… I mean better. I think I was more fluent.
SS: How is the use of these small words “hesitation devices” like something you have
already learned before?
P03: I think they help you to connect sentences when your mind goes blank… when
you don’t know the exact answer so it takes time to maybe think a little about what
you want to answer.
SS: Why is it important to know about the use of hesitation devices? What will they
help you do?
P03: Well, I think they are so important because when you’re talking you can use it
and you don’t…when your mind goes blank you will like keep speaking but with
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these sounds or words you don’t have to be in silence. I think that when you are like
talking and you stop talking it seems like…I don’t know…It’s better when you use it!
They help you be more confident and that your speaking erm…seems more like
native American.
SS: How do you perceive your progress?
P03: I feel that my speaking has improved more. I really feel more confident when
I’m talking and…because I’m a little shy…a lot! (smiles). And I think that these
words help me like…when I don’t know how or what to answer I can use it like to
take my time and think better what I want to say.
Interview transcript participant 10
SS: Hi, I would like to ask you what activities you were asked to do enhanced your
speaking performance?
P10: Well, I think that hesitation devices is so good because it helped me to have a
good conversation or when I was in an exposition so I can use these hesitation devices
to practice and learn more about it.
SS: But during class we learned hesitation devices in different ways. Remember?
Which of these activities helped you the most with your speaking performance?
P10: I think… making an appointment!
SS: Making an appointment, why?
P10: Because I felt like relaxed and improving my conversation.
SS: Did the activity cause any wonder?
P10: Yes. I feel this activity helped me. It helped me practice what I learned... what I
saw on the video. You know, when I was at home and I talked to my mom about this
activity and I told her the new words I learned.
SS: I see... and how is the use of HD like something you have already learned before?
P10: They help me connect words and sentences. When I think I can use one of the
words and then I can connect with the thing I will try to say… I have heard some of
them before, for example Well, uhm, I mean, you know but actually I had never heard
before.
SS: How do you perceive your progress?
P10: I think that I feel better now…practicing those words.
SS: You feel better! What about your speaking?
P10: Off course it’s improving!
SS: How do you know?
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P10: I can notice my English. I speak and I hear what I’m saying, and every day I
practice with a friend of mine who lives in Chicago. We chat and he has told me
about my improvement. He told me: You are progressing man!
Interview transcript participant 11
SS: How are you? How do you feel today?
P11: Uhm… a little nervous but not like the other weeks.
SS: Let me ask you something… which activities you were asked to do enhanced
your speaking performance?
P11: The movie clip for example! Because in the video I saw the people talking and
they had a better pronunciation than me and well… they used hesitation devices. The
second activity that I liked practicing was the reasons why I chose a career.
SS: Mm…how did the activity of the purpose of choosing your career help you?
P11: Because it’s important for me... because it is my career so in the exercise, I had
to see myself in the future, so it helped me.
SS: How is the use of HD like something you have already learned before?
P11: Erm…well… hesitators like actually, you know, I mean…helped me because
during the conversation it’s really for the purpose of the conversation because I want
the other person that I talk to understands what I say. These connectors are important
because my sentences have to make sense.
SS: Why is it important to know about the use of hesitation devices? What will they
help you do in the future?
P11: When I have an idea but I can’t express myself correctly, I need hesitators like
erm… to express myself better. Just like now…erm… (she laughs). They help me to
take time to think.
SS: So, are you actually using them in your daily conversation?
P11: In my speaking, yes!
SS: Oh, excellent! How do you perceive your progress? Do you think you have made
progress in your speaking performance?
P11: Yeah! During instruction with (name of the researcher), the activities I practiced
helped me to speak better. I observed the people talk in the video clip and now I
notice the progress in my speaking. I feel that during practice I can speak better that
the other weeks.
SS: You mean…you have noticed a change… you feel you can speak better than
before. Is that what you mean?
P11: Yeah! I feel it.
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SS: How do you know? Do you notice something on people’s faces? Do they
understand you better than before?
P11: Yeah! Now that I use the hesitators, I take my time to think and I use erm, uhm,
and uhm…
Interview transcript participant 12
SS: How are you today?
P12: Fine, thank you!
SS: During instruction of hesitation devices, which activities you were asked to do
enhanced or improved your speaking performance?
P12: Erm… the videos that you showed us like the ones… I remember especially the
one of the bodybuilders that is interviewed and uhm…
SS: What called your attention in that video?
P12: The use of and uhm, but uhm…and stuff like that…
SS: How do you call those words?
P12: Hesitation devices! And I think he used those words to give himself time to
think in his mind what he was going to do… to say, sorry!
SS: Tell me how did the activity help you?
P12: I think we can imitate him the moment we want to speak.
SS: How is the use of HD like something you have already learned before?
P12: Mm…I don’t remember. Erm…the use of but for example, and, like… Also,
if… like when you say if it is raining, I’d better bring an umbrella.
SS: Oh, I see. The conditional. They remind you of a condition. Why?
P12: Because they like…connect sentences.
SS: Why is it important to know about the use of hesitation devices? What will they
help you do?
P12: I think that when I’m talking and my mind goes blank…I think that these
hesitation devices will give me time to think and order ideas in my mind and then I
can do the talking in person or on the phone.
SS: How do you perceive your progress? Do you think you have improved your
speaking using these small words?
P12: I think that now not really, but in the future if I start to use them and I practice
more and more, I think they will help me improve.
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Appendix 8
Findings of Pretest



Participant 01
Produces extended stretches of language with very little hesitation. His contributions are of
an appropriate length but there are some repetitions:
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Most of my family is from Zaruma so we’re gonna go back to Zaruma and doing a meeting
for a family weekend.
…be with everybody there, everybody is gonna come
Poor interactive communication. No attempt to maintain conversation is observed.
Participant 02
Repeats information:
We are going to do a picnic with my grandpa, my grandma… and grandmother
We are going to a meeting and a dinner meeting with my family… with my father’s family
Limited range of cohesive devices:
We are uhm ten cousins with me and we can play with somebody… some…someone sports
Poor interactive communication. No attempt to maintain conversation is observed.
Participant 03
Produces extended stretches of language with very little hesitation:
Mateo, I want to do something this weekend. What about going to visit our uncle John?
Attempts to use a device to maintain conversation. Uses basic devices:
Erm… we will have to take the bus
Initiates and responds appropriately. Keeps interaction going with little prompting:
Yes, I asked to my mother and my father and they don’t wanna go so I think just that just you,
Marcelo and I will go.
It will be a surprise for uncle John. I think we will bring a cake and then…
Participant 04
Limited range of cohesive devices. Little attempt to maintain conversation:
Ok. Uh… how we are going to do? How we are going to go to visit?
Responds appropriately and maintains simple exchanges:
I think that’s a good plan. Uh… well I am going to notify to Marcelo if they wanna come…
Participant 05
Produces responses which are extended. Contributions are mostly relevant but some
repetitions are observed:
So, this Saturday my brother (pointing out interlocutor) and I are planning a barbecue in our
house for my mother’s birthday- so obviously my grandparents will be there because they
always bring great wine. Also, my aunt because she makes great salads.
Initiates and responds appropriately, keeps interaction going with very little support:
We have been planning some activities like playing Monopoly and Uno cards because all
family like to play it. And in the morning, we will swim in the pool with all my little cousins
because they don’t know how to swim. We will teach them.
Participant 06
Contributions are relevant. Shows little attempt to maintain conversation:
Also, we’ll invite our friends Carlos and Valeria that are like the family and they will bring a
delicious desert to eat.
Requires prompting and support to keep interaction. Gestural prompts from his partner
quietly reminded him that it was time to begin; e.g., nodding and raising the eyebrows.
Participant 07
Repeats information. Little attempt to maintain conversation is observed:
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And after, we and the rest of my family erm… are going to come to my home and we are
going to watch a movie, and after we … and we … we are going to eat pizza and after we…
we are going to watch another football match.
Maintains simple exchanges despite some difficulty:
Well, in two weeks with my cousins we are…. We are going to watch eh… a football match.
Participant 08
Contributions are mostly relevant, but some repetition is observed:
Erm, this month no but the next month… eh December yes. I think my uncle and my aunt eh
call all family and I have… I think we have a celebration in twenty… twenty four December
and ─cómo es Noche Buena? …Christmas! and yeah!... And you?
Prompts interlocutor to keep interaction by repeating relevant information. Maintains simple
exchanges:
In two weeks!
Participant 09
Produces responses which are extended beyond short phrases, despite hesitation
I will make like a gymkhana with “palo encebado” because with my three sisters we have the
idea that we have to make a celebration that eh… for a week. So, it’s gonna be fun!
Initiates and responds appropriately. Needs little support.
That sounds great! I will make a party for my birthday that it’s in 3 weeks.
Participant 10
Produces responses which are extended beyond short phrases, despite hesitation
I am planning a get-together with my friends Jeremy and Angie at the beach I would like to
play erm… to make a barbecue and play volleyball or tennis in the sand with all our family.
Initiates appropriately
Ok, I am planning a get-together with my friends Jeremy and Angie at the beach…
Participant 11
Contributions are mostly relevant, but there may be some hesitation. Attempts to start with a
new tactic when communication breaks down. Uses basic cohesive devices.
It’s a good idea….eh we can do it.
Yeah, later we can go to the erm… beach, but erm… uh…all the family…
Keeps interaction going with little support. Maintains simple exchanges despite some
difficulty.
We make a completion [competition] too! What do you think about it?
Participant 12
Contributions are mostly relevant. Attempts to start with a new tactic when communication
breaks down.
Erm… I think it’s a great idea and also, we can do a barbecue and also bring uh… some
beers and swimming in the… the… erm….
Initiates and responds appropriately. Maintains simple exchanges.
Erm… I think it’s a great idea! Ok. That’s a good idea… we can do a barbecue!
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Appendix 9
Findings of Posttest



Participant 01
Produces extended stretches of language. Contributions are relevant. Uses basic cohesive
devices:
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Actually, I chose my career one year before I arrived to the Uni. I wasn’t really secure about
what I was supposed to study. I’m not very secure now. I just chose it because I was pushed
by my family to choose a career as soon as I arrived to the country. That was the reason why
I chose administration. That was the first thing that came to my mind.
Keeps the interaction going with little prompting and support. Initiates the conversation and
shows that he has listened to his partner’s before adding his ideas.
Why did you choose your career?
Negotiates towards an outcome.
In this Uni?
Participant 02
Produces responses which are characterized by short phrases and frequent hesitation.
I chose my career why… because I like to travel. I like to learn of other cultures and the other
reason is because erm… my aunt…I mean my uncle was studying International Business and
I liked it.
Maintains simple exchanges despite some difficulty.
…when I was in my school and I took an Aptitude Test, and the result of it was that I am good
in numbers and in language.
Oh, so now you pay your career!
Participant 03
Produces responses which are extended beyond short phrases. Contributions are mostly
relevant, but there may be some repetition. Uses basic cohesive devices:
I chose Performance Arts because when I was a little girl, I wanted to study something with
Communication but I didn’t realize what I wanted to study but when I was fifteen, you know, I
had my first experience in the theatre and that day my heart was full so I realized I wanted to
do that for all my life.
Initiates and responds appropriately, keeps interaction going with little prompting.
Yeah! My parents didn’t like that I wanted to study this and they wanted me to study
something like…. uhm…. Contabilidad and my other option was Administration. But I had to
choose what my heart told me…Uhm… Is it worth studying your career?
Participant 04
Produces responses which are extended beyond short phrases, despite repetition. Uses basic
cohesive devices:
(ha, ha) Second, I want to travel around the world. Third, I don’t want to have a boss to say
me what to do. When you study Business Administration, you… you can create your own
company and you are your own boss and uhm… you can do whatever you want. Not exactly
whatever you want but anything tell you what to do.
Initiates and responds appropriately, keeps interaction going with little prompting.
Do you want to work only for companies or another kind of…?
Maintains and develops the interaction. Frequently invites his partner’s responses:
A: … my career is communication for my…. erm…
B: Personality?
A: For me, for me!
Participant 05
Produces extended stretches of language. Contributions are relevant. Uses cohesive devices
to add meaning to the interaction.
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Well, as you know I am studying Performing Arts. I just love it! I usually have rehearsals in
different theatres. One is right in front of the university. I am getting ready for a new
rehearsal next month. It will be a comedy this time.
Initiates and responds appropriately. Maintains and develops interaction. Initiates the
conversation and shows that he has listened to his partner’s ideas before adding his own.
What’s that about? Can you tell me what exactly you are learning?
Why did you choose that career? You always said you liked Business…
Participant 06
Contributions are mostly relevant. Uses basic cohesive devices (HD). Attempts to start with a
new tactic when communication breaks down.
Erm…maybe I will be a film maker or I will make commercials of uhm…different types of
products.
I don’t know! All the careers that Casagrande has are the ones that I like. I’d like to study
Business to work with my Dad. I’ d like to have like one more payment.
Initiates and responds appropriately. Keeps interaction going.
Right now, I’m studying audiovisual production.
Prompts partner to develop interaction.
And what is your role?
Participant 07
Repeats information. Attempts to start with a new tactic using HD.
I chose it because since I was in the high school and my father and my mother always said
me that erm… the best career that I could choose for my future is International Business.
Also, because my father has a company so I study that career and it would help a lot. And
uhm… I could help my father.
Requires prompting, tries to respond appropriately:
I think mainly because I would learn erm…maybe more erm…
All careers can help you but International Business can help me a lot. Mainly with the
business of my father.
Participant 08
Responses are characterized by short phrases and frequent hesitation. There may be some
repetition.
Uhm…my brother because I remember when he does his homework, I help him what he
does… and I try to paint the same and…that’s all!
Oh… you can help your father. Erm…
Prompts interlocutor to keep interaction by repeating relevant information. Maintains simple
exchanges:
Language?... What languages?
Is it worth doing International Business?
Have you goals in your career?
Participant 09
Produces responses which are extended beyond short phrases, despite hesitation. Uses basic
cohesive devices. Attempts to start with hesitation devices when communication breaks
down:
Uhm… since I was little, I used to paint, and draw… I also made love letters of my friends to
their boyfriends and I was happy doing that… Uhm… First, I didn’t want to say that I wanted
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Graphic Design because I used to tell that I was going to die of hunger, but uhm… finally I’m
studying that… and you?
Initiates and responds appropriately. Requires little prompting and support.
Yes! I think that I want to work in my career and I also have uh… like an emprendimiento of
my collage [college] and I’m happy doing that! So, I think it’s worth it!
Participant 10
Produces responses which are extended beyond short phrases, despite some hesitation. His
contributions are mostly relevant but include repetition. Uses a range of cohesive devices to
start again.
Because I would like to uhm…to… I don’t know… I would like to create a program or to take
part in a program on television. And you?
I would like to uh…uh… after my career, Journalism, I would like to study uh… well, I don’t
remember the name… the name is like… ah! International Business! So, I would like to…
because my mom has a…
Initiates and tries to keep interaction with little prompting and support.
How much time do you need to finish your career?
Four years, too! And after the erm… after you finish your career what are you going to do?
Participant 11
Frequent hesitation. Repeats information. Attempts to use hesitators when communication
breaks down:
Uh…. Well uhm…I study Communication here at Casagrande. My reason is for… I love help
people with the companies and… well uhm…the reputation too for the companies just… but
uhm… I really wanted to study Law but I wanted to study in this university so, I preferred to
study communication and erm... the people tell me too that my character is that…funny
person, happy, yes! Entonces is… my career is communication for my…. erm…
Maintains simple exchanges despite some difficulty. Keeps interaction going but usually
needs prompting:
Well, my father always tells me that he wanted… he want that I… Uhm, erm well… he wanted
that… me… to have money and study three careers but I erm… my first career is
Communication, the fir… the second is Psychologist and the third erm… is Law.
Participant 12
Uses basic cohesive devices. Attempts to start with a new tactic when communication breaks
down.
Erm…because I was… love history and political movements, and people, and society, and
stuff... and uhm… I have interest in that kind of stuff…
Keeps interaction going with little support. Shows that he has listened to his partner’s before
adding his ideas. Develops the interaction and negotiates towards an outcome.
A: …because my mom has a…
B: Company?
B: Why don’t you have International Business as your first option?
Appendix 10
Interviewees’ responses
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Participant

01

02

03

10

11

12

Activity,
understanding
of task

Movie clip

Making an
appointment

Making an
appointment

Making an
appointment

Movie clip,
choosing a
career

Real life
interview video

Evidence

“It was not the
first-time using
hesitation
devices, but
yeah, kinda lot
of time ago
that I used it.”

“it happens
like a routine,
but it’s like
every day. I
think this
activity helped
me improve
my speaking.”

“I spoke more
than I usually
did.”
“I think I was
more fluent.”

“I felt like
relaxed and
improving my
conversation.”
“It helped me
practice what I
learned... what
I saw on the
video.”

“I saw the
people talking
and they had a
better
pronunciation
than me.”
“I had to see
myself in the
future, so it
helped me.”

“we can
imitate him the
moment we
want to
speak.”

Connecting to
context and
prior
knowledge

Can’t compare

Connect
sentences

Connect
sentences

Connect words
and sentences

Connectors

Connect
sentences

Evidence

“I learned
them by
myself…
watching
movies,
watching
people
speaking in
native
English.”

“they are
words that
help someone
to connect the
sentences and
to have time to
think what you
want to
speak.”

“when your
mind goes
blank… when
you don’t know
the exact
answer so it
takes time to
maybe think a
little about
what you want
to answer.”

“I can use one
of the words
and then I can
connect with
the thing I will
try to say…”

“These
connectors are
important
because my
sentences
have to make
sense.”

“the use of but
for example,
and, like…
Also, if… like
when you say
if it is raining,
I’d better bring
an umbrella.”

Ability to use
HD on your
own (transfer)

Feelings of
security and
confidence
Use is limited
to informal
speech

Give yourself
time
Used in
informal
speech

Keep on task,
feelings of
confidence,
sound like
native speaker

Cannot yet
transfer

Give yourself
time, keep on
task,
participate
better

Give yourself
time

Evidence

“they could
probably help
you if you
don’t have an
idea or you are
not a hundred
percent secure
of what you
are gonna say”

“these words
can help you
to have time to
think the ideas
that you have
in your mind.”
“They are
words that you
use every day
with your
friends, your
parents, etc.”

“when your
mind goes
blank you will
like keep
speaking but
with these
sounds or
words you
don’t have to
be in silence…
They help you
be more
confident and
that your
speaking
erm…seems
more like
native
American.”

“I have heard
some of them
before, for
example Well,
uhm, I mean,
you know but
actually I had
never heard
before.”

“When I have
an idea but I
can’t express
myself
correctly, I
need
hesitators like
erm… to
express myself
better. Just
like
now…erm…

“when I’m
talking and my
mind goes
blank…I think
that these
hesitation
devices will
give me time
to think and
order ideas in
my mind”

Students’
perception

Recognizes
importance of
HD, responds
to instruction,
uses HD to
interact

Recognizes
importance of
HD, responds
to instruction,
willing to use
HD in
conversation

Recognizes
importance of
HD, responds
to instruction,
uses HD
appropriately

Responds
to instruction

Recognizes
importance of
HD, responds
to instruction,
willing to use
HD in
conversation

Recognizes
importance of
HD, responds
to instruction,
uses HD to
interact

Evidence

“Probably they
helped me a
bit. I mean…
you reminded

“At the
beginning I
was very
nervous… I

“I really feel
more confident
when I’m
talking

I practice with
a friend of
mine who lives
in Chicago.

“the activities I
practiced
helped me to
speak better…

I think that
now not really,
but in the
future if I start
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me of
hesitation
devices.”

advanced in
these three
weeks… I feel
more confident
than the first
class.”

68
and…because
I’m a little
shy…a lot!

We chat and
he has told me
about my
improvement.
He told me:
You are
progressing
man!

Appendix 11
E-portfolio: https://ssalmon4.wixsite.com/e-portfoliocall

I feel that
during practice
I can speak
better that the
other weeks.

to use them
and I practice
more and
more, I think
they will help
me improve.
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